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Guess Yes or No

In 19??, Hal Herber, a pioneer in the field of content-area reading, proposed that teachers focus students’ attention on key information in a text by presenting them with statements and having them guess which statements were true.  The Guess Yes or No lesson framework is based on Herber’s anticipation guide strategy.  In this sample Guess Yes or No lesson, the text students read is an article on Japan in a student news magazine.  

Guess Yes or No:  Japan

_____________1. Japan is on the continent of Europe.

_____________2. Mt. Fuji is a volcanic mountain in Japan.

_____________3. Japan has the highest life expectancy in the world.

_____________4. The capital of Japan is Tokyo.

 ____________ 5.  Rice, fish and seaweed are staples of the Japanese diet.

_____________6. Most people in Japan live in large houses out in the country.

_____________7. Japan is made up of thousands of islands in the Atlantic Ocean.

_____________8. Karaoke is a very popular recreational activity in Japan.

_____________9. Japan is the world’s largest economy.

____________10. Japan’s national sport is Sumo wrestling.

Hand out the Guess Yes or No sheet and explain to students that they will soon be reading about Japan.   Before they read, they will guess whether each statement is true or false.  While they are reading, they will determine how good their guesses were and they will change all the false statements into true facts.  For the first several lessons, your students may be hesitant to guess and will protest that “they don’t know!”  Assure them that they are not supposed to know and that is why we call this activity GUESS Yes or No.  The guesses before reading are just guesses and it doesn’t matter how many they guess right.  What matters is that they can turn them all into true statements and show what they have learned from reading about Japan.

Because you are teaching key vocabulary with these sentences, have everyone read each sentence chorally with you and talk about the key vocabulary.  After reading the first sentence together, 

1. Japan is on the continent of Europe.

ask vocabulary-building questions such as: Who knows how many continents there are in the world?  Can we name them?  Lead the students to name as many as they can and then ask them to use their pencils and write their guess for whether Japan is on the continent of Europe on the line next to the statement. Wait until everyone has written “yes” or “no” on the line before going to the next sentence.  Remind your hesitant students that it doesn’t matter whether their guess is right or wrong and that different people have different guesses.  Assure them that as they are reading, they can erase and change any incorrect guesses.


When everyone has committed themselves to a guess, have everyone read the second sentence with you.

2.  Mt. Fuji is a volcanic mountain in Japan.

Again, take time to discuss the sentence and build vocabulary.  What is a volcanic mountain?  Do we have any volcanic mountains nearby us?  Point out the morphemic connection that a volcanic mountain is a mountain that was formed by a volcano.  Wait for all students to commit to a guess before proceeding to the next sentence.  

3. Japan has the highest life expectancy in the world.

Help students determine the meaning of “life expectancy” and make the morphemic connection with expect.  Ask them what they think the current life expectancy is for them and their parents. 

Read the next sentence chorally.

4. The capital of Japan is Tokyo.

Ask students what the capital of the United States is and what the capital of their state is.  Lead your students to explain that the capital is the place where government happens.  Write the words capital and capitol on the board and help students distinguish between the meanings of these words that sound alike but have different meanings.

Read the next sentence together.

5. Rice, fish and seaweed are staples of the Japanese diet.

Help students understand that staples in this sentence means food that people in Japan eat every day.  Ask them to name some staples of their diet.  Is seaweed a staple of their diet?  Ask students what other meanings they know for staples and have them explain how the context lets them know which meaning of staples makes sense in this sentence. 

When all the statements have been read and all the key vocabulary developed, partner or trio your students and have them read the text.  Ask them to erase and change any “no” answers they guessed that are really “yes” answers and to change a few words in the false statements to make them also true.  Tell them that in turning false statements into true statements, they cannot use the word NOT.  In other words, “Japan is not the world’s largest economy.” is not an acceptable way of turning sentence # 9 into a true statement. 

When your students have read the selection and turned all the false statements into true statements, gather your students together.  Have the statements read again and let different students share how they changed the false statements to make them true.   (Remember adding NOT is NOT allowed!)  Have students read portions of the text that show that the false statements are indeed false.

Conclude the lesson by having each student write 2 or 3 new statements, including at least one false statement that can be turned into a true statement.  Let students share their statements and call on other students to tell if the statement is true or false and turn false statements into true statements.

One Student’s Completed Guess Yes or No Sheet

__Yes______  1. Japan is on the continent of Europe Asia.

__ Yes ______2. Mt. Fuji is a volcanic mountain in Japan.

__ Yes ______3. Japan has the highest life expectancy in the world.

__ Yes ______4. The capital of Japan is Tokyo.

__ Yes ______5. Rice, fish and seaweed are staples of the Japanese diet.

__ Yes ______6. Most people in Japan live in apartments large houses out in the city country .

___ Yes ______7. Japan is made up of thousands of islands in the Pacific Atlantic Ocean.

__ Yes ______8. Karaoke is a very popular activity in Japan.

__ Yes ______9. Japan is the world’s second largest economy.

__ Yes ______10. Japan’s national sport is Sumo wrestling.

Planning and Teaching a Guess Yes or No Lesson

Planning a Guess Yes or No Lesson

Create 10 statements about the text using key vocabulary, including false statements that can easily be turned into true statements. Include some statements that require students to make “logical inferences.”  (This text on Japan does not explicitly state that the islands that make up Japan are in the Pacific Ocean but you can figure that out by looking at the map included in the article.) 

Teaching a Guess Yes or No Lesson
1. Have students read each statement with you and ask students questions to build meaning for vocabulary. Point out morphemic connections students should understand (volcano, volcanic; expect, expectancy).  Help students use the context of the sentence to determine the appropriate meaning of multimeaning words (staples) and help them clarify the meaning of homophones the meaning of which they may confuse (capital; capitol).

2. Have students use pencils to write a yes or no next to each statement to indicate their guesses.  Remind them that they will erase any incorrect guesses and change them to correct guesses as they read.

3. Partner or trio your students and have them read and decide whether each statement is true or not.  Have them turn the false statements into true statements without using the word “not.”

4. Gather your students and have them read each statement and share how they turned false statements into true statements. Have them read parts of the text that prove statements are false.

5. Have each student write 2 or 3 new sentences that are true or false.  Let students share their sentences and call on other students to tell if they are true or false and turn false statements into true statements.

CCSS Standards in a Guess Yes or No Lesson

Guess Yes or No is a lesson template you can apply to any informational text.  When you lead students through this lesson, you are helping them learn to do the type of reading and communicating required in these standards.

Reading Standard 1:  Read closely to determine what the text says explicitly and to make logical inferences from it; cite textual evidence when writing or speaking to support conclusions drawn from the text. (anchor)

Reading Standard 4, Informational Text:  Determine the meaning of general academic and domain-specific words and phrases in a grade-level text, topic or subject area. (3rd, 4th, 5th)

Reading Foundational Standards 4:  Read with sufficient accuracy and fluency to support comprehension. (1st – 5th)

Language Standard 1:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts and consulting general and specialized reference materials, as appropriate. (anchor)

Speaking and Listening Standard 1: 

Participate in collaborative conversations with diverse partners about grade level topics and texts with peers and adults in small and larger groups. (K, 1st and 2nd)

Engage effectively in a range of collaborative discussions (one-on-one, in groups and teacher-led) on grade level topics and texts building on others’ ideas and expressing their own clearly. (3rd, 4th and 5th).

 Find it or Figure it Out

Have you ever asked your students a question and heard someone respond, “I don’t know.  It didn’t say.”  Many children are quite literal when they read.  They expect to be able to find all the answers to questions right in the text.  In reality, most of the thinking you do as you read is not literal.  Your brain puts information you read together with information you know and figures out many things that are not directly stated.  If you read the weather forecast and the chances of rain are 100%, you figure out that you probably need to rethink your plans for a barbecue this weekend. Figuring out something based on information from the text is called inferring.  Find it of Figure it Out is a lesson framework you can use to teach your students how to use the information in the text and what they know to figure things out. 

Here are the find it/figure it out questions for the first pages of a book about tropical rain forests:

P. 4-5  Figure out if there are any rain forests in Africa and Australia

P. 6 and 7 Find out the average high and low temps in tropical rain forests and how much rain they get.

P. 8-9 Figure out how a forest is like a cake.

P. 10-11 Figure out which layer of the forest is as tall as many adults.

P. 15-16 Find out what epiphytes are and how they help trees.

If you could eavesdrop while this lesson was being taught, here is what you would hear.

“When you read, the words tell you some things but there are other things the words don’t tell you but you can figure out.  That is what we are going to work on today.  For each two-page spread in our book on tropical rain forests, I am going to ask you to find something or figure something out.  Let’s start with the first pages, pages four and five.  Here is what I want you to figure out as you read those pages.  Read this with me.  

P. 4-5  Figure out if there are any rain forests in Africa and Australia. (Teacher and students read this chorally.)

“Good, now you know what I want you to figure out.  Read the pages to yourself and raise your hand when you think you have figured out the answer.”

Children read and several hands get raised.  When there are lots of hands up, teacher calls on someone:

“Carl, what did you figure out.  Are there any rain forests in Africa and Australia?”

Carl answers that there are and the teacher asks other students to support his answer.

“You are right but there is not a sentence that tells you that.  You must have used some clues to figure it out.  Who can find some of the clues that let you know there are rain forests in Africa and Australia?”

One student reads the sentence that tells that the most important rain forests are near the equator, in the area between the Tropic of Cancer and Tropic of Capricorn.  The teacher presses students to explain how this helps them answer the question.

“Yes, but that sentence doesn’t mention Africa and Australia.”

Students eagerly point to the map and explain that Africa and Australia are on the map between the Tropic of Cancer and the Tropic of Capricorn and that is how you know there must be tropical rain forests there.

“Good, you used the words and the map to figure out the right answer.  Here is what we are looking for on the next two pages.  Read this with me.”
P. 6 and 7 Find out how high and low temperatures can be in a tropical rain forests and how much rain they get.

Students and teacher read this chorally and teacher points out that there will be sentence that directly tell them the answers to these two questions.  Their job is not to find those sentences.  Students quickly raise their hands and answer that the questions by reading these sentences.

The temperature rarely goes above 93 degrees or drops below 68 degrees.

At least 80 inches of rain falls each year.

“The next one is another “figure out” question. Read it with me.”
P. 8 and 9. Figure out how a forest is like a cake.

Students explain that the forest has layers and a cake has layers.

They continue to read and answer the next question by figuring out that the shrub layer is about as tall as many adults because the plants in it grow to be six feet high and that is how tall many adults are.

The lesson ends with two “find out” questions and they quickly find the sentences that contain the answers.

Epiphytes are air plants that grow on forest trees.  
Epiphytes help trees by increasing the humidity so that the tree can absorb nitrogen more easily.

Find it or Figure it Out with narrative text

The tropical rain forest example demonstrates how you can help your students learn to make inferences when reading informational text.  You also make inferences when reading a story.  Here are some find it/figure it out prompts for the first chapter of Sarah Plain and Tall.

P1.  Figure out what Anna tells Caleb not to get so close to.

P2.  Find out what Mama said when Caleb was born.

P. 3.  Figure out what month of the year it is when the story begins.

P. 4. Find out what mama’s songs were about.

P. 5. Find out why papa says he doesn’t sing any more.  

P. 6-7. .Find out if papa was looking for a new housekeeper.

P. 8-9.  Figure out why the children smiled after reading the letter from Sarah.
Just as with informational text, focus your students by having them read each question aloud with you and then have them read silently to find or figure out the answer.  After someone answers a “find it” question, ask another student to read the sentence where they found that answer.  After someone answers a “figure it out” question, ask other students to read the sentences that contain the clues needed to figure it out and explain how these clues lead you to figure it out.

Moving Toward Independence in Inferencing.  

The first several times you do a Find it or Figure it Out lesson, you will want to guide your class or group through the lesson, making sure that they all participate in reading the questions aloud and that they explain the clues and thinking that allows them to make inferences.  Once students understand what they are expected to do, put your students in trios and have them work through the questions together.  Give them two colors of tiny sticky notes and have them use these to mark sentences where they find the answers with one color (blue, perhaps) and clues they used to figure out answers with the other color (yellow).  You can make formative assessments of their ability to inference if you listen in on the groups as they make decisions and explain their thinking.  
Planning and Teaching a Find it or Figure it Out Lesson

Planning a Find it or Figure it Out Lesson

Look at the text you want students to read and come up with “find it” and “figure it out” questions.  Find it questions should be very literal.  The answer to the question should be found in one sentence.  Figure it out questions should have clues you can use to answer the question but the answer should not be found in any one sentence.  Include one question for each page or two-page spread.  

Teaching a Find it or Figure it Out Lesson
1. Explain to students that when you read, you get information from your reading in two ways.  Some information is easy to find because it is right there on the page.  Other information is not right there on the page but if you look for clues, you can figure things out.  Tell students that you are going to give them some questions and they will use their “find it” and “figure it out” strategies to answer the questions.
2. Show students the first question and the page numbers and have them read the question chorally.  If the question is a “find it” question, tell them that they should find the sentence that answers the question.  If the question is a “figure it out” question, they need to look for clues that will help them figure out the answers.
3. Have students read and raise their hand when they have found or figured out an answer.
4. When lots of hands are raised, call on one student to answer that question.  If the question is a “find it” question, call on another student to read aloud the sentence which contains the answer.  If the question is a “figure it out” question, call on another student to read aloud the clues.  Let several students explain how the clues lead them to figure out the answers. 
5. Continue the procedure of having students read aloud the questions, read silently to find or figure out answers and then calling on students to answer the questions and other students to read aloud the sentences which answer the “find it” questions or the clues that help you answer the “figure it out” questions.  Be sure to have students explain how the clues allow you to figure it out so that other students can see how our brain make inferences.

6. To move students toward independent inferences and so that you can do formative assessment of individual’s inferencing skills, put your students in trios and have your students work together to answer “find it” and “figure it out” questions.  Give them two colors of tiny sticky notes to note the places where they find answers or clues.
CCSS Standards in a Find it or Figure it Out  Lesson

Find it or Figure it Out  is a lesson template you can apply to both informational and narrative text.  When you lead students through this lesson, you are helping them learn to do the type of reading and communicating required in these standards.

Reading Standard 1:  Read closely to determine what the text says explicitly and to make logical inferences from it; cite textual evidence when writing or speaking to support conclusions drawn from the text. (anchor)

Speaking and Listening Standard 1: 

Participate in collaborative conversations with diverse partners about grade level topics and texts with peers and adults in small and larger groups. (K, 1st and 2nd)

Engage effectively in a range of collaborative discussions (one-on-one, in groups and teacher-led) on grade level topics and texts building on others’ ideas and expressing their own clearly. (3rd, 4th and 5th).

Preview-Predict-Confirm

Preview-Predict-Confirm (Yopp & Yopp, 2004) is a lesson framework  that teaches students to use the visuals in an informational text to build vocabulary and to predict what they will read.  The lesson begins with students seated in their trios and talking about 10-15 visuals from a text they will read.  Students have 20 seconds to look at each visual, talk about it and try to predict words they will read connected to the visual.  Next students have eight minutes to write as many words as they can that they think will occur.  At the end of eight minutes, students look at their words and choose one word they think all the other groups will also have, one word they think is unique to their group and one word they are most interested in.  The teacher gathers the class and each trio shows their common word, unique word and most interesting word.  Next, the trios read the text together.  They put a check on each word they listed which actually occurred and add five words they wish they had thought of.  The class reconvenes and shares their discoveries.  At the end of the lesson, students write a short paragraph using as many of their words as they can to tell what they learned.  Here is a sample lesson using the book Penguins by Gail Gibbons.

Seat your students in trios being sure to have a strong reader/writer in each group.  Show them some visuals from the text they are about to read and give them 20 seconds to talk about each and suggest words they will probably read that relate to the visuals.  Include any maps, charts, diagrams along with other pictures.  If possible, scan these visuals into a powerpoint presentation and project them one at a time.  Alternately, you can gather your students close to you and show them visuals from the actual text, making sure to cover all words on the pages so that only the visuals are visible to the students.  

Here are some snippets of conversations heard as students viewed the visuals from Penguins:

“Look.  They are diving.  Are those icebergs they are diving off?”

“Those are seals and walruses and whales.  I bet whales eat penguins.”

“What is that funny looking little thing?  It looks like a bug or maybe a shrimp.”

“There’s an egg.  Those must be the mother and father penguins.”

“The mother penguin is feeding the baby.  I think she chews the food and then regurgitates it.  What does regurgitate mean?   It’s like when you throw up.  Oh, gross!”

“Those penguins are all together.  They look like they are in a huddle like at a football game.  I think that helps they stay warm.”

“That’s a map that shows the world and where different penguins live.  That map has a lot of words that will for sure be in the book.  Antarctica, Australia, South Pole, Pacific Ocean.  We need more time to look at that map!”

“What’s happening?  I think it must be an oil spill.  Look at that brown stuff in the water.  I bet penguins are going to get covered in oil.  Someone will need to rescue them.”

“That’s a penguin caught in that fishing net.  How is he going to get out?”

When they have viewed and talked about all the images, give trios a sheet with 30 boxes and tell them they have eight minutes to write words they think will occur in the text they are about to read.  Send the trios to far corners of the room to do this and ask them to use their “secret” voices so that no other group can hear the words they are guessing.  Hand the sheet to the fastest writer in each group and ask that person to be the recorder.
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When the 8 minutes is up, hand each trio three different-colored strips of paper.  Have the recorder in each group label one piece of paper with the letter C for Common, one U for Unique and one I for Interesting.  Give the trios two minutes to talk about their group of words and to choose one word they think all the other trios will have, one word they think is unique which no other trio will have thought of, and one word they think is a really interesting word and they hope to learn more about when reading the book.   The recorder should write these words on the paper strips big enough for everyone to see.  Remind the trios to continue to use their “secret” voices so that no other groups can hear which words they are choosing.


Gather your students together and have each group show the word they have chosen as common, as unique and as interesting.  As the different words are shown, help the students determine how well they predicted which of their words were common to many other trios and unique to their trios.  Ask each trio to explain their reasoning for deciding which of their words was most interesting.

Now that you have used the pictures to build background knowledge and get your students talking and thinking about the words they might encounter in the text, have the trios read the text together and put a * on each word that actually occurred.  

	emperor
	fins
	white

	swim
	flippers
	cold

	waddle
	feed
	iceberg

	dive
	ocean
	beak

	slide
	Penguins
	South Pole

	frozen
	net
	oil

	birds
	trapped
	predators

	regurgitate
	endangered
	eggs

	fish
	Australia
	tuxedos

	ice
	huddle
	Antarctica


When they have finished reading the text, have trios decide on five words they which they had thought of.  

Gather the class and lead students in a discussion about which words did occur and their reasons for choosing five words they wished they had guessed.

End the lesson by having each student write a paragraph summarizing what they read.  


Planning and Teaching a Preview-Predict-Confirm Lesson

Planning a Preview-Predict-Confirm  Lesson

Select 12-15 visuals from a text, including any maps, charts and diagrams.  Scan these into a presentation or cover the words (except for labels, etc. included in visuals).  Assign your students to trios making sure to have a strong reader/writer in each trio.  Write the topic word in the center of  the 30-box  sheet and tear paper of three different colors  into thirds on which they can write their common word, unique word and most interesting word. 

Teaching a Preview-Predict-Confirm  Lesson 

Seat students in trios.  Show them the images one at a time and give them 20 seconds to talk about each.  Tell they that they are trying to figure out what is happening in each visual and what words they will read that relate to the visual. 

1 Give trios a sheet with 30 boxes and the topic in the middle box.  Hand the sheet to the fastest writer in the group and ask that student to be the recorded.  Tell them that they have eight minutes to try to fill up the boxes with words they think will be in the text they are about to read.  Remind them that the words need to be topic-related (and, the, of  are not allowed!)  Tell them to disperse around the room and use “secret” voices so that other trios cannot hear their words.

2 After eight minutes, give the recorder in each group three different colored slips of paper.  Tell the groups that they have two minutes to choose a common word—a word they think all the other groups would also have and write it on the green paper.  They should also choose a unique word—a word they don’t think any other group will have—and write it on the blue paper.  Finally, they should write the word they are most interested in learning more about on the yellow paper.  Have them write the word with a marker, big enough so that everyone can see it when the class reconvenes.

3 After two minutes, gather the class together.  Have everyone hold up their paper with the word they think is common and see how many other trios did indeed include that word on their list.  Next have groups hold up their unique words and determine if that word is truly unique to that group.  If students ask, “what does regurgitate mean?” let the group with that word define the word.  Finally, have each group display the word they are most interested in.

4 Give trios one copy of the text and ask them to read it together.  Have them put a * on each word on their sheet that actually occurred.  When they have finished reading, they should look back through the text and choose 5 words they wish they had thought of and write these five words on the back of their sheets.

5 Gather the students and discuss which words actually occurred.  If some sophisticated words such as regurgitate did not occur, brag on the group that chose the word and tell them that their word would have been a better word!

6 Have students write a paragraph including some facts they learned.  Allow them to look back as the text and their list of words as they write and encourage them to use text-specific words related to the topic.   

CCSS Standards in a Preview-Predict-Confirm Lesson

Preview-Predict-Confirm  is a lesson template you can apply to any informational text that has a lot of visuals.  When you lead students through this lesson, you are helping them learn to do the type of reading and communicating required in these standards.

Reading Standard 4, Informational Text:  

Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. (2nd )

Determine the meaning of general academic and domain-specific words and phrases in a grade-level text, topic or subject area. (3rd, 4th, 5th)

Reading Standard 6, Informational Text:  Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as in words. (Anchor)

Reading Foundational Standards 4:  Read with sufficient accuracy and fluency to support comprehension. (1st – 5th)

Language Standard 1:  Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts and consulting general and specialized reference materials, as appropriate. (anchor)

Speaking and Listening Standard 1: 

Participate in collaborative conversations with diverse partners about grade level topics and texts with peers and adults in small and larger groups. (K, 1st and 2nd)

Engage effectively in a range of collaborative discussions (one-on-one, in groups and teacher-led) on grade level topics and texts building on others’ ideas and expressing their own clearly. (3rd, 4th and 5th)

Writing Standard 2:  Write informative/explanatory tests to examine a topic and convey ideas and information clearly. (3rd, 4th and 5th)
Main Idea Trees

We often talk about main ideas with children as if there is only one.  This is sometimes true when we are reading stories but informational text usually includes several main ideas about a single topic.  A tree can help children visualize and organize information.  The topic you are learning about is the trunk of the tree.  The main ideas about that topic are the large main branches and the details that relate to each main idea are the small branches that go off the large branches.

Insert tree graphic here

[image: image1.jpg]



To begin a main idea tree lesson, draw a tree with a trunk and four or five big branches.  Have your students draw a similar tree using a whole sheet of paper.  Write the topic you are going to read about—snakes—on the trunk of your tree and have students write snakes on their trunk.

Tree, 5 branches, “snakes” on trunk

Have students read the first page with you and then ask them to think about what they learned about snakes on this page.  Students will probably respond with the details—no arms and legs, scaly, dry skin, eyes on side of head, long bellies.  Help students come up with a main idea statement about snakes bodies such as “Snakes have long skinny bodies.” Write “long skinny bodies” on one branch of your tree and have students write it on a branch of their tree.  Next, draw smaller branches going off the main branch and write the details they learned--no arms and legs, dry scaly skin, eyes on side of head—on these smaller branches.  Have students draw smaller branches off  the “bodies” branch of their tree and write these details.

Lead students to read the next pages which describe how snakes shed their skins.  After they have told you what they learned, help them come up with a main idea statement and the details about that main idea.  Write the main idea statements on one of the big branches and add as many detail branches as you need for the details.  Have students do the same.

Tree here with “shed their skins.” on main branch and  2 or 3 times a year, old skin wears out and peels off, new skin grows under old skin.  

Continue to lead them to read, stopping at each point when a main idea and details have been described.   Have children suggest a main idea statement and write this on a main branch.  Then have them write the details on smaller branches coming off the main branch.  Add an additional main idea branch if needed.  When you have finished reading this informational articles on snakes, your trees will look something like this.

Main branch:   different sizes.  




thread snake size of worm.




anaconda long as bus.




cobra 8-18 feet




garter 1-4 feet 

live almost everywhere.




on land 

in trees




in oceans and rivers and lakes




not in North or South Pole

most help us and are not dangerous.




most not poisonous.

help by eating  mice and rats.




rattlesnakes and cobras have fangs and venom.

boa constrictors squeeze prey.

reptiles.




crocodiles, turtles,lizards are reptiles.




cold-blooded.




hibernate in winter.

Completed tree here

________________________________

Writing a summary

When students have completed their main ideas trees, use these trees to help them learn to write summaries.  Model by choosing one main branch of the tree and writing your paragraph as they watch.  Add details to show that you don’t just copy what is on your tree but use it as a guide.  Here is the paragraph one teacher wrote:


Snakes are reptiles.  Reptiles are cold-blooded animals.  Their body temperature is the same as the air temperature where they are.  If they live in cold places, they hibernate in the winter to stay warm.  Other reptiles include crocodiles, lizards and turtles.

When you have modeled a paragraph, have students choose one of the other main branches and write a summary.  Encourage them to expand on the details as you did in your summary.

Moving Toward Independence in Determining Main Ideas and Summarizing
You can help all your students become independent with the strategies you are teaching if you use a “gradual release of responsibility” model.  In the first several lessons, you guide your students step-by-step through the lessons.  Once you think most students understand what to do, you arrange for them to complete the activity working together in groups of three or four.  While they are working together, you coach the groups and make formative assessments of how well individuals are progressing by listening in on their conversations.  When you see that most students can participate in the group main idea tree making and write an individual summary using the information on one of the main branches, give students an informational text on their level that has several main ideas.  Ask them to individually make their trees and choose one branch to summarize. Think of this gradual release of responsibility model like this:

I do it.  You watch and help.

You do it together.  I watch and help.

You do it alone.  I watch and assess.  
Planning and Teaching a Main Idea Tree Lesson

Planning a Main Idea Tree Lesson

The crucial part of planning a main idea tree lesson is selecting the right text.  Look for an informational piece about one topic that has several big ideas about that topic.  This kind of text is often called descriptive text.  (Two other text structures which you will commonly find in elementary grade informational texts are sequential and comparative.  Lesson templates for these informational text structures will be described in the next chapters.)  

Once you have chosen the text, decide how many main ideas about the topic the text includes and determine where in the text you will have them stop reading so that you can focus their attention on one main idea at a time.
Teaching a Main Idea Tree Lesson
1. Give students the text you have chosen and tell them that this text is about one topic and they will learn a lot of big ideas and details about that topic.  
2. Draw a tree diagram with a trunk and four or five main branches and have students draw a tree with that many main branches on a whole sheet of paper.  (Do not give them a tree diagram.  You want them to imagine the tree in their brains when they are reading appropriate informational text on their own and the act of physically drawing the tree will increase the probability that they will internalize using this structure to organize ideas when reading descriptive text.).  Write the topic on the trunk and have students write the topic on the trunk of their trees.

3. Have students read the text with you to what you have determined is the first stopping point.  

4. Ask students what they have learned so far.  They will probably give you details.  Help them come up with an idea that these details all relate to.  Write this main idea on one of the main tree branches and have students do the same.  Draw smaller branches off the main branch and write the details they shared.  Have students draw smaller branches and write details.

5.  Continue to lead them through the text, having them read the text with you and stopping at the points where information about each main idea ends.  After each section, have them tell you what they learned.  When they have shared what they learned—which are almost always details—ask them what main idea relates to all the details.  On your tree, write the main idea on a main branch with the supporting details on smaller branches.  Have students write main ideas and supporting details on their trees. If you need an additional main idea branch, add that branch and have students add another branch to their trees.

6. When you have finished the text, choose one of the branches and model how to write a paragraph summarizing that branch.  Include information which fleshes out details as appropriate.

7. Have students choose one of the branches you didn’t choose and write a paragraph summary.  Encourage them to flesh out the details as you did.  When your students can write good paragraph summaries of one main idea, extend the writing so that they write a summary including paragraphs for each main branch.  Have them write a short final paragraph to bring closure to their summary.  

8. Use the gradual release of responsibility model to move students toward independence in determining main ideas and writing summaries.  Have them work in groups of three or four and do formative assessment and coach them as them as they work together to make main ideas trees and write summaries.   

9. When your observations tell you that most students know how to determine main ideas and details and write a summary, have them do this individually with text on their level and do a summative assessment.
CCSS Standards in a Main Idea Tree Lesson

Main Idea Trees is a lesson template you can use to teach students how to organize information when they are reading descriptive informational text and how to write summaries of what they have read.  When you lead students through this lesson, you are helping them learn to do the type of reading and communicating required in these standards.

Reading Standard 2:  Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and ideas. (anchor)

Reading Standard 2 (Informational):  Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text. (5th)

Writing Standard 2:  Write informative/explanatory texts in which they name a topic--supply some facts about the topic and provide some sense of closure (1st) –use facts and definitions to develop points and provide a concluding statement or section (2nd.)
Writing Standard 2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly. (3rd, 4th and 5th)

Speaking and Listening Standard 1: 

Participate in collaborative conversations with diverse partners about grade level topics and texts with peers and adults in small and larger groups. (K, 1st and 2nd)

Engage effectively in a range of collaborative discussions (one-on-one, in groups and teacher-led) on grade level topics and texts building on others’ ideas and expressing their own clearly. (3rd, 4th and 5th)
Compare/Contrast Bubbles

Main idea trees help readers organize ideas when they are reading text that describes one idea or topic.  Another common type of informational text in elementary grades compares and contrasts two or more things.  A Venn diagram, which many teachers call a “double bubble” portrays graphically the relationships between the things by placing the contrasting characteristics, the differences, in the two separate parts of the bubble and the characteristics shared by both things in the intersection.  

Insert double bubble graphic here


To teach children how to construct double bubbles to compare and contrast ideas, begin with a topic that most of your children know a lot about.  In this example, students were asked to compare and contrast dogs and cats as pets.  Let’s listen in on this initial compare/contrast lesson.

Teacher:  “Boys and girls, today we are going to talk about pets—and specifically dogs and cats as pets.  Raise your hand if you have a pet.  Good, now raise your right hand if your pet is a dog and your left hand if your pet is a cat.  If you have both pets, raise both hands.”

“We have lots of pets in this room but some of you don’t have pets.  I want everyone to put their hands down and this time raise your right hand if someone you know well—a relative or friend or neighbor—has a dog and your left hand it someone you know well has a cat.”

“Good, I see all your hands so I know you all know a lot about dogs and cats as pets even if you don’t have one.  Turn to your partner and talk about the dogs and cats you have or know about.  Tell them things like the pet’s names, what the dogs and cats look like, what you have to do to take care of them and other important things you know about dogs and cats as pets.”

(As all the partners talk eagerly to one another, the teacher draws a double bubble on the board and labels it.)

Double bubble here with sides labeled dogs and cats and intersection labeled both.

Teacher:  “I can tell you have a lot of ideas about dogs and cats as pets.  We are going to organize our ideas using these two big intersecting circles I call a double bubble.  On this side, we are going to write ideas that only apply to dogs and on the other side, we are going to write ideas that only apply to cats.  What are we going to write in this middle part?”  

The children instantly understand that characteristics that apply to both dogs and cats will go in the middle. 

“Good, now we are going to start by putting some things in the middle.  Remember that these will be features that both cats and dogs share.”

The children tell her that they are both good pets, they both have four legs, two eyes, two ears, one tail and someone suggests they are both mammals.  This information gets written in the middle.  When the students have run out of similarities, the teacher leads them to brainstorm some differences and writes them on the appropriate side.  When children think of more similarities, she adds them to the middle.  The children eagerly share ideas and the finished double bubble looks like this.

Dogs/cats finished double bubble here

Writing a Summary
Once you have the information organized in the double bubble, it is easy to lead children to write a summary comparing and contrasting dogs and cats. Here is how that initial compare/contrast summary writing lesson went.

The teacher and children reviewed all the information they had recorded on the double bubble.  As they reviewed the information, the teacher introduced the words similarities, differences compare and contrast.  

“Let’s look at our double bubble.  What characteristics of dogs and cats did we put in the middle?  Right.  We labeled this “both” and we put things that are the same about both.  We call things that are the same similarities (writes similarities above both) and we say we are comparing cats and dogs (writes compare) above both and similarities.  When we are deciding things that are the same or alike about two things, we are comparing those two things and coming up with the similarities. “

“If we have the similarities in the middle, what do we have on either side.?”

The teacher leads the students to see that the things on either side are the differences between cats and dogs and writes the word differences about cats and dogs.  Next she explains that when we list things that are the same, we are comparing them and when we list differences, we are contrasting them and writes contrast above differences on each side of the diagram.

While we try not to confuse children with a lot of jargon, it is important that they understand the meaning of terms such as compare, contrast, similarities and differences.  These terms are often used in directions for test items and if they don’t understand the meanings of these terms, they won’t be able to show what they know!

“Now we are going to write a summary of what we know about cats and dogs and pets.  I want everyone to start their summary by writing the sentence I am writing on the board on your paper.  This sentence will begin the paragraph that compares cats and dogs so please indent your sentence as I am indenting mine.”



Cats and dogs are alike in many ways.  
“This first sentence lets your reader know that you are going to compare cats and dogs and tell about some of their similarities.  Now I am going to add a second sentence that tells about some ways they are similar.”

Cats and dogs are alike in many ways.  The bodies of cats and dogs have four legs, two ears, two eyes and tails.

“Now, you add three or four sentences that tell about some of the similarities.  You can include my sentence or change it or just add your own ideas.  

Children finish their paragraph comparing cats and dogs by writing three or four sentences with similarities.  Teacher circulates, monitoring, coaching and encouraging.

“Good now we are going to write a paragraph that compares cats and dogs.  Start your second paragraph like this. It’s a new paragraph so don’t forget to indent.”

There are many differences between cats and dogs.

“Good. now we are going to add sentences that tell about some of the differences.  Again, I will write one sentence and you will add three or four sentences comparing cats and dogs.  We have way too many differences for you to include all of them, so decide which differences you think are most important.”

There are many differences between cats and dogs.  Cats groom themselves but you have to give your dog a bath.

Children eagerly write second paragraph picking and choosing the differences that matter to them.

“Now we need a short paragraph to complete our summary.  So far we have included facts but I am going to end my summary with my opinion.  I am going to tell you which animal I think makes the best pet and give you my reasons for thinking that.  Remember that we have learned to do persuasive writing in which we give reasons for our opinion to try to convince people we are right.  As you watch me write my opinion and reasons, think about your own opinion and reasons.”

I think cats make the best pets because they can mostly take care of themselves.  You don’t have to walk them or give them baths.  You can leave them on their own for a few days as long as they have food, water and a litter box.   Cats are independent creatures!

Compare/Contrast Bubble Lessons with Text

Once your students understand how they can use double bubbles to organize information, they need to learn how this helps them organize information when they are reading text that compares and contrast two things.  The Double Bubble here was created by students as they read articles on China and Japan.  

Double bubble China/ Japan

You can also use the Compare/Contrast Bubble lesson framework when you want students to compare characters, themes, plots or settings from narratives including poems, plays and stories.  Here is the diagram students completed after reading The Monkey and the Crocodile.

Monkey/Crocodile double bubble here

__________________________________________________

The Monkey and the Crocodile

(Indian folktale retold by Pat Cunningham)

Once upon a time a monkey lived in a tree by a river. The monkey lived alone, but he was happy and content. The tree gave him shade from the sun and shelter from the rain and lots of sweet fruit to eat.
One day a crocodile swam up the river and climbed up on the bank under the tree.  The monkey called out “hello” to the crocodile.  The crocodile was quite surprised and asked the monkey if he knew where the crocodile could get some food.  I couldn’t find any fish in the river and I haven't had anything to eat all day,”  the crocodile moaned.
“Since I don't eat fish, I don’t know where you can find any.  But I have lots of ripe fruit in my tree.  Would you like some fruit?” asked the monkey. “I don’t usually eat fruit but I am so hungry I could try some,” the crocodile replied.  The monkey threw some fruit down to the crocodile.  The crocodile ate it all up and asked for more.  The monkey kept throwing fruit down until the crocodile was so full he couldn’t eat any more. 

After that the crocodile visited the monkey every day. The two animals became good friends. They talked and told stories and the monkey threw down all the fruit the crocodile could eat.
One day the crocodile told the monkey about his wife.  “I didn’t know you had a wife,” said the crocodile.  I thought you lived alone like me. When the crocodile got ready to leave, the monkey threw down lots of fruit.  “Take this fruit to your wife,” he said.  

The next day the crocodile told the monkey that his wife loved the fruit.  Every day from then on, the monkey sent the crocodile home with lots of fruit.  

One day, the wife said to the crocodile.  “If the fruit is this sweet and delicious, imagine how sweet that monkey who has eaten the fruit every day of his life would be!”  “Invite the monkey to come home with you and share a meal with us and then we will eat him,” she said, licking her lips.
The crocodile was shocked!  He told his wife that the monkey was his friend and he could not eat his friend!  Every day, when the crocodile swam away down the river, the wife begged him to bring the monkey back so they could eat him.  Every day, the crocodile explained that he could not eat his friend.

When the crocodile would not agree to bring the monkey, the wife pretended to get very sick. “What can I do to help you get well?” the crocodile asked.  “Bring me the monkey.  The monkey’s heart will cure me.  If I don’t eat the monkey’s heart, I will die,” the wife replied. The poor crocodile did not know what to do.  He did not want to kill his friend but he believed his wife when she said she would die if she did not eat the monkey’s heart.
The next day when the crocodile got to the monkey’s tree, he told the monkey that his wife wanted to pay back the monkey for all the fruit by making a meal for him.  The monkey was pleased.  “I would love to go with you and meet your wife,” he explained but I don’t know how to swim.”  “That’s not a problem,” said the crocodile.  “Jump on my back and I will carry you.”  The monkey jumped on the crocodile’s back and away they went down the river.

When they were in the deep water in the middle of the river, the crocodile told the monkey the truth about his wife.  “My wife is very sick and she says the only way that she will get well is if she eats a monkey’s heart.  You are the only monkey I know so I have to bring you to her to eat.  I am very sorry because you have been such a good friend to me.”

The monkey was shocked and very frightened.  Then he thought fast and came up with a plan to save himself.  “My friend, I am so sorry your wife is sick and if I had known I would have brought my heart with me.  But, I didn’t.  My heart is back in the tree.  Take me back to the tree and I will get it and we can take it to your wife.” 

The crocodile quickly turned around and swam as fast as he could back to the tree.  When they got up on the river bank, the monkey jumped off his back and quickly climbed to the top of the tree.  “You foolish crocodile,” he called down.  “Don’t you know our hearts are always in our bodies?  And how could eating a monkey’s heart cure your wife?  Your wife has tricked you into thinking she was sick because she wanted to eat me.   Go away and don’t every come back again.  You have eaten the last fruit from my tree.”
The crocodile swam away.  He was very sad and sorry.  He would never again eat any of the sweet fruit and he had lost his best friend.
Triple Bubbles
You can also use the Compare/Contrast Bubble Lesson format to help students compare three things.  For this variation, have students draw three overlapping bubbles.  
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Have students label the three bubbles and help them understand how information that is the same about any two will go in those intersections.  Information that is the same about all three will go in the center.  

Triple bubble comparing … here

______________________________________

Planning and Teaching a Compare/Contrast Bubble Lesson
Graphic organizers are well named because they depict graphically the relationships between ideas.   When you are teaching your students to compare and contrast, the relationships you want them to focus on are similarities and differences.  When children complete a double bubble or triple bubble, they can clearly see how the items they are comparing are the same or different.  
Planning a Compare/Contrast Bubble Lesson

There is not a lot of planning you need to do to teach a compare/contrast bubble lesson.  Just make sure that the texts students are reading are comparing and contrasting two or three things,  Draw and label your bubbles and students will immediately understand that they are reading to compare and contrast by looking for similarities and differences.
Teaching a Compare/Contrast Bubble Lesson 

Give students the text you have chosen and have them draw and label their bubbles as you draw and label the one the class will complete.  
1. Have students read the text and make notes on their bubbles for what they want to add to the class diagram.  Do the first lesson or two as a whole group and then have students read and work together in trios or quartets.  When your formative assessment tells you most students can compare and contrast ideas using the bubbles, give them text on their level and have them create the diagrams on their own.

2. Teach students to write compare/contrast summaries in which they write one paragraph summarizing similarities and another summarizing differences.  Have them add a concluding “persuasive” paragraph if appropriate.  

3. Extend the compare/contrast lesson framework to two texts once students clearly understand how to do this with one text.  

CCSS Standards in a Compare/Contrast Bubble Lesson

Compare/Contrast Bubbles is a lesson template you can use to teach students how to organize information when they are reading texts that describe similarities and differences between  two or three things.  You can then help them learn to write compare/contrast summaries based on the information in their diagrams.  
Reading Standard 9:  Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the approaches the authors take.. (anchor)

Reading Standard 3 (Literature):  Compare and contrast two or more characters, settings, or events in a story or drama, drawing on specific details in the text. (5th)

Writing Standard 2:  Write informative/explanatory texts in which they name a topic--supply some facts about the topic and provide some sense of closure (1st) –use facts and definitions to develop points and provide a concluding statement or section (2nd.)
Writing Standard 2:  Write informative/explanatory texts to examine a topic and convey ideas and information clearly. (3rd, 4th and 5th)

Speaking and Listening Standard 1: 

Participate in collaborative conversations with diverse partners about grade level topics and texts with peers and adults in small and larger groups. (K, 1st and 2nd)

Engage effectively in a range of collaborative discussions (one-on-one, in groups and teacher-led) on grade level topics and texts building on others’ ideas and expressing their own clearly. (3rd, 4th and 5th)
Text Features Scavenger Hunts
Look at any piece of informational text—a magazine article, a textbook chapter, a Gail Gibbons book and you will see many features you don’t see in stories, poems or plays.  The most noticeable feature of informational text is a variety of visuals—drawings, photos, maps, charts, graphs and diagrams are common features of informational text.  The next thing you will probably find are headings that signal the main ideas of each section and, sometimes, sub-headings.   Within the text, you will notice some bold words. These are important vocabulary terms that are often defined in the text and sometimes further clarified in a glossary.  Most informational text contains many words students may not how to pronounce and in parenthesis next to some words, there is a handy guide to that words pronunciation (pro-NUN-see-a-shun).

If the text is divided into chapters, you can probably find a table of contents in the beginning and an index at the end which will let you quickly locate specific information in that text.
With all these helpful features, students should be more successful at reading informational text than they are at reading stories.  Most of us know the opposite is true.  Most elementary students comprehend stories better than they comprehend information text.  How can that be?  Most likely, the explanation is simple.  Most children don’t know what all these helpful features are for or how to use them.  Text Feature Scavenger Hunt Lessons are designed to teach students to make maximum use of all the special features they find in informational text.  In order to complete the hunt, they have to use all the features a particular piece of informational text contains.  

Here is an example created for use in a fifth grade social studies class.  The students were about to read a chapter on the era of the Great Depression.  After helping students access what they knew about scavenger hunts, the teacher put his students in trios and handed them a sheet that looked like this.
Great Depression Scavenger Hunt

Use the visuals and other special text features to answer these questions.  Indicate where you found the answers.  You have 20 minutes to find as many answers as you can.  Your team will get one point for every correct answer and another point for telling where you found the answer.

	Question
	Your Answer
	Where did you find answer?

	What instrument did Louis Armstrong play?
	
	

	What was the name of the dog on RCA’s label?
	
	

	What was the name of a Charlie Chaplin movie?
	
	

	How many Ford cars were sold in 1920???  In 1929??? (2pts.)
	
	

	What new buildings were built in New York City in the 1920’s?
	
	

	What year had the most business failures?
	
	

	About how many people lost their jobs in 1933?
	
	

	What 5 states were in the Dust Bowl region? (5 pts.)
	
	

	Which president began the New Deal programs?
	
	

	In what year did Charles Lindbergh fly across the Atlantic?
	
	

	What is the 5th step in assembling a car in Henry Ford’s factory?
	
	

	What is the first major heading in this chapter?
	
	

	What is the last major heading in this chapter?
	
	

	Use the index to decide on what page you will find information about:
	
	

	         Herbert Hoover
	
	

	         Clarence Birdseye
	
	

	         Henry Ford
	
	

	Find 3 bold words and write their glossary definition.
	
	

	
	
	

	
	
	

	Here are the pronunciations for three words.  Write the word and the page on which you found it.
	
	

	    ur-buh-nuh-ZAY-shun
	
	

	    in-dus-tree-uh-luh- ZAY-shun
	
	

	   byu-RAH-kruh-see
	
	


Students quickly got to work, trying to find as many items as they could in the allotted time.  When the time was up, most groups had answered almost all the questions.  Here is one group’s answers.

Great Depression Scavenger Hunt

Use the visuals and other special text features to answer these questions.  Indicate where you found the answers.  You have 20 minutes to find as many answers as you can.  Your team will get one point for every correct answer and another point for telling where you found the answer.

	Question
	Your Answer
	Where did you find answer?

	What instrument did Louis Armstrong play?
	trumpet
	photo p.542

	What was the name of the dog on RCA’s label?
	Nipper
	caption, p. 543

	What was the name of a Charlie Chaplin movie?
	The Kid
	poster, p. 543

	How many Ford cars were sold in 1920???  In 1929???
	2,000,000 in 1920

4,500,000 in 1929
	picture graph, p. 545

	What new buildings were built in New York City in the 1920’s?
	skyscrapers
	photo, caption, p. 546

	What year had the most business failures?
	1931
	bar graph, p. 547

	About how many people lost their jobs in 1933?
	13,000
	line graph, p. 547

	What 5 states were in the Dust Bowl region?
	Colorado, Texas, Kansas, Oklahoma, New Mexico
	map, p 548

	Which president began the New Deal programs?
	Franklin Roosevelt
	photo, caption, p. 549

	In what year did Charles Lindbergh fly across the Atlantic?
	1927
	time line, p. 549

	What is the 5th step in assembling a car in Henry Ford’s factory?
	Wheels and radiators are attached
	diagram, p. 544

	What is the first major heading in this chapter?
	New Forms of Expression
	P. 542

	What is the last major heading in this chapter?
	The New Deal
	P. 548

	Use the index to decide on what page you will find information about:
	
	

	         Herbert Hoover
	
	P. 548

	         Clarence Birdseye
	
	P. 546

	         Henry Ford
	
	p. 544, 545

	Find 3 bold words and write their glossary definition.
	stock market  a place where people can buy and sell shares in a business
	R 73

	
	depression  a time of little economic growth when there are few jobs and people have little money
	R 66

	
	consumer goods  products made for personal use
	R 65

	Here are the pronunciations for three words.  Write the word and the page on which you found it.
	
	

	   ur-buh-nuh-ZAY-shun
	urbanization
	p. 546

	   in-dus-tree-uh-luh- ZAY-shun
	industrialization
	p. 545

	  byu-RAH-kruh-see
	bureaucracy
	p. 549


Planning and Teaching Text Feature Scavenger Hunt Lessons
Planning Text Feature Scavenger Hunt Lessons
To plan the lesson, choose a piece of informational text you want students to read and create questions that will direct their attention to all the special features this text contains.  Decide how long you will give students to hunt—giving them a little less time than you thing they need to create a sense of urgency.  (If your students do not know what a scavenger hunt is or have never been on one, engage them in a “real” scavenger hunt for “real things” that can by found in your classroom/school before doing the text features scavenger hunt.)
Teaching Text Feature Scavenger Hunt Lessons
1. Put your students in trios.  Give each group one copy of the text they will use for the hunt and one scavenger hunt sheet.  Hand the sheet to your most fluent writer so that they won’t be slowed down by writing the answers.
2. Set a timer and have students work together to find the answers and record the answers and where they found them.  
3. When the time is up, go over the answers and where the answers were found.  Talk about each feature and how it is helpful when you focus on that feature to answer a question.

4. After students have gone on several scavenger hunts, have them work in groups to create the questions for the other groups to find answers to.  Have them look at the scavenger hunts which you created and they participated and create a list of features they need to include if these are available.  
CCSS Standards in a Text Features Scavenger Hunt Lesson
Text Feature Scavenger hunts are fun but they are also teaching students critical skills they need to read and understand informational text.  If you make sure to include some “bold words” and have them either consult the glossary or figure out the meaning form the text you are also helping them meet language standards.
Reading Standard 5:  Know and use various text features to locate key facts or information in a text. (1st  and 2nd ) Use text features and search tools to locate information relevant to a given topic efficiently. (3rd)

Reading Standard 7:  Explain how specific images contribute to and clarify a text. (2nd)  Use information gained from illustrations and the words in a text to demonstrate understanding of the text. (3rd) Interpret information presented visually, orally, or quantitatively and explain how the information contributes to an understanding of the text in which it appears. (4th)
Reading Standard 4, Informational:  Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area.  Determine the meaning of general, academic and domain-specific words and phrases in a text relevant to a 3rd, 4th or 5th topic or subject area.

Language Standard 4
Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues, analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate. (anchor)
Speaking and Listening Standard 1: 

Participate in collaborative conversations with diverse partners about grade level topics and texts with peers and adults in small and larger groups. (K, 1st and 2nd)

Engage effectively in a range of collaborative discussions (one-on-one, in groups and teacher-led) on grade level topics and texts building on others’ ideas and expressing their own clearly. (3rd, 4th and 5th)
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