Foundational Standards:
The Hidden Skills

Arizona Department of Education
High Academic Standards for Students
K-12 Literacy



Outcomes

* Develop awareness of Arizona Legislation
Including Move on When Reading

« Become familiar with Foundational Skills
and Appendix A



Our Focus, First and Foremost...




2012 Arizona 3" grade Reading

/ 17,440
| Approaches

20,838

Not passing
- 3,398

Falls Far
Bellow |




Arizona Revised Statue (A.R.S.)
15-701

...requires schools to retain 3" grade students
who attain a “falls far below” designation on the
3'd grade state reading assessment. 2012 — 2013

second graders are the first children in danger of
retention under this bill.




A.R.S. § 15-701

e Official Notification

* Proactively work in partnership at schools and with
parents to avoid retention.

e Early identification and intervention are key!

A tiered system of support (RTI) addresses both key
areas

- early identification and
- intervention



Arizona Revised Statue (A.R.S.)
15-704

...requires LEAs and schools to implement:

— comprehensive K-3 assessment system,

— a research based reading curriculum,

— explicit instruction and intensive intervention



New Assessments for the Common Core State Standards

Updated April 2012

Prepared by the
Center for K—1 2 Assessment & Performance Mangzement at ETS




Core Reading Program (Tier 1)

Comprehensive Core Reading programs:

—Research based

—Content includes Phonological Awareness, Phonics, Fluency,
Vocabulary and Comprehension

—Explicit and Systematic

90 minutes reading block =
whole group + small group




Focus on instruction

Tina Pelletier, 2010
Arizona State Literacy Committee meeting

| Can teach us
(less than 4)

i Can learn with any
instruction (4-14)

L1 need explicit,
systematic instruction
(14 - 250)
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Instruction Across the Tiers

Universal

* Instructional strategies that are proven effective by research
* Instruction that is systematic and explicit

* Differentiated instruction

Targeted
* Typically involves homogeneous small group or individual instruction

* Explicit and systematic instruction targeting specific skill/content level
(narrowing the focus)

* Implement research-based instruction that is responsive to such student
factors as age, giftedness, cultural environment, level of English language
acquisition, mobility, etc.

* Provision of instruction that is supplemental to Tier | instruction -- increasing
the time and intensity of the instruction

Intensive

* Explicit, intense instruction designed to address unique learner needs

e Delivered to individuals or very small groups

* Narrowed instructional focus and increased time



Design and Delivery of a Core Program

Features of well-designed programs include:
— Explicitness of instruction for teacher and student
* Making it clear and direct for the student
— Systematic & supportive instruction
* Building and developing skills from easy to difficult
— Opportunities for practice
* Modeling and practicing the skill multiple times
— Cumulative review
e Revisiting and practicing skills to increase strength
— Integration of Big Ideas
* Linking essential skills




Teaching Reading is Essential

* Explicit: instruction is intentional.
— ldoiit.
— We do it.
— You do it.

e Systematic: a planned scope and sequence of critical skills
that build upon one another for proficient reading.




Tier 1 : Universal Instruction

for Literacy Instruction!



Arizona’s Common Core
Standards



Key Advances

Reading
-Balance of literature and informational texts
oText complexity
-Foundational skills

Writing
cEmphasis on argument and informative/explanatory
writing
*\Writing about sources
Speaking and Listening
Inclusion of formal and informal talk

Language
oStress on general academic and domain-specific
vocabulary



THE ARCHITECTURE OF THE
DOCUMENT

Introduction, Standards, Appendices
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APPENDIX A
RESEARCH SUPPORTING

KEY ELEMENTS OF THE STANDARDS

Reading: Text Complexity

Reading: Foundational Skills

Writing

Speaking and Listening

Language

Vocabulary

Bibliography and Glossary of Key Terms

Pages 2-16

Pagesl/-22
Pages 23-25
Pages 26-27
Pages 28-31
Pages 32-35
Pages 36-43
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The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)

LANGUAGE COMPREHENSION

BACKGROUND RNOWLEDGE
(lacts, concepls, &4t ) —
VOCABLILARY SKILLED READING: |
(breacih, precision, inks, &ic ) Fluent execution and
LANGUAGE STRUC TURES coordination of word
(ayntax, samandics, ebs ) recognition and lex
VERBAL REASONING COmprehension.
{inference, metaphor, elc) -~
LITERACY KNOWLEDGE \
[prind concepts, genmes, elc.)
Ay
":".. |';,'i.- Al Lo ET

WORD RECOGNITION

FHONOLOGICAL AWARENESS
{syllables, phonemes, stc.)

DECOMING [alchabete panciple,
speling-sound correspondences)

SIGHT RECOGMTION
(ef tamiliar words) .




ACCS - Foundational Skills

Print Concept

Phonological
Awareness

Phonics/Word
Recognition

Six Syllable Types

1. Closed 4. Vowel Team
pat (o-xenl bagch, fgat, train, cow

5. Vowelr (r-controlled)

2.0pen A, sl hat, spost, huat
R IECHS 5. VowelConsonant.e
name, rop-Life
J. Consonant-le 2
ta-ie, puz-2ig
L

Fluency

Roacteact )
DORELS Oral Reacing Plucncy

Whhen § say “Toeghn™, start rending aleod ot the top of the page
(poier). Rend mcroms the page (posct). Try S read cnch word. If

You come 4o 3 word you dea't 18 tell it 0 you. e varv o

Seta e ek the dasher, { Diink the very fint sade b ¢ best. 175
Yarn! Thac's éhe best part of all 2

TOTAL

X x x X
X X X X
x x
x X
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Alphabetic Principle

PHONOLOGY
Sentences
Words
Syllables
Onset-Rime
Individual
Teach letter names Phonemes €
1:1
Graphemes

Connect letters
and sounds

(Digraphs, Trigraphs
Vowel Teams)
Blends
Word Families
Syllable Types
Morphemes
Roots/Affixes
Word Origin

ORTHOGRAPHY
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Phonological Awareness Continuum

Type Description Examples
Blending phonemes into words,

PHONEMES segmenting words into individual Ikl /a{ It
phonemes, and manipulating phonemes Ishi’ /il [pl
in spoken words Isl 1t/ [of Ip/
Blending or segmenting the initial

ONSETS AND consonant or consonant cluster (onset) and /m/ licel

RIMES the vowel and consonant sounds spoken Ish/ lake/
after it (rime)

Blending syllables to say words or Imag/ Inet/
SYLLABLES segmenting spoken words into syllables Ipal Iper/
SENTENCE Segmenting sentences into spoken

SEGMENTATION

words

The dog ran away.
1 2 3 4

ALLITERATION

RHYME

Producing groups of words that begin
with the same initial sound

Matching the ending sounds of words

ten tiny tadpoles

cat, hat, bat, sat



Phonological Awareness

Phonemic Awareness

* The ability to hear identify, and manipulate phonemes
in spoken language

Isolation Blending

Identity Segmentation

Categorization Deletion
Addition

Substitution



Alphabetic Principle

5 one-to-one sounds

b, |, m,t...
26 letters

/ \11 2+ sounds
40+ a1 e,i;O,u;C;g,
souncN n,s, X,y

letter groups Structure
sh th ch  of English
(sh) (th) (ch)

(th) (k)
(sh) 8




Syllable Types
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6 Syllable Types

A closed syllable ends in at least one consonant
after one vowel. The vowel is short

not, and, list, rush, catch

An open syllable ends in one vowel. The vowel
is long

no, me, so, hi, u-nit, so-lo



6 Syllable Types

A vowel-consonant-e syllable ends in one
vowel, one consonant, and a final e. The e is
silent and the vowel is long.

cake, five, home, cute, these
A vowel pair syllable has two adjacent vowels.
see, paid, boat, book, point, shout



6 Syllable Types

A vowel-r syllable has an r after the vowel. The
vowel makes an unexpected sound.

her, star, short, first, burn

Consonant — /e are reoccurring, nonphonetic,
final syllables that are relatively stable in
pronunciation and spelling.

bubble, handle, castle, pickle, jungle



Longer Words

* Morphemes

Suffix Prefix
-S re-

-ed un-

-ing dis-

-er mis-
-less

-NEesSs



Multisyllabic Word Identification

Using Structural Analysis

H — highlight the prefix
and/or suffix parts
|- identify the soundsin
the base word
* N -name the base word
 T-—tie the parts together
e S-—saythe word

(adapted from Archer, Gleason & Vaughn,

2000)

exportable
unlikely
disagreement

unexpectedly






Language Standards refer to both
writing and speaking....

Language Standard 1: Demonstrate command of the
conventions of standard English grammar and usage
when WRITING or SPEAKING

... Writing Foundations



Speaking and Listening Strand

. Oral language in purposeful, systematic way
. Written language builds on oral language
. Listening and Speaking

. Vocabulary and syntax SET BOUNDARIES as to

what children can read and understand



Language Strand

reading + writing + speaking + listening +

vocabulary + syntax = Language!



Creating a Rich Verbal Environment

* Teachers must be alert for opportunities to apply
sophisticated words in everyday situations.

* Ateacher’s enthusiastic use of interesting language
has a major impact on students’ word awareness

* Sprinkle the environment generously with
words!



Naming

Choose a topic

Students rapidly name things related to the
chosen topic

Students rapidly name things related to the
topic by categories

Name things related to the topic and students
generate the category



IVItY

t

Naming ac
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Shift 1

Instructional Shifts to Support
Students in Literacy Acquisition

« Balance of informational and
literacy texts

e Students access science, social
studies, the arts and literature
through text

o At least 50% of what students read
IS Informational

Balancing Informational and Literary Texts (PK-5)

New York Dept. of Ed/Teacher Domain/Science Foundation)
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Shift 2

Instructional Shifts to Support
Students in Literacy Acquisition

« Content area teachers emphasize
literacy experiences in their
planning and instruction

« Students learn through domain —
specific texts in science, social
studies and technical subject
classrooms

« Students are expected to learn from
what they read

Building Knowledge in the Disciplines (6-12)

David Coleman April 28, 2011



Shift 3

Instructional Shifts to Support
Students in Literacy Acquisition

« Students read the central, grade
appropriate text around which
Instruction is centered

* Teachers create more time and
space In the curriculum for close
careful reading of text

* Teachers provide necessary
scaffolding

* Text Complexity Matters

Staircase of Text Complexity

David Coleman April 28, 2011



Text Complexity Grade Bands and
Assoclated Lexile Ranges (Lexiles)

Text Complexity Grade Old Lexile Ranges Lexile Ranges Aligned
Band in the Standards to
CCR Expectations

K—1 N/A N/A
2-3 450-725 420 - 820
4-5 645-845 740-1010
6-8 860-1010 925-1185
9-10 960-1115 1050-1335

11-CCR 1070-1220 1185-1385
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Close Reading

Page 15

Bats are also good hunters because they
are expert fliers. Their wings are different from
bird wings. Bat wings have long arm bones
with extra long finger bones. A thin skin called
a membrane stretches between the bones. The
membrane connects the wing bones to the
bat’s legs and body. It may also join the tail to
the legs.



Close Reading

Page 15

Bats are also good hunters because they
are expert fliers. Their wings are different from
bird wings. Bat wings have long arm bones
with extra long finger bones. A thin skin called
a membrane stretches between the bones. The
membrane connects the wing bones to the
bat’s legs and body. It may also join the tail to
the legs.



Instructional Shifts to Support

Students in Literacy Acquisition

« Students have rich and rigorous
conversations dependent on a common
text

« Teachers insist that classroom
experiences stay deeply connected to
the text on the page

« Students develop habits for making
evidentiary arguments both In
conversation and writing to assess
comprehension

Shift 4
Text-Based Answers

David Coleman April 28, 2011



Two Column Notes

Good hunters
* Expert Fliers

Bats

Wings  Longarm bones

e Extralong finger bones

Membra nel’ Stretches between the bones

 Connects the wing bones to the legs and body

(thin skin) * Sometimes joins tail to legs

Bats are good hunters and excellent fliers. They have long arms with
extra long fingers. Bats have a thin skin called a membrane. The
membrane stretches between the bones and connects the bones to the
legs and body and sometimes the tail.




Instructional Shifts to Support
Students in Literacy Acquisition

* Writing emphasizes the use of
evidence to inform or make an
argument

« Students develop skills through
written arguments that respond to
the ideas, events, facts, and
arguments presented In the texts
they read

Shift 5
Writing from Sources

David Coleman April 28, 2011



Oral Language

Topic:
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Writing an opinion (argument)

State opinion.

1 PERSUASIVE

Give reason.
1 PERSUASIVE

Give example.
1 PERSUASIVE

Give another reason.
1 PERSUASIVE

Give example.
1 PERSUASIVE

Give most important reason.
1 PERSUASIVE

Give example.
1 PERSUASIVE

Restate opinion.

1 PERSUASIVE




Position-Reason

Why a point or idea should be supported; what's wrong with an idea
Accordingly [t is contended Therefore
As illustrated by [t is evident that Thesis
Because [t will be argued that This contradicts the fact that
Consequently Must take into account This must be counterbalanced by
For instance Since{ This view is supported by
For this reason The claim is limited due to Turn more attention to
[n conclusion The implication is What is critical
In order for The position is What is more central is
[t can be established The strengths of
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Shift 6

Instructional Shifts to Support

Students in Literacy Acquisition

« Students build needed vocabulary to
access grade level complex texts

* Focus strategically on the
comprehension of words such as
discourse, generation and theory,
and less time on literary terms
(onomatopoeia)

 Teachers insist students use
academic words in speaking and
writing
David Coleman April 28, 2011

Academic Vocabulary



Word Families

create

recreate €— (to make) —> Creation

re + cre/ate cre/ate + -ion
prefix re- *syllable —tion

*back or again act of

*verb *noun

recreated created

recreation creates
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Activities for Engaging Students:
Learn and Teach a Friend

Word Definition Picture/Gesture

Anxious worried; nervous

;;»@

Finished To be done; at the end



Phase Il

Teaching Reading Effectively
~5 day training ~

Who Should Attend: Teachers K-3, Special Education teachers K-12 implementing school and
district literacy plans, reading coaches

Teaching Reading Effectively Course is strongly aligned to the AZ Common Core Standards -
ELA: Foundational Skills (K-5), Reading Standards for Literature and Informational Text (K-5), Language
Standards (K- 5) and the Move on When Reading Legislation. The content includes current research
and evidence based practices that are necessary for the development of the technical reading skills,
along with academic vocabulary and deep comprehension/writing. While the training is designed for K-5
instruction, it provides excellent information for Pre-K-3 Teachers and Special Education Teachers K-12
implementing school and district literacy plans to develop proficient readers, competent writers and

critical thinkers.

Units to include:

» Learning to Read and Spell: A National Problem

» Basic Principals of Reading Assessment

» The Structure of Language

» Graphophonemic Awareness

« Teaching Word Identification and Spelling Fluency
* Vocabulary

* Comprehension

>
6

;

www.pinalsi1o.srg
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e

K-3 Literacy MAW




Thank You! o

K-12 Academic Standards Section
High Academic Standards for Students Division
Arizona Department of Education
Mary Wennersten
Mary.Wennersten@azed.gov
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