2023-2024 ECSE Cohort Meeting

Child Outcomes After the Entry Score
Supporting Children’'s Progress Toward
Meeting Age Expectations

October 18 and October 20, 2023

Exceptional Student Services
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Agenda

1:00 pm - 1:10 pm

110 pm - 120 pm Updates
120 pm - 125 pm  Check-in question regarding data meetings

125 pm -1.50 pm  Current progress monitoring processes and data collections
1.50 pm —2:00 pm Break

2.00 pm -225pm Impact and Implications of the data

225 pm - 2:45 pm Breakout room strategy discussion to support practitioners

2:45 pm - 3:.00pm  Summarize thoughts
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Objectives:

Program Administrators will:

1.

Leave with resources to support teachers
to set high, realistic expectations for
students, recognizing the special
circumstances an individual child’s
exceptionalities may present.

Understand universal terms to describe
COS processes.

Be able to support teachers to gather
and reflect on current child performance

ldentify practices with teachers to achieve
age level expectations by the end of a
child’'s preschool career.


Presenter Notes
Presentation Notes
Tami


—arly Childhood Special Education
Cohort Meetings

General Purpose

To create a space for Early Childhood Special Education
personnel to share experiences encountered in the field,
a place to collaborate with other districts and agencies,
to celebrate successes and problem solve through

any challenges, and a place to work together to improve
outcomes for preschool children with disabilities.

4’«3 ARIZONA DEPARTMENT OF
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The general purpose of our Regional Cohort Meetings is create a space for Early Childhood Special Education personnel to share  experiences encountered in the field, a place to collaborate with other districts and agencies, to celebrate successes and problem solve through any challenges, and a place to work together to improve outcomes for preschool children with disabilities.

During the meeting today please feel free to pose questions in the chat. Program Specialists are available to answer those while we are presenting. We ask that you keep your microphones on mute while we are presenting to minimize disruptions during the meeting. 

Thank you again for being here, we will start with our meeting goals for today's meeting. 


Early Childhood Special Education (ECSE) Unit Introduction

Director of the ECSE Unit within Exceptional
Student Services at the Arizona Department of
Education
« Serving preschool aged children with
disabilities by:
« Coordinating technical assistance and
professional development to Arizona’s
Early Childhood administrators and
practitioners
« Dissemination of federal, state policies
« Support to implement practices
« Having fun working with our team of
fantastic ECSE Specialists! Suzanne Perry

AZ 619 Coordinator
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ECSE Unit within Exceptional Student Services at the Arizona Department of Education
The ECSE Unit offers technical assistance and professional development to Early Childhood Administrators and Practitioners across the state.
Program Specialists focus on Indicator 6 (Preschool Environments), Indicator 12 (Preschool Transitions), and Indicator 7 (Child Outcomes) data with programs serving preschool children with developmental delays/disabilities



= CSE Specialists

Tami Erika Elizabeth Lenka Camille

Philips, Argueta, Hamilton, Studnicka, Verdugo,
Lead Program Program Program Program
Program Specialist Specialist Specialist Specialist

Specialist
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Read 


070

g O

* Participate in conversations
.  Webcams on if possible; it is nice to see your faces
H O u Se kee p | ﬂ g * Set microphones to mute when not speaking
* The breakout room is time to network with colleagues

* Tool-specific questions can go on the Jamboard and can be addressed at the
end of the session or with your Specialist
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Updates

Early Childhood Transition: Building
Collaborative Communities

* Breakout rooms with Service Providing
Agencies to identify best practice systems
and structures in your local areas

* Featuring Program Staff from DDD, ASDB,
AzEIP, and School Districts sharing basic
facts

« Questions to guide breakout room groups
to ensure all necessary elements are in

place

« Registration:
Register for October 25, 2023, 1:00pm-3:00
pm
Registration for October 27, 2023, 8:30am-
10:30am



Presenter Notes
Presentation Notes
Lenka

https://us02web.zoom.us/meeting/register/tZMrdOGupj0iGtHkURmW8ihCpI-Q-uSEEZG6
https://us02web.zoom.us/meeting/register/tZMrdOGupj0iGtHkURmW8ihCpI-Q-uSEEZG6
https://us02web.zoom.us/meeting/register/tZYkd-Chrj8rGdf_H0gw5nSrOQlDlwny4Yc6
https://us02web.zoom.us/meeting/register/tZYkd-Chrj8rGdf_H0gw5nSrOQlDlwny4Yc6

Updates (continued)

EI-ECSE Summit

Leaping Forward,
Ensuring That Children
Thrive

February 28, 29, and March 1, 2024
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Three days—
day 1 setting the stage ei and ecse issues: from challenges, barriers, data
Day 2 Early Intervention strategies, best practices
Day 3 Early Childhood Special Education strategies and best practices


Resources to
Support Teachers

Goal 1: Leave with resources to
support teachers to set high yet
realistic expectations for students,
recognizing the special
circumstances an individual child’s
exceptionalities may present.
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(this goal page is a placeholder that helps orient the participant to the section of the presentation and what we hope they will take away from it)


How Many Here Today
Have Had a Data
Meeting With Their
ECSE Specialist?
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Recently two states have experienced huge growth in their children’s outcomes….Both Mississippi and Alabama have attributed their success to paying attention to child level, school level, and district level data-- and teaching to areas of need. To help you get started to do that your ECSE Specialists have or will be coming to you district to share the results of the children who were in your program last year. 

We are going to launch a poll asking if you have had the opportunity yet to review the outcomes data with your program specialist. 

Q: Has your district had a data meeting with their ECSE Specialist? Answer: Yes-No-I’m not sure….






Changes to the Child
Outcomes Summary
Process

On July 1, 2023, the Child
Qutcomes Summary process
changed to allow a variety of
assessment tools and a new way
to report the results.
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The Arizona Department of Education recently changed the policy and procedure for child outcomes assessment and data reporting. In the past one tool was required, and it provided schools with a progress monitoring tool, connected to reports, with recommendations for instruction. This tool is still able to be used, and many school districts have used it successfully for many years. 

There are other tools and processes now allowed, and some school districts are exploring those options. We want to underscore that while different processes and tools are being considered and tried, it is imperative that this be done in such a way as to yield accurate, reliable results. 


COS Process
Vocabulary

Goal 2: Understand universal terms
to describe COS processes.
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The vocabulary we hope you will become familiar with will be presented throughout today’s cohort meeting. One helpful resource that includes much of this terminology is the Child Outcomes Summary Process Quick Reference Guide. All of the resources we refer to today will be included on the Padlet that we will share at the end of the presentation.


Assessing Children with Disabilities
Across the Breadth of Child Outcomes

1. Outcome A 2. Outcome B 3. Outcome C

Positive Social-Emotional Skills Acquisition and use of Knowledge & Skills Use of Appropriate Behaviors to Meet Needs

TSG Objectives and Dimensions T5G Objectives and Dimensions T5G Objectives and Dimensions

13, 1b 7b, 8a, Bb9a, 9b, 9¢, 9d 1cl, 1c2, 1c3, 1cd
2a, 2b, 2¢c,2d 11a, 11b, 11c, 11d, 11e 4

3a, 3b 12a, 12b, 13, 14a, 14b, 15a, 15b, 15¢ 7a

Ba 16a, 16b, 17a, 17b

10a, 10b 18a, 18b, 18c, 19a, 19b

20a, 20b, 20c, 213, 21b, 22,23

Minimum of 8 Dimensions needed for 70% Minimum of 18 Dimensions needed for 70% Minimum 5 Dimensions needed for 70%
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As we mentioned, for the past 10 plus years or so, Arizona has been using the Teaching Strategies Gold tool (TSG). The TSG tool assessed objectives and dimensions and grouped the results into three outcome areas for children with disabilities. These assessment items were used to derive the entry and exit scores that are reported to the Office of Special Education Programs, our federal partners in this work.  Now that additional tools are an option, schools that are not using TSG will need an assessment process and manually channel those results to each of the three outcome areas. The Early Childhood Technical Assistance Center has provided us with guidance to help frame a Child Outcomes Summary Process (or COS) system.


Breadth of Child Outcomes

Relating with Caregivers
Demonstrate regulation and attachment,
respond/initiate/sustain interactions,
acknowledge comings and goings...

Attending to Other People %

in a Variety of Settings
Express awareness/caution, respond to/offer
greetings, respond to own/others’ names...

. . —
Interacting with Peers S S
Convey awareness, respond/initiate/ sustain
interactions, share/cope/resolve conflicts,
play near and with peers...

Outcome 1:
Positive
Social-
Emotional
Skills

(including social relationships)

€ ™ Pparticipating in Social Games &

Communicating with Others

Respond to/initiate/sustain games and back-and-
forth communication, demonstrate joint attention,
engage in mutual activity, follow rules of games...

Following Social Norms & Adapting
to Change in Routines

Transition between activities, respond to
new/familiar settings/interactions, behave in ways
that allow participation, follow routines and rules...

Showing Interest in Learning
Persist, show eagerness and awareness,
imitate/repeat actions, explore environment...
environment...

Using Problem Solving
Figure things out, use trial and error,
remember steps/actions and execute
them with intention, experiment with
new/known actions...

Outcome 2:
Acquisition
and Use of
Knowledge

-
Moving Around & Manipulating ‘rﬁi‘“
Things to Meet Needs | |

Move with increasing control and purpose (e.g.,
reach, roll, crawl, walk, run, climb) to navigate the
environment - with accommodations as needed,
manipulate objects/tools (e.g., crayons, scissors,
switches, fragile items) with increasing control...

Eating & Drinking with Increasing."'—
Independence L4

Suck/swallow, chew, bite, finger feed, use
utensils, hold bottle, drink from cup, show
growing independence with amount/type of
food eaten, access food and feed self....

Dressing & Undressing with ¥
Increasing Independence

Assist with dressing, take off/put on shoes
and clothes, undo/do fasteners...

Expressing Own Emotions &

Responding to Emotions of Others
Show pride/excitement/frustration, manage own
emotions, display affection, and comfort others...

and Skills

Engaging in Purposeful Play
Show early awareness and exploration,
use objects according to function, play by
building, pretending, organizing and
expanding play scenarios and roles...

r Diapering/Toileting & Washing with
Increasing Independence

Lift legs for diaper change, sit on potty, wash
hands, brush teeth, help with bathing...

Outcome 3:
Use of
Appropriate
Behaviors to
Meet Needs

-

Communicating Needs

Indicate hunger/need for sleep/diaper change,
express discomfort/hurt, request or

reject food, express choice/preferences...

Showing Safety Awareness
Avoid dangers (e.g., putting things in mouth, touching
hot stove), follow safety rules across settings and

situations...
Note: This awareness is less evident in very young children

Understanding Pre-Academics & Literacy
Notice differences or associations among things,
demonstrate matching/sorting/labeling by
size/color/shape/numbers/function, interact with books
and pictures, practice early writing and reading...

Acquiring Language to Communicate
Learn and use sounds, words, and sentences with
increasing complexity including sign language and
augmentative and alternative communication (AAC)...

Understanding Questions Asked &
Directions Given

Respond to gestures/verbal requests, understand
meaning of increasingly complex words/questions/
directions, know and state details about self (e.g.,
name, age)...
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To have fidelity around the COS process, ECTA offers six descriptors of a child’s development to consider when determining COS scores. These were embedded in TSG. We need to shift our language to something not tool specific when engaging in the COS process. Dinnebeil, L.A. & McInerney, describe an ongoing progress monitoring assessment system that 
Takes place over time
Follows children’s progress
Uses a variety of assessment methods for collecting data 
Provides information and feedback to the team on children’s acquisition of knowledge and skills across settings and time
Helps the team analyze efficacy of curriculum, instruction, strategies to support learning, environmental supports, interventions, etc. 

By demonstrating these key practices, high quality evidence of children’s progress can be collected and documented.  

 (Dinnebeil, L.A. & McInerney, W.F., 2011) 


Carly Childhood Special Education
Web Pages for COS Process

Early Childhood Special Education
Main Page

1. Child Outcomes Summary Process
Overview
2. Child Outcomes Summary
Process Professional Development
. Child Outcomes Summary Data
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To support schools in becoming familiar with child outcomes processes and options, the ecse team created three separate web pages of resources (as well as padlets!) around Child Outcomes.
One is the overview of the process which describes the purpose, the data elements that must be submitted, and the time frames. 
The 2nd link is designed to support programs that want to transition to different tools. It lists potential alternative assessment tools and identifies the processes districts should take when adopting new methods. 
The 3rd page is about the data submitted and descriptions of the summary data points that are developed based on entry and exit scores. We will be looking at the progress categories that represent children’s results between entry and exit briefly today, 
but our largest area of focus today is on the activities that target the skills children need to develop. 

https://www.azed.gov/specialeducation/early-childhood-special-education
https://www.azed.gov/specialeducation/early-childhood-special-education
https://www.azed.gov/specialeducation/assessing-outcomes-preschool-children-disabilities%C2%A0
https://www.azed.gov/specialeducation/assessing-outcomes-preschool-children-disabilities%C2%A0
https://www.azed.gov/specialeducation/child-outcomes-summary-cos-process-professional-development
https://www.azed.gov/specialeducation/child-outcomes-summary-cos-process-professional-development
https://www.azed.gov/specialeducation/child-outcomes-data-performance-preschool-aged-children-disabilities

Defining Progress

* Most districts have now submitted
entry scores for their preschoolers
with disabilities.

* The next data point to be submitted
will be the end of the year score.

 What will that end of year score be
for the children in our program?? How
will their scores compare to the entry
score? How much progress will have
been made?

arly Childhood #The Center for IDEA
ecta 'Igecll:rnﬁ:e:?;:ssistance Center Das Early [:hildllul:lﬂ ﬂa'[a Systams
Definitions for Child Outcomes Summary (COS) Ratings

Updated May 18, 2023

Overall Age-Expected

Rating Definition
7 + Child shows functioning expected for his or her age in all or almost all everyday situations

that are part of the child's life.
+ Mo one on the team has concemns about the child's functioning in this outcome area.

6 + Child's functioning generally is considered age-expected, but there are some significant
concerns about the child's functioning in this outcome area.

+ Although age-expected, the child’s functioning may border on not keeping pace with age
expectations.

Overall Not Age-Expected

Rating Definition
5 + Child shows functioning expected for his or her age some of the time or in some settings
and situations.

« Child uses a mix of skills with more that are age-expected than not age-expected across
gettings and situations in this outcome area.

« Child's functioning might be described as like that of a slightly younger child.

+ Child shows occasional age-expected functioning across settings and situations.
« More functioning is not age-expected than age-expected.

3 +« Child does not yet show functioning expected of a child of his or her age in any situation.

s Child uses immediate foundational skillz most or all of the time across settings and
situations.

« Functioning might be described as like that of a younger child.

2 + Child shows occasional immediate foundational functioning skills across settings and
situations.
« More functioning reflects skills that are not immediate foundational than are immediate
foundational.
1 « Child does not yet show functioning expected of a child his or her age in any situation.

+ Child's functioning does not yet include immediate foundational skills upon which to build
age-appropriate functioning.

« Child's functioning might be described as like that of a much younger child.

Available in Spanish — https://ectacenter.org/ecolpages/cosform.asp
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Most districts have now submitted entry scores for their preschoolers with disabilities. 

The next data point you will probably submit will be the end of the year score.

What will that end of year score be? How will that compare to the entry score? How much progress will have been made? 

Let’s take a look at how progress is defined with a short video. 


Child Outcomes Score Data to OSEP
Progress Categories

COS Doto to
OSEP Progress
Categories
Summary Stot g
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Progress Categories

<&

a

functioning

Did not improve

B

&

b

Improved functioning,
but not sufficient to
move nearer o
functioning comparable
to same-aged peers

<

C

Improved functioning
to a level nearer to
same-aged peers
but did not reach it

A

<&

d

Improved functioning
to reach a level
comparable to
same-aged peers

A

&

e
Those who maintained
functioning at a level
comparable to
same-aged peers

A
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Each child enrolled in the program will receive an entry score on the 1-7 scale and an exit score on the 1-7 scale. This pair of scores  can be categorized to represent how much progress the child made in the program, as we saw in the video. All the data on all of the children in the state who exited the program can be grouped into one of the five progress categories.  If you were to take a guess as to the category that represents the state’s largest percentage, which Progress Category do you think it would be? Use your annotations to put a check or an x on the category with the most students in it. 


Progress Categories (Continued

% of Children in Each Progress Category, Outcome A:
Social Emotional Skills SY 22—-23

40%
29.65%
30%
20%
10%
1.00%
0%
a b
N2 1277
Children Improved
who did functioning, but not
not sufficiently to mowve
improve nearer to functioning

18.04%

C

77

Improwved
functioning to a
level nearer to
same-aged peers
but did not reach

26.50%

d

111

Improved
functioning to
reach a level
comparable to

24.81%

1N77

Maintained
functioning at a
level
comparable to

functioning

comparable to same-

same-aged

aged peers

it peers

same-aged
peers

Outcome Area

Progress Category a

Progress Category b

Progress Category ¢

Progress Category d

Progress Category e

social emotional skills 2022-23

a. Preschool children who did not
improve functioning

b. Preschool children who improved
functioning but not sufficient to move
nearer to functioning comparable to
same-aged peers

c. Preschool children who improved
functioning to a level nearer to same-
aged peers but did not reach it

d. Preschool children who improved
functioning to reach a level
comparable to same-aged peers

e. Preschool children who maintained
functioning at a level comparable to
same-aged peers

43

1279

778

1143

1070

%

1.00%

29.65%

18.04%

26.50%

24.81%
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This chart represents all of the children who exited preschool last year and the progress categories for each of the children.  

For the area of Social Emotional skills for the year 22-23,
43 children were in category a, which is about 1% of the total population.
1279 were in category b, which is almost 30% of the total population
18 % were in category c, which is 778 children
26% of the children were in category d, improved functioning to reach a level comparable to same age peers
About 25% of the children were in category e, maintained functioning at a level comparable to same age peers.

As you can see, we have a large number of students in category b—these children’s gains were on a trajectory that while they developed through maturation, they didn’t add skills expected for their age group.
and another large group in category e—these were children who entered at age expectation and maintained that level of performance.



What do you see?
What does this tell you?
What are the implications?


10-Minute Break
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1)

Reflecting on
Child
Performance

Goal 3: Be able to support teachers
to reflect on current child
performance.
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Drogress @ 2

Entry score
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As children age, more skills are expected. How children progress between entry into the program and exit from it, is dependent to a large extent on how we structure the program to meet the child’s needs. There are many ways we structure programs: 
We know that children mature, and environmental factors like room arrangement, equipment, and materials can contribute greatly to a child’s development. 
Two other areas have been cited by research to aide in children’s development: Peer supports—kids without disabilities engaging purposefully with children with disabilities increasing opportunities to respond…’
And finally, the individualized intensive interventions that is the specially designed instruction, something that each child may need in order to make progress… 

All of these are efforts we would engage in to support children’s age expected development.





Example

Entry scores for Sam:

Relating with Caregivers
Demonstrate regulation and attachment,
respond/initiate/sustain interactions,
acknowledge comings and goings...

Attending to Other People *
in a Variety of Settings

Express awareness/caution, respond to/offer
greetings, respond to own/others’ names...

IS\
Interacting with Peers .@
Convey awareness, respond/initiate/ sustain
interactions, share/cope/resolve conflicts,
play near and with peers...

Outcome 1:
Positive
Social-

Emotional

(including social relationships)

Communicating with Others

Respond tofinitiate/sustain games and back-and-
forth communication, demonstrate joint attention,
engage in mutual activity, follow rules of games.

Following Social Norms & Adapting
to Change in Routines

Transition between activities, respond to
new/familiar settings/interactions, behave in ways
that allow participation, follow routines and rules..

Expressing Own Emotions &

Responding to Emotions of Others
Show pride/excitement/frustration, manage own
emotions, display affection, and comfort others...

Showing Interest in Learning
Persist, show eagerness and awareness,

actions, explore
environment...

Using Problem Solving
Figure things out, use trial and error,
remember steps/actions and execute
them with intention, experiment with
new/known actions...

g in Purposeful Play
Show early awareness and exploration,
use objects according to function, play by
building, pretending, organizing and
expanding play scenarios and roles...

Outcome 2:
Acquisition
and Use of
Knowledge
and Skills

Understanding Pre-Academics & Literacy

EW Notice differences or associations among things,
demonstrate matching/sorting/labeling by
size/color/shape/numbers/function, interact with books
and pictures, practice early writing and reading...

g Acquiring Language to Communicate

Learn and use sounds, words, and sentences with
increasing complexity including sign language and
ive and alternative ication (AAC

Understanding Questions Asked &
Directions Given

Respond to gestures/verbal requests, understand
meaning of increasingly complex words/questions/
directions, know and state details about self (e.
name, age)...

L. ]
Moving Around & Manipulating 1/
Things to Meet Needs |
Move with increasing control and purpose (e.g.,
reach, roll, crawl, walk, run, climb) to navigate the
environment - with accommodations as needed,
manipulate objects/tools (e.g., crayons, scissors,
switches, fragile items) with increasing control..

Eating & Drinking with Increasing.'-
Independence

Suck/swallow, chew, bite, finger feed, use

utensils, hold bottle, drink from cup, show

growing independence with amount/type of

food eaten, access food and feed self....

Dressing & Undressing with @
Increasing Independence

Assist with dressing, take off/put on shoes

and clothes, undo/do fasteners...

Outcome 3:
Use of
Appropriate
Behaviors to
Meet Needs

Diapering/Toileting & Washing with
Increasing Independence

Lift legs for diaper change, sit on potty, wash
hands, brush teeth, help with bathing...

Communicating Needs

Indicate hunger/need for sleep/diaper change,
express discomfort/hurt, request or

reject food, express choice/preferences...

Showing Safety Awareness

Avoid dangers (e.g., putting things in mouth, touching
hot stove), follow safety rules across settings and
situations...

Not: Tis awareness i s evident n very young children
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These are the entry scores that were submitted by Sam’s school district after assessing him using their COS process. He received a 3 in social emotional, a 2 in knowledge and skills, and a 3 on behaviors to meet needs. 
Recall that a 3 is: 
• Child does not yet show functioning expected of a child of his or her age in any situation. 
• Child uses immediate foundational skills most or all of the time across settings and situations. 
• Functioning might be described as like that of a younger child.


Social-Emotional (a8
Qutcome Area ) %

Exceptional Student Services
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Let’s focus on the social emotional area. 
If Sam starts out as a 3 what score would we want him ideally to be at exit?  Using the text Annotations: (on the 1-7 scale add your thoughts to show where you would like him to be when he is  4 years old at the end of the year score and when he is 5 year old as he is exiting to kindergarten.



These are 37- to 48-
month-old skills that we
would expect for a typical
child by the end of the
year (which would be a
COS Score of 6 or 7):

- Knowing how to interact
with friends in a
cooperative matter

- ldentifying feelings, likes,
and dislikes but may not
be able to explain why

- Knowing how to interact
with friends in a
cooperative matter

Evidence that Sam is a 3:

« Current functioning is
generally in the 25-30
months old range

« Having difficulty sharing
with peers

« May engage in pretend
parallel play. Talks about
how other children are
feeling.

 Being apt to snatch, push
and kick rather than give
and take in polite fashion



Presenter Notes
Presentation Notes
Erika
Read why Sam is a 3
Read through what targeted skills Sam would need to demonstrate by the end of the school year to be functioning overall at age level expectation (COS score 6). These the age anchoring tools

Ask the group, in what ways are teachers currently planning like this? Ask for answers to be put into the chat

As an administrator, what actions will you need to take to support staff to understand and implement a system of progress monitoring? One that is informed by the data to achieve  age expected development for the child?.
We are going to move into breakout rooms to have a deeper conversation about things we would need to do to support teachers to reflect and plan for this growth.


Achieving Age-Level Expectations

Goal 4. ldentify teacher practices that support children to

achieve age-level expectations by the end of a child’s
preschool career.
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Networking

Discuss with colleagues the
systems you are envisioning

for:

« Attending to entry, end of the
year, and exit scores and using it
to plan for instruction to meet
developmental expectations.

Join a Breakout Room
Add ideas to Jamboard
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30 minutes

Each Specialist will have their own breakout room
Tami creates the breakout rooms while Erika is introducing the content for the breakout rooms.

Random? Or by region???

https://jamboard.google.com/d/1VxM4xWB6iRbhJ0H8dl_jwdEVFX2SGWf-XLUi_gOREI4/edit?usp=sharing

Network with Peers

Share thoughts and
discussions from the
breakout rooms listed
on the Jamboard



Presenter Notes
Presentation Notes
Tami can screen share the Jamboard


Additional Trainings and Resources for Child

Outcomes Summary (COS) Process

Child Outcomes Summary (COS)
Modules

ADE Professional Learning and Development
(APLD)
ECTA DASY Child Outcomes Summary (COS)
Collecting & Using Data to Improve
Programs
Data meetings with Program Specialists
Child Outcomes Knowledge Check
COS modules
Through APLD
Through ECTA
COS Quick Reference Guide

Padlet for Fall Cohort Meeting: Child
Qutcomes Summary Resources
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Padlet https://exceptionalstudent.padlet.org/essearlychildhood/summer-2023-regional-cohort-soe6biypnwnjcse2 

Not a live event, self-paced course, asynchronous course, certificate for ADE course;

Certificate questions; 

https://azed.geniussis.com/PublicStudentSignUp.aspx?aid=8933
https://azed.geniussis.com/PublicStudentSignUp.aspx?aid=8933
https://azed.geniussis.com/PublicStudentSignUp.aspx?aid=8933
https://azed.geniussis.com/PublicStudentSignUp.aspx?aid=8933
https://azed.geniussis.com/PublicStudentSignUp.aspx?aid=8933
https://dasycenter.org/cos-kc/practitioners/
https://azed.geniussis.com/Registration.aspx?aid=9530
https://ectacenter.org/eco/pages/cos-module/
https://ectacenter.org/%7Epdfs/eco/cos-quick-reference-guide.pdf

References
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Contact Us

« Early Childhood Special Education Web Page
« ECSEInbox@azed.gov
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