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Group Strategy...
..What did you see?

High Expectations
For Learning, Performance, & Participation

Student Engagement .
Varying Types and Levels of Engagement, Connectlng with
Different Learning Styles, Using the Zone of Proximal
Development (appropriate level of challenge)

Classroom Management
- Incorporates Purposeful Movement, Class is Seli- Monltorlng
~ (learner ownership of the learning process), Accountable Talk E

;--q“__._ering the Affective Filter
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Group Strategy... (| Projes
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...What did you see?

Performance Assessment
e Formal & Informal Assessment

» Incorporates all Domains of Writing, Reading, Listenin
Speaking ;

* Incorporates Increasing - Differentiated - Level of Challen'___.
To Include - Speed & ‘Appropriateness’ of Responses, Numb
of ‘Guesses’, and Number of Required Responses...

What did we measure? :
~ Creativity: Divergent Responses (number and type); Processing Speed;
- Fluency; Content Knowledge and/or Concept Attainment (tapping prior
owledge and application of knowledge); Comprehension; Social

raction & Group Dynamics; and Risk Taking
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All students should hav
opportunity to demonstrz |
their ability and potentl"
(gifted characteristics)
through multiple means an
measures




The process of gifted learner identification
should be a diagnostic one that provides
useful information about how an individual
child thinks and learns (acquires,
processes, & applies information), that then
Informs appropriate curricular, instructional

and assessment decisions for that
individual child.




Vocabulary <—|

W A T

Speech, sounds

Semantics:

Meaning of words or sentences

Pragmatics
HOW YOU USE
language

Lexicon:

- Collection of words you know

I Z O n a

Department of Education

Phonology::i

Syntax:

Grammar, sentence structure,
language rules




Key Identification
Considerations

Identification systems should allow for schools to equitabl
engage in talent development for high-potential learners
and talent enhancement for high-achieving/performing
learners — and the system should be one based on notions of
Inclusion (helping students to grow and achieve according to
their demonstrated ability and potential) and differentiation
based on need, rather than exclusion (single source cut-
score).

The trick is for schools to see these domains as a part of, not
~ apart from, the academic diversity they experience on their
- campuses.
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Key Identification

Considerations

Multiple Measures |
Comparisons should be made with students who have'

similar opportunities to acquire similar skills = >
though national comparisons also provide useful informatia

« Achievement, Aptitude and Ability
e Pre-Assessment

» Gifted Characteristics

e Portfolio of Student Products 3
- » Recommendations: £
~ Parents, Teachers, Peers, Students
_ » Rapidity of English Language Acquisition

Student Interests, Motivation and Persistence
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Achievement Test

Achievement & Ability

Adapted from Dr. David Lohman, University of lowa
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Achievement & Ability

Adapted from Dr. David Lohman, University of lowa

Achievement Test
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Achievement Test

Achievement & Ability

Adapted from Dr. David Lohman, University of lowa

100

90

80

70

60

50

40

30

20

10

Ability Test

. * o, . oo 3 b 4
. ¢ S ¢
S I IS . o o €
DS o S
‘I S . o0 :000 .
¢ S ¢ o o
. . e o * “rz’
S ** To o ¢ S o ¢
. S . S DS TS *
S M * e o o’
*e o . o o DS
* * * t * o *
. . S * g IS
I’ . . I’
S $ ¢e o S ** &N . .
o ** o ¢ o o $ S
o o S * .
o o $ S
. S
** o IS
S S
$ee ¢ * IS
. M *
S
10 20 30 40 50 60 70 80 90 100



Achievement & Ability

Adapted from Dr. David Lohman, University of lowa

Ability Test
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Key Identification 3
mruriunmm

Considerations

Multiple Measures —
Comparisons should be made with students who have'__
similar opportunities to acquire similar skills = o
though national comparisons also provide useful mforma

« Achievement, Aptitude and Ability

* Pre-Assessment

o Gifted Characteristics

 Portfolio of Student Products

~ » Recommendations:

~ Parents, Teachers, Peers, Student

» Rapidity of English Language Acquisition
Student Interests, Motivation and Persistence
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All students should hav
opportunity to demonstrz |
their ability and potentl"
(gifted characteristics)
through multiple means an
measures




Gifted ELL & ELD Models

Grouping of gifted ELL and advanced ELL stude '
within the ELD Models:

= Gifted ELLs and Advanced ELLs may be grouped tog
within the ELD models (a form of clustering)

= Gifted ELLs and Advanced ELLs may also be grouped a __
their stated English proficiency level for English language
instruction in the ELD models (a form of acceleration)
Note:

“Gifted ELL” refers to ELL students identified as a gifted learner according to a school
district’s Scope and Sequence for Gifted Education Programs.

“Advanced ELL” may refer to any ELL student who, while not formally identified as a

~ gifted learner, presents themselves as advanced in relation to their age or grade peers
~ (either in terms of achievement, learning characteristics, persistence, and motivation, or
- language acquisition ability, for example), and who would benefit from advanced

instruction in ELD.
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Gifted ELL & ELD ModelSHus

Individual Gifted ELL and advanced ELL students i
accelerated through the levels of ELD instruction with
models based on individual student need

Progress monitoring assessments may also be used to
provide additional data to assist in making placement
decisions during the school year

In exceptional circumstances for gifted ELL and advanced
ELL students, based on individual student need, the mid-year
AZELLA testing option may be used for the purpose of early
~reclassification to fully English proficient (RFEP)
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Gifted ELL & ELD Models

Gifted ELL students may be pulled out and grouped for
ELD instruction (as a part of the required 4 hours of EL

by a teacher of the gifted. o
Note: ELL students may only be grouped with other ELL studen't- d
for ELD instruction — unless your school qualifies to utilize ==
Individual Language Learning Plans (ILLPs) to service your ELL
students, in which case ELL students may be heterogeneously
grouped for ELD instruction.

Reminder: All ELD instruction (including this pullout option)
must be given at the school in which the student is enrolled.

Note: At the secondary level, the pullout teacher must also be
- highly qualified for English (HS) or Language Arts (MS).

el
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Gifted ELL & ELD Models®

Middle school and high school ELL students, in their s
or subsequent years as an ELL, who have scored profic
on the reading subtest of AZELLA may be excused fr
one hour ‘Academic English Reading’ class. Also, In the
second or subsequent years as an ELL, such students w
have scored proficient on the writing subtest of AZELLA may
be excused from the one hour ‘Academic English Writing and
Grammar’ class. ‘

Note: This exception applies to middle grades and high '
school students only. (Amendment #2 to SEI Models)
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Gifted ELL & ELD Models

The use of a form of Gifted Instructional Plan are strongly
encouraged for gifted ELL students to ensure they are
receiving appropriate ELD instruction and gifted education
commensurate with their abilities and potential during the
regular school day

Encourage the use of instructional strategies with gifted ELL
and advanced ELL students that have shown to be effective
with gifted and advanced learners within the ELD models

Support your teachers of gifted ELL and advanced ELL
students within the ELD models through providing
professional development, resources, and ongoing
professional dialogues
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_' . sContent-replacement services

Gifted ELL & ELD Model:

gifted learners are supported with appropriate pr
development regarding serving the academic, soc
emotional needs of gifted learners during the regu

day. -
Remaining time in school schedule may include, for e

*Gifted learners grouped with other gifted learners by gré
sIndividual learning plans

sAdvanced content area classes

i < -

L sEnrichment opportunities
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Essential Framework EIEHIENt

«Grouping Strategies = .
(Cluster Grouping, Flexible Groupln "“__

== &"

e Acceleration Strategies

eEnrichment Opportunities
(In-School & After School)

__Individual Learning Plans
(Accountability & Personalization)
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Essential Framework Ele lerlb

*Appropriate Curriculum, Instruction &
Assessment matched to student need

*Ongoing Teacher Professional Develop "
*Pro-Active Parent Engagement
sBusiness and Community Outreach

| everaging Existing Funding Mechanisms 75
Federal, State & Local)




Self Reflections..

Are your Policies, Processes and Procedur S
Gifted Programs and Identification
Diverse, & Differentiated Based on Your Stu a.:-_
Population?

Does your Identified Student Population Match Yo
School Population?

Does your Pool of Recommended Students Match: ---
E your School Population?

- L a Wide Net!




Self Reflections...

Do you actively involve all teachers in job-embedd |
professional learning in the nature and needs of divel
gifted learners?

Are all stakeholders (administrators, teacher, counselo
psychologists, parents, students) involved in developing a
implementing your vision for identifying and serving divers :
gifted and advanced learners? "

~ diverse learners in the planning and evaluation of your gifted
orogram?

bz
i
¥
B -
- e
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Self Reflections...

Are all learners exposed to

P -.ﬁ:'

high expectations, rigor, and -
challenge every day?

Be a Champion!
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Access to Excellence

ATTITUDES

Department of Education -



Critical Takeaways®

Leadership & Vision Matter

i

BE A CHAMPION!

Integrate Ongoing Talent Identlflcatlo
Development into your School’s CORE MI

By

*

Have (and Maintain!) High Expectations--?-%-.

NO EXCUSES!
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Additional Webh-Based ResoUurncCes

WW.azZed.goyV,
WW.arizenagifted.org
WW.Nagc.org
WW.Sengifted.org
WW.hoeaglesgifted.org




Gifted Children’s Bill of _RI
You Have a Right...

. ...to know about your giftedness.
|l ...to learn something new every day.
IIl.  ...to be passionate about your talent area without apologies.

I\/. ...to have an identity beyond your talent area.
V. ...to feel good about your accomplishments.
VI. ...to make mistakes.
VIl. ...to seek guidance in the development of your talent.
~ VIIl. ...to have multiple peer groups and a variety of friends.

...to choose which of your talent areas you wish to pursue.
...not be gifted at everything.

"'-"-:5___;1-_ Dr. Del Siegle, |
- 2007-2008
ociation for Gifted Children




present in children frO

cultural groups, across .-v!!
economic Sstrata, and in .,-rH
areas of human endeavor®

Source: National Excellence: A Case for

Developing America’s Talent
U.S. Department of Education (1993)




THANK YOU!

For More Information, Please ()l’ll'slf,f

Peter.Laing@azed. go
| = *q i
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