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Evaluation/Student Growth/Teacher
Effectiveness

Teacher and Principal Evaluation Bill Why?

SB1040 charges the State Board of Education (SBE) to create a framework for teacher and
principal evaluation that incorporates "data on student academic progress" into the
evaluation.

The SBE must design and approve the evaluation framework in time to be implemented in
the 2011-12 school year.

Requires the State Board of Education on or before December 15, 2011, to adopt and
maintain a model framework for a teacher and principal evaluation instrument that
includes quantitative data on student academic progress that accounts for between 33%
and 50% of the evaluation outcomes and best practices for professional development and
evaluator training.

Requires school districts and charter schools to use an instrument that meets the data
requirements established by the State Board of Education to annually evaluate individual
teachers and principals beginning in school year 2012-2013.



AZ Framework for Teacher
Effectiveness

ARIZONA FRAMEWORK FOR MEASURING
EDUCATOR EFFECTIVENESS

e Defines Group B teachers....

By definition, teachers using the Group B

framework have either limited or no valid and
reliable classroom-level student academic progress
data that are aligned to Arizona’s academic content
standards and appropriate to individual teachers’
content areas.

Submitted to the Anizona State Board of Education

" * Defines data as “multiple” for
group B Teachers.

LEAs shall ensure that multiple data elements are
used to calculate the portion of each teacher’s
evaluation dedicated to student academic progress.



Data Types and Suggested Frameworks for Group B

GROUP “B”

(Teachers with limited or
no available classroom-
level student achievement
data that are valid and
reliable, aligned to
Arizona’s academic
standards. and appropriate
to individual teachers’
content areas.)

50% 50%

SAMPLE1 SAMPLE 2 SAMPLE 3



Measuring Teachers’ Contributions
to Student Learning Growth for

Nontested Grades and Subjects

Federal priorities specify that
acceptable measures for
determining teachers’
contributions to student learning
must meet the following
requirements:

* Rigorous

 Between two points in
time

« Comparable across
classrooms



Misconceptions



Premise- Arts

Acknowledge that- the
arts values a students
point of view, their life
experience, their
situations.

Acknowledge that- The
arts has
substance...there is
procedural and
declarative knowledge.

Acknowledge that-
The arts addresses
individuality in the
way people process
and the way we
learn.

Dale Schmid, 2003



Premise-Students in Arts

Students should be able Students should be
to communicate in the able to respond to
arts with the basic skills, works of art that are
materials, tools,
techniques, and
vocabularies

created by themselves

and be able to respond
to the works of
others...reflect,

evaluate, compare, etc.

Students should be
acquainted with the art
world. Understand who

artist are, what art is, and
how that varies from
person to person and
culture to culture.

Students should be able
to problem solve...create
unique solutions to art
related problems...

Dale Schmid, 2003



What’s the task at hand?

* Measuring student learning —
arts learning — to inform
teacher evaluation.

* Why else is this useful —
measuring arts learning?



........ institutional assessment

efforts should not be concerned

about valuing what can be
measured, but instead,

measuring what can be valued”.

-Banta, Lund, Black and Oblander



Sample Mission and Vision

All children will learn, grow and develop to realize their full potential.

IS a professional learning community that ensures every
student learns, exceeds all expected performance standards,
graduates, and is able to compete and succeed in a global
economy.

Every student, everyday, prepared to meet tomorrow.

To help students realize their potential; to become responsible,
productive citizens; and grow into life-long learners who are
academically, socially and technologically prepared for the twenty-

first century.



Vision Statement
World-Class Education For Tomorrow's Leaders

Mission Statement

The School District, in collaboration with parents and
community, will challenge all students to achieve academic and
personal excellence in a rigorous, relevant and supportive learning
environment.

Operating Principles

Within the District we are committed to model Student
Centered Decision-Making through the following Administrative
Operating Principles:

Integrity in Word and Action

*Active and Honest Communication

*Respectful and Supportive Relationships

*Honor Risk Taking

*Celebrate and Take Pride in District-Wide Achievements

*Respect for Individual Differences




What do all of these songs have
INn common?

« | Saw Her Standing There

* Peggy Sue

 Hound Dog

« Strawberry Fields Forever

* | Get Around

» Let's Spend the Night Together
 Come Together



50% 50%

SAMPLE 1 SAMPLE 2 SAMPLE 3




Questions...Clarity



Curriculum?

(mine, yours, ours... and what)

There is a difference between the curriculum that is taught and the
curriculum that expresses the desired learning in a subject area.

*The district has to develop a curriculum framework that expresses
foundational ideas:

*Unit themes or titles

*Overarching...big picture view

*Agreed upon essential standards

*Directions, suggestions, tips, resources.

eCommon rubrics

*Basic content

Common summative or formative assessments

*The teacher has to develop a curriculum that “fills in” the desired
outcomes of the district curriculum. Representative of the creative and
passionate perspectives of a teacher, their school culture, school needs,
etc.



Rigorous Curriculum Design

| RIGOROUS
"CURRICULUM

DESIGN

- Howto Create

Curricular Units £ }
of Study that <

~ Align Standards,

" Instruction, and
Assessment

» Specific learning outcomes

«Academic Vocabulary

*Units of study

«Standards based skills and content knowledge
*Higher level Thinking

215t Century Skills

«Authentic student centered performance tasks that
engage students to apply concepts and skills in “real
world” situation.

sInterdisciplinary Connections

*Ongoing Assessment

*Parent communication

*A curriculum that is comparable to a school district
mission statement.



« With your group:

e Some things to consider:




What we want kids to know and
be able to do in the arts

Key to
Evaluation

assessment assessmen

Key to
Communication

assessment

Key to

cohesiveness
and Autonomy




Big Idea

Content Knowledge

Assessment
Task

Art is a language made up of its
own words, symbols, meanings and
ideas with unique origins.
Understanding this language and
ideas helps us to understand art.

Teacher Units and

Lesson

Test

Product &
Performance

Artists are always learning new
skills and are successful in their art
making when they can use these

skills in new and creative ways

Student Centered Product

Aligned
Lessons

Aligned
Lessons

Activities and
Units

Responding to Art

Self reflection and inquiry allow us
to draw conclusions about the art

we see/hear and make

Written Response

Aligned
Lessons

Activities and
Units

Activities and
Units




Standards?

(too many)

Curriculum teams need to “power” or “prioritize” standards. There are
too many to teach and it is unrealistic that they be taught in any given
teaching segment. Clarify goals of the program and help align
teaching/learning to assessment practices.

FEWER- Less than original. Grouped for “power”... LESS is MORE!

CLEARER- More specific...FOCUS!

HIGHER- Rigorous...Standards express the ability to take students to
higher levels of learning (cognition, complexity, etc.)... RIGOR!

Beginning


../Essental Standards/Beginning PO.pdf
../Essental Standards/Beginning PO.doc
../Essental Standards/Beginning PO.pdf
../Essental Standards/DISTILLED Standards.docx
../Essental Standards/Power Standards.docx

« With your group:

Some things to consider:

— Endurance
— Leverage-

— Readiness-



RIGOROUS CURRICULUM = TRANSFORM TEACHING

Teaching for transfer, or teaching for meaning, involves giving students the
opportunity to not only remember and understand, but for students to be able to
USE knowledge in some meaningful and complex way.

Anderson, L. W., & Krathwohl, D. R. (Eds.). (2001). A taxonomy for learning, teaching and
assessing: A revision of Bloom's Taxonomy of educational objectives: Complete edition, New
York : Longman

EXpission

miVEY —

Devotion of Time, Authentic Stimulus, Engage Student

Creativity, Innovation, Imagination & Time / Space Considerations



Units?

(intentional...creative....teacher focus)

—
_ Identify the desired results (what should students |
1 come away understanding or being able to do).

Determine acceptable evidence that demonstrates

2 the desired results.

Key to
/'/ cohesiveness

Key to V

Autonomy

Plan learning experiences and instruction aligned
3 with desired results.




Is the Curriculum Guaranteed?

*Gives all students core knowledge, skill and understandings
delineated in the standards

*Connects to grade level expectations

Links grade level expectations from one year to another

*Includes common assessments.

*Suggests appropriate instructional strategies and resources
for students who struggle to meet district standards

*Provides opportunities for students who are ready to extend
their learning once the core curriculum is mastered



Is the Curriculum Viable?

*|s feasible to teach given existing resources (time, class
size, teacher skill).

*Is limited to expectations that are developmentally
appropriate.

*Is continually refined based on data related to the
effectiveness of the curriculum in raising student
achievement.

*Is balanced in both the depth and breadth of coverage.

*Is clear about expected content and instructional strategies
for new teacher and experienced teacher alike.



Questions...Clarity

BREAK
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GENERAL PRINCIPALS OF
ASSESSING

. Specify clearly and exactly what you
want to assess.

. Design tasks or tests that allows
students to demonstrate the knowledge
or skills used.

. Decide what to take as evidence.

» Multiple Measures
» Rigorous



Questions

Who do we asses?
— Teach more than one area

— Teach elementary/High School
— | see 800 children

What is growth?
What Is fair?
Are there expectations?




Valid and Reliable —

* Required for teacher evaluation framework
« Content Validity

— Standards based

— Taught to students

— Measured/assessed appropriately
* Reliability — Inter-rater reliability

— Teacher mediation of scores across district



Tools for Designing Arts
Assessment: Be Selective

— Number of students — reasonable?
— Grade/skill level — important?

— Standards/POs — the right ones to measure
based on student progression and artistic
process?
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« Writing questions at varying
depths of knowledge




GLAZES AND FINISHES
1.Alumina provides glazes with:
1.Glass like quality
2.Hardness and durability
3.Plasticity
4.Lower melting point
2.This material lowers the melting point of a glaze and allows it to flow:
1.Silica
2.0xides
3.Fluxes
4.Alumina
3.Silica provides glazes with:
1.Glass like quality
2.Hardness and durability
3.Plasticity
4.Lower melting point
4.The colorant in clay bodies and glazes:
1.Silica
2.0xides
3.Grog
4.Alumina
5.How do you prepare ware for glazing?
1.Polish the surface of the ware with a rag before glazing
2.Dust off with a dry brush and wipe with a damp sponge before glazing
3.Rub the pot with sand paper before glazing
4.Rinse with running water before glazing
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» Student centered written assessment.

 Assessed with a rubric.

* Driven with heightened stimulus via a -

student pe rformance p rom pt ) | Res? ML L I

« Encompasses the knowledge that student
have learned and utilized over the
semester.

QEE]

« Student justifications to arts issues.




Those that follow the ceramic arts know the rich heritage of the
Pueblo Potters of New Mexico. A highly regarded ceramics
publication is thinking of cutting the coverage of Pueblo Potters to
protest that the Southwest Consortium for Native Ceramics
(SWNC) is no longer separating their annual art show entries into
two groups. The one group of work represented the traditional
ways of working with clay; the other group represented work that
was done with more modern ceramic technology. With the new
format, all ceramic work will be lumped together as one open
category. Write an essay to the SWNC that shows support for or
against the publication and their interest in preserving the current
two category method of judging and separating work



Project/
Performance

« Student centered, low scaffold, authentic
performance based assessment.

 Assessed with a rubric.

* Driven with heightened stimulus via a
student performance prompt.

« Encompasses the skills student have
learned and utilized over the semester.

« Student solutions to arts problems.

S EBDUCATION FORM B RUBRIC SCORES
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The ceramics organization, Arizona Clay, is putting together a show
entitled "Young Ceramic Artists: Pouring out their life views". The show is
aimed at focusing hand built ceramic tea pots that reflect a social cause or
concern from valley high school ceramics students. Every high school
ceramics teacher in Arizona has been contacted to enter at least one
product from their school. In what ways can you, the prospected student
artist, create a functional tea pot that transcends traditional tea pot
designs to something more sculptural and expressively based?



Prompts

* Incites creative thinking.

 Develops creative parameters that
are based on experiences.

 Eases creative block.

 Consistent assessment start point.

* Allows for multiple solutions.

 Creates points of reference for
further investigation.



Rubric Development



Project Prompt

Close your eyes. Imagine that you are traveling with a group of
explorers. You are the artist hired to create pictures of the soon-to-be
discovered places. You are the first people who will enter this place.
Will you arrive by river or land? You come to a curve in the river or
trail. As you come around the curve you are stunned by the awesome
sight before you. Is it desert or woodland? Prairie or mountain?

Summer or autumn? There are so many possibilities. WHAT DO YOU
SEE?

The leader says, “Our group is tired from traveling, and this is one of the
most beautiful places we have seen. Let’'s stop here so you can create
a picture of this landscape .”












Dial a score



Dial a score
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|| ||

Letter/Weight A-20 A-18 B-16 C-14 D-12 F-10
I
Indicator Exceeds Proficient Satisfactory Developing Limited Little to no evidence
CATEGORY/RATE 6 5 4 3 2 1




4TH GRADE MUSIC COMPOSITION ASSESSMENT
PROMPT

Using the staves below, compose an 8- measure song
containing the notes B, A, and G. Insert the following
musical elements: G/treble clefs, meter/time signature,
bar lines, song title and composer. Using accurate
rhythmic note values use any of the following notes and
rests: quarter notes, eighth notes, half notes, and
quarter rests. The note “G” is “do”. Write the letter
names of the notes under each note.

Student Samples

Teacher Scores



4TH GRADE MUSIC COMPOSITION ASSESSMENT PROMPT.pdf
4th grade inter rater results.pdf
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Questions...Clarity
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Data and Evidence Collection
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Types of Data

Pre and Post- Shows Growth over time.

Benchmark- demonstrates the “posts” over time...maybe between
the pre-post. Formative quizzes, or aligned projects.

Summative- Tests and performance assessments.

Averages- Average scores with quartiles and ouliers

Inter-rater- Develops some statistical understanding of how raters
(teachers) use a tool (rubric) effectively and with a reasonable
sense of reliability.

School/Teacher Comparison

Test item Analysis



Project Assessment
Image Composition
Contrast, dodging and
burning
Craftsmanship

Meaning and Content
Assignment Criteria
Written Responding
Piece

May 2009

Number Mean
1  4.826
2 4.588
3 4,908
4 4,862
5 4,957
1 4.636
2 4.805
3 4,588
4 4,939
5 4,896

Var.

1.076

1181
1.054

1.034
1.124

1.65
1584
1576
1621
1542

Item

Project Assessment
472 Image Composition
Contrast, dodging and
473 burning
473 Craftsmanship

472 Meaning and Content

469 Assignment Criteria
Wrritten Responding
Piece

165

1g4

165

165

106

December 2009
Mumber Mean

1

o o pa

4952

4.693
4.857

4.959

4.202
4,321
4.073
4479
4423

Var.

0.708

0.988
0.906

0.821
0.841

2.174
2.351
1.546
2.285
2.355

Item

362

557
359

563
564

163
165
165
167
163



Grade 3 General Arts

* May CA Percent

| Guantiles

e i EE . 100.0% maximum

99.5%
97.5%
90.0%
75.0% quattile
S0.026 medisn
25.0% quattile
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District Results

1

1

1
0.493
0.3
0.rs
0.6
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0.2
0.2
0.0s
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* Moments

hean

St Dy

St B Wlean
Upper 95% hean
Lawywer 95% Mean
il

0.7366354
01304218
00041783
07443333
0.7254453

2077

Level Mean
Parkriclce it 0.90173571

Deszert Wiy A B 0.87966102
Sarnta Fe A BC 0.86B30956
Coyote Hills B C 0.86204350
Deszert Hrbr BCD 0.53302439
Deszert Palms CDE 0.816958113
Pioneer DEF 0.79621429
Marshal Rch DEF 0.73375000
Sundance EF G 0.732605870
Orakweood EFGH 0.7E959459
Heritage EFGH 076722222
Copperwood F&H 075673077
Oasis F GH 0.75583333
Alta Loma GHI 0.73604345
Apache GHIJ 0.7 3680556
Frontier GHI 0.735558559
Pazea Verde HIlJ 0.73025169
Yistancia | J K 070000000
Kachins | JKL 0.630697ET
Cheyenne JHKL 065933353
Sahuara Rnch KL 0.6E195652
Pearia ES KL 0.65600000
Foathills L 065075758
Zuni Hillz L 0.65060976
Sky View KL 065000000
Ira Muirphy 0.57553191

LakePleasant 0.51147541

Critry hesd o 0.46505556
Caryon 040000000

School Comparison Data of Average Scores




Grade 3 General Arts

Sehool

Ats Loma
Apache
Canpan
Cheyerne
Criry Mzadow
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Coyote Hiks
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SAMPLE 3

SAMPLE1

Student data(%o) luation(%) data=

fectiveness



Pre-Post- Content

Knowledge Test

*Pre/Post
Responding to Arts

(gains in effective
communication)

Longitudinal Performance
Data- Aligned project
grades with common

rubric.

*Final Performance
Assessment

Data ldeas

*Gains in language
acquisition

(use of key
B vocabulary)

50%

50%




