[Polite Beginnings — Social Conversation Patterns (from The ESL Teacher’s Book of Lists)

Hello.

Good morning.

How are you doing?

Fine, thanks.

What’s your name?

My name is

Where do you live?

I live on Street.

What's your address?

I'm at 14 Timber Lane, High City.

My address is 615 Second Street,
Riverdale.

Where do you go to school?

‘What classes do you have this year?
When did you move here?

‘Where did you live before?

What grade are you in?

I'min grade. (first, second,...
eighth)

T'm a freshman. (sophomore, junior,
senior)

Are you new here?

Where's the cafeteria?

Where's the library?

‘Where's the gym?

Is there a game tonight?

Do we have practice?

Do you like to dance?

Do you like music?

Would you like to go to the game?
I'm hungry.

Do you want to get some lunch?
Thanks.

Thank you.

Thanks a lot.

See you later.

See you tomorrow.

Call me tonight.

What's your phone number?
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Where are you going?
What'’s the matter? |
Have a nice day. -
Bye now.

Bye-bye.

So long.

(Good night.

Excuse me.

Pm sorry.

Pardon me.

I apologize.

That’s all right.

(Go ahead.

Come omn, let’s go.
Come on in.

I've got to go now.

I appreciate it.

Yoaur're very kind.

Na, thank you.

Yes, please.

May [ help you?
Would you help me, please?
Of course.

No problem.

It would be a pleasure.
Who is that?

That's Robert.

Would you introduce us?
Jack, this is Robert.
Nice to mest you.
Please join us.
Thanks for calling.
Congratulations!
Happy Birthday!
What’s that?

I don't know.

Who knows?

1t’s nothing,



Tell about Tell about
Tell about what you have eaten
today.
Tell about Tell about
Tell about a place you can
remember from when you were
little.
Tell about Tell about
Tell about something nice that
happened to you this week.
Tell about Tell about
Tell about your favorite teacher.
Tell about Tell about

Tell about a book you have read
recently.

Tell about

Tell about

Tell about

Tell about

Tell about




Tell about (
ﬁ

Tell about

Tell about a chore you don't like
to do at home.

Tell about




Description

Students talk about what they aiready know about a given topic and the teacher assists in
writing that information on a chart, taking care to “push” students to use new and more
complex vocabulary and syntax. Students should not be allowed to start sentences with the
subject pronouns (he, she, it, elc.), proper nouns {Tom, Susan, eic.), or the words “a”, “the”
or “an”.

Purpose

This strategy helps students to convey things they already know using more academic
sounding language. Students are to learn how 1o start sentences with various parts of
speech.

Key Language Skills
Syntax, lexicon, semantics, phonology, and morphology (The Whole Star).

Materials
Colored markers, chart paper, and pictures related to the topic you are asking students to
talk about.

Procedure

1. Start by thinking about what theme area you are teaching. Within that area, what
are some sub topic or areas about which students would already know something.
For example, students may not be able to talk about “economics”, but they do know
a lot about money.

Head your chart paper fike this: "What We Already Know About Money”

2. If you have pictures, or some other visual props that can help students to remember
what they know, let the students interact with those things.

Now, ask them to tell you something they already know.

Assist them in spelling, syntax, vocabulary, etc. to get their information on the chart
paper in an “academic” sounding sentence.

—

o

What We Already Know About Friends

1. Friends can help you with your homework. (T.F.)
2. Trust is something you share with a friend. (P.G.)
3. Some friends move to other schools. {(K.C.)

What We Already Know Page 2



Quick Erase

chin thin thick sick stick stack tack shack

met melt melted belted belt bell bill

fox box ox ax at rat rang sang sing king

hat mat rat rate late lake take make bake rake
tap tape cape cap map mat mate late lane cane
see bee beet feet feel peel peek seek cheek
mine fine dine line lane lake bake take

tide time lime dine dine mine line lane cane
bone cone cane lane line dine mine fine

lake bake cake cane lane line fine fin pin pine
noon moon soon seen seed feed food mood

see bee fee feed need seed sad mad made

car bar far jar tar star start tart

art cart card hard harp harm farm far bar

rice dice nice mice ice ace face lace place

fee bee see seed seen seek peek park bark bar bee
couch ouch out shout shut hut hug bug bag
park bark bar bat mat mate make lake late lane
see bee bay day say pay play lay may bay

side wide wife life line lane cane can tan

tea sea seal deal heal heat beat bean

mean bean lean leap lap tap tape shape

cord corn horn born barn bar far

horn born corn cord card hard hand land

pie die lie tie tip rip ripe wipe

pie lie tie time fine fin win pin pine

corn cord card car bar bat cat sat say

lie die pie pit bit bite kite kit fit fix

Day ray Roy boy toy tot toot hoot hot not note
Lie tie time lime line like bike bake brake brakes
Lie like line lone cone cane can ban bay

Torn horn born barn bar far jar jay may lay play
Blue glue glum gum hum ham jam jay way day
Sue due dug rug rag sag sat seat meat neat beat
Rain gain main pain pan pin pine mine fine dine
Train rain ran pan pain main man fan ban bay day
High sigh sight light might night right bright

Lean bean beat seat sea set let leg log dog fog
grow glow low log dog fog fox box ox ax

ride riding hiding hide saving save wave waving
sharing share

hike hiking liking like pike poke poking joking jokes
snow show shop chop chip hip hit bit bite

paw jaw law lawn fawn fan can cane

paw jaw jam ham hay day lay ray gray

join coin coil oil boil foil

loan load toad road roam foam foal

turn burn barn bar car card hard

toad road load lad bad bed bird

cow now how hot lot not note vote

Instructions: Write the first word on a small whiteboard. Put your
finger under the first letter and have students make the sound for
the letter. Slowly fouch each letter and have students make the
sound. Then slide your finger under the word to blend the sounds
together. Repeat the word.

Then tell students you are going to try to trick them by changing
ONE letter in the word. Erase and replace letter. Show students
for a second and then slowly touch each letter and have them make
the sounds. Slide your finger under the new word to blend the
sounds together. Repeat the word.

Gradually reduce your support so that students can make the
sounds as you touch and blend on their own.

From FastTrack Phonics, Success for All



A collection of fast-paced strategies to warm up students’ ears and mouths to better hear and produce the sounds of the
English Language.

Purpose: The strategies are designed to directly teach students how to pronounce the various sounds in English, and
how to discriminate sounds.

Key Language Skills: Phonology, Syntax

Materials: alphabet chart, number chart, small strips of paper or white boards, small mirrors, ABS pipe phones

Procedure: Use some combination of strategies from all of the following categories, depending on the needs of your
students.

Alphabet Practice

Students say all alphabet letters out loud, in order.

Students say all letters, backward.

Teacher points to certain alphabet letters and students say out loud.
Students say all vowels.

Students say all consonants.

Students are asked to spell their name, names of others.

Students are asked to say every third letter, every fourth letter, etc.
What letters are in the word “hat”? Use other classroom words.
Teacher says a letter. Students write the letter.

Letter Sounds

Teacher points to the letter: students make the sound
What sounds does the second letter make? Fifth letter, etc.
Teacher says a sound. Students write the letter.

Numbers Practice

Students count from chart 1 to 50, or 1 to 100.

Students count backward from a set number.

Students skip count.

Teacher points to number and students say aloud.

Teach says a number (152, 35, 47 10,987) and students say the individual numbers
Teacher says a number: students write the number.

Minimal Pairs/Phrases/Sentences

Teacher says two words, Student indicate in writing or with hand signal if the words sound the same or different.
Teacher says two phrases: same or different.
Teacher says two sentences: same or different.

Repeat After Me

Teacher says a sentence. Students have to repeat the sentence exactly with correct pronunciation, intonation,
rhythm (prosody).

Listening Drills

Teacher says a sentence: students count the number of words.
Teacher says a sentence: students say it backwards.

Rhythm Exercises

1-2-3-4

land2and 3and 4

1 and then a 2 and then a 3 and then a 4

1 and then put a 2 and then put a 3 and then put a 4



e Have students say the alphabet or numbers in a rhythmic pattern, begin with a simple 4/4 beat.
e Move to adding “and” between each letter, A and B and C and D, etc.
¢ Next, add “then a” to the “and,” A and then a B, and then a C, and then a D, etc.
e Finally, add “put a,” A and then put a B, and then put a C and then put a D, etc.
Intonation

e Example: Slow Trucks
e Example: He went fishing. (with surprise, boredom, wonder, etc.)
e Teacher says phrases or sentences in different tones/emotions such as angry, sarcastic, sad, with surprise,
boredom, etc.
Dictation
e Students write on paper random lists of numbers and letters spoken out loud by the teacher. (license plate game)
e Students write sentences dictated by teacher.

MINIMAL PAIRS EXAMPLES

3

%

fin/thin
fret/threat
Fred/thread
oaf/loaf
deaf/death
goal/gore
lung/rung
seat/sheet
sealed/shield
sail/shale
sigh/thigh
clear/clinic
clef/club
flask/glass
flew/glue
fled/glade
flood/flock
glow/flow
float/flight
glitter/gloom
place/slice
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MINIMAL PHRASES

1. to the store/to the door

2. out at night/out of sight

3. now’s the time/now it's mine

4. once upon a time/once upon a mime
5. over and out/over and out

MINIMAL SENTENCES

1. It's good to be home./ It's good to be in Rome.

2. | saw the man cleaning./ | saw the man leaning.

3. Run as fast as you can to the store./ Run faster than you can to the store.
4. Turn the light out in the hall./ Turn the white out in the fall.

5. I walked and talked all night long./ | walk and talk all night long.

REPEAT AFTER ME SENTENCES

1. Before riding my bike to the park, | should have eaten lunch.

2. Before writing in his composition book, my best friend should have sharpened his pencil.
3. Would your mother be willing to drive us to the movies after school today?

4. Transportation has changed dramatically over the last one hundred years.

5. Elementary school students wrote letters to the mayor thanking him for his visit last week.
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License Plate Game

1. tv3 X-3 (35)—45-(90) | +5~(-4) Z-5
2. 1,155 3,333 2,102 1,011 5,805
3. juy 4.26 Bju rwq xlk

4. 7-13-30 Eegt3 3-23-33 Yljm Cvb59
5. 56-5-75 g—-j—g 21-d-t 8,107 Uhn
6. esc-t+3 15~ 55 213.05 Beved -3 (41)
7. 15+35+20 70-77~7 80-88-8 Elc 701.31
8. bevet 115.15 X-9 y=7 See-t
9. 33+cep a-e—a b—-d-k V-p-e 20,089
10. |8+6+4 2-t-2-3 32-98-68 r—-o-w . 3-c-z
11. dee-p 6-x-—-66 Mezel V—i-p peqgev
12. | 73-43-3 8-7-6-x Q-m-n 11-1-14 6-0-1
13. | 15+16+14 y—i—-y 217 +n 414.03 H-j—k
14. | 17,313 1z-33-93 43,611 Uep-! 919.07
15. | 15,555 2xUz47 808.01 6,066 X+6
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Minimal Pair Card Game

With this newly fashioned deck it is proposed that students play a simple game called “Fish”. Each student is dealt
between five and eight cards, the remaining stays in a stack in the middle.

The students then take turns asking each other for cards matching the ones they possess. This game may be done in
groups of two to six, though four members are probably best.

One student starts by asking one of the other students for a pair to a card they possess in this fashion, “Excuse me,
(Name of the student they want to ask) , do you have a fifteen?” If the student has it she/he gives it to the
asking student, then the asking student places the newly made pair down and can ask the same student or any other
student for another card they possess one of. If, on the next request, the student does not have the card they simply say,
“No, | don't have it. Sorry.”. Then the student who is doing the asking takes a card from the pile in the center and his or
her turn is complete.

The process goes round and round until all of the cards have been made into pairs. The student who has the most pairs
wins.

Once the students have played a few times a small change to the game will improve its effectiveness. If a student hears a
card being asked for which they possess, on their turn, when they ask for the card they should ask for card with, “May |
have __ ?”rather than “Do you have ?", as they know that the student they are asking has the card in question. If
they do so and are correct they receive an extra turn after making a mistake, if they are mistaken they lose a turn. This will
both teach them a useful phrase and encourage them to listen during the other students' turns.

This simple game is effective because it forces students to focus both on their pronunciation and listening. One might
suggest that a simple “repeat after me” exercise with the teacher has the same function. The difference is there is a
certain amount of pressure as there is an actual need to be understood. For the students to ensure they receive the card
they need for a pair, they must pronounce correctly or potentially be misheard and not receive the card or receive the
wrong card. The student being asked is in the same situation, only they must focus and listen to avoid giving the wrong
card. Any students not participating in the exchange must also listen as a card they possess might be mentioned, giving
them an opportunity on their turn to ask for it.

***Picture cards can be found at http://www.speech-language-therapy.com/txresources.html

Minimal Pair “Teek” —tac—-to

Draw a tic tac toe chart on the board. Fill the spaces with some of the minimal pairs that you are practicing. It could look something
like this.

peak list sip
seep usually pick
least seen sin

The class is divided into two teams, X and O. Students point to the square they want and pronounce the word in the square. If they
pronounce it correctly, they can take the square. If they pronounce it incorrectly, they can’t take the square.



UL R0~ Noun or VeIU

Directions: Students hear a word and have to decide if it is in its noun form or its
verb form. They do this by listening to the accented part of the word.

Noun Verb

1. record record 10.
2. object object 11.
3. permit permit 12.
4. suspect suspect 13.
5. import import 14.
6. rebel rebel 15.
7. present  present 16.
8. conflict  conflict 17.
9. export export

Noun

insult
progress
reject
address
convert
check out
cut back
contrast

Verb

insult
progress
reject
address
convert
check out
cut back
contrast

Extension: Form partners. Write one of the words on the board. First partner says

the word in one of its forms. The other identifies if it is a noun or verb. Together
they create a simple sentence using the word in the identified form. (I got a permit
to cut wood.) They can also create a sentence using both forms of the word. (The

record was recorded yesterday.)

From Kevin Clark, Clark Consulting and Training



Be an Expert: ALL LEVELS

It's a Noun and a Verb Be an Expert: ALL LEVELS

It's a Noun and a Verb |
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Programming Instructions

Tris activity /equires each student to [sten to two statements and stand in the line that cor-esponds 1o the
tatemans with which be agrees ar siand in 2 third line if b2 agrees with botn statemar’s. Copy and cut apart the
£ 3 Colorful Cut-CUt™ . Decorate the front of a fils folder with

activity cards anc atiach each one to the frol

an extra cut-out from the set and label the folder with the tile of the activity. Stesle a lage. resealable plastic

mag irside the Sle foide~ Place the cut-outs inside the bag. Assess students sill mastery using the Pretest and

Posttest (page £7)

Objectives

Saudants will nake living bar graphs by standing in nes that correspond to statements with which they agree.

Stuaderts will comoose sentences Using words that can be Soth rouns and verbs.

Activity Directions

I, Shuffe the programmed cut-outs and place ther in a pile.

Have a ztudent take a cot-out and give it to you.
Rea

srements on the ru-out zioud 1o the waole group.

B

A student should take a moment to decide whics statamen: he agrees with, (3ome students rmay not agre2

with either of The staserments om the cut-out, anc some students may agre with both statements)

tn

Read the staterments sioud 2gzin, Pavse between the statements ang indicate where stugerts should line up
for each statement, (Students shouls form three fines-—one for agreement with the first staternert, ane for
agreement with the second statement, znd one for agreement with poth staternems)

& Afser the iines zre farmed, satect a %ew studants from sach kne 1o share their sentences aloud. Other students
should each show & thumas-up if tey agree with the usage of the words. Confirm answers as needed,

7. Have students returt: 1 their seats. '

3. Sat aside the cut-out and let another sludent take a turn. Te activity cortinues uml 2l of the cut-outs

have been used or all staderts have taken turns, (Al stucerts will not participate in every lineup, but the

stererents are designed 5o that each student should be 2 part of several lineups.)

S “When the activity is compiete, store the cut-guts in the bag inside tne file falder

VWrite a sentence using each word as a noun and a sentence using each word as a verk.

I, star

2. tog

VWrite a sentence using each word as a noun and a sentence using each word as a verb.

|, fire

2. sink

R

SR



Description

This strategy involves providing to students a short scenario based on an experiance most
have probably had. From the information provided in the scenario, they are to supply the
missing question,

Purpose

Certain social situations require language users to select and use particular language
structures appropriate for that context. The purpose of this activity is to have students
decipher which language function is being asked of them to use. Different language
functions could include making a request, asking for help, asking for information, or asking
for permission. Each of these functions requires the use and control of certain language
structures, for example, certain verb tenses, modals or subject pronoun. Of course, there
are a multitude of ways that native language speakers use language structure to
accomplish various functions, and that is the intent of this strategy.

Key Language Skills
Syntax, verb tenses, subject pronouns, agent suppressive constructions, modals

Materials
Markers and chart paper to record students’ questions

Procedure
1. Read the scenario and ensure that students understand it.
2. Have them work in pairs to form a tentative question, or, pre-teach the structure
they should use when responding.

3. Write students' correct answers on the chart paper and have them practice saying
them.

Example:

You bring your dog to school and you want to know if your dog can stay with you in the
classroom. What question do you ask your teacher if your dog can stay?

Possible Answers: “May my dog stay with me today?”
“May my dog remain in our classroom with us today?"
“Is it permissible for my dog to stay with us today?"
“Would it be OK if my dog remained in the classroom
today?"

ADE High Intensity Summer ELD Program 2009 33

Function Junction Page 2
Hot Tips
Remember that this strategy will take time for students. Many English leamers are
accustomed to communicating through an over reliance on lexical and semanéic aspects of
communication. In other words, they may say something like, “Dog stay classroom?”,
which expresses the intent but neglects the more complex syntactic and morphological
elements that native speakers of a language control effortiessly. AN

Extensions '
1. Generate as many possible questions as make sa

to circle language slements that are common to sa
different.

. Use the questions for Syntax Surgery time.

. Rank the various questions in terms of formal to informal. This can heip students to
better understand in which social contexts a given question “sounds” peftier.

4. Use the sentences for student role-play exercises.

Hava students use markers
1, or those that are very

W

ADE High Intensity Summer LD Program 2008 34



FUNCTION JUNCTION - ALL GRADES

1. Your friend must take his dog home and you want to walk with him. Ask your teacher if you can
go with your friend.

2. The dog looks so soft and you want‘to petit. How do you ask your friend if you can pet the dog?

3. Your friend locks the dog inside the yard and you don’t understand why. Ask your friend to

explain to you why the dog is locked inside the yard.

4. Your friend hugs his dog for a special reason but you don’t know what the special reas on is. Ask
your friend to explain why he hugs his dog.

5. During recess you remember you were supbosed to call your mom. A telephone is in the

classroom. Ask your teacher if you can use the telephone to call home.

6. Your class is having a party at 1:00-p.m. and your mom needs to bring juice. What question can
you ask your mom to find out what time she will bring the juice?

7. Tomorrow is your friend Rosa is having her birthday party. You want to buy her a book, but

you're not sure of the name of her favorite book. What question would you ask to find out the
name of her favorite book?

8. Your grandmother gave you a new game. You have never played it before. Your older sister
reads you the directions on how to play the game, but you still don’t understand how to play it.
What question would you ask to read the directions again?

9. It's a beautiful day outside and you want to ride your bike to the park. You want your best friend
to go. How would you ask your mother if you could ride your bike to the park and take your best

friend?

Heidi Koski Consulting 2010

10. You rode your bike to school today and locked it to the bike rack so it would be safe. At the
end of the day, you can't find the key to unlock your bike. Ask the person standing next to you to
help you find your key.

11. On a warm summer evening you want to go for a walk around the block alone. Ask your parent
if you can go.

12. You're in a rush to get to the movie theatre. You get dressed, grab your coat, and jump into
your parents’ car. When you get there, you realize you forgot your popcorn money at home. What
question would you ask your parents so you could have some money?

13. Your brother tells you how to use the replay button on your new 1 Pod. You find your favorite
song, but can’t remember how to replay it again. Ask your brother to explain how to use the replay
button again.

14. You have to take the trash outside to the dumpster. When you open the door, you notice it's
dark outside. You get your flashlight, push the on button, but the light doesn’t come on. What
question would you ask to get help with y our flashlight?

15. It's Wednesday, the day for the math fact quiz. You try to get 100%. You take the test and
miss two problems. You know you could do better tomorrow. Ask your teacher if you can retake
the math test tomorrow.

16. Your friend needs to tell the truth to her parent. She asks your advice about what to do. What
do you say back to your friend

Heidi Koski Consulting 2010



Description

This strategy presents students with a typical task that is featured on many language tests:
choose between two possibilities and then provide two reasons for their answer.

Purpose

Sounds simple enough, but many English learners are stymied by the task described above
and the language skills involved. In few words, this strategy helps students to become
comfortable using fairly formulaic language structures. The various “formulas” students are
asked to employ start simply and then move to more complex tense and answer structures. In
all cases, they just provide two solid reasons—rationale—for their answers, which invokes a
set of linguistic structures that are critical for success in most school subjects.

Key Language Skills
Syntax, verb tenses, subordinating conjunctions (because, since, so that) and adverbial
conjunctions (therefore, consequently, hence, accordingly).

Materials
Markers and chart paper to display the scenario and to record students’ input for the verbal
responses.

Procedure

1. Read the scenario and ensure that students understand it. Ensure that
they understand the response formula.

2. Have students think independently about their answer. Ask them to share
their reasons for choosing a particular action. List some of these ideas on a
separate sheet of paper to support students when it comes to forming the complete
sentence response.

3. Pair students to practice their complete response, which includes the choice of
options, and the two reasons using the target language objective (for example, use
“therefore” before listing your two reasons.

Example: Can you read better or solve math equations better? Give two reasons for your
answer.

Response Formula: | can better than because
reason #1 and reason #2.

Hot Tips

Remember to have students share out their various rationales for each choice. Write those on
a sheet of paper so that they can look back at them as they formulate their complete response.
Plan on this strategy taking about 30 minutes overall, so you may want to do it in pieces over
the course of a few days. A\
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Programming Instructions

Two levels of activity cards have been provided, The Apprentice Level (page 43) requires students to listen

to sentences, determine whether they are complete or incomplete, and suggest corrections for incomplete
sentences. The Expert Level (page 44) requires students to listen to sentences, determine whether they are
complete or run-ons, and suggest corrections for run-on sentences. Select an activity level. For a challenge, mix

the levels together. Copy and cut apart the activity cards and attach each one to the back of a Colorful Cut-Out™.

You will also need five cut-outs without activity cards on them. Assess students’ skill mastery using the Pretest and
Posttest (page 45).

Objectives

Students will listen to sentences and determine if they are complete, incomplete, or run-ons. Students will suggest

corrections for incomplete and run-on sentences.

Activity Directions

1. Choose five programmed cut-outs and shuffle them with the five blank cut-outs.

2. Have [0 students sit in a circle on the floor.

3. Give each student a cut-out with the activity card facedown. (The text should not be visible.) Instruct
students not to look at the backs of the cut-outs.

4. Give a signal for students to start quickly passing the cut-outs around the circle. Each student should be
holding only one cut-out at a time.

5. At the next signal, students should stop passing the cut-outs and look at the backs of the cut-outs they
are holding.

6. Students with programmed cut-outs should raise their hands.
Have one of these students read the sentence aloud slowly two times. (If desired, write the sentence on the
board or a piece of chart paper,)

8. Have each student take a moment to think about the sentence.

9. At your signal, students should each show a thumbs-up if they believe the sentence is complete, a scissor-cutting
mation if they believe the sentence is incomplete, or a hand-over-hand rolling motion if they believe the

sentence is a run-on. The student holding the cut-out should confirm the correct answer. Select one or two *

students to offer suggestions for correcting incomplete and run-on sentences.

10 Set aside the cut-out and let another student take a turn. .

I, When the five programmed cut-outs have been used, prepare the circle for another round by shuffling the
five blank cut-outs with five more programmed cut-outs. The activity continues until all of the cut-outs have
been used or all students have taken turns.

12, When the activity is complete, store the cut-outs in a resealable plastic bag or a labeled envelope.

Name: Date:

Read each sentence. Circle the type of sentence that it is.

I. Friday is my favorite day of the week because it starts the weekend.
a. complete
b. incomplete
C. T1un-on

2. John went to the gym Rachel went 1o o lunch Tara read a book.
a. complete
b. incomplete
C. run-on

3. Yesterday, after our class returned from the library.
a. complete
b. incomplete
C. run-on

Name: Date:

Read each sentence. Circle the type of sentence that it is.

I. Watched movies, ate popcorn, and played computer games.
a. complete
b. incomplete
C. run-on

2. Our class won the award for reading the most books in one month.,
a. complete
b. incomplete
C. run-on

3. Ourteacher helps us practice multiplication tables we are improving.
a. complete
b. incomplete

C. run-on




“Romeo and Juliet” Point of View

Word list
e comatose
e conspire
e dagger
» feuding
» infatuate
* ingest
e thwart
SOMEBODY
WANTED
BUT
SO

THEN




Dear Friar,

It is important that Romeo and Juliet  be allowed not be
allowed  to marry because

(comatose, conspire, dagger, feuding,infatuate,ingest,thwart)
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