
Lesson Plan: Sectionalism
	Grade Level:
	7
	Subject:
	S.S.
	  Duration: 3 days   Date: 9/3/11   Teacher: Maiers


	Arizona Social Studies Standards:6:  Civil War and Reconstruction 

PO 1.  Analyze the factors leading to the Civil War:

b.   Sectionalism and States’

      Rights 

e.   Dred Scott Decision


	Big Idea: (Targeted, enduring, transferable ideas at the heart of the discipline.) 
Our country’s diverse groups and cultures have been the source of our strength and sometimes, the source of our conflicts. Can we as nation be called upon to compromise for the common good? 
	Essential Question(s): (Questions that spark meaningful connections, provoke inquiry, and encourage transfer.)
Could the Civil War have been avoided even with all the diverse groups in the US at the time? Why or why not?

	2010 Arizona ELA & Literacy in History/Social Studies Standards:

RH-(6-8) Key Ideas &  Details : 2.Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.

Craft & Structure: 6.Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).

WHST (6-8) -Text Type & Purposes: 1.Write arguments focused on discipline-specific content: 

a. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from alternate or opposing claims, and organize the reasons and evidence logically.

e. Provide a concluding statement or section that follows from and supports the argument presented.


	Ethnic Group and Contributions: Identify contributions and perspectives to the culture and history of America from individuals and/or groups that represent ethnic minorities and diverse cultures) 
	Key Vocabulary: Agrarian, antebellum, Factory System, Free Soil Party, Civil War 

	Materials: Dred Scot case background, “Political Quadriil” cartoon & explanation, Sectionalism Simulation & viewpoints, chart paper, sticky notes, markers, white paper pencils


	Learning Objectives/Goals
(What will students know or be able to do? Use a Cognitive Taxonomy)
	Students will engage in a sectionalism simulation and analyze how sectionalism divided the nation and apply to determining if the civil war could have been avoided. 



	Anticipatory Set
(Engage student’s attention. Connect to prior learning/ experience. Establish relevance. Why is it important for students to learn this?)
	Students will engage in a Think Aloud for analysis with regard to Dred Scott Political cartoon 

Teacher will de-brief with Harper’s explanation (the magazine the cartoon was originally published in) 

Students Talk to Text for summarizing important points of an event; utilizing context clues for review of Dred Scott case and create a 25 word or less summary 


	Lesson Outline

(Planned steps and activities that actively engage students in either an inquiry method :

· Discovery activity

· Formal learning activity

Or a direct instruction method:

· Input

· Modeling

· Guided practice

· Independent practice


	  Think Aloud for comprehending a summary of section’s individual viewpoint (Labeled 1-6 for each section)

    Groups A-F will meet and share journal entries and make a list of grievances. 

Steps for Learning-

        1.  Students will form numbered hybrid groups (1 of each) of each section of U.S. 

        2.  Students will take turns voicing grievances

        3. Students will answer sectionalism questions  (on back of chart)

        4.  Students in hybrid (1 of each) groups will fill out chart: bullet points of each section’s viewpoint

         5. Class will use sticky notes in a carousel activity in which they can comment on how to compromise with each group.

         6. Groups will return to poster labeled with their original (1-6) group’s role 




	Assessment(s)

(How will you know that each student achieved the objective? These are formative in nature – informal and formal, unless you are concluding a unit and will administer a summative assessment in addition to your formatives.)
	Student Groups will assess comments and decide if a compromise could have been made.

These groups will plan a statement to the class  {‘rest of the country”} in 25 words or less.


	Cognitive Closure

(How will you close your lesson? Summarize, tie it together, learning conversations, ticket out of class, relevance to next lesson, etc.) 
	This Just IN: Lincoln is Elected President!! Can war be avoided?

Students will go back to their desks and answer this (individually or as a group)

Students share answers.


	Extended Learning Opportunities
(How will you re-teach students who did not meet the objective? How will you challenge students who have mastered the objective?)
	Choice menu: 

· Students will create a political cartoon of a Northern viewpoint of the Dred Scott decision.

· Students will create a political cartoon of the southern viewpoint of Lincoln’s election.

· Students will create a political cartoon of a modern issue over which the country is divided today.


	Sources

(What sources, paper or electronic, did you use to support this lesson?)
	http://elections.harpweek.com/1860/cartoon-1860-Medium.asp?UniqueID=39&Year=1860 
Columbia University:

http://caho-test.cc.columbia.edu/main/sim/index.html


	Reflections

(Looking back on this lesson, what worked well and what didn’t work so well?  What changes would you make to improve instruction?) 
	This lesson worked very well. I may include a lesson in current events and utilize various viewpoints on a topic next year, either written multimedia. 


Notes: Required documents are included.
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The background of the Dred Scott decision, one of the Supreme Court’s most controversial pronouncements, is complex.

Dred Scott, a slave, had been purchased by army surgeon John Emerson, a citizen of Missouri. Scott and his master had spent time in Illinois and the Wisconsin Territory, where slavery was prohibited. 

After Emerson’s death in 1846, Scott sued for his freedom, claiming that his journey to free soil had made him free. He lost this case in the state courts. Scott then ended up in the possession of John Sanford, a New York abolitionist, who assisted in taking his case to the federal courts since the matter now involved a dispute between the residents of different states. The case eventually reached the Supreme Court where a decision was reached in 1857.

The Supreme Court, like the country itself, was split along sectional lines. One justice maintained that the matter belonged back in the state courts. Liberal justices argued that Scott should be freed under the terms of the Missouri Compromise. Conservative justices wanted to deny freedom to Scott and rule the Compromise unconstitutional.

In the end the Court was unable to reach a single decision, but the positions taken by Chief Justice Roger B. Taney, a former slaveowner, prevailed. He found that: 

· Dred Scott had no standing in the court system because blacks, regardless of whether they were free or slave, were not and could not be citizens. 

· A slave was the property of the slaveowner and that temporary residence north of the Missouri Compromise’s 36˚30’ line did not bestow freedom. 

· Congress, under the Fifth Amendment, lacked the authority to deprive citizens of their property, a ruling that served to wipe out the slavery provisions of the Missouri Compromise. 

News of the Court’s decision swept the country and provoked generally predictable responses. The Republicans were outraged and saw the decision as a threat to their party, but in the end they actually profited because many moderates came to the support of the new party. 

The Democrats were irreparably split into Northern and Southern factions. Stephen A. Douglas opposed the decision because it voided his solution of popular sovereignty. 

On the other hand, President James Buchanan greeted the decision favorably in hopes that that the slavery issue could be put to rest. Critics of the president charged that he had actually conspired to shape the Court’s response.

Title: Political Quadrille Music by Dred Scott

Year: 1860

Creator: Rickey, Mallory & Company, Cincinnati

Description: A general parody on the 1860 presidential contest, highlighting the impact of the Dred Scott decision on the race. That controversial decision, handed down in 1857 by Chief Justice Roger B. Taney, ruled that neither the federal government nor territorial governments could prohibit slavery in the territories. The burning question of the future of slavery in the United States was addressed by several of the contenders during the 1860 race. Here the four presidential candidates dance with members of their supposed respective constituencies. The music is fiddled by Dred Scott, the former slave whose suit precipitated the court's decision. Scott sits on a chair at center. In the upper left is Southern Democrat John C. Breckinridge. He is paired with Democratic incumbent and ally James Buchanan, depicted as a goat or (as he was nicknamed) "Buck." At the upper right Republican Abraham Lincoln prances arm-in-arm with a black woman, a pejorative reference to his party's alignment with the abolitionists. At lower right Constitutional Union party candidate John Bell dances with an Indian brave. This pairing is puzzling but may allude to Bell's brief flirtation with Native American interests. (For one instance of the use of the Indian as a nativist symbol see "Know Nothing Soap," no. 1854-3.) At lower left Stephen A. Douglas dances with a ragged Irishman. Associated with Douglas in several cartoons (see "The Undecided Political Prize Fight," no. 1860-22) the Irishman, here wearing a cross, may be intended as a reference to Douglas's backing among Irish immigrants and allegations of the candidate's Catholicism. "The Political Quadrille's" stylistic similarity to the "Undecided Political Prize Fight" and "Dividing The National Map" (nos. 1860-22 and 1860-24) suggests a common authorship.

URL: http://elections.harpweek.com/1860/cartoon-1860-Medium.asp?UniqueID=39&Year=1860 

Dred Scoot Cartoon is jpg (att) 

	1. Southern Plantation Owner 
America's early industrialization was driven in part by the advent of ready-made clothing that could be bought in a store. This in turn required greater volumes of cotton, which put pressure on southern planters to intensify their output and to purchase more slaves. While planters and capitalists were both concerned with managing labor and production quotas, they were equally dissimilar in their ideological and political views. These differences were lodged in the nature of labor organization. Planters saw themselves not just as producers for the market, but as the moral and physical guardians of an organic community, often referred to as "my people, black and white."



2. Enslaved Person in the South 
Life changed for slaves as a result of industrialization. The value and demand for slaves increased in direct relation to industry's growing demand for cotton. This dynamic drove the removal of Indians from the lower South, and the resettlement of that region by white families who bought up slaves in Virginia and the Carolinas, where portions of the agricultural economy were flagging. Slave revolts and fear of slave insurrection, in turn, sparked a movement toward ameliorating the harsh conditions of slavery, even as pressures to produce more cotton continued unabated. Students should focus on the nature of the slave community: separation of families, the inheritance of slave status from a slave mother (so that mothers were in the position of giving birth to property), physical abuse, and dependence on the will of the planter.


3. Northern Factory Owner 
Northern factory owners were one group of capitalists who benefited from industrialization, generally in the textile, shipbuilding, and construction industries. Factory owners faced the difficult task of maintaining a reliable labor force, much of it comprising young women, mothers, failed farmers, and Irish immigrants. As competition for labor increased, factory owners often found themselves with restless, undisciplined laborers who simply left the job when conditions were not to their liking. 



4. Northern Factory Worker 
As America's population increased after the American Revolution, family farms were no longer able to sustain generations of offspring. Younger siblings were forced to move west or to seek work either in cities such as New York and Boston or in the textile and shoe factories of upstate New York and New England. Girls and women generally worked in the latter, while native-born men and increasing numbers of immigrant laborers worked in the shipbuilding, construction, railroad, and printing industries. For most, labor was heavy and unsafe; there were no provisions for health care or workers' compensation. Bosses tended to be paternalistic, advocating temperance and religious instruction. In the cities, workers lived in crowded, unhealthy conditions and were subject to disease and fire. The only recourse to job dissatisfaction was to find another—and, for the most part, hardly better—employer.


5. Northern Merchant 
Northern merchants were instrumental in the growth of America's industrializing economy, because they financed and organized the exchange of trade between regions of the United States and with overseas markets. Consequently, they relied on the proliferation of the factory system and wage labor in the North, as well as the intensification of plantation agriculture and slavery in the South, trends that led to increasing political and cultural differences between the two sections. By examining the merchant's perspective, students can fully appreciate the complexities of the sectional crisis that led to the Civil War. In New York City, for example, many merchants supported slavery and secession, fearing that the eradication of slavery would destroy the nation's economy. 


6. Northern Abolitionists

The abolitionist movement sought to eradicate slavery in the United States. Prominent leaders in the movement included Theodore Weld, Sojourner Truth, Frederick Douglass, Elijah P. Lovejoy, and William Lloyd Garrison. Garrison and Weld also founded the American Anti-slavery Society in 1833. Abolitionists also attacked slavery as a threat to the freedom of white Americans. Defining freedom as more than a simple lack of restraint, antebellum reformers held that the truly free man was one who imposed restraints upon himself. Thus, for the anti-slavery reformers of the 1830s and 1840s, the promise of free labor and upward social mobility (opportunities for advancement, rights to own property, and to control one's own labor), was central to the ideal of reforming individuals. Controversy over  the Fugitive Slave Act kept sectional tensions alive before the issue of slavery in the West could occupy the country's politics in the mid-to-late 1850s. Antislavery sentiment among some groups in the North intensified after the Compromise of 1850, when Southerners began appearing in Northern states to pursue fugitives or often to claim as slaves free African Americans who had resided there for years. Meanwhile, some abolitionists openly sought to prevent enforcement of the law. Violation of the Fugitive Slave Act was often open and organized. 
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Sectional Viewpoints

	Southern Plantation owner:


	Enslaved Person in the South:
	Northern Factory Owner:

	Northern Factory Worker:


	Northern Merchant:
	Northern Abolitionist:


Is a compromise possible? 

· What similarities did you find between the complaints of slaves and the complaints of factory workers?

· What significant differences did you find between the experiences of factory workers and slaves?

· On what points might a factory owner and planter agree? Disagree? In what ways do they both benefit from industrialization?

· In what ways are factory owners and their laborers, and planters and slaves, culturally compatible?

· How do the various problems brought up by all five groups of people reflect the different needs of the two sections?

· In what ways are the North and the South interdependent?

· How are the positions of the northern factory owner and the northern merchant similar? How are they different? 

· How do the North and the South differ economically, socially, and politically?

· On what ideological points do they disagree and agree?

This Just In: Abraham Lincoln Has Been Elected President!! How Will Your Section of the Country Re-act? Remember, Mr. Lincoln is a FREE SOILER!

Lincoln Defeats Douglas, Breckenridge, Bell!
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On Nov. 6, 1860, Abraham Lincoln beat three other candidates in a presidential election divided along geographical lines.
What will happen next? Why? Can secession be avoided???
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