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Objectives 

 

 Theoretical Foundations (Why?) 

 
 

 Instructional Content (What?) 

 

 

 Instructional Strategies (How?) 
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Beginning readers don’t get 

language from reading…. they 

get reading because they have 

language. 
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Jerome Bruner (1983) 

Proficiency in oral language provides 
children with a vital tool for thought. 
Without fluent and structured oral 
language, children will find it very 
difficult to think. 
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The Importance of Early Years Experiences 
for Language Development 

 Cognitive 
 Experience sequential  

 Establish pattern of incorporating new experiences   

 Establishing schemas for categorizing 

 Neurological 
 Cortical development is influenced by the amount of 

stimulation from experiences 

 Behavior 
 xperience is directly effected by adult interaction 
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What does research tell us about 
oral language development? 
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“Many  a low-income child entering 
kindergarten has heard only half the 
words and can understand only half the 
meaning and language conventions of a 
high-income child. Our schools as 
currently constituted do not reduce this 
original knowledge/vocabulary gap.” 

 
       E.D. Hisch Jr., 2001 
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The 30 Million Word Gap 
 by Age 3 
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 Hart and Risely undertook research to understand 
to disparate developmental trajectories they saw in 
their work in preschools. 

 

 They realized that to understand these differences, 
they needed to see what was happening to children 
at home at the very beginning of their vocabulary 
growth. 



B. Hart and T. Risley –1995( 

SES Words per 

Hour  

 

Words by 

 age 4  

Professional Family  

2,153 

 

 

45 million 

Working Class Family  

1,251 

 

  

26 million 

Welfare 

Family 

 

616 

 

13 million 
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B. Hart and T. Risley –1995 
(experiences with words heard) 

SES Encourage  

by  

Year 

Discourage 

by 

Year 

Professional Family  

166,000 

 

26,000 

Working Class Family  

62,000 

 

36.000 

Welfare 

Family 

 

26,000 

 

57,000 



Non-impaired Brain / Dyslexic Brain (Images) 
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Reading is a multifaceted skill, gradually acquired over years of instruction and practice. 

The Many Strands that are Woven into Skilled Reading 
(Scarborough, 2001) 

BACKGROUND KNOWLEDGE 
 
 VOCABULARY KNOWLEDGE 
  
     LANGUAGE STRUCTURES 
  
             VERBAL REASONING 
 
       LITERACY KNOWLEDGE 
 

               PHON. AWARENESS 
 
  DECODING (and SPELLING) 
  
            SIGHT RECOGNITION 
 

 SKILLED READING: 
 fluent execution and 
 coordination of word  
 recognition and text 
 comprehension.  

LANGUAGE COMPREHENSION 

WORD RECOGNITION 

Skilled Reading- 

fluent coordination 

of word reading and 

comprehension 

processes 
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Comprehension Decoding 

1. Instant word recognition 

2. Sound/symbol 

3. Structural analysis 

4. Context 

1. Oral language  

2. World knowledge 

3. Visualize 

4. Inner dialogue 

 Fluency 
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Verbal Expression 

 Build oral language 

 

 Enhance world knowledge 

 

 Encourage visualization 
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Developing an Oral Language Lesson 

Explicit – systematic lesson 

 Naming 

 Describing 

 Vocabulary 

 Linguistic Awareness 

 Analogies  

 

Neuhaus.org 
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Naming 

 Indicates background information 

 Increase bank of words 

 Address rapid naming 
 

Activity: 30 seconds – in partners 

Partner 1 names 

Partner 2 talleys  
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 Second grade– 14 items per minute 

Third grade  – 15 items per minute 

Fourth grade – 18.5 items per minute 

Fifth grade  – 22 items per minute 

 Sixth grade  – 25 items per minute 
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Describing 

 Establish need for concise communication 

 Enables organization of thoughts 

 Builds confidence in self-expression 

 
Activity: bat 
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Vocabulary 

 Develops understanding of words and phrases 

 Extends knowledge of word usage 

 
Activity: homonyms 

     antonyms 

     multiple meanings 

     idioms 
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Linguistic Awareness 

 Builds flexibility with sounds and syllable 

 Aids in proper pronunciation 

 
Activity: manipulation 

     substitution 

     deletion 
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Analogies 

 Increase understanding of word meaning 

 Teach logic 

 Develop reasoning skills 

 
Activity:  
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Planning Verbal Expression Units 

Stories within your curriculum… 

 

Stella Luna 
   by: Janell Cannon 
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Monday - Naming 

• Naming objects related to the topic 

 

 

• Name objects by categories 

 

 

• Name objects by attributes 
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Tuesday - Describing 

 Describe an object related to the topic 
 Name 

 Category 

 Function 

 Color 

 Size 

 Shape 

 Senses 

 Make a comparison, simile, metaphor 

 Describe similar objects, objects associated in 
some way or more detailed associations 
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Wednesday - Vocabulary 

Describing (2-3 objects/pictures) 

• Name  

• Category, class, or group 

• Function 

 Who might use object? How 

 Where might I find this object?  Where to buy or find? 

• Attributes 

 What does it look like? 

 Size, color, shape, texture, taste, etc. 

• Compare  

 How different from other similar objects in same class? 
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Wednesday - Vocabulary 

 Antonym 

 

 Homonym 

 

 Multiple Meanings 

 

 Idioms 

 

 Synonym 
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Thursday – Linguistic Awareness 

 Rhyming words 

 Counting syllables 

 Leaving out a designated syllable 

 Counting sounds in words 

 Changing a sound in a word to make a new 
word 
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Friday - Analogies 

 Analogies 
 Characteristic 

 Antonym 

 Part/whole or whole/part 

 Relationships 
 How do these 2 words go together? 

 Odd one out 
 Which one does not belong and why? 
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Now let’s build our own unit! 
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http://www.neuhaus.org/


Thank You 

 Mary Wennersten 

 Director of K-3 Literacy 

 mary.wennersten@azed.gov 

 602-364-2355 

 

 Bette Lovelace 

 Education Program Specialist 

 bette.lovelace@azed.gov 

 520-770-3790 
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