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ALT ELPA
BACKGROUND

ALTERNATE ENGLISH LANGUAGE PROFICIENCY
ASSESSMENT FOR STUDENTS WITH THE MOST
SIGNIFICANT COGNITIVE DISABILITIES




COLLABORATIVE FOR THE ALTERNATE ASSESSMENT OF
ENGLISH LANGUAGE PROFICIENCY (CAAELP)

* Arizona joined the collaborative in 2020 under the leadership of lowa as the
state lead and CRESST. A four-year grant from USDOE to develop an alternate
English Language Proficiency (ELP) assessment aligned to the Council of Chief
State School Officers (CCSSO) Alternate ELP Standards

* CCSSO Alternate ELP standards were approved to be used in Arizona by the
State Board of Education (January 24, 2022)

* Developed a unique alternate assessment for students with the most
significant cognitive disabilities

* Aligned to MSAA Eligibility Criteria



COLLABORATIVE FOR THE ALTERNATE ASSESSMENT OF
ENGLISH LANGUAGE PROFICIENCY (CAAELP) CONTINUED

* First Alternate Assessment for English leaners with the most significant
cognitive disabilities for Arizona Students.

* Arizona developed a Community of Practice to engage educators and gather
feedback on the development of this assessment

*« Administered online and with embedded supports to about 1,000 students in
Arizona




ALIGNED TO THE CCS50O ALTERNATE ENGLISH LANGUAGE
PROFICIENCY STANDARDS

Table 2. Organization of the ELP Standards by Modality and Domain

Modalities™ Domains Corresponding ELP Standards
Receptive modalities: This mode refers to the learmer construct meaning from oral presentations
as a reader or listener/viewer working with “text” and literary and informational text through

whose author or deliverer is not present or accessible. grade-appropriate listening, reading, and
It presumes that the interaction is with authentic viewing

) ) . Listening
wntte.n or oral documents where language InE)uT is and determine the meaning of words and
meaningful and content laden. The learner brings ey phrases in oral presentations and literary
background knowledge, experience, and appropriate g and informational text
interpretive strategies to the task to promote
understanding of language and content in order to
develop a personal reaction (Phillips, 2008, p.9é).
Productive modalities: This mode places the learner speak and write about grade-appropriate
as speaker and writer for a "distant” audience, one 3 complex literary and information texts and
with whorn interaction is not possible or limited. topics

The communication is set for a specified audience,
has purpose, and generally abides by rules of
genre or style. [tis a planned or formalized speech
act or written document, and the learner has an

Speaking g  construct grade appropriate oral and
and Writing written claims

adapt language choices to purpose, task,

opportunity to draft, get feedback, and revise, before 7  and audience when speaking and writing
publication or broadcast (Phillips, 2008, p.94).

Interactive modalities: Collaborative use of participate in grade-appropriate oral and
receptive and productive modalities. This mode 2 written exchanges of information, ideas, and
refers to the learmner as a speaker/listener, where analyses, responding to peer, audience, or
negotiation of meaning may be observed. The Listening, reader comments and questions

exchange will provide evidence of awareness of Speaking, A VE: Rl e avElElD srd

the socio-cultural aspects of communication as Reading, 5

L communicate findings to answer
language proficiency develops (Phillips, 2008, p.96). and Writing

questions or solve problems

analyze and critique the arguments of
others orally and in writing




CCSSO ALTERNATE ELP STANDARDS KAND 2-3

ELP Standard K.1: An English learner with significant cognitive disabilities can construct meaning
from oral presentations and literary and informational texts through grade-appropriate listening,
reading, and viewing.

e Proficiency Descriptors.
Level An English leamer with significant 2ol ELP Standard 2-3.3: An English learner with significant cognitive disabilities can speak and write
e e e about grade-appropriate complex literary and informational texts and topics.
with prompting and support, use a very A student may:
limited set of sirategies to identify a fe\.w key |, match identical pictures or choose a picture of Proficlency Descriptors
words from read-alouds, oral presentations, familiar obi based on th dealoud I ELP
and pictura books. 2 amilaf objact, basacton the raad-3.ouc, ora An English learmer with significant Example(s)
prasentation, or picture book, from a field of two Lavel £ " T 9
Low pictures; cognitive disabilities can:

Limited set of stratagies: Refers to one » attend to, point to, and/or identify realia, people, with prompting and support: A student may:
or two different strategies the student labeled pictures, items, shapes, etc., from the . ) . . . .
successfully uses regularly fe.g., matching, read-aloud, oral presentation, or picture book. = communicate simple information about | provide cne word or picture to complete
pointing, nodding, yes or no responses). familiar texts, topics, experiences, or sentence, using sentence frames. For example:
with prompting and support, use an A student may: Low events. o How does the in the story feel?
emerging set of strategies to identify some | | b i that Jated b I
key words and main [DPiCS from read- matc pICILITQi at are relates Y a ccncept Wh t ]-d ” 2

Y N N {e.g., opposites), based on the read-aloud, oral Q atword tells ___?
alouds, oral presentations, and picture rosaniation. or picture book.
books. il ki ’ o ‘Which picture shows______?

*+ |abelsidentify key vocabulary words/items/details, - -
from the read-aloud, oral presentation, or picture with prompting and support: A student may:
: Emerging set of strategies: Refers to book, using realia, visuals, or a word bank of key . X X . )

Mid one or two differant stratagies to show vocabulary to give a key detail; * communicate simple information. * relate what he or she has read, using sentence
understandir?g of meaning (.g., select * answer guestions from the read-aloud, oral * compose simple written text about 5:13 rters {é]’ pi ETUI‘;S. an?;_lddmg short phrasfsl o
L\:\L;\‘Ezlrevg:g;li.m; zlzteunr::ngirgir;n p!'esgmatlorl;or p\cturil:u‘zokfwth the usa of familiar texts, topics, experiences, ar show understanding of tha taxt. For exampla:

’ pictures cards (from a field of 3); avents. o In the story, Tom feels sad because___
+ answer a cloze/fill in the blank guesticn or use a Mid .
sentence frame to give key information from the o Theballis__
read-aloud, oral presentation, or picture book. _ ) )
" - + tell about the main events ar important topics
with prompting and support, use an A student may: f h ith - d
increasing range of strategies to: " . rom the text, with prompting and support.
* match antonyms or synonyms (a.g., "The dog is . . . . .
* answer questions about key details big, show me an animal that is not big.”} from the * dictate information to a scribe to produce written
+ retell basic information from read-alouds, read-aloud, oral prasentation, or picture book; text (e.g., Do you like/not like the story/text?).
oral presentations, and picture books. * put items into the comect sequence of events, : . . .
based on the read-aloud, oral presentation, or with prompting and support: A student may:
picture book, when provided with a field of 3 items; + deliver short presentations or + respond to questions such as: Do you like/nat like
High * orally complete a sentence starter based on the information. the story?
read-aloud, oral presentation, or picture book . . . . o
{e.g., “The girl is happy but tha boy is S ar High * compose written text about familiar * provide reasons for his/her opinion.
"‘Plar.ms ngg‘_j s _and —t g"_jw'wl; texts, topics, experiences, or events. * provide details to support the main idea/main
* provide a simple retell in the appropriate topic, for example, what is this story about?
sequence using key vocabulary (more elaborate
details may be absent) from the read-aloud, oral + dictate information to a scribe to produce written
presentation, or picture book, when provided taxt.
with visual support as well as additional cues.

https://www.azed.gov/sites/default/files/2022/07/02-20190215-
CAAELP-K-12-ELP-Standards-for-ELs-with-significant-cognitive-
disabilities%20%282%29.pdf




ELP Standard &-8.7: An English learner with significant cognitive disabilities can adapt language
choices to purpose, tack, and audience when speaking and writing.

CCSSO ELP STANDARDS GRADES 6-8 AND 9-12

ELP Standard 9-12.4: An English learner with significant cognitive disabilities can construct grade-
appropriate oral and written claims and support them with reasoning and evidence.

rofic Proficiency Deseriptors
ELP j . e De;.cripimr.‘ E | ool An English laarner with significant Example(s)
Leval An English leamer with significant SEpIE Level glish earmer with sig
- " i cognitive disabilitias can:
cognitive disabilities can: . . .
with prompting and support: A student may:
with prompting and support: A student may: promptng PP Y
. i . ) . . = coxpress an opinion about a familiar topic. | *  choose between two literary texts and state why
Low = recognize the meaning of some words * identify classroom, community, family, and other it was chosen.
Ieadrnbed th mu%htcanversatmns, reading, familiar words presented on word cards. Low + identify the topic of an informational text and
anc being read ta. state why that is the topic.
with prempting and support: A student may: * selact words that represent favorite subjects in
* use language appropriate for a task and | » identify the missing word in a fact statement (e.q., schoal.
audience. "the earth __ around the sun,” with choices with prompting and support: A student may:
= use some frequently occurring general like “runs,” "looks,” and "revolves.") » provide information * provide two facts that support a claim (e.g., eggs

Mid academic anc! content—sp_eciﬁc wv:-rds_ and | = Identify wv:-rd categoﬁes such as scier!ce lab tools, » provida one or two reasans or facts to are good for you; soda is bad for you).
phrases showi ng developing control in school supplies, furniture, transportation. Mid support the information « salact two phrases among several that provide
speech and writing. = use all classroom, community, family, and other about a familiar topic. reasons to support a claim.

familiar words correctly in context. » identify the reasons an author gives for a claim in
s salect appropriate vocabulary based on who he an informational text.
or she is talking to.
with prempting and support: & student may: with prompting and support: A student may:
* use language appropriate for a purpose, | »  select appropriate vocabulary when writing 2 * provide information * identify ? {a“:riter‘:“?raw text and state several
task, and audience. letter to the principal versus writing a text to a » provide a few reasons or facts to support reasons for that choice.
+ use an increasing number of ganeral friend. the information » describe several facts that support a claim
: 1 - recycling is important).

High academic and content-specific words and | *  use sentances in letters but not when making a about a familiar topic. (recycing PO_ ] o
phrases showing increasing control in word list of supplies needed for a science project. ) * respond to quastions about an authors opinion
speech and writing o High (e.g., did the author water pollution is a big or

) * provide list of words that belang to a small problem?) and support those answers with
specific word category (e.q., school supplies, facts.
transportatian). » collect data on how peers get to school and

create sentences that describe the data collected.

create visuals outlining facts and reasons to
support claims about a topic the student chooses.




ALT ELPA WEBPAGE
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Alt ELPA

The Alt ELPA is an alternate English language proficiency assessment designed for English learners with w For Teachers
the most significant cognitive disabilities. The assessment was developed under a federal grant with
partners from the Center for Research on Evaluation, Standards, and Student Testing (CRESST) at UCLA
and nine other states.

« Accommodations Manual

Students must be determined eligible for alternate assessment by the IEP team. Mare information on « Standards

eligibility determination is available on the MSAA website. Eligible students in Grades K-12 will take the

reassessment in late winter. » Glossary

The Alt ELPA takes into consideration the diverse communication experiences of English learners with « Eligibility Determination
the most significant cognitive disabilities. The alternate ELP standards support these students as they

learn critical English language knowledge, skills, and communicative competence. Guided by these » AL FEIPA Traiming

standards, the Alt ELPA equips educators to support students in gaining English proficiency and

ultimately becoming collegs- and career-ready. » AIELPA Test

For mare information and te sign up for the newsletter, please visit altelpa.org. s CAAFIP-Alt ELPA Pre Administration Tasks
Sign Up - Alt ELPA Newsletter « CAAFLP-Alt ELPA Pre Administration Tasks (PPT)

« Testing Dates

« Parent Glossary - English

February 1, 2023 - March 17, 2023

« Parent Glossary - Spanish

» Cambium

= Cambium Portal

» Resources

+ Foundational Documents

« Theory of Action

https://www.azed.gov/assessment/AltELPA




ELIGIBILITY CRITERIA

Alternate Assessment Participation Guidelines
and Annual Eligibility Determination

The Arizona Depariment of Education offers an aliernaie assessment based on alternate achievement
standards in compliance with the U.S. Department of Education’s federal regulations and guidance. A student
must have an Individualized Education Program (IEP) to be considered for participation in an alternate

t. All must icipate in state its. IEP teams should consider the testing cycles
that will occur during the student s |EP year and include suitable instructional time befoere administration
windows. For example, an |EP team that determines eligibility before the close of the Student Selector
Application in the fall has carefully considered the instructional ime prior to test administration. An 1EP team
making the determination in the spring is d iting the ticn for the it during the foll
school year.

Arizona’s Alternate Assessments:
ELA and Mathematics Grades 3 - 8 and 11 - Mulii-State Alternate Assessment (MSAA)
Science Grades 5, 8, and 11 - Science Altemate Assessment through MSAA

English Language Proeficiency Grades K-12 for English leamners with the most significant cognitive disabilities -
Alt ELPA

|EP Teams will discuss and determine participation and eligibility using the Alts ite A it Participation
Decision Documents. A student will be eligible in all areas (ELA, Mathematics and Science) where grades
overlap. For an English learner with the most significant cognitive disabilities, they must meet the criteria for
eligibility to take both the MSAA and Alt ELPA, even if they are in a grade that is not tested using the MSAA.

Student Name District 1D SSID
Date of Birth Grade School
Case M
Grade ELA/Math Science Alt ELPA
K X
X
2 X
x X
4 * X
5 x X X
[] x X
7 * X
x * X
X
1] X
1 x X X
12 X
Mote: The IEP team must plete the parent noti ion of alternate participation on page 4.

["] Alternate assessments are not administered at the student's grade level for this school year and the student
is not an English learner.

Alternate English Language Proficiency Assessment Participation Decision
Documentation

The following definition serves as the basis for the Alt ELPA parficipation guidelines. English learners with the
most significant cognitive disabilities are students

# who are nof proficient in the English language and may have been identified as needing English
language development services;

+ who meet the federal definition of an English learer (ESEA §8101(20))%;

+ who meet the state definition for having a most significant cognitive disability; and

+ whose Individualized Education Program (IEF) teams have determined an alternate assessment is
appropriate for the student.

*English learner — The term “English learner,” when used with respect to an individual, means an individual —
(A) whao is aged 3 through 21;

(B) who is enrolled or preparing to enroll in an elementary school or secondary school;

(C)(i}) whe was not bomn in the United States or whose native language is a language other than English; {ii){l)
who is a Nafive American or Alaska Mative, or a native resident of the outlying areas; and ({ll}) who comes from
an environment where a language other than English has had a significant impact on the individual's level of
English language proficiency; or (i) who is migratory, whose native language is a language other than English,
and who comes from an environment where a language other than English is dominant; and

(D) whose difficuliies in speaking, reading, writing, or understanding the English language may be sufficient to
deny the individual — (i) the ability to meet the challenging State academic standards; (ii) the ability to
successfully achieve in classrooms where the language of instruction is English; er (i) the opportunity to
participate fully in society.

Note: A student using American Sign Language as a means of communication is not considered an English
leamner for the purpose of participation in English Language Proficiency Assessmenis.

Eligibility Determinate for the Alternate English Language Proficiency Assessment (Alt ELPA)
["] The student has been identified as needing English language development services

["] The student meets the federal definition of an English learner

[] The student is eligible for altemate content assessments (MSAA)

https://www.azed.gov/sites/default/files/2020/10/Alter
Nnate%20Assessment%20Eligibility_May%202022.pdf




2022-2023 FIELD
TEST/OPERATIONAL
ASSESSMENT

ALTERNATE ENGLISH LANGUAGE PROFICIENCY
ASSESSMENT FOR STUDENTS WITH THE MOST
SIGNIFICANT COGNITIVE DISABILITIES




PILOT, FIELD TESTING, AND OPERATIONAL ASSESSMENT

*In 2022 Arizona educators and other ALT ELPA State educators participated in
a Pilot Alt ELPA Test (February- March 2022)

*Arizona educators participated in state Communities of Practice and two All
States Community of Practices

«In 2022-2023 Alt ELPA was an Operational/Field Test
o Arizona had approximately 1,000 students participate in Grades K-12

> An operational/field test permits results to be used and does not require students to
be double tested



SAMPLE TEST ITEMS GRADE 4 LISTENING

— -

o =
4 AN

E(E:) &« > / 5) (=v) & >
Listen to the student giving a speech on \'_/
why he wants to become a teacher. Then

. My name is Tom. I want to be a teacher when
answer the questions.

I am older. Teachers have important jobs at
schools. They help students learn by
explaining and answering questions. Teachers
make a difference in their students’ lives.

Why I Want to Become a Teacher

Teachers smile and are happy. Teachers get to
know their students. They make their
classrooms fun for learning.

https://login3.cambiumtds.com/student core/\VV27/Pages/Log
inShell.aspx?c=Arizona PT&a=Student



https://login3.cambiumtds.com/student_core/V27/Pages/LoginShell.aspx?c=Arizona_PT&a=Student
https://login3.cambiumtds.com/student_core/V27/Pages/LoginShell.aspx?c=Arizona_PT&a=Student

SAMPLE ITEMS: GRADE 4 LISTENING

When I am a teacher I will have desks in my
classroom. I will have many books for students

to read. I will teach my students math and I

will get them excited about reading. This will_.._____

make me very happy.

I will take time to help students if they he T coeer
problem. For example, I will tell students
it is okay to ask for help during and after
I love learning and I will help my student:

learning too. @ ® €
i
I am excited to be a teacher when I am o ‘ﬁg
) O
S

a writer a teacher a painter

What does Tom want to be when he is older?




APPROVAL OF ALT
ELPA CUT SCORES

ALTERNATE ENGLISH LANGUAGE PROFICIENCY
ASSESSMENT FOR STUDENTS WITH THE MOST
SIGNIFICANT COGNITIVE DISABILITIES




EMBEDDED STANDARD SETTING METHOD

Embedded Standard Setting Iterative Processes
Supporting the Coherence of Alt ELPA Components

PLDs & Item Development ¢ Item-PLD Alignment <> Empirical Data <> Cut Scores <> Score Interpretation

Alt ELP
Standards

&

Development
IE\I

regtive
exsunment
ailutions u:

Item Development

PLD Item-PLD
Alignment

Alignment by Design

Educator Review of
Items and ltem-
PLD Alignments

ESS Analyses

Evaluation of
Alignment
Hypotheses

Estimate ES5
cut scores & impact
data

Online
Educator
ESS-
Inconsistent
Item
Review &
Resolution
| Meeting
Educators
resolve
Inconsistent
Item-PLD
alignments &
update PLDs

G)

Vertical
Articulation,
Overall
Proficiency
Determination,
&

Cut Score
Adoption

o

Technical
Report -
Peer Review

PLD: Proficiency Level Descriptors OFT: Operational Field Test ESS: Embedded Standard Setting
@: Educator Involvement




OVERALL PROFICIENCY DETERMINATION BASED ON

MODALITY

Proficiency
Determination

Emerging

Progressing

Proficient

Definition

Students show a level of English language proficiency reflected in the
Alternate ELP standards that significantly limits participation in the
grade-appropriate classroom activities reflected in the Alternate
Academic standards. This is indicated on the Alt ELPA by attaining
Level 1in all modalities. Students scoring Emerging on the Alt ELPA
are eligible for ongoing program support.

Students show a level of English language proficiency reflected in the
Alternate ELP standards that moderately limits participation in the
grade-appropriate classroom activities reflected in the Alternate
Academic standards. This is indicated on the Alt ELPA by attaining
above Level 1and below level 3 in at least one modality. Students
scoring Progressing on the Alt ELPA are eligible for ongoing program
support.

Students show a level of English language proficiency reflected in the
Alternate ELP standards that enables full participation or only slightly
limits participation in the grade-appropriate classroom activities
reflected in the Alternate Academic standards. This is indicated on
the Alt ELPA by attaining Level 3 or higher in all modalities. Once
Proficient on Alt ELPA, students may be considered for
reclassification.

Profiles

Level 1in both modalities

Above
Level 1and below Level 3
in at least one modality

Level 3 or higher in both
modalities



NEXT STEPS

ALTERNATE ENGLISH LANGUAGE PROFICIENCY
ASSESSMENT FOR STUDENTS WITH SIGNIFICANT
COGNITIVE DISABILITIES




DATA AND REPORTS

Once Alt ELPA States have approved recommended cuts:

v'Reports will be generated and provided to LEA. Permissioned access to the
Vendor (Cambium) Reporting Portal will be available in late fall. This is due to
the standard setting requirements. In the future results will be available
much earlier

v'Student meeting proficiency on this assessment are able to reclassify and
contribute to the State Reclassification Rate

v The Assessment Unit has been working with Accountability to update on
timelines and when we can expect data



QUESTIONS?

?




THANK YOU!
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