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Goals

Today we will:

1. provide background and purpose for Arizona’s
Rubric for Instructional K-2 Units for ELLs and
the EQuIP Rubric.

2. discuss the process of creating units to be
evaluated by an SEI Rubric.

3. consider next steps in professional
development.
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Why Create an SEI Rubric?

* In 2012 K-12 Academic Standards
began training on the EQuIP Rubric.

* This tool is intended to evaluate
instructional lessons and units in
order to provide quality
instructional materials to meet the
requirements of the Common Core.

* In 2013, The Office of English
Language Acquisition (OELAS)
revised the EQuIP Rubric in order
to meet the needs of an SEl
classroom setting.




Arizona’s Rubric for Instructional
K-2 Units for ELLs

* Created by a team of Arizona ELL K-2 teachers
* Developed to be similar to the EQuIP Rubric
* Designed to evaluate quality units

» Supports ELL teachers in making the
Instructional Shifts

* Promotes collaboration with mainstream
colleagues
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Tri-State Quality Review Rubric & Process

EQuIP

Educators Evaluating Quality
Instructional Products)

Arizona Department of Education

The EQUIP rubric is derived from the Tri-State Rubric and the collaborative development
process led by Massachusetts, New York, and Rhode Island and facilitated by Achieve.
This version of the EQuIP rubric is current as of 02-25-13
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EQuIP

“EQuIP builds on a collaborative effort of
education leaders from Massachusetts,
New York and Rhode Island that Achieve
facilitated. The outcome of that effort was
the development of the “Tri-State
Rubrics” and a quality review process
designed to determine the quality and
alignment of instructional lessons and
units to the CCSS.”
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Who is Involved?

Over twenty states have participated in cross-
state EQuIP convenings since the initiative
launched in the spring of 2012 including

Alabama, Arizona, Arkansas, California,
Connecticut, lllinois, Indiana, Louisiana,
Maryland, Massachusetts, Michigan, Minnesota,
New Jersey, New York, North Carolina, Ohio,
Oklahoma, Oregon, Rhode Island, Tennessee,
Washington and Wisconsin. A number of other
states and districts are utilizing the rubrics, even
though they are not formally part of the
collaborative.
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Lessons vs. Units

* A curriculum is organized to reflect mission (e.g., critical
thinking) and program goals (e.g., scientific inquiry).

* These long-term goals are framed by subjects (e.g., science)
and courses (e.g., biology).

* Courses are composed of units (e.g., the cell).

* Units are composed of lessons (e.g., plant cells).

* Lessons are composed of events (e.g., viewing a plant cell
through a microscope).

* Activities are composed of step-by-step actions and
directions (e.g., procedures for focusing the scope and
recording observations)
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EQuIP Designed to Evaluate

* Lessons that include instructional activities and
assessments aligned to the AZCCRS that may
extend over a few class periods or days

* Units that include integrated and focused lessons
aligned to the AZCCRS that extend over a longer
period of time

*The rubric is NOT designed to evaluate a single task
or activity

* The rubrics do not require a specific template for
lesson or unit design
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Tri-State Quality Review Rubric & Process EQU IP

Crlte 1A that define the rubric are organized to describe quality in four dimensions.

~
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1. Alignment to the Dapth of the CCSS IL. Key Shifts in the 055~ I, Instructional Supports IV. Assessment >

The lessan/unit aligns with the letter and The lesson/unit addresses key shifts in the CC55: The lessan/unit is responsive to varied student learning needs: The lesson/unit regulariy (¢}

spirit of the CCS5: = Reading Text Closely: Makes reading text(s] closely, examining = Cultivates student interest and engagement in reading, writing, and assesses wihether students 0p)]

= Targets a set of grade-level CC55 textual evidence, and discerning deep meaning a central focus of speaking about texts. are mastering standards- c

EL&/Literacy standards. instruction. = Addresses instructional expectations and is easy to understand and use. based content and skills: (@)

= Includes a clear and explict purpose = Text-Based Evidence: Facilitates rich and rigorous evidence-based = Pprovides all students with multiple opportunities to engage with text of = Elicits direct, observable -E

for instruction. discussions and writing about common texts through a sequence of appropriate complexity for the grade level; incdludes appropriate evidence of the degree n
= Selects text(s) that measure within specific, thought-proveking, and text-dependent questions scaffolding so that students directly experience the complexity of the ‘o which a student can . 5 o
the grade-level text complexity band (including, when applicable, questions about illustrations, charts, text. independently O 9
and are of sufficient quality and scope diagrams, audio/video, and madia). = Focuses on challenging sections of text(s) and engages students ina demonstrate the major O 4(-_5‘
for the stated purpose. = 'Writing from Sources: Routinely expects that students draw productive struggle through discussion guestions and other supperts that targeted grade level < (&)
(i.e., presents vocabulary, syntax, text evidence from texts to produce clear and coherent writing that build toward independence. CCSS standards with (O]
structures, levels of informs, explains, or makes an argument in various written forms = Integrates appropriate suppeorts in reading, writing, listening and speaking appropriately complex [ee;
meaning/purpose, and other [notes, summaries, short responses, or formal essays). for students who are ELL, have disabilities, or read well below the grade textis). © L
qualitative characteristics similar to = Academic Vocabulary: Focuses on building students’ academic lewel text band. =  Assesses student g) "'6
CC55 grade-level exemplars in vocabulary in context throughout instruction. =  Provides extensions and/or more advanced text for students who read well proficiency using = —
Appendices A & B) In oddition, for wnits: above the grade level text band. methods that are ® C
In eddition, for units: * Increasing Text Complexity: Focuses students on reading a In oadition, for units: unbiased and accessible -1 o
= Integrates reading, writing, speaking progression of complex texts drawn from the grade-level band. * Includes 3 progression of learning where concepts and skills advance and to all students. - E
and fistening 5o that students apply Provides text-centered learning that is sequenced, scafiolded and deepan over time. = Includes aligned rubrics (L) -
and synthesize advancing |iteracy supported to advance students toward independent reading of = Gradually removes supports, requiring students to demonstrate their or assessment guidelines —. (19}

skills. complex texts at the CCR level. independent capacities. that provide sufficent ? o

= [Grades 3-5) Builds students’ content = Building Discplinary Knowledge: Provides opportunities for = Provides for authentic learning, application of literacy skills, student- guidance for interpreting Ll [}
knowledge and their understanding of students to build knowledge about a topic or subject through directed inquiry, analysis, evaluation, and/or reflection. student performance. - D
reading and writing in social studies, analysis of a coherent selection of strategically sequenced, disdpline- | = Integrates targeted instruction in such areas as grammar and in addition, for units: O ©
the arts, science or technical subjects specific texts. conventions, writing strategies, discussion rules, and all aspects of = Uses varied modes of 1) c
through the coherent selection of = Balance of Texts: Within a collaction of grade level units a balance of foundational reading for grades 3-5. assessment, including a (&) (@]
texts. informational and literary texts is induded according to guidelines in = Includes independent reading based on student choice and interest to range of pre, formative, E . E‘
the CC35 (p. 5. build stamina, confidence, and motivation; indicates how students are summative, and seif- o 2

= Balance of Writing: Includes a balance of on-demand and process
writing [e.g., multiple drafts and revisions over time) and short,
focused research projects, incorporating digital texts where
appropriate.

accountable for that reading.
Uses technology and media to deepen learning and draw attention to
evidence and texts as appropriate.

assessment measures.




Arizona’s Rubric for Instructional K-2 Units for ELLs

C”te 'l that define the rubric are organized to describe quality in four dimensions.

Arizona’s Rubric for Instructional K- i —Version 2 May 10, 2013 (4
2z,

ovember, 2013)

<
. Alignment to the BLP Standards

Il.  Key Areas of Focus of English Language Development

Ill. Differentiation and Engagement

V. Assessment

The unit aligns with the letter and spirit
of ELPS.

# Targets a set of grade-level ELP
Standards for teaching and learming.
Identifies ELPS Performance Indica-
tor(s) for each lesson.
Includes aclear and explicit language
objective(s) for instruction.
Selects text(s) of various text com-
plexity that are of sufficient quality
and demonstrate student engage-
ment.
Integrates listening and speaking,
grammar, reading, and writing that
students apply and synthesize ad-
vancing language skills.
Builds students’ content knowledge
in social studies, the arts, science or
technical subjects through a coher-
ent sequence of texts that build
knowledge.
Provides opportunities for students
to present ideas and information
through drawing, writing, and speak-
ing experiences.

Rating: 32 10

Rating Scale for Each Dimension:

3: Exemplary — meets all of the essen-
tial criteria in the dimension.

2: Improve — meets most of the essen-
tial criteria in the dimension; needs
improvement in a few areas.

1: Revise — meets some of the criteria
in the dimension; needs significant
revision in some essential areas.

0: Notrecommended — does not meet
the criteria in the dimension.

The unit incorporates the key AZCCRS shifts into each area af ELD.

Oral English Conversation and Vocabulary Lesson(s):

Listening and Speaking: Develops receptive and expressive language appropriate to task/audience.

& Facilitates rich text-based structured discussions through specific thought-provoking questions

(read alouds, illustrations, audio/video, and other media)
Rating: 32 10

Vocabulary:

& Focuses on building ELL students’ foundational and academic vocabulary throughout instruction.

» General — Tier 1

* Acodemic— Tier 2

» Content— Tier 3

Rating: 32 10

Reading Lesson(s):

& Emphasizes the explicit, systematic development of foundational literacy skills (concepts of print,
phonological awareness, the alphabetic principal, high frequency sight words, and phonics).

¢ Includes specific fluency-building techniques supported by research (e.g., monitored partner
reading, choral reading, repeated readings with text, following along in the text when teacher or
other fluent reader is reading aloud, short timed practice that is slightly challenging to the read-
er).

* Reading Text Closely: makes reading text(s) closely (including read alouds) a central focus of in-
struction and includes regular opportunities for students to ask and answer text-related ques
tions.

* Increasing Text Complexity: focuses students on directly experiencing a progression of texts as
they learn to read. Providestext-centered learning that is sequenced, scaffolded, and supported
to advance students toward independent grade-level reading.

s Bolonce of Texts: focuses instruction egually on literary and informational texts as stipulated in
the AZCCRS and indicated by instructional time.

Rating: 32 10

Writing Lesson(s):

s Bolonce of Writing: Includes routine, appropriate, and varied writing opportunities for students
that balance communicating thinking and answering questions with self-expression and explora-
tion.

o Text Based Evidence: facilitates rich text-based discussions and writing through specific, thought-
provoking guestions about common texts (including read-alouds and, when applicable, illustra-
tions, audio/video, and other media).

Rating: 3210

Grammar Lesson(s):

* Incorporates Standard English Conventions in ELPS Language Strand

& Ensures opportunities that students’ demanstrate knowledge of grammatical structures of Eng-
lish

s Develop more complex understandings of English grammar and usage.

Rating: 32 1 0

The unit is responsive to English longuage leamer
needs:

» Cultivates student interest, motivation, and en-
gagement in reading, writing, listening and speak-
ing, vocabulary, and grammar for language profi-
ciency.
Addresses instructional expectations and are easy
to understand and use.
Integrates explicit and targeted instruction in key
areas of ELP Standards and utilizes ELD strategies
to include: phonetics, phonology, phonemes/
graphemes, morphology, syntax, semantics, or-
thography, and semantics.
Provides varied and extensive materials to support
all student language proficiency levels.
Provides all ELL students (pre-emergent to high-
intermediate) with extensive opportunities to en-
gage with grade-level complex texts and read-
alouds that are at higher levels of complexity; in-
cludes appropriate scaffolding so that students
directly experience the complexity of the texts.
Focuses on sections of textis) (including read
alouds) that present the greatestchallenges; pro-
vides text dependent discussion questions and
other supports to promote studentengagement,
understanding and progress toward independ-
ence.
Selects and integrates texts of various complexity
to support students who read well below grade
level, at grade level or well above grade level.
Includes a progression of learning where concepts
and language proficiency advance and despen
over time.
Gradually remaves scaffolds, allowing students to
demonsirate their independent capacities.
Provides for authentic learning, application of lan-
guage skills, and/or student-directed inquiry.
Includes independent reading based on student
choice and interest to build stamina, confidence,
and motivation.
* Uses technology and media to deepen learning.
Rating: 32 10

The unit regularly assesses whether
students are developing longuage
skills:

# Elicits direct, observable evidence
of the degree to which a student
can independently demonstrate
language skills as indicated by ELP
Standards
Assesses student skills using
methods that are unbiased and
accessible to all students.
Includes aligned rubrics, check-
lists, or assessment guidelines
that provide sufficient guidance
for interpreting student perfor-
mance and language proficiency.
Uses a variety of screeners
(phonics, kinder, writing assess-
ment, spelling inventory, oral flu-
ency assessments.)
Uses varied formative and sum-
mative assessments.

Rating: 32 10

Overall Rating for the Lesson/
Unit:

E: Exemplary Lesson/Unit—meets
all or most of the essential criteria
in all four dimensions (mostly rat-
ed "E").

I: Exemplary if Improved—needs
some impravement to meet all of
the essential criteriain one or
more dimensions (rated “E” or “17).
R: Needs Revision—is a “work in
progress” requiring significant revi-
sion to meet the criteria in multi-
ple dimensions (rated “I" or “R").
N: Not Recommended—does not
meet the criteria in most of the
dimensions (rated “R” or “N").




ELL Rubric Dimensions

Table Discovery:

* Number off 1-4

* Read the Dimension
that is associated
with your number

* Report the key details
of your Dimension to
your table colleagues

Dimension #1: Alignment
to ELP Standards.

Dimension #2: Key Areas

of Focus of English
Language Development

Dimension #3:

Differentiation and
Engagement

Dimension #4: Assessment
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Differences Between EQuIP Rubric
and ELL Rubric

_____EQuP | ELLRubric

Arizona College and Career  English Language Proficiency
Ready Standards (AZCCRS) Standards

Content Objectives Language Objectives
Designed for mainstream Designed for ELLs within
students with instructional multiple classroom settings

supports for ELLs
Designed for teachers 3-12 Designed for teachers K-2
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Similarities Between EQuIP Rubric
and ELL Rubric

EQuIP/ELL Rubric

Align to Standards

Integrate Reading, Writing, Speaking, Listening
Address Instructional Shifts

Include Instructional Supports

Require Assessments

Evaluate Instructional Units
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Build A Language Foundation

AICS Speech sounds-how produced
‘( How sounds go together in words
- Meaningful word parts: in-flat(e)-ed

Meanings of words, phrases,
idioms
SYNTAX How words are ordered in
sentences

PARAGRAPH AND Organization of
TEXT STRUCTURE sentences in text
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ELL Lessons vs. Units

* SEl Model is composed of four 60 minute time blocks:
Reading, Writing, Grammar, Oral English Conversation/Vocab.

As you can see, the structure of the SEl Model requires a unique
format of lessons and units.

* Lessons are created individually for each of the four time
blocks and consist of events (e.g., Reading: Close Reading of a
book on George Washington).

* Activities are composed of step-by-step actions and
directions (e.g., Writing: Write an Expository Essay explaining
how to set the table for Thanksgiving dinner).
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ELL Rubric Designed to Evaluate

* Lessons that include instructional activities and
assessments aligned to the ELPS that may extend
over a few class periods or days

* Units that include integrated and focused lessons
aligned to the ELPS, are connected to content, and
may extend over a longer period of time

*The rubric is NOT designed to evaluate a single task
or activity

* The rubrics do not require a specific template for
lesson or unit design
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Creating ELL Lessons and
Units with Content in Mind

* Choosing a Content Area: For this reference
state standards at the chosen grade level, then
develop lessons that deliver content knowledge
but ARE TRULY driven by language standards.

* Finding Resources: Many great websites and
language instruction books available. Remember
to keep the focus on the language and
vocabulary of the content.
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Creating ELL Lessons and
Units with Content in Mind

* Problems and Solutions in
Planning: The biggest problem is
time. ELD teachers need time to
plan and collaborate with other
ELD teachers as well as content
and general education teachers.
This is the key to making sure that
all teachers are serving ELL
students and that ELL students are
getting the important content that
general education students are
receiving.
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Creating ELL Lessons and
Units with Content in Mind

* Balancing it All: It is imperative
that teachers understand the
critical phonics, phonology,
morphology, semantics, syntax,
and paragraph and text
structure elements that will help
students build their second
language skill and allow them to
achieve in their other content
areas as their language
proficiency increases.
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Kindergarten Unit - Butterfly Life Cycle

Vocabulary/Oral Communication:

I-L-2: HI-6: determining word meaning within context.
I-L-2:HI-2: identifying the meaning of and using sight words.

I-LS-
I-LS-

2:HI-9: naming and describing objects, people, and events.
1: HI-4: sequencing events from read alouds, presentations, conversations

Day 6 Activity:

Introduce vocabulary words: Can you
Picture It!

Day 7 Activity:

Sequencing life cycle of The Very
Hungry Caterpillar

Sequencing Life Cycle Art Activity and
discuss cycle with team.

Day 8 Activity:

Sequencing Life Cycle of Monarch
Butterfly

Discuss sequencing with partner

Day 9 Activity:

Rainbow write vocabulary words.
Hand finger paint a caterpillar; discus
drawing with partner.

Day 10 Activity:

Write and stamp vocabulary and HFW
With elbow partner, write a complete
sentence and illustrate vocabulary
words.

Day 11 Activity:

Feed the Caterpillar! Use word cards
from unit books. (Dolch, CVC, Shapes)
and feed even more things to the
caterpillar.
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Kindergarten Unit - Butterfly Life Cycle (8

Grammar:

I-L-1-(N): HI-1: selecting articles (e.qg., a, an, the) for singular and plural nouns.
I-L-1-(N): LI-2: sorting common and singular and plural nouns

Day 6 Activity:

Create anchor chart on selecting articles
(a, an, the) singular and plural nouns.

Read The Very Hungry Caterpillar and
point out (a, an, the) singular and plural
nouns words in the story.

Day 7 Activity:

Sort human food groups with pictures
and discuss how to use (a, an, the) with
singular/plural nouns.

Day 8 Activity:

Categorize what the “Hungry
Caterpillar” ate and use (a, an, the)
singular and plural nouns when
discussing.

Day 9 Activity:

Students write using (a, an, the) singular
and plural nouns of which caterpillar
eats the right kind of food for it to grow
into a healthy butterfly.

Day 10 Activity:

Compare all three anchor charts and
discuss when and how to use (a, an,
the) singular and plural when
comparing.

Day 11 Activity:

Assessment: Have students illustrate
and write how you use a, an, the in a
singular and plural nouns using the fruit
from the stories.
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Kindergarten Unit - Butterfly Life Cycle

Reading:

I-R-3:HI-3: Using key words, phrases, and complete sentences to answer open-ended
comprehension questions when responding to text.

I-R-3:HI-5: Identifying facts from text read aloud.

I-R-3:HI-6-10 :( story elements)

Day 6 Activity: Day 9 Activity:
The Very Hungry Caterpillar, picture Read The Monarch Butterfly
walk. Review KWL
KWL Chart Day 10 Activity:
Poem: Insect Body Parts Compare both KWL Charts
Share Out: have students discuss the
Day 7 Activity: similarities and differences between

The Monarch Butterfly, picture walk fiction and non-fiction books.

Office of English Language Acquisition Services

Arizona Department of Education

KWL Chart Day 11 Activity:
Re-read books.

Day 8 Activity: Review KWL Charts Comparison
Assessment

Read They Very Hungry Caterpillar
Review KWL

[ )




Kindergarten Unit - Butterfly Life Cycle

I W-1:HI- 2 writing expository responses using simple sentences that include sight words...
I-W-1:HI-5: responding to literary selections by writing simple sentences.
I-W-2:HI-9: using prompt, write simple declarative sentences with subject verb agreement.

Day 6 Activity:
Compare the Week!
Discuss with elbow partner

Day 7 Activity:
Wings to Fly!
Knee partner - discuss answers.

Day 8 Activity:
Sum it Up!
Share out with team

Day 9 Activity:

Character Portraits: Who where the
characters in each story?

Spot the Problem and Solution sheet
Whole Group Discussion

Day 10 Activity:

Setting the Scene
Students discuss their answers with a
buddy.

Day 11 Activity:

Assessment: Have students answer the
following question in the Writing
Journals.

“Which Caterpillar Eats the right kind of
food for it to grow into a healthy
butterfly?”

*Students should be able to write a
simple sentence using, (a, an, the)
using singular or plural.
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Second Grade Unit - Penguins

Reading:

1I-R-4: HI-4: asking questions to clarify text

II-R-4: HI-5: sequencing a story or event with a beginning, middle and end with transition

words/ phrases in complete sentences.

Activity: Text Re-tell

Description: Teacher assists
students to re-tell a story or
process by slowing the language
construction process and
assisting students to use more
complex sentence structures,
vocabulary and verb tenses.

Purpose: This strategy asks
students to reconstruct a story
into their own words.

Materials: A story with a clear,
identifiable plot line, or a series
of sequenced picture cards, chart
paper and markers.

Procedure:

Step One: Read a story to
students’ choose one from the list
connected to “Living or Nonliving
Things.” Use sequenced pictures
of some concept or activity.
Explain to students that they are
going to re-tell the story or
process and that you will help
them express what they want to
say.

Step Two: Teacher solicits from
students the pieces of the story
or process. Teacher helps
students to modify their language
to produce the writing. Teacher
acts as the “pen” and “mediator,”
assisting students with transition
words, academic word choice and
cohesiveness through clear
questions and hints.
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Second Grade Unit - Penguins l‘(“ﬂ

Grammar:

lI-L-1: Q B-7: completing interrogative sentence frames beginning with “What
lI-L-1: Q B-8: completing interrogative sentence frames beginning with “Where.”
lI-L-1: Q B-11: completing interrogative sentence frames beginning with “Why.”
lI-L-1: Q B-12: completing interrogative sentence frames beginning with “How.”

Activity: Vertical Sentences Procedure:

Description: Students and the Teacher selects a sentence that
teacher collaboratively generate features syntactic and vocabulary
synonyms for words within a features that are appropriate to

given sentence. Once synonyms the students’ English language

are generated, those that work level. These sentences can be
within the context of the made up, come from other ELD

sentence are used to form new strategies, or taken from a variety

syntactic variations of the of text sources.
sentence.

Example: Penguins swim in very
cold waters and waddle when they

Purpose: Helps ELL students to walk.

consider using synonyms
(academic vocabulary) and
consider syntactic implications of
word choice.
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Teacher writes the sentence on a
half-sheet of chart paper, leaving a
large space between the lines of
text.
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Materials: Colored markers, half
sheets of large chart paper.




Second Grade Unit - Penguins

Writing:

II-W-2: HI-8: using various subjects (common nouns, singular and plural proper nouns,
pronouns, possessive nouns) in sentences using a variety of writing applications.

II-W-2: HI-10: Using subject-verb agreement in sentences in a variety of writing applications
II-W-2: HI-12: Using declarative sentences (S-V, S-V-C, S-V-0) in a variety of writing applications

Activity: Grammar to Writing

Description: Students have learned
the form, meaning and use of
different verb tenses through a Verb
Tense Study. Now students will apply
this knowledge when writing
declarative sentences.

Purpose: Of all the language skills,
verb tense variety and control are
usually lacking in most English

learners’ language skills inventory.

Materials: Chart/butcher paper,
different color markers, color
pictures measuring about 5 x 7.

Procedure:
Step 1: Review and use the Verb
Tense Study Preview Chart

Step 2: Use pictures of penguins to
determine subjects and verbs begin
with declarative form. Select 3

penguin pictures or prints from text.

Have students generate subjects

that are represented on pictures.
Students generate verbs that are

represented in the picture. Write
the words in infinitive form.

Step 3: Together generate two to
three sentences for each picture
using a subject and a verb.
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Second Grade Unit - Penguins

L1

Oral English/Conversation and Vocabulary:
II-LS-1: HI-7: responding to academic discussions by sharing one’s view on facts, ideas, and/or

events using academic vocabulary.

Activity: What We Already Know

Description: Students talk about
what they already know about
penguins and the teacher assists in
writing that information on a chart,
taking care to “push” students to use
new and more complex vocabulary
and syntax.

Purpose: This strategy helps students
to convey things they already know
using more “academic” sounding
language.

Materials: Colored Markers, chart
paper, pictures related to the topic
you are asking about.

Procedure:

1. Head a chart. "What we already
know about Penguins”.

2. If you have pictures or some other
visual props that can help students to
remember what they know, let the
students interact with those things.

3. Explain to students that they need to
tell about what they already know.
Specify the amount of contributions
you want them to make.

4. Utilize think-pair-share structures to
have them tell their experience of
knowledge to a partner. Ask them to
retell or write down the information
that their partner shared.

(%))
(]
2
S
S
(]
(0p)
(=
0
=
52
=
(o
(&)
<
(O]
(@]
©
=
(@)}
=
@©
-
=
§2
fs)
(=
L
Y—
o
(0]
©
=
O

=
e
+—
@©
o
=
e
L
Y—
o
+—
=
()
=
)
_
@©
(©L
[<b)
(@)
@©
=
o
N
=
<

—
|




Future Trainings

*"ou are here: Home / ELD Professional Development

ELD Professional Development

Professional Development Aligned to

- ;31(:{;} e Arizona’s English Language
“rE B2 '%ﬂ-"":w, Proficiency Standards for English
ariGiasH Language Development

Trainings
The Arizona Department of Education, through the Office

of English Language Acquisition Services (OELAS), has
been providing various types of professional development in order to assist with
implementation efforts throughout the state. Professional development is offered in
various formats such as face-to-face workshops and institutes, webinars, online
courses, and web-content delivery. Specific information on the professional
development offerings by the Arizona Department of Education can be located by
selecting the appropriate icon below. Professional development is being offered
around the state in different phases. Please see the descriptions listed below the
icons if you need more clarification on the meaning ofthese phases.
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Future Trainings

» SEI Rubric Full-day Workshop- February 18, 2014
* SEI Rubric Full-day Workshop- April, 2014
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