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Outcomes 

• Develop awareness of Arizona Legislation 

including Move on When Reading 
 

• Become familiar with K-3 Literacy Plan 
 

• Examine the Speaking and Listening, 

Language, and Reading Foundation 

Standards  
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Our Focus, First and Foremost… 
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2012 Arizona 3rd grade Reading 

3,398 

Falls Far 
Bellow 

17,440 

Approaches 

 

20,838 
Not passing 
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Arizona Revised Statue (A.R.S.)  

15-701 

 …requires schools to retain 3rd grade students 
who attain a “falls far below” designation on the 
3rd grade state reading assessment. 2012 – 2013 
second graders are the first children in danger of 
retention under this bill. 
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A.R.S. § 15-701  

• Official Notification 

• Proactively work in partnership at schools and with 
parents to avoid retention.   

• Early identification and intervention are key!  

 

  A tiered system of support (RTI) addresses both key 
areas   

  - early identification and  

   - intervention 
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The categories are: 

1. School Literacy Leadership Team 

2. K-3 Assessment Plan  

3. Core Reading Program (Tier 1) 

  Instructional Time – Core Reading Block  

4. Reading Intervention Plan 

5. Professional Development Plans 

6. Parent/Guardian Communication 
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K-12 Reading Program 
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I. Leadership Teams: Principal, K-12 grade level teacher(s), special education teacher, coach, interventionist, Instructional support 
 

II. Comprehensive Assessment System 

 

III. Core Instruction (90 minutes whole group/small group) 

 
IV. Intervention (Tier II - Targeted or Tier III - Intensive)  

 
 
 
 
 
 
 
 
   

Alterable Variables 

­ Time of day ­ Amount of Practice 
­ Location ­ Grouping 
­ Teacher ­ Program Efficacy 

 

V. Results-Driven Professional Development 
 
 

VI. Parent/Guardian Communication                Teacher                                               data discussion                                                  Parent 
 

 

Universal 
Screener

• Interim (predictive) -
Administered to all K-12 students 
within the first 3-4 weeks of 
school

Diagnostic

• Formative - Students who are identified  
as at-risk  by the Universal Screener are 
administed a diagnostic assessment to 
determine skill deficits

Progress 
Monitoring

• Interim (predictive) - Students in 
Tier II are tested every 2-4 weeks; 
students in  Tier III are tested every 
1-2 weeks

Outcome
• Summative -

End of the year 
test

 Tier II (at least 1 year behind) Tier III (2 or more years behind) 

Time -    15 - 30 minutes    45 - 90 minutes  

     each session      each session 

Group size -   Least                                          Most 

             Intensive                               Intensive  

                1:7         1:5    1:3 

What do students 

need to know and be 

able to do to master 

standards? 

What do educators 

need to know and be 

able to do to ensure 

student success? 
What PD will ensure 

that educators can 

acquire and use the 

knowledge? 

What is the system 

that supports PD so 

all educators master 

the knowledge? 

Data based 

decision making 

??? 

Regular 

discussions 
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1. School Literacy Leadership Team 

   Membership to include principal, 
lead teacher from each grade K-3, 
literacy coach if on staff, special 
education teacher, interventionist. 
List name and position. 
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2. Assessment Plan and Goal 

   Identify the evidence based K-3 
reading assessment system to be 
implemented that includes 
screening, progress monitoring, 
diagnostic and summative 
assessments. Include any additional 
assessments that may be used to 
provide a comprehensive data 
portfolio for students.  
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Arizona Revised Statue (A.R.S.)  

15-704 

 …requires LEAs and schools to implement: 

–  comprehensive K-3 assessment system,  

– a research based reading curriculum,  

– explicit instruction and intensive intervention 
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What are the working  
components to the plan? 
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3. Core Reading Program (Tier 1) 

   Comprehensive Core Reading programs: 
–Research based 

–Content includes Phonological Awareness, Phonics, Fluency, 
Vocabulary and Comprehension 

–Explicit and Systematic 

 

90 minutes reading block =  

whole group + small group 
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Core Instruction  
(90 minutes whole group/small group) 
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Universal Tier (First Instruction!) 
 

• Provide a foundation of curriculum and school organization 
that has a high probability of bringing 80-90% of the students 
to a high level of achievement in all areas of 
development/content 

 

Standards 

Scope and Sequence 

Curriculum 

Differentiated Instruction (scaffolding) 

Curriculum Across the Tiers 
Leadership Requirements 
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 Arizona’s Common Core  

Standards 
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Key Advances 

Reading 
◦Balance of literature and informational texts 
◦Text complexity 
 

Writing 
◦Emphasis on argument and informative/explanatory 
writing 
◦Writing about sources 
 

Speaking and Listening 
◦Inclusion of formal and informal talk 
 

Language 
◦Stress on general academic and domain-specific 
vocabulary 
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Instructional Shifts to Support 
Students in Literacy Acquisition 

• Balance of informational and 

literacy texts 

• Students access science, social 

studies, the arts and literature 

through text 

• At least 50% of what students read 

is informational 
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• Content area teachers emphasize 
literacy experiences in their 
planning and instruction 

• Students learn through domain –
specific texts in science, social 
studies and technical subject 
classrooms 

• Students are expected to learn from 
what they read 
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Instructional Shifts to Support 
Students in Literacy Acquisition 



• Students read the central, grade 
appropriate text around which 
instruction is centered 

• Teachers create more time and 
space in the curriculum for close 
careful reading of text 

• Teachers provide necessary 
scaffolding 

• Text Complexity Matters 
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Instructional Shifts to Support 
Students in Literacy Acquisition 



Text Complexity Grade 
Band in the Standards 

Old Lexile Ranges Lexile Ranges Aligned 
to 

CCR Expectations 

K–1 N/A N/A 

2–3 450–725 450–790 

4–5 645–845 770–980 

6–8 860–1010 955–1155 

9–10 960–1115  1080–1305 

11–CCR 1070–1220  1215–1355 

         Text Complexity Grade Bands and 

 Associated Lexile Ranges (Lexiles) 
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Close Reading 

Page 15 

 Bats are also good hunters because they 
are expert fliers. Their wings are different from 
bird wings. Bat wings have long arm bones 
with extra long finger bones. A thin skin called 
a membrane stretches between the bones. The 
membrane connects the wing bones to the 
bat’s legs and body. It may also join the tail to 
the legs. 
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• Students have rich and rigorous 
conversations dependent on a common 
text 

• Teachers insist that classroom 
experiences stay deeply connected to 
the text on the page 

• Students develop habits for making 
evidentiary arguments both in 
conversation and writing to assess 
comprehension 
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Instructional Shifts to Support 
Students in Literacy Acquisition 



Two Column Notes 

Bats • Good hunters 
• Expert Fliers 

Wings • Long arm bones 
• Extra long finger bones 

 

Membrane 
(thin skin) 

• Stretches between the bones 
• Connects the wing bones to the legs and body 
• Sometimes joins tail to legs 
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 Bats are good hunters and excellent fliers. They have long arms with 

extra long fingers. Bats have a thin skin called a membrane. The 

membrane stretches between the bones and connects the bones to the 

legs and body and sometimes the tail. 



Two Column Notes (scaffolded) 

Bats • Good ________ 
• Expert _______ 

Wings • Long ________ 
• Extra long ________ 

 

Membrane 
(thin skin) 

• Stretches between the _______ 
• Connects ____________________________________ 
• Sometimes joins ____________ 
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 Bats are good hunters and excellent fliers. They have long arms with 

extra long fingers. Bats have a thin skin called a membrane. The 

membrane stretches between the bones and connects the bones to the 

legs and body and sometimes the tail. 



• Writing emphasizes the use of 

evidence to inform or make an 

argument 

• Students develop skills through 

written arguments that respond to 

the ideas, events, facts, and 

arguments presented in the texts 

they read 
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Instructional Shifts to Support 
Students in Literacy Acquisition 



Writing an opinion (argument) 
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State opinion. 
1 PERSUASIVE 

Give reason. 
1 PERSUASIVE 

Give example. 
1 PERSUASIVE 

Give another reason. 
1 PERSUASIVE 

Give example. 
1 PERSUASIVE 

Give most important reason. 
1 PERSUASIVE 

Give example. 
1 PERSUASIVE 

Restate opinion. 
1 PERSUASIVE 



• Students build needed vocabulary to 

access grade level complex texts 

• Focus strategically on the 

comprehension of words such as 

discourse, generation and theory, 

and less time on literary terms 

(onomatopoeia) 

• Teachers insist students use 

academic words in speaking and 

writing 
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Instructional Shifts to Support 
Students in Literacy Acquisition 



Oral Language 
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THE ARCHITECTURE OF THE 
DOCUMENT 

 
 
 
 
 
 
 

 
Introduction, Standards, Appendices 
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APPENDIX A 
RESEARCH SUPPORTING  

KEY ELEMENTS OF THE STANDARDS 

36 

Appendix A 

Reading: Text Complexity Pages 2-16 

Reading: Foundational Skills Pages17-22 

Writing Pages 23-25 

Speaking and Listening Pages 26-27 

Language Pages 28-31 

Vocabulary Pages 32-35 

Bibliography and Glossary of Key Terms Pages 36-43 
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Language Instruction 

• Reading Text 

• Foundational Skills 

• Writing 

• Speaking and Listening 

• Language 

• Vocabulary  
K-3 Literacy MAW 39 



Text Complexity Grade 
Band in the Standards 

Old Lexile Ranges Lexile Ranges Aligned 
to 

CCR Expectations 

K–1 N/A N/A 

2–3 450–725 450–790 

4–5 645–845 770–980 

6–8 860–1010 955–1155 

9–10 960–1115  1080–1305 

11–CCR 1070–1220  1215–1355 

         Text Complexity Grade Bands and 

 Associated Lexile Ranges (Lexiles) 
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Reading Standards: Foundational 
Skills (K-5) 

Comprehension 

of  

 

 

 

literary & 

information text 
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Language Standards refer to both 
writing and speaking…. 

 

Language Standard 1: Demonstrate command of the 
conventions of standard English grammar and usage 
when WRITING or SPEAKING 

 

 

…. Writing Foundations 
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Speaking and Listening Strand 

1. Oral language in purposeful, systematic way 

2. Written language builds on oral language 

3. Listening and Speaking  

4. Vocabulary and syntax SET BOUNDARIES as to 

what children can read and understand 
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Language Strand 

reading + writing + speaking + listening + 

vocabulary + syntax = language!!!! 

44 

Language! 
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Creating a Rich Verbal Environment 

• Teachers must be alert for opportunities to apply 
sophisticated words in everyday situations. 

 

• A teacher’s enthusiastic use of interesting language 
has a major impact on students’ word awareness 

 

• Sprinkle the environment generously with   
 words! 

K-3 Literacy MAW 45 



4. Reading Intervention Plan 

   Identify evidence based intervention 
programs being implemented at each 
grade level K-3, along with the 
following information:  

-Tier 2 and Tier 3 if necessary  

-Frequency(# of times/week) 

-Duration  (minutes/session)  
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Instruction Across the Tiers #2 

Targeted 
• Typically involves homogeneous small group or individual 

instruction 

• Explicit and systematic instruction targeting specific 
skill/content level (narrowing the focus) 

• Implement research-based instruction that is responsive 
to such student factors as age, giftedness, cultural 
environment, level of English language acquisition, 
mobility, etc. 

• Provision of instruction that is supplemental to Tier I 
instruction -- increasing the time and intensity of the 
instruction 
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Instruction Across the Tiers #3 

Intensive 

• Explicit, intense instruction designed to address unique 
learner needs 

• Delivered to individuals or very small groups  

• Intensify established  behavioral procedures and 
routines 

• Narrowed instructional focus and increased time 
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5. Professional Development Plans 

   Plan professional development 
activities that will have the greatest 
impact on instruction. 

(teacher knowledge, increasing 
student thinking, job-embedded-
learning communities) 
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What are the working  
components to the plan? 

52 

Results-Driven Professional Development 

What do students need to know and be 
able to do to master standards?  

What do educators need to know and 
be able to do to ensure student 

success? 

What PD will ensure that educators can 
acquire and use the knowledge? 

What is the system that supports PD so 
all educators master the knowledge? 
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6. Parent/Guardian Communication 

   Plan activities and events that 
inform parents of student 
achievement data and effective 
instruction 
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What are the working  
components to the plan? 
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Parent/Guardian Communication 

 

Teacher    data    Parent 
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discussion 
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Thank You! 
K-12 Academic Standards Section 

High Academic Standards for Students 

Division 

Arizona Department of Education 

602.364.2333 

 

Mary Wennersten 

Mary.Wennersten@azed.gov 

 

Bette Lovelace 

Bette.Lovelace@azed.gov 
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