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Executive Summary

A 2-day alignment institute for mathematics assessments was held from
September 20-21, 2017 and a 3-day alignment institute for ELA assessments
was held from September 20-22, 2017 to analyze the agreement between the
2017 Arizona Statewide Achievement Assessment for English Language Arts
and Mathematics (AzMERIT) and corresponding grade level Standards (2016)
for grades 3-11. For ELA, both paper and online versions of forms were analyzed
for each grade because the two forms were not identical. For mathematics, only
the paper form was analyzed for each grade because the online form was
identical to the paper form.

Two groups of reviewers participated in the analysis for each subject area. Each
group consisted of three to six reviewers from Arizona and three external
reviewers. For each subject area, one group analyzed grades 3-7 assessments
and the other group analyzed grades 7-11 test forms. For mathematics, the
grade 9-11 tests are the Algebra | End-of-Course (EOC), Geometry EOC, and
Algebra Il EOC tests, respectively. However, there is no requirement that these
assessments be taken in these grades or in this order. For both ELA and
mathematics, both grade-band groups completed the grade 7 paper test form to
identify any differences in coding that were then used to inform calibration
discussions to promote consistency between groups. Ten of the 12 external
reviewers had participated in multiple prior alignment studies and were very
familiar with the process. The other two external reviewers were knowledgeable
of the process and received some additional training in advance of the study.
Each group included panelists with expertise in special education and with
English learners. All panelists were selected because of their notable K-12
education experience and content expertise.

A summary of alignment results by subject area, grade, and test form is provided
in Table 1 (p. vii). Out of the 18 ELA test forms reviewed, all but three test forms
were fully or acceptably aligned. Out of the nine mathematics test forms
reviewed, all but one was acceptably aligned. For each ELA assessment, there
was one writing prompt. Several adjustments were necessary to interpret the
coding of the writing prompts. One reason that adjustments were necessary is
that the typical acceptable level for Range of Knowledge (50% of standards
within a reporting category have a corresponding assessment item) was not
applicable. Considering grade 8 standards as an example, only four of the ten
Writing standards, even with generous interpretation, could apply to a single
prompt. This is because some standards are genre-dependent, depending on if
students are writing an argument (WL.1.1) or an informative/explanatory text
(WL.1.2), or narrative (WL.1.3) as well as because some standards are not
assessable in the AzZMERIT format (e.g. WL.1.5, which involves planning,
revising, and editing; WL.1.6, which centers on use of technology, and WL.1.10,
which emphasizes writing “routinely”). To evaluate alignment, the single
AzMERIT writing prompt was considered as a three-part item instead of a single
item, maintaining the same overall total weighting, but with consideration of
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standards specific to each component of the corresponding rubric. This approach
parallels the way Arizona treats the item, in three parts, for calibration and
scaling.

Because the writing prompt needed to be considered as a three-part item,
corresponding to the three components of the corresponding rubric, and because
of the standard-related constraints described above, the Range of Knowledge for
the Writing reporting category ELA assessments was evaluated separately from
the single-item data entry and, therefore, not considered in Table 1 on the
following page. Across grades and test forms, the writing prompts were found to
target appropriate standards and engage students at the appropriate level of
DOK, supported by the rubric criteria. With consideration of all reporting
categories, 15 out of 18 ELA test forms analyzed were considered fully or
acceptably aligned. Three test forms, for Grade 10 (paper) and Grade 11 (paper
and online) needed slight improvement. No test forms required major
improvement. Reviewers’ feedback was more positive, overall, for grades 3-6
and grade 9 assessments than for grade 7, 8, 10, and 11 assessments.

For mathematics, eight out of the nine test forms analyzed were acceptably
aligned. One test form, for Geometry EOC, needed slight improvement. Although
the mathematics Algebra | EOC and Algebra Il EOC forms acceptably met the
alignment criteria, reviewers struggled to map the Algebra | items onto the
standards and were not satisfied with the match, overall. Reviewers’ qualitative
feedback suggests that there are some concerns related to item specificity,
assessment of topics that no longer are included in the grade level standards,
and other aspects of assessment quality for the Algebra | EOC. In Table 1, the
number of items that would need to be revised or replaced for each test form to
attain full alignment is provided in parentheses.

For ELA test forms, reviewers mapped all or nearly all items on all test forms to a
specific grade-level standard, indicating that the assessments were closely
matched with the standards. On just six of the 18 ELA test forms, a majority of
reviewers mapped only one assessment item to a generic standard, indicating
that the item did not directly target the content within any of the standards. On
the mathematics test forms, a majority of reviewers coded one item on the Grade
7 test form, three Algebra | items and five Algebra Il items to a generic objective,
indicating that the mathematics assessments are, overall, closely mapped to the
standards but that Algebra | and Algebra Il test forms may have some items that
are no longer relevant to the current standards. Reviewers made notes on
specific items on each assessment. The reviewers’ comments provide additional
feedback on the assessment items.

The results produced from the institute pertain only to the issue of alignment

between the AzMERIT assessable standards and assessments for ELA Grades
3-11 and Mathematics Grades 3-8, Algebra | EOC, Geometry EOC, and Algebra
I EOC. Note that an alignment analysis of this nature does not serve as external
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verification of the general quality of the standards or assessments. Rather, only
the degree of alignment is discussed in the results.
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Table 1. Summary of AzZMERIT alignment study results by subject area, grade,
and test form (in parentheses: number of items that would need replacement for
full alignment)

ELA Fully Aligned Acceptably Needs Slight Needs Major
Aligned Improvement Improvement

Grade 3 Paper (1)

Grade 3 Online

Grade 4 Paper (2)

Grade 4 Online

Grade 5 Paper (4)

Grade 5 Online (2)

Grade 6 Paper 3)

Grade 6 Online (4)

Grade 7 Paper 3)

Grade 7 Online (1)

Grade 8 Paper (4)

Grade 8 Online (4)

Grade 9 Paper (2)

Grade 9 Online 3)

Grade 10 Paper (5)

Grade 10 Online (10)

Grade 11 Paper (9)

Grade 11 Online ()

Mathematics Fully Aligned Acceptably Needs Slight Needs Major

Aligned Improvement Improvement

Grade 3 (2)

Grade 4 (1)

Grade 5 (2)

Grade 6 (4)

Grade 7 (2)

Grade 8 (1)

Algebra | EOC (2)

Geometry EOC (7)

Algebra Il EOC (2)

Wisconsin Center for Education Products and Services - WebbAlign | vi
i







Alignment Analysis of the 2017
Arizona Statewide Achievement Assessment for English Language Arts
and Mathematics (AzMERIT) and 2016 Arizona Grade Level Standards,
Grades 3-11

Sara Christopherson and Norman L. Webb
Introduction and Methodology

The alignment of expectations for student learning with assessments for
measuring students’ attainment of these expectations is an essential attribute for
an effective standards-based education system. Alignment is defined as the
degree to which expectations and assessments are in agreement and serve in
conjunction with one another to guide an education system toward students
learning what they are expected to know and do. As such, alignment is a quality
of the relationship between expectations and assessments and not an attribute of
any one of these two system components. Alignment describes the match
between expectations and an assessment that can be legitimately improved by
changing either student expectations or the assessments. As a relationship
between two or more system components, alignment is determined by using the
multiple criteria described in detail in a National Institute for Science Education
(NISE) research monograph, Criteria for Alignment of Expectations and
Assessments in Mathematics and Science Education (Webb, 1997). The
corresponding methodology used to evaluate alignment has been refined and
improved over the last 20 years, yielding a flexible, effective, and efficient
approach.

A 2-day alignment institute for mathematics groups and a 3-day alignment
institute for ELA groups, contracted by the Arizona State Department of
Education, was held over the period of September 20 through September 22,
2017, to analyze the 2017 Arizona Statewide Achievement Assessment for
English Language Arts and Mathematics (AzMERIT) and 2016 Arizona Grade
Level Standards, Grades 3-11 for English Language Arts and Grades 3-8,
Algebra |, Geometry, and Algebra Il for Mathematics. The institute was held in
Phoenix, Arizona at the Arizona State Department of Education office building.

Two groups of reviewers participated in the analysis for each subject area. Each
group consisted of three to six reviewers from Arizona and three external
reviewers. For each subject area, one group analyzed grades 3-7 assessments
and the other group analyzed grades 7-11 test forms. Both grade-band groups
completed the grade 7 paper test form to identify any differences in coding that
were then used to inform calibration discussions to promote consistency between
groups. Ten of the 12 external reviewers had participated in multiple prior
alignment studies and were very familiar with the process. The other two external
reviewers were knowledgeable of the process and received some additional
training in advance of the study. Each group included panelists with expertise in
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special education and with English learners. All panelists were selected because
of their notable K-12 education experience and content expertise. For ELA, both
paper and online versions of forms were analyzed for each grade because the
two forms were not identical. For mathematics, only the paper form was analyzed
for each grade/course because the online form was identical to the paper form.
Because of time constraints, the upper grades math group divided into two
groups of four to complete forms for Geometry EOC and Algebra Il EOC. This
adjustment ensured that all test forms were analyzed.

The Arizona content standards were reorganized slightly for the AzZMERIT test
context. This rearranged structure, which combines strands/domains, was used
by ADE based on recommendations from their test vendor’s psychometric team,
for the purpose of structuring reporting categories that could provide meaningful
psychometric data. These reporting categories are detailed within the Findings
section of this document.

Reviewers were instructed to consider the full statement of expectations in order
to consider if an assessment item should be mapped to a standard. For a
reviewer to code an item to a standard, all or nearly all of the expected outcome
as expressed in the standard had to be necessary for a student to perform to
answer the item correctly. If a reviewer could not find any standard that an
assessment item matched, then they were asked to code the item to a “generic”
level of the most appropriate cluster, domain, or reporting category. If the item
did not match any of these, then the reviewer was instructed to indicate that the
item was uncodeable. No items were considered uncodable in this review.

As part of the alignment institute, reviewers were trained to better understand
and, therefore, consistently apply the depth-of-knowledge (DOK) language
system, contextualize its origins and purpose, and recognize common
misinterpretations and misconceptions. Through a highly interactive and
participatory training, panelists reviewed the definitions of the four DOK levels
and worked toward a common understanding of the difference between and
among each of the levels of complexity. Definitions for each DOK level for ELA
and for mathematics are included within the appendices. Panelists also practiced
assigning DOK to sample assessment items that were selected to foster
important discussions that promote improved conceptual understanding of DOK.

Reviewers then worked to calibrate their use of DOK to evaluate the complexity
of a subset of the standards, first assigning DOK individually and then
participating in a consensus discussion. After completing the subset, the
panelists reviewed previously assigned DOKs (completed by other expert panels
using a similar process) and flagged any standards that they wanted to discuss
further, that they thought needed clarification, and/or that had a DOK assigned
that they thought should be considered for adjustment. Group leaders facilitated
discussions for any standards that one or more panelists flagged. If the
discussion resulted in a decision to change the DOK that was assigned to a
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standard, then that change was made in the online data collection system, the
WATV2.

Panelists then conducted individual analyses of 3-5 corresponding assessment
items. Following individual analyses of the items, reviewers participated in a
debriefing discussion in which they analyzed the degree to which they had coded
particular items or types of content to the standards. This overall process was
repeated for each grade to maintain calibration within each group of reviewers.
Reviewers then completed analysis of the remaining items individually for each
test form.

To derive the results from the analysis, the reviewers’ responses were averaged.
Any variance among reviewers was considered legitimate, with the true DOK
level for the item falling somewhere between the two or more assigned values.
Such variation could signify differences in interpretation of an item or of the
assessed content and/or a DOK that falls in between two of the four defined
levels. Reviewers adjudicated their results after completing the coding of each
test form. The adjudication process included the discussion of items without a
majority of reviewers in agreement. Adjudication is intended to help panelists
identify and correct any errors in coding (e.g. accidentally assigning an item to
the “RI” domain instead of the “RL” domain). Adjudication also helps build
familiarity with the standards (e.g. a reviewer might not have noticed that a
particular expectation is explicit in a particular standard) as well as build common
interpretation of the standards (e.g. panelists may calibrate their understanding of
the meaning of certain standards that may be interpreted in different ways due to
ambiguous wording or due to differences in the way people understand the
content). Overall, adjudication is intended to ensure that panelists have coded
their items as they intended; reviewers were not required to change their results
after the discussion.

Any large variations among reviewers in the final results represented true
differences in opinion among the reviewers and were not because of coding
error. These differences could be due to different standards targeting the same
content knowledge or may be because an item did not explicitly correspond to
any standard, but could be inferred to relate to a standard. Reviewers were
allowed to identify each assessment item as corresponding to up to three
standards—one primary hit (standard) and up to two secondary hits. However,
reviewers could only code one DOK level to each assessment item, even if the
item corresponded to more than one standard.

Reviewers were instructed to focus primarily on the alignment between the
standards and AzMERIT assessment items. However, reviewers were
encouraged to offer their opinions on the standards or of the assessment
activities/items by writing a note about the item. Reviewers also could indicate
whether there was a Source-of-Challenge issue with an item—i.e., a technical
problem with the item that might cause the student who knows the material to
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give a wrong answer or enable someone who does not have the knowledge
being tested to answer the item correctly.

The results produced from the institute pertain only to the issue of alignment
between the AzMERIT assessable standards and AzZMERIT assessments for
ELA and mathematics. Note that an alignment analysis of this nature does not
serve as external verification of the general quality of the standards or
assessments. Rather, only the degree of alignment is discussed in the results.
For these results, the means of the reviewers’ coding were used to determine
whether the alignment criteria were met. Standard deviations are reported in the
tables provided in Appendix C, which give one indication of the variance among
reviewers.

Alignment Criteria Used for This Analysis

This report describes the results of a 2017 alignment study of the 2016 Arizona
standards and 2017 AzMERIT assessments for ELA grades 3-11 and
mathematics grades 3-8, Algebra | EOC, Geometry EOC, and Algebra Il EOC.
The study addressed specific criteria related to the content agreement between
the standards and assessments. Four criteria received major attention:
Categorical Concurrence, Depth-of-Knowledge Consistency, Range-of-
Knowledge Correspondence, and Balance of Representation.

This analysis judged the alignment between the reporting categories and the
assessments on the basis of four criteria. Information is also reported on the
quality of items by identifying items with Source-of-Challenge and other issues.
For each alignment criterion, an acceptable level was defined by what would be
required to assure that a student had reasonably met the expectations within the
reporting categories for each discipline.

In the descriptions below, the words “domain” and “reporting category” are used
to describe reporting levels. In this analysis, the reporting categories for ELA for
all grades were the domains of Reading Standards for Literature (for Grades 3-5
this also included Foundational Standards for Reading); Reading, Speaking, and
Listening Standards for Informational Text; and Writing and Language Standards.
For mathematics, the reporting categories for grades 3-5 were the domains
Operations, Algebraic Thinking, and Numbers in Base Ten, Number and
Operations — Fractions, and Measurement, Data, and Geometry.

For mathematics grades 6-7, the reporting categories were Ratio and Proportion,
The Number System, Expressions and Equations, and Geometry, Statistics and
Probability. For mathematics grade 8, the reporting categories were Expressions
and Equations, Functions, Geometry, and Statistics, Probability, and the Number
System. For Algebra | EOC, the reporting categories were Algebra, Functions,
and Statistics and Quantitative Reasoning. For Geometry EOC, the reporting
categories were Congruence, Similarity, Right Triangles, and Trigonometry,
Circles and Geometric Measurement, and Geometric Properties with Equations.
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For Algebra Il EOC, the reporting categories were Algebra, Functions, and
Statistics and Quantitative Reasoning. In the descriptions below, the term
“standards” may be used as an umbrella term, to refer to expectations in general.

Categorical Concurrence

An important aspect of alignment between standards and assessments is
whether both address the same content categories. The Categorical-
Concurrence criterion provides a very general indication of alignment if both
documents incorporate the same content. The criterion of Categorical
Concurrence between standard and assessments is met if the same or
consistent categories of content appear in both documents. This criterion was
judged by determining whether the assessment included items measuring
content from each reporting category.

The analysis assumed that the assessment had to have at least six items for
measuring content from a reporting category in order for a minimum acceptable
level of Categorical Concurrence to exist between the domain and the
assessment. The number of items, six, is based on estimating the number of
items that could produce a reasonably reliable subscale for estimating students’
mastery of content on that subscale. Of course, many factors have to be
considered in determining what a reasonable number is, including the reliability
of the subscale, the mean score, and cutoff score for determining mastery. Using
a procedure developed by Subkoviak (1988) and assuming that the cutoff score
is the mean and that the reliability of one item is .1, it was estimated that six
items would produce an agreement coefficient of at least .63. This indicates that
about 63% of the group would be consistently classified as masters or non-
masters if two equivalent test administrations were employed. The agreement
coefficient would increase if the cutoff score is increased to one standard
deviation from the mean to .77 and, with a cutoff score of 1.5 standard deviations
from the mean, to .88.

Usually states do not report student results by domains or require students to
achieve a specified cutoff score on expectations related to a domain. If a state
did do this, then the state would seek a higher agreement coefficient than .63.
Six items were assumed as a minimum for an assessment measuring content
knowledge related to a reporting category, and as a basis for making some
decisions about students’ knowledge of that content under the reporting
category. If the mean for six items is 3 and one standard deviation is one item,
then a cutoff score set at 4 would produce an agreement coefficient of .77. Any
fewer items with a mean of one-half of the items would require a cutoff that would
only allow a student to miss one item. This would be a very stringent
requirement, considering a reasonable standard error of measurement on the
subscale.

Depth-of-Knowledge Consistency
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Standards and assessments can be aligned not only on the category of content
covered by each, but also on the basis of the complexity of knowledge required
by each. Depth-of-Knowledge Consistency between standards and assessment
indicates alignment if what is elicited from students on the assessment is as
demanding cognitively as what students are expected to know and do as stated
in the standards.

For consistency to exist between the assessment and the reporting categories,
as judged in this analysis, at least 50% of the items corresponding to a reporting
category had to be at or above the depth-of-knowledge level of the
corresponding content expectation. The 50% level, a conservative minimum
cutoff point, is based on the assumption that a minimal passing score for any one
reporting category of 50% or higher would require the student to successfully
answer at least some items at or above the depth-of-knowledge level of the
content expectations within the corresponding reporting categories. For example,
assume an assessment included six items related to one domain and students
were required to answer correctly four of those items to be judged proficient—
i.e., 67% of the items. If three (50%) of the six items were at or above the depth-
of-knowledge level of the corresponding expectations, then for a student to
achieve a proficient score would require the student to answer correctly at least
one item at or above the depth-of-knowledge level of one expectation. If a
domain had between 40% and 50% of items at or above the depth-of-knowledge
levels of the expectations, then it was reported that the criterion was “weakly”
met.

Range-of-Knowledge Correspondence

For reporting categories and assessments to be aligned, the breadth of
knowledge required on both should be comparable. The Range-of-Knowledge
criterion is used to judge whether a comparable span of knowledge expected of
students by a standard is the same as, or corresponds to, the span of knowledge
that students need in order to correctly answer the assessment items/activities.
The criterion for correspondence between span of knowledge for a reporting
category and an assessment considers the number of objectives within the
reporting category with one related assessment item/activity.

Fifty percent of the objectives for a reporting category must have at least one
related assessment item in order for the alignment on this criterion to be judged
acceptable. This level is based on the assumption that students’ knowledge
should be tested on content from over half of the domain of knowledge for a
reporting category. This assumes that each expectation for a reporting category
should be given equal weight. Depending on the balance in the distribution of
items and the need to have a low number of items related to any one
expectation, the requirement that assessment items need to be related to more
than 50% of the expectations for a reporting category increases the likelihood
that students will have to demonstrate knowledge on more than one expectation
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per reporting category to achieve a minimal passing score. As with the other
criteria, a state may choose to make the acceptable level on this criterion more
rigorous by requiring an assessment to include items related to a greater number
of the expectations. However, any restriction on the number of items included on
the test will place an upper limit on the number of expectations that can be
assessed.

Range-of-Knowledge correspondence is more difficult to attain if the content
expectations are partitioned among a greater number of reporting categories and
a large number of expectations. If 50% or more of the objectives for a reporting
category had a corresponding assessment item, then the range-of-knowledge
correspondence criterion was met. If between 40% and 50% of the objectives for
a reporting category had a corresponding assessment item, the criterion was
“‘weakly” met. For the AzZMERIT study, the reporting categories were domains
that were defined for the purpose of assessment design and from a psychometric
perspective.

Balance of Representation

In addition to comparable depth and breadth of knowledge, aligned reporting
categories and assessments require that knowledge be distributed equally in
both. The Range-of-Knowledge criterion only considers the number of
expectations hit within a reporting category; it does not take into consideration
how the hits (or assessment items/activities) are distributed among these
expectations. The Balance-of-Representation criterion is used to indicate the
degree to which one standard is given more emphasis on the assessment than
another. An index is used to judge the distribution of assessment items. This
index only considers the expectations for a reporting category that has at least
one hit—i.e., one related assessment item per expectation.

The index is computed by considering the difference in the proportion of
expectations and the proportion of hits assigned to the expectation. An index
value of 1 signifies perfect balance and is obtained if the hits (corresponding
items) related to a reporting category are equally distributed among the
expectations for the given reporting category. Index values that approach 0
signify that a large proportion of the hits are on only one or two of all of the
expectations hit. Depending on the number of expectations and the number of
hits, a unimodal distribution (most items related to one expectation and only one
item related to each of the remaining expectations) has an index value of less
than .5. A bimodal distribution has an index value of around .55 or .6. Index
values of .7 or higher indicate that items/activities are distributed among all of the
expectations at least to some degree (e.g., nearly every expectation has at least
two items) and is used as the acceptable level on this criterion. Index values
between .6 and .7 indicate the Balance-of-Representation criterion has only been
“‘weakly” met.
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Source-of-Challenge Criterion

The Source-of-Challenge criterion is only used to identify items on which the
major cognitive demand is inadvertently placed and is other than the targeted
reporting category or standard (i.e. construct irrelevance). Bias and sensitivity
issues as well as technical issues and error could all be reasons for an item to
have a source-of-challenge problem. Such item characteristics may result in
some students not answering an assessment item, or answering an assessment
item incorrectly, or at a lower level, even though they possess the understanding
and skills being assessed.

Cutoffs for Alignment Criteria

For overall alignment, an assessment form is reported as “fully aligned” if no
items need replacement to meet the conditions for all of the criteria described
above. A test form is considered “acceptably aligned” if it needs between one
and five items replaced or revised in order to meet the conditions for all
alignment criteria. A test form is reported to “need slight improvement” if six to
ten items need to be replaced or revised to meet the criteria and is reported to
“need major improvement” if more than ten items need to be replaced or revised.
These categories represent typically used cutoff levels.
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Findings
Standards
The Arizona content standards were reorganized slightly for the AzZMERIT test
context. This rearranged structure, which combines strands/domains, was used
by ADE based on recommendations from their test vendor’s psychometric team,
for the purpose of structuring reporting categories that could provide meaningful
psychometric data. The three reporting categories included in the study for ELA
grades 3-11 were:
e Reading Standards for Literature (for Grades 3-5, this also included
Foundational Standards for Reading), coded as RL;
e Reading, Speaking, and Listening Standards for Informational Text, coded
as RI; and
e Writing and Language Standards, coded as WL.

For mathematics, domains were similarly combined but varied by grade based on
the 2017 AzMERIT reporting categories.
Mathematics Grade 3-5:

e Operations, Algebraic Thinking, and Numbers in Base Ten;

e Number and Operations — Fractions; and

e Measurement, Data, and Geometry
Mathematics Grade 6-7

e Ratio and Proportion;

e The Number System;

e Expressions and Equations; and

e Geometry, Statistics, and Probability
Mathematics Grade 8:

e Expressions and Equations;

e Functions;

e Geometry; and

e Statistics, Probability, and the Number System
Mathematics Algebra | EOC:

e Algebra;

e Functions; and

e Statistics and Quantitative Reasoning
Mathematics Geometry EOC:

e Congruence,

e Similarity, Right Triangles, and Trigonometry;

e Circles and Geometric Measurement; and

e Geometric Properties with Equations
Mathematics Algebra Il EOC:

e Algebra;

e Functions; and

e Statistics and Quantitative Reasoning

Wisconsin Center for Education Products and Services - WebbAlign | 9



The consensus DOK value for each Arizona ELA and mathematics standards
can be found in Appendices A and B, respectively. Table 2 shows the numbers
and percentages of standards at each DOK level by grade and by content area.
The majority of ELA standards for all grades were considered to be DOK 2 and
DOK 3. The percentage of ELA standards that were considered DOK 3
expectations increased with grade level, starting from 34% DOK 3 in grade 3 and
reaching 73% DOK 3 in grade 11. Thus, the ELA standards demand more
holistic inferencing and robust text analysis as students progress through grades.
For each grade, there were two ELA standards that reviewers considered to be
DOK 4, requiring complex work over an extended period of time. These DOK 4
expectations are not appropriate for on-demand assessment and, therefore, not
expected to be fully assessed on an on-demand assessment.

For mathematics, most expectations, across grades, were DOK 2. In grades 3-5,
expectations were split relatively evenly between DOK 1 and DOK 2. For grade
6-Algebra Il, mathematics standards included between 3% and 13% DOK 3
expectations. The overall trend in mathematics standards across grades is an
increase in DOK 2 expectations and the introduction of one or more DOK 3
expectations. Thus, mathematics standards expect a greater proportion of work
related to conceptual understanding of mathematics content as students advance
through the grades as well as expect some work with abstract mathematical
thinking starting in grade 6.
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Table 2. Expectations by Depth-of-Knowledge (DOK) Levels for Arizona
Standards used in the AZMERIT Alignment Analysis, September, 2017

Number of L
ELA Total Numper of DOK Level Standards by Percent within
Expectations Grade by Level
Level
1 5 11
2 23 52
Grade 3 44 3 15 34
4 1 2
1 3 7
2 23 52
Grade 4 44 3 17 39
4 1 2
1 3 7
2 21 48
Grade 5 44 3 19 43
4 1 2
1 2 5
2 12 29
Grade 6 41 3 26 63
4 1 2
1 1 2
2 12 29
Grade 7 41 3 57 66
4 1 2
1 1 2
2 12 29
Grade 8 41 3 57 66
4 1 2
1 1 2
2 11 27
Grade 9 41 3 8 68
4 1 2
1 1 2
2 11 27
Grade 10 41 3 8 68
4 1 2
1 1 2
2 9 22
Grade 11 41 3 30 73
4 1 2
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Table 2 cont’d. Expectations by Depth-of-Knowledge (DOK) Levels for Arizona
Standards used in the AZMERIT Alignment Analysis, September, 2017

Number of _
Vst Eiles Total Number of DOK Level Standards by Percent within
Expectations Level Grade by Level
1 11 41
Grade 3 27 2 s e
1 14 48
Grade 4 29 5 15 s
1 13 48
Grade 5 27 5 1 b
1 11 38
Grade 6 29 2 17 59
3 1 3
1 3 13
Grade 7 23 2 17 74
3 3 13
1 6 20
Grade 8 30 2 22 73
3 2 7
1 9 20
Algebra | 46 2 33 72
3 4 9
1 2 5
2 26 67
Geometry 39 3 o o
4 1 3
1 7 15
Algebra Il 48 2 39 81
3 2 4

If no particular grade-level standard is targeted by a given assessment item,
reviewers were instructed to code the item at the cluster, strand, or domain level.
This coding to a “generic standard” sometimes indicates that the item is
inappropriate for a particular grade level (for example, the item might better
match a standard from another grade level). If the item is grade-appropriate and
an matching standard was not found, then this situation may instead indicate that
there is a part of the content within the standards that is being interpreted
differently by different parties. These items may highlight areas in the standards
that state representatives and test developers need to discuss to ensure
common interpretation. These items may also be revised to ensure that they
target specific on-grade standards.

Table 3, on the next page, shows the items for each assessment that a majority
of reviewers coded to a generic standard. This table shows the generic standard
to which the item was coded, the number of reviewers who coded the item to the
generic standard, and the reason for the coding. No generic standards were used
for 11 of the 18 ELA test forms reviewed. On just six of the 18 ELA test forms, a
majority of reviewers mapped only one assessment item to a generic standard,
indicating that the item did not directly target the content within any of the
standards. No generic standards were used for six of the nine mathematics test
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forms reviewed. A majority of reviewers coded one item on the Grade 7
mathematics test form, three Algebra | EOC items, and five Algebra Il EOC items
to a generic objective, indicating that the mathematics assessments are, overall,
closely mapped to the standards but that Algebra | and Algebra Il test forms may
have some items that are no longer relevant to the current standards. Reviewers
were required to write an explanation in the case of assigning an item to a
generic standard. These notes can be found in Appendix D. Items assigned to
generic standards by more than one reviewer should be reviewed. It is possible
that these items are inappropriately placed on a test form for a particular grade
range.

Table 3 Items Assigned to Generic Content Expectations by Assessment by a
Majority of Reviewers for the AZMERIT Alignment Analysis, September 2017

ELA Generic Item Number Reason
Grade/Form | Content (# of
Expectation | Reviewers)
Grade 5 5RI.2.0 14(6) Question relies on the students' ability to listen,
Online organize, and categorize the material accurately —
which are important skills, but not directly aligned to a
specific speaking and listening standard.
Grade 5 5RI.2.0 38(6) No specific reason provided beyond not matching
Online standard.
Grade 7 7RL.0.0 16(3) Not necessary to reference text; question relates to
Paper various skills associated with reading but does not
target one specific standard.
Grade 9 9RL.1.0 9(7) Reviewers noted that this item was a better match for
Online 6" grade 6RL1.3. One reviewer noted that the question
could be modified to target 9RL.1.5.
Grade 10 10RI.1.0 20(7) The question involves consideration of rhetorical
Paper modes and recognition of the strategy being used but
does not fully address any one strategy.
Grade 10 10RI.1.0 31(6) Item relates to rhetorical modes or paradigms but does
Online not specifically match any of the standards.
Grade 11 11RI.1.0 13(6) Reviewers noted that the item may have been
Paper intended to target standard 1.9 but that the question
doesn’t address the content of the standard. Rather,
the item asks about a simple connection between the
texts.
Grade 11 11RI.1.0 20(5) Item relies on historical knowledge, not a literary
Online element; does not rely on a comparison of two texts.

Two reviewers noted that the item was perhaps trying
to target 11RI.1.9.

Table 3 cont’d Items Assigned to Generic Content Expectations by Assessment
by Majority of Reviewers for the AZMERIT Alignment Analysis, September 2017
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Mathematics
Grade/Form

Generic Content
Expectation

Item Number
(# of Reviewers)

Reason

Grade 7

7NS.0.0

47(16)

Item addresses number sense as relates
to knowledge of odd/even numbers but
the specific topic is not directly
addressed in the standards.

Algebra | EOC

AlF.1.0

23(8)

Reviewers noted that square root
functions are not included in Algebra |
standards.

Algebra | EOC

A1SQ.1.0

11(9)

Item asks students to develop a
histogram. Reviewers noted that
histograms are not part of the Algebra 1
standards unless they are being
compared to another plot type and that
the item seemed address a lower grade
level standard.

Algebra | EOC

A1SQ.2.0

5(9)

Item asks students to determine a
probability given a table of data, a skill
that is not addressed in these standards.

Algebra Il EOC

A2SQ.2.0

20(3)

Item relates to judging whether or not a
sample is random. Better fit for 8" grade
or Algebra I.

Algebra Il EOC

A2SQ.3.0

26(3)

Testing sample space is a better fit for
Algebra I; not in Algebra |l standards.

Algebra Il EOC

A2F.4.0

28(3)

Item relates to domain heading but not to
specifics within any standard.

Algebra Il EOC

A2SQ.0.0

34(3)

Item addresses topic of margin of error.
Some reviewers commented that this
topic has been removed from the Algebra
Il standards.

Algebra Il EOC

A2SQ.3.0

37(3)

Item addresses simple probability and
law of large numbers, which reviewers
noted are topics that have been removed
from Algebra Il.
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Test Forms

ELA test forms were comprised of 42 items for grades 3-8, and 44 items for
grades 9-11. Each ELA test form included one writing prompt with a weight of
eight points. Students could be administered one of two different writing prompts.
Reviewers considered both of the writing prompts, making notes of any
differences in standard coverage and/or DOK. Each writing prompt was worth
eight points in total. Each ELA test form also included between one and five two-
point items. The remaining ELA items were one-point each.

Mathematics test forms were comprised of 52 items for grades 3-5, and 54 items
for grades 6-8, Algebra | EOC, Geometry EOC, and Algebra Il EOC. For
mathematics test forms, all items were one point with the exception of one two-
point item on the grade 4 test, two two-point items on the grade 8 test, one two-
point item on the Algebra | EOC test and one two-point item on the Algebra
EOC test.

The weighting of items was considered in this analysis. All of the operational
items on each assessment were included in the analysis. There were no field test
items reviewed on any of the assessments and no operational items were
excluded from the analysis.

Alignment of AZMERIT Assessment Forms with Standards

The results of the analysis for each of the four alignment criteria are summarized
in Tables 4.1-4.9 for each ELA test form and in Tables 5.1-5.9 for each
mathematics test form. More detailed data on each of the criteria are given in
Appendix C, in the first three tables for each test form. With each table, a
description of the satisfaction of the alignment criteria is provided. The reviewers’
debriefing comments provide further detail about the individual reviewers’
impressions of the alignment.

In Tables 4.1-4.9 and 5.1-5.9, “YES” indicates that an acceptable level was
attained between the assessment and the reporting category on the criterion.
‘WEAK?” indicates that the criterion was nearly met, within a margin that could
simply be due to error or reasonable variation in reviewer coding. “NO” indicates
that the criterion was not met by a noticeable margin—10% under an acceptable
level for Depth-of-Knowledge Consistency, 10% under an acceptable level for
Range-of-Knowledge Correspondence, and .1 under an index value of .7 for
Balance of Representation.
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ELA Results

Out of the 18 ELA test forms reviewed, all but three test forms were fully or
acceptably aligned. These three test forms (grade 10 online, grade 11 paper and
online) were found to need slight improvement. The major alignment issue for the
test forms that were found to need slight improvement was DOK Consistency.
DOK Consistency was unmet for grades 10 and 11 for the RL and RI reporting
categories. The DOK Consistency criterion was unmet for the grade 6 RL
reporting category and for the grade 8 RL and RI reporting categories although
the overall alignment was considered acceptable. All other test forms met the
DOK Consistency criterion. All test forms met the criterion of Categorical
Concurrence for all reporting categories. For grades 3-10, one or both test forms
only weakly met or did not meet (grade 4 paper, grade 5 paper) the Range of
Knowledge criterion for the RI reporting category, although this was not a major
alignment issue. Balance of Representation was met (or weakly met in two
cases) for all grades and all reporting categories.

For each ELA assessment, there was one writing prompt. Several adjustments
were necessary to interpret the coding of the writing prompts. One reason that
adjustments were necessary is that the typical Range of Knowledge acceptable
level was not applicable because only four of the ten Writing standards, even
with generous interpretation, could apply to a single prompt. This is because
some standards are genre-dependent (e.g. depending on if students are writing
an opinion/argument (WL.1.1), or an informative/explanatory text (WL.1.2), or
narrative (WL.1.3) as well as because some standards are not assessable in the
AzMERIT format (e.g. WL.1.5, which involves planning, revising, and editing—
and peer and adult guidance in lower grades; WL.1.6, which centers on use of
technology—and peer and adult guidance in lower grades, and WL.1.10, which
emphasizes writing “routinely”). Instead of interpreting the writing item as a single
item, interpretation of the writing prompts must take into account the three
components of the rubric: Purpose, Focus, and Organization, Evidence and
Elaboration, and Conventions. This approach parallels the way Arizona treats the
item, in three parts, for calibration and scaling. Because Range of Knowledge for
the Writing reporting category was evaluated outside of the WATv2 data
collection, in the results tables 4.1-4.9 for ELA, the cell corresponding to Range
of Knowledge for the Writing reporting category is greyed out and contains an
asterisk.

All writing prompts were considered reasonably aligned with the assessable
standards within the Writing and Language Standards (WL) reporting category.
Based on the three-part rubric, student responses are evaluated in relation to
both Writing standards and Language standards (as well as an assessable
Foundational Standard in grade 3) within the WL reporting category. Reviewers
found the writing prompts to target appropriate standards at an appropriate level
of complexity.

16 I Wisconsin Center for Education Products and Services - WebbAlign



Grade 3 ELA

The AzZMERIT grade 3 paper test form was found to be acceptably aligned and
the grade 3 online test form was found to be fully aligned. To be considered fully
aligned, the paper test form would need just one item revised or replaced in order
to target an additional standard within the reporting category of Reading
Standards for Informational Text (RI). In their debriefing notes, reviewers made
generally positive comments about the grade 3 test forms, for example, noting
that the test seemed “cohesive” and that the test items were appropriately
rigorous. One reviewer noted that the test forms included a good selection of
passages but that there were no poetry or drama passages included.

Table 4.1a and 4.1b
Summary of Alignment Statistics and Findings for the AzZMERIT Grade 3 ELA
Test Forms

Table 4.1a Grade 3 ELA Paper Test Form

Alignment Statistics Alignment Findings
cc* DOK % Range Balance CcC DOK Range Balance
3.RL 19 74% 68% 0.8 YES YES YES YES
3.RI 16 67% 47% 0.75 YES YES WEAK YES
3.WL 24 70% 22% 0.68 YES YES * WEAK
Table 4.1b Grade 3 ELA Online Test Form
Alighment Statistics Alighment Findings
CC* DOK % Range Balance CcC DOK Range Balance
3.RL 15 74% 71% 0.85 YES YES YES YES
3.RI 20 73% 54% 0.77 YES YES YES YES
3.WL 23 67% 14% 0.83 YES YES * YES

*Number of items
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Grade 4 ELA

The AzZMERIT grade 4 paper test form was found to be acceptably aligned and
the grade 4 online test form was found to be fully aligned. To be considered fully
aligned, the paper test form would need just two items revised or replaced in
order to target two additional standards within the reporting category of Reading
Standards for Informational Text (RI). In the debriefing notes, one reviewer noted
that the test forms included a good selection of fiction and non-fiction passages
that were relevant to grade 4 students and that included topics related to multiple
cultures and time periods as well as both current and historical topics. The
reviewer again noted that there were no poetry or drama passages included. At
least one reviewer was concerned that some items seemed not to address the
full intent of the corresponding standard. Overall, however, reviewers judged the
items to be reasonable matches with the standards.

Table 4.2a and 4.2b
Summary of Alignment Statistics and Findings for the AZMERIT Grade 4 ELA
Test Forms

Table 4.2a Grade 4 ELA Paper Test Form

Alignment Statistics Alighment Findings
cc* DOK % Range Balance CcC DOK Range Balance
4.RL 19 82% 65% 0.81 YES YES YES YES
4.RI 17 92% 40% 0.78 YES YES YES
4. WL 31 83% 25% 0.74 YES YES * YES
Table 4.2b Grade 4 ELA Online Test Form
Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
4.RL 15 73% 64% 0.74 YES YES YES YES
4.RI 22 89% 52% 0.76 YES YES YES YES
4. WL 29 81% 24% 0.76 YES YES * YES

*Number of items
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Grade 5 ELA

The AzMERIT grade 5 paper test form and online test form were both found to be

acceptably aligned. To be considered fully aligned, the paper test form would
need four items revised or replaced to target additional standards within the

reporting category of Reading Standards for Informational Text (RI). The online
test form would need two items revised or replaced: one item that targeted an
additional standard within the reporting category of Reading And Foundational

Standards for Literature (RL) and the other item that targeted an additional

standard within the reporting category of Reading Standards for Informational

Text (RI).

Table 4.3a and 4.3b

Summary of Alignment Statistics and Findings for the AzZMERIT Grade 5 ELA

Test Forms

Table 4.3a Grade 5 ELA Paper Test Form

Alignment Statistics Alignment Findings
ccr Range Balance cC DOK Balance
5.RL 18 61% 0.78 YES YES YES
5.RI 20 31% 0.80 YES YES YES
5.WL 31 24% 0.76 YES YES YES
Table 4.3b Grade 5 ELA Online Test Form
Alignment Statistics Alignment Findings
cc* Range Balance CcC DOK Balance
5.RL 16 48% 0.82 YES YES YES
5.RI 20 49% 0.78 YES YES YES
5.WL 28 23% 0.77 YES YES YES

*Number of items
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Grade 6 ELA

The AzMERIT grade 6 paper test form and online test form were both found to be
acceptably aligned. To be considered fully aligned, the paper test form would
need three items revised or replaced. Two items would need to be revised or
replaced to match the DOK of the corresponding standard within the RL reporting
category and the other item would need to target an additional standard within
the RI reporting category. The online test form would need four items revised or
replaced to match the DOK of the corresponding standard within the RL reporting
category. Reviewer comments were positive, overall. In the debriefing notes, one
reviewer commented, “Arizona is to be commended for a writing prompt and
bringing reading and writing together to produce cohesive writing. The wide
variety of interesting reading materials could keep children more involved in
completing the assessment.”

Table 4.4a and 4.4b
Summary of Alignment Statistics and Findings for the AZMERIT Grade 6 ELA
Test Forms

Table 4.4a Grade 6 ELA Paper Test Form

Alighment Statistics Alighment Findings
CC* DOK % Range Balance CcC DOK Range Balance
6.RL 17 37% 67% 0.78 YES [N YES YES
6.RI 21 52% 45% 0.80 YES YES WEAK YES
6.WL 32 100% 35% 0.81 YES YES * YES

Table 4.4b Grade 6 ELA Online Test Form

Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
6.RL 15 32% 54% 0.78 YES |[BBNGWN YES YES
6.RI 22 52% 56% 0.80 YES YES YES YES
6.WL 32 100% 25% 0.78 YES YES * YES

*Number of items
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Grade 7 ELA

The AzMERIT grade 7 paper test form and online test form were both found to be
acceptably aligned. The grade 7 paper test form was reviewed by both grade-
band panels, and results from the two groups were averaged to produce the data
shown in Table 4.5a below. To be considered fully aligned, the paper test form
would need three items revised or replaced to target additional standards within
the reporting category of Reading Standards for Informational Text (RI). The
online test form would need one item revised or replaced to match the DOK of
the corresponding standard within the RI reporting category. Reviewers made
extensive comments on the grade 7 paper test forms. The extensive commentary
is, in part, due to the fact that this was the first test form reviewed, and it was
reviewed by both ELA grade-band groups and discussed extensively in order to
check for inter-group calibration and adjudicate any differences in approach.
However, the extensive commentary may also reflect actual quality issues with
the test form. Reviewers referred back to the grade 7 test forms in comments on
other grades, noting a preference for the items on other test forms compared with
the grade 7 test forms. Alignment for grade 7 test forms, however, was still found
to be acceptable.

Table 4.5a and 4.5b

Summary of Alignment Statistics and Findings for the AzZMERIT Grade 7 ELA
Test Forms

Table 4.5a Grade 7 ELA Paper Test Form

Alignment Statistics Alignment Findings
cc* DOK % Range Balance CcC DOK Range Balance
7.RL 14 50% 57% 0.74 YES YES YES YES
7.RI 29 63% 42% 0.69 YES YES WEAK WEAK
7.WL 24 92% 27% 0.75 YES YES * YES
Table 4.5b Grade 7 ELA Online Test Form
Alignment Statistics Alignment Findings
cc* DOK % Range Balance CC DOK Range Balance
7.RL 13 54% 65% 0.78 YES YES YES YES
7.RI 27 47% 53% 0.72 YES | WEAK YES YES
7.WL 24 87% 27% 0.74 YES YES * YES

*Number of items
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Grade 8 ELA

The AzMERIT grade 8 paper test form and online test form were both found to be

acceptably aligned. To be considered fully aligned, each test form would need

four items revised or replaced. For the paper test form, one item would need to
be revised or replaced to match the DOK of the corresponding standard within
the RL reporting category and three items would need to be revised or replaced
that match the match the DOK of the corresponding standard within the RI
reporting category. One of the revised or replaced RI items would also need to
target an additional standard within the RI reporting category. The online test
form would need two items revised or replaced to match the DOK of the
corresponding standard within the RL reporting category and two items revised
or replaced to match the DOK of the corresponding standard within the RI

reporting category.

Table 4.6a and 4.6b

Summary of Alignment Statistics and Findings for the AZMERIT Grade 8 ELA

Test Forms

Table 4.6a Grade 8 ELA Paper Test Form

Alighment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
8.RL 18 44% 65% 0.75 YES WEAK YES YES
8.RI 23 39% 45% 0.78 YES WEAK YES
8.WL 24 85% 27% 0.73 YES YES * YES
Table 4.6b Grade 8 ELA Online Test Form
Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
8.RL 16 37% 67% 0.79 YES YES YES
8.RI 24 42% 54% 0.78 YES | WEAK YES YES
8.WL 24 79% 26% 0.76 YES YES * YES

*Number of items
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Grade 9 ELA

The AzMERIT grade 9 paper test form and online test form were both found to be
acceptably aligned. To be considered fully aligned, the paper test form would
need two items to be revised or replaced to match the DOK of the corresponding
standard within the RI reporting category as well as target additional standards
within the RI reporting category. The online test form would need three items
revised or replaced: one item to match the DOK of the corresponding standard
within the RL reporting category and two items revised or replaced to match the
DOK of the corresponding standard within the RI reporting category as well as
target additional standards within the RI reporting category. In their debriefing
notes, two reviewers commented that they thought the grade 9 test forms were
better quality in terms of items and alignment considerations than were the grade
7 or grade 8 test forms.

Table 4.7a and 4.7b
Summary of Alignment Statistics and Findings for the AZMERIT Grade 9 ELA
Test Forms

Table 4.7a Grade 9 ELA Paper Test Form

Alighment Statistics Alighment Findings
CC* DOK % Range Balance CcC DOK Range Balance
9.RL 15 52% 56% 0.78 YES YES YES YES
9.RI 23 44% 42% 0.75 YES WEAK WEAK YES
9.WL 24 87% 27% 0.72 YES YES * YES
Table 4.7b Grade 9 ELA Online Test Form
Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
9.RL 16 45% 59% 0.75 YES | WEAK YES YES
9.RI 24 41% 44% 0.79 YES WEAK WEAK YES
9.WL 24 86% 24% 0.74 YES YES * YES

*Number of items
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GradelO ELA

The AzMERIT grade 10 paper test form was found to be acceptably aligned and
the online test form was found to need slight improvement. The main alignment
issue for the grade 10 test forms was DOK consistency for the RL and Rl
reporting categories. To be considered fully aligned, the paper test form would
need five items to be revised or replaced. Three of these items would need to
match the DOK of the corresponding standard within the RL reporting category.
Two of these items would need to match the DOK of the corresponding standard
within the RI reporting category as well as target at least one additional standard
within the RI reporting category. The online test form would need ten items
revised or replaced. For the RL reporting category, four items would need to be
revised or replaced to match the DOK of the corresponding standard within the
RL reporting category and six items would need to be revised or replaced to
match the DOK of the corresponding standard within the RI reporting category.

Table 4.8a and 4.8b

Summary of Alignment Statistics and Findings for the AzZMERIT Grade 10 ELA
Test Forms

Table 4.8a Grade 10 ELA Paper Test Form

Alignment Statistics Alignment Findings
cc* DOK % Range Balance CcC DOK Range Balance
10.RL 16 30% 65% 0.74 YES YES YES
10.RI 22 42% 45% 0.74 YES | WEAK WEAK YES
10.WL 22 78% 25% 0.72 YES YES * YES
Table 4.8b Grade 10 ELA Online Test Form
Alignment Statistics Alignment Findings
cc* DOK % Range Balance CcC DOK Range Balance
10.RL 15 28% 65% 0.72 YES YES YES
10.RI 23 25% 61% 0.73 YES YES YES
10.WL 22 89% 24% 0.73 YES YES * YES
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Gradell ELA

The AzMERIT grade 11 paper and online test forms were both found to need
slight improvement. As with grade 10, the main alignment issue for the grade 11
test forms was DOK consistency for the RL and RI reporting categories. To be
considered fully aligned, the paper test form would need nine items to be revised
or replaced and the online test form would need seven items revised or replaced.
For the paper test form, three of these items would need to match the DOK of the
corresponding standard within the RL reporting category and six of these items
would need to match the DOK of the corresponding standard within the RI
reporting category. For the online test form, four items would need to be revised
or replaced to match the DOK of the corresponding standard within the RL
reporting category and three items would need to be revised or replaced to
match the DOK of the corresponding standard within the RI reporting category. In
the debriefing notes, one reviewer commented that the passages used with the
grade 11 test forms were not relevant to students and expressed concerns about
bias and sensitivity issues related to the passages. The reviewer suggested that
the passages be considered for replacement. One reviewer also commented that
the grade 11 assessments did not include a diversity of passages or types of
guestions in comparison to the other test forms reviewed.

Table 4.9a and 4.9b
Summary of Alignment Statistics and Findings for the AZMERIT Grade 11 ELA
Test Forms

Table 4.9a Grade 11 ELA Paper Test Form

Alignment Statistics Alignment Findings
CCx* DOK % Range Balance CcC DOK Range Balance
11.RL 16 30% 60% 0.82 YES YES YES
11.RI 21 27% 50% 0.74 YES YES YES
11.WL 26 82% 28% 0.74 YES YES * YES
Table 4.9b Grade 11 ELA Online Test Form
Alignment Statistics Alignment Findings
CCx* DOK % Range Balance CcC DOK Range Balance
11.RL 15 27% 58% 0.84 YES YES YES
11.RI 23 39% 64% 0.79 YES YES YES
11.WL 23 80% 26% 0.79 YES YES * YES

*Number of items
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Mathematics Results

Out of the nine mathematics test forms reviewed, only one, the Geometry EOC
test form, was found to need slight improvement. All other test forms were found
to be acceptably aligned. The major alignment issue for the Geometry EOC test
form was DOK Consistency. DOK Consistency was unmet for the reporting
category of Similarity, Right Triangles, and Trigonometry (GSRT) and only
weakly met for the reporting categories of Congruence (GCO) and Circles and
Geometric Measurement (GCGM). The DOK Consistency criterion was unmet or
only weakly met for one reporting category for grades 3-8, although the overall
alignment for these test forms was considered acceptable. All test forms met the
criterion of Categorical Concurrence for all reporting categories. For grades 3-8,
test forms met the Range of Knowledge criterion for all reporting categories.
Range of Knowledge was only weakly met for one reporting category for Algebra
| EOC, Geometry EOC, and Algebra Il EOC, although this was not a main
alignment issue. Balance of Representation was met (or weakly met in one case)
for all grades and all reporting categories.

The grade 7-Algebra Il reviewers were delayed significantly by the coding of the
Algebra | EOC test form. Reviewers struggled to interpret the match of the test
form with the standards. After the full group completed the Algebra | EOC test
form, the group split into two subgroups, to ensure that the Geometry EOC and
Algebra Il EOC test forms would be analyzed within the allotted time. Because of
the large, 8-person, initial reviewer group size, it was possible to have four
reviewers analyze both Geometry EOC and Algebra 1l EOC test forms.

Grade 3 Mathematics

The AzMERIT grade 3 test form was found to be acceptably aligned. To be
considered fully aligned, the test form would need just two items revised or
replaced to meet the DOK of the corresponding standard within the reporting
category of Measurement, Data, and Geometry (MGD).

Table 5.1 Summary of Alignment Statistics and Findings for the AzZMERIT Grade
3 Mathematics Test Form

Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
3.0BT 23 75% 68% 0.73 YES YES YES YES
3.NF 9 75% 100% 0.89 YES YES YES YES
3.MGD 13 45% 80% 0.75 YES | WEAK YES YES

*Number of items
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Grade 4 Mathematics

The AzZMERIT grade 4 test form was found to be acceptably aligned. To be
considered fully aligned, the test form would need just one item revised or
replaced to meet the DOK of the corresponding standard within the reporting
category of Number and Operations — Fractions (NF).

Table 5.2 Summary of Alignment Statistics and Findings for the AzZMERIT Grade
4 Mathematics Test Form

Alignment Statistics Alignment Findings
ccC* DOK % Range Balance CcC DOK Range Balance
4.0BT 23 65% 86% 0.79 YES YES YES YES
4.NF 16 46% 88% 0.72 YES | WEAK YES YES
4.MGD 8 78% 54% 0.79 YES YES YES YES

*Number of items
Grade 5 Mathematics

The AzMERIT grade 5 test form was found to be acceptably aligned. To be
considered fully aligned, the test form would need just two items revised or
replaced to meet the DOK of the corresponding standard within the reporting
category of Number and Operations — Fractions (NF). In their debriefing notes,
reviewers noted that only part of the standard 5.0BT.2.7 was addressed in
assessment items. This standard specifies using all four operations with multi-
digit whole numbers and decimals but reviewers commented that the test items
did not include multiplication or division. One reviewer noted that word problems
could use a broader range of people’s names that might better reflect the range
of names of the students who take the assessment.

Table 5.3 Summary of Alignment Statistics and Findings for the AzZMERIT Grade
5 Mathematics Test Form

Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
5.0BT 19 87% 7% 0.76 YES YES YES YES
5.NF 14 42% 95% 0.82 YES | WEAK YES YES
5.MGD 12 64% 79% 0.81 YES YES YES YES

*Number of items
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Grade 6 Mathematics

The AzMERIT grade 6 test form was found to be acceptably aligned. To be
considered fully aligned, the test form would need three items revised or replaced
to meet the DOK of the corresponding standard within the reporting category of
Ratio and Proportion (RP) and one item revised or replaced to address a
standard within the reporting category of Geometry, Statistics and Probability
(GS) that is not currently targeted. In their debriefing notes, reviewers made
several comments about what they perceived as a lack of rigor on the grade 6
assessment, both in general and as compared to previous assessments and the
work that is expected in the classroom.

Table 5.4 Summary of Alignment Statistics and Findings for the AzZMERIT Grade
6 Mathematics Test Form

Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
6.RP 11 35% 83% 0.68 YES YES WEAK
6.NS 14 60% 95% 0.85 YES YES YES YES
6.EE 14 73% 74% 0.77 YES YES YES YES
6.GS 9 49% 61% 0.82 YES | WEAK YES YES

*Number of items
Grade 7 Mathematics

The AzMERIT grade 7 test form was found to be acceptably aligned. To be
considered fully aligned, the test form would need two items revised or replaced
to meet the DOK of the corresponding standard within the reporting category of
The Number System (NS). Reviewers made extensive comments on the grade 7
test form. The extensive commentary is, in part, due to the fact that this was the
first test form reviewed, and it was reviewed by both mathematics grade-band
groups and discussed extensively in order to check for inter-group calibration and
adjudicate any differences in approach. One decision rule that came out of
adjudication discussions was to help reviewers differentiate between the
standards RP1.2 (c) and EE1.4. The reviewers agreed that EE1.4 was the best
match for an item with a relationship that fit the form of the equation in the
standard (px+g=r), i.e., the relationship is not proportional. Reviewers agreed that
when the relationship was proportional, RP1.2 should be coded.

Table 5.5 Summary of Alignment Statistics and Findings for the AzZMERIT Grade
7 Mathematics Test Form

Alignment Statistics Alignment Findings
cc* DOK % Range Balance CcC DOK Range Balance
7.RP 10 76% 96% 0.79 YES YES YES YES
7.NS 12 38% 100% 0.80 YES YES YES
7.EE 9 71% 97% 0.83 YES YES YES YES
7.GS 16 57% 79% 0.80 YES YES YES YES

*Number of items

28 I Wisconsin Center for Education Products and Services - WebbAlign




Grade 8 Mathematics

The AzMERIT grade 8 test form was found to be acceptably aligned. To be
considered fully aligned, the test form would need just one item revised or
replaced to meet the DOK of the corresponding standard within the reporting
category of Statistics, Probability, and the Number System (SN). Although the
test form passed the minimum alignment requirements for DOK Consistency,
reviewers made a number of comments expressing dismay at the number of
DOK 1 items on the assessment. Reviewers also commented on what they
perceived as an inexact match between a number of items and the
corresponding standards.

Table 5.6 Summary of Alignment Statistics and Findings for the AzZMERIT Grade
8 Mathematics Test Form

Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
8.EE 18 65% 90% 0.74 YES YES YES YES
8.F 11 60% 98% 0.73 YES YES YES YES
8.G 12 55% 67% 0.88 YES YES YES YES
8.SN 9 42% 51% 0.85 YES | WEAK YES YES

*Number of items

Algebra | EOC

The AzZMERIT Algebra | EOC test form was found to be acceptably aligned. To
be considered fully aligned, the test form would need just two items revised or

replaced to address standards within the Statistics and Quantitative Reasoning
(A1SQ) reporting category that is not currently targeted. Reviewers struggled to
code many of the Algebra | items and multiple reviewers made comments on a

number of items that they thought were a better fit for a higher or lower grade
level standard. Although the test form met the minimum cutoffs for alignment

criteria, reviewer comments are generally negative and all eight reviewers who
analyzed the Algebra | EOC test form marked it as “needs major improvement.”

Table 5.7 Summary of Alignment Statistics and Findings for the AzZMERIT

Algebra | EOC Test Form

Alignment Statistics Alignment Findings
cc* DOK % Range Balance CcC DOK Range Balance
AlA 19 63% 66% 0.77 YES YES YES YES
AlF 20 57% 72% 0.76 YES YES YES YES
A1SQ 9 59% 47% 0.88 YES YES WEAK YES

*Number of items
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Geometry EOC

The AzZMERIT Geometry EOC test form was found to need slight improvement.
The main alignment issue is unmet or weakly met DOK Consistency. To be
considered fully aligned, the test form would need seven items revised or
replaced—one item to match the DOK of the corresponding standard in the
Congruence (GCO) reporting category, five items to match the DOK of the
corresponding standard in the Similarity, Right Triangles, and Trigonometry
(GSRT) reporting category, and one item to match the DOK of the corresponding
standard in the Circles and Geometric Measurement (GCGM) reporting category.
This last item could address a standard within the GCGM reporting category that
was not yet targeted in order to also resolve the weak Range of Knowledge.

Table 5.8 Summary of Alignment Statistics and Findings for the AzZMERIT
Geometry EOC Test Form

Alignment Statistics Alignment Findings
CC* DOK % Range Balance CcC DOK Range Balance
GCO 12 46% 54% 0.76 YES | WEAK YES YES
GSRT 14 17% 75% 0.79 YES YES YES
GCGM 14 48% 50% 0.78 YES | WEAK WEAK YES
GGP 8 57% 85% 0.88 YES YES YES YES
*Number of items
Algebra Il EOC

The AzZMERIT Algebra Il EOC test form was found to be acceptably aligned. To
be considered fully aligned, the test form would need just one item revised or
replaced to address a standard within the Statistics and Quantitative Reasoning
(A2SQ) reporting category that was not yet targeted. Multiple reviewers made
comments on a number of items that they thought were a better fit for a lower
grade level standard (e.g. an item about sample space) or that assessed content
that is no longer included in the Algebra Il standards (e.g. items about margin of
error, simple probability, systems of linear equations). Reviewers’ comments are
generally negative, noting that many items were difficult to code because the
items were not strongly correlated with the Algebra Il standards. The reviewers
who responded to the particular debriefing prompt all marked the test as needing
slight or major improvement.

Table 5.9 Summary of Alignment Statistics and Findings for the AzZMERIT
Algebra Il EOC Test Form

Alighment Statistics Alighment Findings
cc* DOK % Range Balance CC DOK Range Balance
A2A 17 56% 64% 0.84 YES YES YES YES
A2F 15 52% 67% 0.80 YES YES YES YES
A25Q 16 74% 48% 0.80 YES YES WEAK YES

*Number of items
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Source of Challenge Issues and Reviewers’ Comments

Reviewers were instructed to document any Source-of-Challenge issue and to
provide any other comments they may have about an item. A Source-of-
Challenge is a technical issue with an item that can result in a student answering
the item correctly or incorrectly for the wrong reason. These comments can be
found in Appendix D. Reviewers sometimes accidentally included comments in
the Source-of-Challenge text box instead of the Notes text box. For ELA test
forms, only grade 8 paper form item #1 was flagged (for the same reason) with
Source-of-Challenge by more than one reviewer. For mathematics test forms, on
Algebra | EOC, item #41, a majority of reviewers commented that there are two
correct answers for the item. All of the Source-of-Challenge comments should be
reviewed in case one reviewer noticed an issue that others may have missed.

Reviewers wrote notes about a number of items on each form. These notes
include general comments as well as indicate concerns with items. Some notes
include suggestions for resolutions to issues identified. After coding each
assessment form, reviewers were asked to respond to five debriefing questions.
All of the comments made by the reviewers are given in Appendices D and E.

Reliability among Reviewers

The intraclass correlation among the AzZMERIT reviewers’ assignment of DOK
levels to items was very high for all ELA analyses and high to very high for all
mathematics analyses with the exception of Algebra Il. The intraclass correlation
for assigning DOK levels to items for this analysis was 0.68. Reviewer agreement
is shown in Table 6. An intraclass correlation value greater than 0.8 generally
indicates a high level of agreement among the reviewers. This level was
exceeded for all analyses except for the Algebra Il EOC test form. The high
intraclass correlation indicates that there was high agreement among the
reviewers in assigning DOK levels to items for all but one of the 27 analyses. The
agreement among reviewers in assigning items to standards and reporting
categories was also high. For most alignment studies the standards pairwise
agreement is higher than 0.6 and the reporting category pairwise agreement is
higher than 0.8. All agreements were higher than these values for all of the
analyses, both for standards and for reporting categories. The AzZMERIT
reviewers were able to do at least some adjudication of the codings for the
assessments for most grade levels for each subject with the exception of
mathematics grade 6, Algebra |, Geometry, and Algebra Il. For grade 6,
reviewers completed coding but did not have time for adjudication. For the high
school test forms, the extended time spent on the Algebra | EOC test form
resulted in a tightened schedule and the formation of two sub-groups, and there
was no available time for adjudication. The reported findings reflect any
adjudication that was completed for the other grades of mathematics and for
ELA.
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Table 6 Intraclass and Pairwise Comparisons, AZMERIT Alignment Analysis,
ELA and Mathematics Test Forms

Test Form Intraclass Pairwise Pairwise Pairwise
Correlation Comparison Comparison Comparison
(DOK) (DOK) (Standards) (Reporting
Category)

ELA Grade 3 Paper 0.95 0.77 0.74 0.90
ELA Grade 3 Online 0.98 0.89 0.81 0.92
ELA Grade 4 Paper 0.95 0.81 0.81 0.98
ELA Grade 4 Online 0.96 0.88 0.84 0.97
ELA Grade 5 Paper 0.95 0.83 0.77 0.99
ELA Grade 5 Online 0.96 0.86 0.80 0.98
ELA Grade 6 Paper 0.96 0.86 0.77 0.98
ELA Grade 6 Online 0.98 0.90 0.80 0.99
ELA Grade 7 Paper - 0.94 0.72 0.78 0.92
LG

ELA Grade 7 Paper - 0.95 0.77 0.69 0.93
UG

ELA Grade 7 Online 0.95 0.78 0.72 0.93
ELA Grade 8 Paper 0.99 0.95 0.75 0.97
ELA Grade 8 Online 1.0 0.98 0.87 0.99
ELA Grade 9 Paper 0.95 0.74 0.66 0.98
ELA Grade 9 Online 0.96 0.81 0.73 0.98
ELA Grade 10 Paper 0.95 0.85 0.76 0.99
ELA Grade 10 Online 0.96 0.90 0.75 0.99
ELA Grade 11 Paper 0.97 0.85 0.69 0.99
ELA Grade 11 Online 0.97 0.85 0.69 0.98
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Table 6 cont’d Intraclass and Pairwise Comparisons, AZMERIT Alignment
Analysis, ELA and Mathematics Test Forms

Test Form Intraclass Pairwise Pairwise Pairwise
Correlation | Comparison | Comparison | Comparison
(DOK) (DOK) (Standards) (Reporting
Category)

Mathematics Grade 3 0.94 0.79 0.78 0.98

Mathematics Grade 4 0.90 0.75 0.80 0.98

Mathematics Grade 5 0.91 0.75 0.81 0.95

Mathematics Grade 6 0.86 0.74 0.64 0.88

Mathematics Grade 7 0.96 0.80 0.81 0.89

- LG

Mathematics Grade 7 0.95 0.75 0.86 0.92

- UG

Mathematics Grade 8 0.94 0.73 0.79 0.91

Algebra | EOC 0.87 0.62 0.66 0.92

Geometry EOC 0.90 0.74 0.68 0.88

Algebra Il EOC 0.68 0.55 0.72 0.84
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Both groups of reviewers for each content area (the grade 3-6 group and the
grade 7-11 group) analyzed the grade 7 test form (paper test form for ELA) to
help assure that each group was applying the process in a similar way. The
complete data for both groups are reported in the appendices and summarized in
the tables below. The findings from both groups were nearly identical, identifying
similar strengths and weaknesses in the test forms. The results for coding items
from grade 7 test forms for both ELA and mathematics were sufficiently
comparable to indicate that both groups were using the process and the DOK
definitions in the same way. Where a few differences in coding of items between
the two groups were found, these were discussed and resolved in large-group
discussion and then further supported by group leaders.

Grade 7 ELA
Table 7.7a Grade 7 ELA Paper Test Form — Lower Grades Group
Alignment Statistics Alignment Findings
CcC DOK % Range Balance CcC DOK Range Balance
7.RL 13 54% 57% 0.74 YES YES YES YES
7.RI 26 63% 41% 0.69 YES YES WEAK WEAK
7.WL 24 92% 27% 0.75 YES YES * YES

Table 7.7b Grade 7 ELA Paper Test Form — Upper Grades Group

Alignment Statistics Alignment Findings
CcC DOK % Range Balance CcC DOK Range Balance
7.RL 16 47% 62% 0.83 YES | WEAK YES YES
7.RI 31 50% 44% 0.77 YES YES WEAK YES
7.WL 24 93% 29% 0.74 YES YES * YES

Grade 7 Mathematics
Table 8.7a Grade 7 Mathematics — Lower Grades Group

Alignment Statistics Alignment Findings
CcC DOK % Range Balance CC DOK Range Balance
7.RP 10 76% 96% 0.79 YES YES YES YES
7.NS 12 31% 100% 0.80 YES NGO YES YES
7.EE 9 71% 97% 0.83 YES YES YES YES
7.GS 16 57% 79% 0.80 YES YES YES YES

Table 8.7b Grade 7 Mathematics — Upper Grades Group

Alignment Statistics Alignment Findings
CcC DOK % Range Balance CcC DOK Range Balance
7.RP 11 91% 96% 0.81 YES YES YES YES
7.NS 12 44% 100% 0.83 YES | WEAK YES YES
7.EE 8 79% 100% 0.85 YES YES YES YES
7.GS 16 61% 74% 0.79 YES YES YES YES
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Summary

An alignment institute was held in September, 2017, at the Arizona Department
of Education office building to analyze the agreement between the 2017 Arizona
Statewide Achievement Assessment for English Language Arts and Mathematics
(AzMERIT) and corresponding grade level Standards (2016) for grades 3-11 for
English Language Arts and grades 3-8, Algebra I, Geometry, and Algebra Il for
mathematics. For ELA, both paper and online versions of forms were analyzed
for each grade because the two forms were not identical. For mathematics, only
the paper form was analyzed for each grade because the online form was
identical to the paper form.

Two groups of reviewers participated in the analysis for each subject area. Each
group consisted of three to six reviewers from Arizona and three external
reviewers. For ELA, one group analyzed grades 3-7 assessments and the other
group analyzed grades 7-11. For mathematics, one group analyzed grades 3-7
assessments and the other group analyzed grades 7, 8, Algebra |, Geometry,
and Algebra 1l test forms. For both ELA and mathematics, both grade-band
groups completed the grade 7 paper test form to check for consistency between
groups. Ten of the 12 external reviewers had participated in multiple prior
alignment studies and were very familiar with the process. The other two external
reviewers were knowledgeable of the process and received some additional
training in advance of the study. Each group included panelists with expertise in
special education and with English learners. All panelists were selected because
of their notable K-12 education experience and content expertise.

Several adjustments were necessary to interpret the coding of the writing
prompts. One reason that adjustments were necessary is that the typical
acceptable level for Range of Knowledge (50% of standards within a reporting
category have a corresponding assessment item) was not applicable.
Considering grade 8 standards as an example, only four of the ten Writing
standards, even with generous interpretation, could apply to a single prompt.
This is because some standards are genre-dependent, depending on if students
are writing an argument (WL.1.1) or an informative/explanatory text (WL.1.2), or
narrative (WL.1.3) as well as because some standards are not assessable in the
AzMERIT format (e.g. WL.1.5, which involves planning, revising, and editing;
WL.1.6, which centers on use of technology, and WL.1.10, which emphasizes
writing “routinely”).

To evaluate alignment, the single AzZMERIT writing prompt was considered as a
three-part item instead of a single item, maintaining the same overall total
weighting, but with consideration of standards specific to each component of the
corresponding rubric. This approach parallels the way Arizona treats the item, in
three parts, for calibration and scaling.
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Reviewers’ codings and comments on the writing prompts suggest that the
writing prompts are appropriately complex and successfully target key standards
within the Writing reporting category. With consideration of all reporting
categories and all alignment criteria, 15 out of 18 ELA test forms analyzed were
fully or acceptably aligned. Three test forms, for Grade 10 (paper) and Grade 11
(paper and online) needed slight improvement. No test forms required major
improvement. Reviewers’ feedback was more positive, overall, for grades 3-6
and grade 9 assessments than for grade 7, 8, 10, and 11 assessments.

For mathematics, eight out of the nine test forms analyzed were acceptably
aligned. One test form, for Geometry EOC, needed slight improvement. Although
the mathematics Algebra | EOC and Algebra Il test forms acceptably met the
alignment criteria, reviewers’ qualitative feedback suggests that there are some
concerns related to item specificity, assessment of topics that no longer are
included in the grade level standards, and other aspects of assessment quality.
For both ELA and mathematics test forms, reviewers mapped all or nearly all
items on all test forms to a grade level standard. Of all assessments, the Algebra
| and Algebra Il test forms are the ones that reviewers struggled most with and
had more than one item coded to a generic objective by a majority of reviewers.
Reviewers’ struggle to map the items on these test forms indicates that the
Algebra | and Algebra Il test forms may have some items that are no longer
relevant to the current standards. Reviewers made notes on specific items on
each assessment. The reviewers’ comments provide additional feedback on the
assessment items.

The results produced from the institute pertain only to the issue of alignment
between the AzZMERIT assessable standards and assessments for ELA Grades
3-11 and Mathematics Grades 3-8, Algebra | EOC, Geometry EOC, and Algebra
I EOC. Note that an alignment analysis of this nature does not serve as external
verification of the general quality of the standards or assessments. Rather, only
the degree of alignment is discussed in the results.
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for ELA Standards
Grades 3-11

December 8, 2017



Table A.1

Group Consensus
AZ 2016 Standards for Language Arts, Grade 3

Level

IDescription

DOK

3RL.0.0

IReading and Foundational Standards for Literature

3RL.1.0

Reading Standards for Literature

3RL.1.1

Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.

3RL.1.2

Recount and paraphrase stories, including fables, folktales, and myths
from diverse cultures; determine the central message, lesson, or moral
and explain how it is conveyed through key details in text.

3RL.1.3

Describe characters in a story (e.g., their traits, motivations, or feelings)
and explain how their actions contribute to the sequence of events.

3RL.1.4

Determine the meaning of words and phrases as they are used in a
text, distinguishing literal from nonliteral language.

3RL.1.5

Refer to parts of stories, dramas, and poems when writing or speaking
about a text, using terms such as chapter, scene, and stanza; describe
how each successive part builds on earlier sections.

3RL.1.6

Distinguish one's own point of view from that of the narrator or those of
the characters.

3RL.1.7

Explain how specific aspects of a text’s illustrations contribute to what is
conveyed by the words in a story (e.g., create mood, emphasize
aspects of a character or setting).

3RL.1.8

Compare and contrast the themes, settings, and plots of stories written
by the same author about the same or similar characters (e.g., in books
from a series).

3RL.1.9

By the end of the year, proficiently and independently read and
comprehend literature, including stories, dramas, and poetry, in a text
complexity range determined by qualitative and quantitative measures
appropriate to grade 3.

3RL.2.0

Foundational Standards for Reading

3RL.2.1

Know and apply phonics and word analysis skills in decoding one-
syllable or multisyllabic words. a. Identify and know the meaning of the
most common prefixes and derivational suffixes. b. Decode words with
common Latin suffixes. c. Apply knowledge of the six syllable types to
read grade-level words accurately. d. Read grade-level appropriate
irregularly spelled words.

3RL.2.2

Read with sufficient accuracy and fluency to support comprehension. a.
Read grade-level text with purpose and understanding. b. Read grade-
level prose and poetry orally with accuracy, appropriate rate, and
expression on successive readings. c. Use context to confirm or self-
correct word recognition and understanding, rereading as necessary.
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3RI.0.0

IReading, Speaking, and Listening Standards for Informational Text

3RI.1.0 |Reading Standards for Informational Text

3RI.1.1  |Ask and answer questions to demonstrate understanding of a text,
referring explicitly to the text as the basis for the answers.

3RI.1.2 |Determine the main idea of a text; recount and paraphrase the key
details and explain how they support the main idea.

3RI.1.3 |Describe the relationship between a series of historical events, scientific
ideas or concepts, or steps in technical procedures in a text, using
language that pertains to time, sequence, and cause/effect.

3RI.1.4 |Determine the meaning of general academic and domain-specific words
and phrases in a text relevant to a grade 3 topic or subject area.

3RI.1.5 |Use text features and search tools (e.g., key words, sidebars,
hyperlinks) to locate information relevant to a given topic efficiently.

3RI.1.6 |Distinguish one's own point of view from that of the author of a text.

3RI.1.7 |Use information gained from illustrations (e.g., maps, photographs) and
the words in a text to demonstrate understanding of the text (e.qg.,
where, when, why, and how key events occur).

3RI.1.8 |Describe the logical connection between particular sentences and
paragraphs in a text (e.g., comparison, cause/effect, first/second/third in
a sequence).

3RI1.1.9 |Compare and contrast the most important points and key details
presented in two texts on the same topic.

3RI.1.10 |By the end of the year, proficiently and independently read and
comprehend informational texts, including history/social studies,
science, and technical texts, in a text complexity range determined by
gualitative and quantitative measures appropriate to grade 3.

3RI.2.0 |Listening and Speaking Standards

3RI.2.1 |Engage effectively in a range of collaborative discussions (one-on-one,

in groups, and teacher-led) with diverse partners on grade 3 topics and
texts, building on others’ ideas and expressing their own clearly. a.
Come to discussions prepared, having read or studied required
material; explicitly draw on that preparation and other information
known about the topic to explore ideas under discussion. b. Follow
agreed-upon rules for discussions (e.g., gaining the floor in respectful
ways, listening to others with care, speaking one at a time about the
topics and texts under discussion). c. Ask questions to check
understanding of information presented, stay on topic, and link their
comments to the remarks of others. d. Explain their own ideas and
understanding based on the discussion.
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3RI.2.2

Determine the main ideas and supporting details of a text read aloud or
information presented in diverse media and formats, including visually,
guantitatively, and orally.

3RI.2.3

Ask and answer questions about information from a speaker, offering
appropriate elaboration and detail.

3RI.2.4

Report on a topic or text, tell a story, or recount an experience with
appropriate facts and relevant, descriptive details, speaking clearly at
an understandable pace.

3RI.2.5

Create audio recordings of stories or poems that demonstrate fluid
reading at an understandable pace; add visual displays when
appropriate to emphasize or enhance certain facts or details.

3RI.2.6

Speak in complete sentences when appropriate to task and situation in
order to provide requested detail or clarification. (See grade 3 Language
standards 1 and 3 for specific expectations.)

3WL.0.0

Writing and Language Standards

3WL.1.0

Writing Standards

3WL.1.1

Write opinion pieces on topics or texts, using reasons to support one's
point of view. a. Introduce the topic or text, state an opinion, and create
an organizational structure that lists reasons. b. Provide reasons that
support the opinion. ¢. Use linking words and phrases (e.g., because,
therefore, since, for example) to connect opinion and reasons. d.
Provide a concluding statement or section.

3WL.1.2

Write informative/explanatory texts to examine a topic and convey ideas
and information clearly. a. Introduce a topic and group related
information together; include illustrations when useful to aiding
comprehension. b. Develop the topic with facts, definitions, and details.
c. Use linking words and phrases (e.g., also, another, and, more, but) to
connect ideas within categories of information. d. Provide a concluding
statement or section.

3WL.1.3

Write narratives to develop real or imagined experiences or events
using effective technique, descriptive details, and clear event
sequences. a. Establish a situation and introduce a narrator and/or
characters; organize an event sequence that unfolds naturally. b. Use
dialogue and descriptions of actions, thoughts, and feelings to develop
experiences and events or show the response of characters to
situations. c. Use temporal words and phrases to signal event order. d.
Provide a sense of closure.

3WL.1.4

With guidance and support from adults, produce writing in which the
development and organization are appropriate to task and purpose.
(Grade-specific expectations for writing types are defined in standards
1-3 above.)

3WL.1.5

With guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, and editing. (Editing
for conventions should demonstrate command of Language standards

1-3 up to and including grade 3.)
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3WL.1.6

With guidance and support from adults, use technology to produce and
publish writing (using keyboarding skills) as well as to interact and
collaborate with others.

3WL.1.7 |Conduct short research projects that build knowledge about a topic.

3WL.1.8 |Recall information from experiences or gather information from print and
digital sources; take brief notes on sources and sort evidence into
provided categories.

3WL.1.10 |Write routinely over extended time frames (time for research, reflection,

and revision) and shorter time frames (a single sitting or a day or two)
for a range of discipline-specific tasks, purposes, and audiences.

3WL.2.0

Writing Foundational Standards

3WL.2.1

Demonstrate and apply handwriting skills. a. Read and write cursive
letters, upper and lower case. b. Transcribe ideas legibly in cursive and
manuscript, with appropriate spacing and indentation. (NOTE: It is
against state law to assess penmanship 15-741 (E).)

3WL.2.2

Know and apply spelling conventions and patterns. a. Spell single-
syllable words with less common and complex graphemes (e.g., ough,
augh, old, -ind, -ost, -ild families). b. Identify language of origin for
words, as noted in dictionaries. c. Spell singular and plural possessives
(e.g., teacher's, teachers'). d. Spell regular two-and three-syllable words
that: 1. Combine all basic syllable types: closed, VCe (Vowel-
Consonant-silent e), open, vowel team, vowel-r, and consonant le and
2. Include common, transparent prefixes and suffixes (e.g., re-, pre-,
sub-, un-, dis-, mis-; -able, -ness, -ful, -tion). e. Spell grade-level
appropriate words in English, as found in a research-based list (*See
guidelines under Word Lists in the ELA Glossary), including: 1. Irregular
words 2. Pattern-based words.

3WL.3.0

Language Standards

3WL.3.1

Demonstrate command of the conventions of Standard English
grammar and usage when writing or speaking. a. Explain the function of
nouns, pronouns, verbs, adjectives, and adverbs in general and their
functions in particular sentences. b. Form and use regular and irregular
plural nouns. c. Use abstract nouns (e.g., childhood). d. Form and use
regular and irregular verbs. e. Form and use the simple verb tenses
(e.g., | walked; | walk; | will walk). f. Ensure subject-verb and pronoun-
antecedent agreement. g. Form and use comparative and superlative
adjectives and adverbs, and choose between them depending on what
is to be modified. h. Use coordinating and subordinating conjunctions. i.
Produce simple, compound, and complex sentences. j. Write one or
more paragraphs that explain a main idea within a topic and support it
with details and conclusions/closure.

3WL.3.2

Demonstrate command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. a. Capitalize
appropriate words in titles. b. Use commas in addresses. c. Use
commas and quotation marks in dialogue. d. Form and use
possessives.

3WL.3.3

Use knowledge of language and its conventions when writing, speaking,
reading, or listening. a. Choose words and phrases for effect. b.
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Recognize and observe differences between the conventions of spoken
and written Standard English.

3WL.3.4

Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grade 3 reading and content, choosing
flexibly from a range of strategies. a. Determine the meaning of the new
word formed when a known affix is added to a known word (e.g.,
agreeable/disagreeable, comfortable/uncomfortable, care/careless,
heat/preheat). b. Use a known root word as a clue to the meaning of an
unknown word with the same root (e.g., company, companion). c. Use
sentence-level context as a clue to the meaning of a word or phrases. d.

Use glossaries or beginning dictionaries, both print and digital, to
determine or clarify the precise meaning of key words and phrases.

3WL.3.5

Demonstrate understanding of word relationships and nuances in word
meanings. a. Distinguish the literal and nonliteral meanings of words
and phrases in context (e.g., take steps). b. Identify real-life connections
between words and their uses (e.g., describe people who are friendly or
helpful). c. Distinguish shades of meaning among related words that
describe states of mind or degrees of certainty (e.g., knew, believed,
suspected, heard, and wondered).

3WL.3.6

Acquire and use accurately grade-appropriate conversational, general
academic, and domain-specific words and phrases, including those that
signal spatial and temporal relationships (e.g., After dinner that night, we

went looking for them).
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Table A.2

Group Consensus
AZ 2016 Standards for Language Arts, Grade 4

Level

IDescription

DOK

4RL.0.0

IReading and Foundational Standards for Literature

4RL.1.0

IReading Standards for Literature

4RL.1.1

Refer to details and examples in a text when explaining what the text
says explicitly and when drawing inferences from the text.

4RL.1.2

Determine a theme of a story, drama, or poem from details in the text;
summarize the text.

4RL.1.3

Describe in depth a character, setting, or event in a story or drama,
drawing on specific details in the text (e.g., a character’s thoughts,
words, or actions).

4RL.1.4

Determine the meaning of words, phrases, and figurative language
found in stories, poetry, myths, and traditional literature from different
cultures, including those that allude to significant characters.

4RL.1.5

Explain the overall structure and major differences between poetry,
drama, and prose.

4RL.1.6

Compare and contrast the point of view from which different stories are
narrated, including the difference between first-and third-person
narrations.

4RL.1.7

Make connections between the text of a story or drama and a visual or
oral presentation of the text, identifying where each version reflects
specific descriptions and directions in the text.

4RL.1.8

Compare and contrast the treatment of similar themes and topics (e.g.,
opposition of good and evil) and patterns of events (e.g., the quest) in
stories, myths, and traditional literature from different cultures.

4RL.1.9

By the end of the year, proficiently and independently read and
comprehend literature, including stories, dramas, and poetry, in a text
complexity range determined by qualitative and quantitative measures
appropriate to grade 4.

4RL.2.0

Foundational Standards for Reading

4RL.2.1

Know and apply phonics and word analysis skills in decoding
multisyllabic words in context and out of context. a. Use combined
knowledge of all letter-sound correspondences to read unfamiliar
multisyllabic words accurately. b. Apply knowledge of the six syllable
patterns to read grade level words accurately. c. Use combined
knowledge of morphology (e.g., roots and affixes) to read grade level
words accurately.

4RL.2.2

Read with sufficient accuracy and fluency to support comprehension. a.
Read grade-level text with purpose and understanding. b. Read grade-
level prose and poetry orally with accuracy, appropriate rate, and
expression on successive readings. c. Use context to confirm or self-

correct word recognition and understanding, rereading as necessary.
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4R1.0.0

IReading, Speaking, and Listening Standards for Informational Text

4RI1.1.0

IReading Standards for Informational Text

4R1.1.1

Refer to details and examples in a text when explaining what the text
says explicitly and when drawing inferences from the text.

4R1.1.2

Determine the main idea of a text and explain how it is supported by
key details; summarize the text.

4R1.1.3

Explain events, procedures, ideas, or concepts in a historical, scientific,
or technical text, including what happened and why, based on specific
information in the text.

4R1.1.4

Determine the meaning of general academic and domain-specific words
or phrases in a text relevant to a grade 4 topic or subject area.

4RI1.1.5

Describe the overall structure (e.g., chronology, comparison,
cause/effect, and problem/solution) of events, ideas, concepts, or
information in a text or part of a text.

4RI1.1.6

Compare and contrast a firsthand and secondhand account of the same
event or topic; describe the differences in focus, and the information
provided.

4R1.1.7

Interpret information presented visually, orally, or quantitatively (e.g., in
charts, graphs, diagrams, time lines, animations, or interactive elements
on Web pages) and explain how the information contributes to an
understanding of the text in which it appears.

4RI1.1.8

Explain how an author uses reasons and evidence to support particular
points in a text.

4RI1.1.9

Integrate information from two texts on the same topic in order to write
or speak about the subject knowledgeably.

4R1.1.10

By the end of the year, proficiently and independently read and
comprehend informational texts, including history/social studies,
science, and technical texts, in a text complexity range determined by
qualitative and quantitative measures appropriate to grade 4.

4RI1.2.0

Listening and Speaking Standards

4R1.2.1

Engage effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners on grade 4 topics and
texts, building on others’ ideas and expressing their own clearly. a.
Come to discussions prepared having read or studied required material;
explicitly draw on that preparation and other information known about
the topic to explore ideas under discussion. b. Follow agreed-upon
rules for discussions and carry out assigned roles. ¢. Pose and respond
to specific questions to clarify or follow up on information, and make
comments that contribute to the discussion and link to the remarks of
others. d. Review the key ideas expressed and explain their own ideas
and understanding based on the discussion.

4R1.2.2

Paraphrase portions of a text read aloud or information presented in
diverse media and formats, including visually, quantitatively, and orally.

4R1.2.3

Identify the reasons and evidence a speaker provides to support
particular points.

4R1.2.4

Report on a topic or text, tell a story, or recount an experience in an
organized manner, using appropriate facts and relevant, descriptive

details to support main ideas or themes; speak clearly at an
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understandable pace.

4RI1.2.5

Add audio recordings and visual displays to presentations when
appropriate to enhance the development of main ideas or themes.

4RI1.2.6

Differentiate between contexts that call for formal English (e.g.,
presenting ideas) and situations where informal discourse is
appropriate (e.g., small-group discussion); use formal English when
appropriate to task and situation. (See grade 4 Language standards 1
and 3 for specific expectations).

4WL.0.0

Writing and Language Standards

4WL.1.0

Writing Standards

4A4WL.1.1

Write opinion pieces on topics or texts, supporting a point of view with
reasons and information. a. Introduce a topic or text clearly, state an
opinion, and create an organizational structure in which related ideas
are grouped to support the writer’s purpose. b. Provide reasons that are
supported by facts and details. c. Link opinion and reasons using words
and phrases (e.g., for instance, in order to, in addition). d. Provide a
concluding statement or section related to the opinion presented.

4WL.1.2

Write informative/explanatory texts to examine a topic and convey ideas
and information clearly. a. Introduce a topic clearly and group related
information in paragraphs and sections; include formatting (e.qg.,
headings), illustrations, and multimedia when useful to aiding
comprehension. b. Develop the topic with facts, definitions, concrete
details, quotations, or other information and examples related to the
topic. c. Link ideas within categories of information using words and
phrases (e.g., another, for example, also, because). d. Use precise
language and domain-specific vocabulary to inform about or explain the
topic. e. Provide a concluding statement or section related to the
information or explanation presented.

4WL.1.3

Write narratives to develop real or imagined experiences or events
using effective technique, descriptive details, and clear event
sequences. a. Orient the reader by establishing a situation and
introducing a narrator and/or characters; organize an event sequence
that unfolds naturally. b. Use dialogue and description to develop
experiences and events or show the responses of characters to
situations. c. Use a variety of transitional words and phrases to manage
the sequence of events. d. Use concrete words and phrases and
sensory details to convey experiences and events precisely. e. Provide
a conclusion that follows from the narrated experiences or events.

AWL.1.4

Produce clear and coherent writing in which the development and
organization are appropriate to task, purpose, and audience. (Grade-
specific expectations for writing types are defined in standards 1-3
above).
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AWL.1.5

With guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, and editing. (Editing
for conventions should demonstrate command of Language standards
1-3 up to and including grade 4).

4WL.1.6

With some guidance and support from adults, use technology, including
the internet, to produce and publish writing as well as to interact and
collaborate with others; demonstrate sufficient command of keyboarding
skills to complete a writing task.

AWL.1.7

Conduct short research projects that build knowledge through
investigation of different aspects of a topic.

4WL.1.8

Recall relevant information from experiences or gather relevant
information from print and digital sources; take notes, categorize
information, and provide a list of sources.

4WL.1.9

Draw evidence from literary or informational texts to support analysis,
reflection, and research. a. Apply grade 4 Reading standards to
literature. b. Apply grade 4 Reading standards to informational texts.

4WL.1.10

Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two)
for a range of discipline-specific tasks, purposes, and audiences.

4AWL.2.0

Writing Foundational Standards

4A4WL.2.1

Demonstrate and apply handwriting skills. a. Read and write cursive
letters, upper and lower case. b. Transcribe ideas legibly and fluently
with appropriate spacing and indentation. (It is against state law to
assess penmanship 15-741 (E).)

4WL.3.0

ILanguage Standards

4WL.3.1

Demonstrate command of the conventions of Standard English
grammar and usage when writing or speaking. a. Use relative pronouns
(who, whose, whom, which, that) and relative adverbs (where, when,
why). b. Form and use the progressive verb tenses (e.g., | was walking;
(I am walking; I will be walking). c. Use modal auxiliaries (e.g., can, may,
must) to convey various conditions. d. Order adjectives within
sentences according to conventional patterns (e.g., a small red bag
rather than a red small bag). e. Form and use prepositional phrases. f.
Produce complete sentences, recognizing and correcting inappropriate
fragments and run-ons. g. Correctly use frequently confused words
(e.g., to, too, two; there, their). h. Write and organize one or more
paragraphs that contain: a topic sentence, supporting details, and a
conclusion that is appropriate to the writing task. (Construction of
paragraph(s) should demonstrate command of Writing standards 1-3.)

4WL.3.2

Demonstrate command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. a. Use correct
capitalization. b. Use commas and quotation marks to mark direct
speech and quotations from a text. c. Use a comma before a
coordinating conjunction in a compound sentence. d. Spell grade-
appropriate words correctly, consulting references as needed.
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4WL.3.3

Use knowledge of language and its conventions when writing, speaking,
reading, or listening. a. Choose words and phrases to convey ideas
precisely. b. Choose punctuation for effect. c. Differentiate between
contexts that call for formal English (e.g., presenting ideas) and
situations where informal discourse is appropriate (e.g., small-group
discussion).

4WL.3.4

Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grade 4 reading and content, choosing
flexibly from a range of strategies. a. Use common, grade-appropriate
Greek and Latin affixes and roots as clues to the meaning of a word
(e.g., telegraph, photograph, autograph). b. Use context (e.qg.,
definitions, examples, or restatements in text) as a clue to the meaning
of a word or phrase. c. Consult reference materials (e.g., dictionaries,
glossaries, thesauri), both print and digital, to find the pronunciation and
determine or clarify the precise meaning of key words and phrases.

AWL.3.5

Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings. a. Explain the meaning of simple
similes and metaphors (e.g., as pretty as a picture) in context. b.
Recognize and explain the meaning of common idioms, adages, and
proverbs. c. Demonstrate understanding of words by relating them to
their synonyms and antonyms.

4AWL.3.6

Acquire and accurately use grade-appropriate general academic and
domain-specific words and phrases, including those that signal precise
actions, emotions, or states of being (e.g., quizzed, whined, stammered)
and that are basic to a particular topic (e.g., wildlife, conservation, and

endangered when discussing animal preservation).
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Table A.3

Group Consensus
AZ 2016 Standards for Language Arts, Grade 5

Level

IDescription

DOK

S5RL.0.0

IReading and Foundational Standards for Literature

S5RL.1.0

Reading Standards for Literature

S5RL.1.1

Quote accurately from a text when explaining what the text says
explicitly and when drawing inferences from the text.

S5RL.1.2

Determine a theme of a story, drama, or poem from details of the text;
include how characters in story or drama respond to challenges, how
the speaker in a poem reflects upon a topic, and a summary of the text.

S5RL.1.3

Compare and contrast two or more characters, settings, or events in a
story or drama, drawing on specific details in the text (e.g., how
characters interact).

S5RL.1.4

Determine the meaning of words and phrases as they are used in a
text, including figurative language such as metaphors and similes.

S5RL.1.5

Explain how a series of chapters, scenes, or stanzas fits together to
provide the overall structure of a particular story, drama, or poem.

5RL.1.6

Describe how a narrator’s or speaker’s point of view influences how
events are described.

SRL.1.7

Analyze how visual and multimedia elements contribute to the purpose,
meaning, or tone of the text (e.g., graphic novel, multimedia
presentation of fiction, folktale, myth, and poem).

5RL.1.8

Compare and contrast stories in the same genre (e.g., mysteries and

adventure stories) on their approaches to similar themes and topics.

S5RL.1.9

By the end of the year, proficiently and independently read and
comprehend literature, including stories, dramas, and poetry, in a text
complexity range determined by qualitative and quantitative measures
appropriate to grade 5.

S5RL.2.0

IFoundational Standards for Reading

5RL.2.1

Know and apply phonics and word analysis skills in decoding
multisyllabic words in context and out of context. a. Use combined
knowledge of all letter-sound correspondences to accurately read
unfamiliar multisyllabic words. b. Apply knowledge of the six syllable
patterns to read grade level words accurately. ¢. Use combined
knowledge of morphology to read grade level words accurately. d. Know
and apply common, grade-appropriate Greek and Latin affixes and roots
to accurately read unfamiliar words.

SRL.2.2

Read with sufficient accuracy and fluency to support comprehension. a.
Read grade-level text with purpose and understanding. b. Read grade-
level prose and poetry orally with accuracy, appropriate rate, and
expression on successive readings. c. Use context to confirm or self-
correct word recognition and understanding, rereading as necessary.
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5RI.0.0

IReading, Speaking, and Listening Standards for Informational Text

5RI.1.0

Reading Standards for Informational Text

S5RI.1.1

Quote accurately from a text when explaining what the text says
explicitly and when drawing inferences from the text.

5RI.1.2

Determine two or more main ideas of a text and explain how they are
supported by key details; summarize the text.

5RI.1.3

Explain the relationships or interactions between two or more
individuals, events, ideas, or concepts in a historical, scientific, or
technical text, based on specific information in the text.

5RI.1.4

Determine the meaning of general academic and domain-specific words
and phrases in a text relevant to a grade 5 topic or subject area.

5RI.1.5

Compare and contrast the overall structure (e.g., chronology,
comparison, cause/effect, and problem/solution) of events, ideas,
concepts, or information in two or more texts.

5RI.1.6

Analyze multiple accounts of the same event or topic, noting important
similarities and differences in the point of view they represent.

S5RI.1.7

Draw on information from multiple print or digital sources, demonstrating
the ability to locate an answer to a question quickly or to solve a
problem efficiently.

5RI.1.8

Explain how an author uses reasons and evidence to support particular
points in a text, identifying which reasons and evidence support which
point(s).

5RI.1.9

lintegrate information from several texts on the same topic in order to
write or speak about the subject knowledgeably.

5RI.1.10

By the end of the year, proficiently and independently read and
comprehend informational text, including history/social studies, science
and technological texts, in a text complexity range determined by
gualitative and quantitative measures appropriate to grade 5.

5RI1.2.0

Listening and Speaking Standards

5RI.2.1

Engage effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners on grade 5 topics and
texts, building on others’ ideas and expressing their own clearly. a.
Come to discussions prepared having read or studied required material,
explicitly draw on that preparation and other information known about
the topic to explore ideas under discussion. b. Follow agreed-upon rules
for discussions and carry out assigned roles. c. Pose and respond to
specific questions by making comments that contribute to the discussion
and elaborate on the remarks of others. d. Review the key ideas
expressed and draw conclusions based on information and knowledge
gained from the discussions.

5RI1.2.2

Summarize a written text read aloud or information presented in diverse
media and formats, including visually, quantitatively, and orally.

5RI.2.3

Summarize the points a speaker makes and explain how each claim is
supported by reasons and evidence.

5RI.2.4

Report on a topic or text or present an opinion, sequencing ideas
logically and using appropriate facts and relevant, descriptive details to
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support main ideas or themes; speak clearly at an understandable pace.

5RI.2.5

Include multimedia components (e.g., graphics, sound) and visual
displays in presentations when appropriate to enhance the development
of main ideas or themes.

5RI.2.6

Adapt speech to a variety of contexts and tasks, using formal English
when appropriate to task and situation. (See grade 5 Language
standards 1 and 3 for specific expectations.)

SWL.0.0

Writing and Language Standards

SWL.1.0

Writing Standards

SWL.1.1

Write opinion pieces on topics or texts, supporting a point of view with
reasons and information. a. Introduce a topic or text clearly, state an
opinion, and create an organizational structure in which ideas are
logically grouped to support the writer's purpose. b. Provide logically
ordered reasons that are supported by facts and details. c. Link opinion
and reasons using words, phrases, and clauses (e.g., consequently,
specifically). d. Provide a concluding statement or section related to the
opinion presented.

SWL.1.2

Write informative/explanatory texts to examine a topic and convey ideas
and information clearly. a. Introduce a topic clearly, provide a general
observation and focus, and group related information logically; include
formatting (e.g., headings), illustrations, and multimedia when useful to
aiding comprehension. b. Develop the topic with facts, definitions,
concrete details, quotations, or other information and examples related
to the topic. c. Link ideas within and across categories of information
using words, phrases, and clauses (e.g., in contrast, especially). d. Use
precise language and domain-specific vocabulary to inform about or
explain the topic. e. Provide a concluding statement or section related to
the information or explanation presented.

SWL.1.3

Write narratives to develop real or imagined experiences or events
using effective technique, descriptive details, and clear event
sequences. a. Orient the reader by establishing a situation and
introducing a narrator and/or characters; organize an event sequence
that unfolds naturally. b. Use narrative techniques, such as dialogue
and description, to develop experiences and events or show the
responses of characters to situations. c. Use a variety of transitional
words and phrases to manage the sequence of events. d. Use concrete
words and phrases and sensory details to convey experiences and
events precisely. e. Provide a conclusion that follows from the narrated
experiences or events.

SWL.1.4

Produce clear and coherent writing in which the development and
organization are appropriate to task, purpose, and audience. (Grade-
specific expectations for writing types are defined in standards 1-3

above.)
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SWL.1.5

With guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing, rewriting, or
trying a new approach. (Editing for conventions should demonstrate
command of Language standards 1-3 up to and including grade 5.)

SWL.1.6

With some guidance and support from adults, use technology, including
the internet, to produce and publish writing as well as to interact and
collaborate with others; demonstrate sufficient command of keyboarding
skills in order to complete a writing task.

SWL.1.7

Conduct short research projects that use several sources to build
knowledge through investigation of different aspects of a topic and to
answer a specific question.

SWL.1.8

Recall relevant information from experiences or gather relevant
information from print and digital sources; summarize or paraphrase
information in notes and finished work, and provide a list of sources.

SWL.1.9

Draw evidence from literary or informational texts to support analysis,
reflection, and research. a. Apply grade 5 Reading standards to
literature. b. Apply grade 5 Reading standards to informational texts.

5WL.1.10

Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two)
for a range of discipline-specific tasks, purposes, and audiences.

SWL.2.0

Writing Foundational Standards

S5WL.2.1

Demonstrate and apply handwriting skills. a. Read and write cursive
letters, upper and lower case. b. Transcribe ideas legibly and fluently
with appropriate spacing and indentation. (NOTE: It is against state law
to assess penmanship 15-741 penmanship 15-741 (E).)

SWL.3.0

Language Standards

S5WL.3.1

Demonstrate command of the conventions of Standard English
grammar and usage when writing or speaking. a. Explain the function of
conjunctions, prepositions, and interjections in general and their
function in particular sentences. b. Form and use the perfect (e.g., | had
walked; | have walked; | will have walked) verb tenses. c. Use verb
tense to convey various times, sequences, states, and conditions. d.
Recognize and correct inappropriate shifts in verb tense. e. Use
correlative conjunctions (e.g., either/or, neither/nor). f. Write and
organize one or more paragraphs that contain: a topic sentence,
supporting details, and a conclusion that is appropriate to the writing
task (Reference Writing standards 1-3).

SWL.3.2

Demonstrate command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. a. Use
punctuation to separate items in a series. b. Use a comma to separate
an introductory element from the rest of the sentence. c. Use a comma
to set off the words yes and no (e.g., Yes, thank you), to set off a tag
question from the rest of the sentence (e.g., It’s true, isn’t it?), and to
indicate direct address (e.g., Is that you, Steve?). d. Use underlining,
quotation marks, or italics to indicate titles of works. e. Spell grade-
appropriate words correctly, consulting references as needed.

SWL.3.3

Use knowledge of language and its conventions when writing, speaking,
reading, or listening. a. Expand, combine, and reduce sentences for
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meaning, reader/listener interest, and style. b. Compare and contrast
the varieties of English (e.g., dialects, registers) used in stories, dramas,
or poems.

SWL.3.4

Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grade 5 reading and content, choosing
flexibly from a range of strategies. a. Use common, grade-appropriate
Greek and Latin affixes and roots as clues to the meaning of a word
(e.g., photograph, photosynthesis). b. Use context (e.g., cause/effect
relationships and comparisons in text) as a clue to the meaning of a
word or phrase. c. Consult reference materials (e.g., dictionaries,
glossaries, thesauruses), both print and digital, to find the pronunciation
and determine or clarify the precise meaning of key words and phrases.

SWL.3.5

Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings. a. Interpret figurative language,
including similes and metaphors, in context. b. Recognize and explain
the meaning of common idioms, adages, and proverbs. c. Use the
relationship between particular words (e.g., synonyms, antonyms,
homographs) to better understand each of the words.

SWL.3.6

Acquire and use accurately grade-appropriate general academic and
domain-specific words and phrases, including those that signal contrast,
addition, and other logical relationships (e.g., however, although,

nevertheless, similarly, moreover, in addition).
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Table A4

Group Consensus
AZ 2016 Standards for Language Arts, Grade 6

Level Description DOK

6RL.0.0 |Reading Standards for Literature

6RL.1.0 |Reading Standards for Literature

6RL.1.1 |Cite textual evidence to support analysis of what the text says explicitly 3
as well as inferences drawn from the text.

6RL.1.2 |Determine a theme or central idea of a text and how it is conveyed
through particular details; provide a summary of the text distinct from 3
personal opinions or judgments.

6RL.1.3 |Describe how a particular story’s or drama’s plot unfolds in a series of
episodes as well as how the characters respond or change as the plot 2
moves toward a resolution.

6RL.1.4 |Determine the meaning of words and phrases as they are used in a
text, including figurative and connotative meanings; analyze the impact | 2
of a specific word choice on meaning and tone.

6RL.1.5 |Analyze how a particular sentence, chapter, scene, or stanza fits into
the overall structure of a text and contributes to the development of the | 3
theme, setting, or plot.

6RL.1.6 |Explain how an author develops the point of view of the narrator or 3
speaker in a text.

6RL.1.7 |Compare and contrast the experience of reading a story, drama, or
poem to listening to or viewing an audio, video, or live version of the 3
text, including contrasting what they see and hear when reading the text
to what they perceive when they listen or watch.

6RL.1.8 |Compare and contrast texts in different forms or genres (e.g., stories
and poems; historical novels and fantasy stories) in terms of their 3
approaches to similar themes and topics.

6RL.1.9 |By the end of the year, proficiently and independently read and
comprehend literature, including stories, dramas, and poetry, in a text 5
complexity range determined by qualitative and quantitative measures
appropriate to grade 6.

6RI1.0.0 |Reading, Speaking, and Listening Standards for Informational Text

6RI.1.0 |Reading Standards for Informational Text

6RI.1.1 |Cite textual evidence to support analysis of what the text says explicitly 3
as well as inferences drawn from the text.

6RI.1.2 |Determine a central idea of a text and how it is conveyed through
particular details; provide a summary of the text distinct from personal 2
opinions or judgments.

6RI.1.3 |Analyze in detail how a key individual, event, or idea is introduced,
illustrated, and developed in a text (e.g., through examples or 3
anecdotes).

6RI.1.4 |Determine the meaning of words and phrases as they are used in a text, 5
including figurative, connotative, and technical meanings.

6RI.1.5 |Analyze how a particular sentence, paragraph, chapter, or section fits 3
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into the overall structure of a text and contributes to the development of
the ideas.

6RI.1.6

[Determine an author’s point of view or purpose in a text and explain
how it is conveyed in the text.

6RI.1.7

Integrate information presented in different media or formats (e.g.,
visually, quantitatively) as well as in words to develop a coherent
understanding of a topic or issue.

6RI.1.8

Trace and evaluate the argument and specific claims in a text,
distinguishing claims that are supported by reasons and evidence from
claims that are not.

6RI.1.9

Compare and contrast one author's presentation of events with that of
another author.

6RI.1.10

By the end of the year, proficiently and independently read and
comprehend informational texts and nonfiction in a text complexity
range determined by qualitative and quantitative measures appropriate
to grade 6.

6RI.2.0

Listening and Speaking Standards

6RI.2.1

IEngage effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners on grade 6 topics,
texts, and issues, building on others’ ideas and expressing their own
clearly. a. Come to discussions prepared having read or studied
required material; explicitly draw on that preparation by referring to
evidence on the topic, text, or issue to probe and reflect on ideas under
discussion. b. Follow rules for collegial discussions, set specific goals
and deadlines, and define individual roles as needed. c. Pose and
respond to specific questions with elaboration and detail by making
comments that contribute to the topic, text, or issue under discussion. d.
IReview the key ideas expressed, draw conclusions, and demonstrate
understanding of multiple perspectives through reflection and
paraphrasing.

6RI.2.2

Interpret information presented in diverse media and formats (e.g.,
visually, quantitatively, and orally) and explain how it contributes to a
topic, text, or issue under study.

6RI.2.3

IDelineate a speaker’s argument and specific claims, distinguishing
claims that are supported by reasons and evidence from claims that are
not.

6RI1.2.4

IPresent claims and findings, sequencing ideas logically and using
pertinent descriptions, facts, and details to accentuate main ideas or
themes; use appropriate eye contact, adequate volume, and clear
pronunciation.

6RI1.2.5

Include multimedia components (e.g., graphics, images, music, and
sound) and visual displays in presentations to clarify information.

6RI.2.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate. (See grade 6
IlLanguage standards 1 and 3 for specific expectations.)

6WL.0.0

Writing and Language Standards

6WL.1.0

Writing Standards
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6WL.1.1

Write arguments to support claims with clear reasons and relevant
evidence. a. Introduce claim(s) and organize the reasons and evidence
clearly. b. Support claim(s) with clear reasons and relevant evidence,
using credible sources and demonstrating an understanding of the topic
or text. ¢c. Use words, phrases, and clauses to clarify the relationships
among claim(s) and reasons. d. Establish and maintain a formal style.
e. Provide a concluding statement or section that follows from the
argument presented.

6WL.1.2

Write informative/explanatory texts to examine a topic and convey
ideas, concepts, and information through the selection, organization,
and analysis of relevant content. a. Introduce a topic; organize ideas,
concepts, and information, using strategies such as definition,
classification, comparison/contrast, and cause/effect; include formatting
(e.g., headings), graphics (e.g., charts, tables), and multimedia when
useful to aiding comprehension. b. Develop the topic with relevant facts,
definitions, concrete details, quotations, or other information and
examples. c. Use appropriate transitions to clarify the relationships
among ideas and concepts. d. Use precise language and domain-
specific vocabulary to inform about or explain the topic. e. Establish and
maintain a formal style. f. Provide a concluding statement or section
that follows from the information or explanation presented.

6WL.1.3

Write narratives to develop real or imagined experiences or events
using effective technique, relevant descriptive details, and well-
structured event sequences. a. Engage and orient the reader by
establishing a context and introducing a narrator and/or characters;
organize an event sequence that unfolds naturally and logically. b. Use
narrative techniques, such as dialogue, pacing, and description, to
develop experiences, events, and/or characters. ¢. Use a variety of
transition words, phrases, and clauses to convey sequence and signal
shifts from one time frame or setting to another. d. Use precise words
and phrases, relevant descriptive details, and sensory language to
convey experiences and events. e. Provide a conclusion that follows
from the narrated experiences or events.

6WL.1.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are defined in standards
1-3 above.)

6WL.1.5

With some guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing, rewriting, or
trying a new approach. (Editing for conventions should demonstrate

command of Language standards 1-3 up to and including grade 6.)
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6WL.1.6

Use technology, including the internet, to type and publish writing as
well as to interact and collaborate with others; demonstrate sufficient
command of keyboarding skills to complete a writing task in a single
sitting.

6WL.1.7

Conduct short research projects to answer a question, drawing on
several sources and refocusing the inquiry when appropriate.

6WL.1.8

Gather relevant information from multiple print and digital sources;
assess the credibility of each source; and quote or paraphrase the data
and conclusions of others while avoiding plagiarism and providing basic
bibliographic information for sources.

6WL.1.9

Draw evidence from literary or informational texts to support analysis,
reflection, and research. a. Apply grade 6 Reading standards to
literature. b. Apply grade 6 Reading standards to informational text and
nonfiction.

6WL.1.10

Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two)
for a range of discipline-specific tasks, purposes, and audiences.

6WL.2.0

Language Standards

6WL.2.1

Demonstrate command of the conventions of Standard English
grammar and usage when writing or speaking. a. Ensure that pronouns
are in the proper case (subjective, objective, and possessive). b. Use
intensive pronouns (e.g., myself, ourselves). c. Recognize and correct
inappropriate shifts in pronoun number and person. d. Recognize and
correct vague pronouns (i.e., ones with unclear or ambiguous
antecedents). e. Recognize variations from Standard English in their
own and others’ writing and speaking, and identify and use strategies to
improve expression in conventional language.

6WL.2.2

Demonstrate command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. a. Use
punctuation (commas, parentheses, dashes) to set off
nonrestrictive/parenthetical elements. b. Use correct spelling.

6WL.2.3

Use knowledge of language and its conventions when writing, speaking,
reading, or listening. a. Vary sentence patterns for meaning,
reader/listener interest, and style. b. Maintain consistent style and tone.

6WL.2.4

Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grade 6 reading and content, choosing
flexibly from a range of strategies. a. Use common, grade-appropriate
Greek or Latin affixes and roots as clues to the meaning of a word (e.g.,
audience, auditory, audible). b. Use context (e.g., the overall meaning of
a sentence or paragraph; a word’s position or function in a sentence) as
a clue to the meaning of a word or phrase. c. Consult reference
materials (e.g., dictionaries, glossaries, thesauruses), both print and
digital, to find the pronunciation of a word or determine or clarify its
precise meaning or its part of speech. d. Verify the preliminary

determination of the meaning of a word or phrase.
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6WL.2.5 |Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings. a. Interpret figures of speech (e.qg.,
personification) in context. b. Use the relationship between particular
words (e.g., causel/effect, part/whole, item/category) to better
understand each of the words. c. Distinguish among the connotations
(associations) of words with similar denotations (definitions) (e.g.,
stingy, scrimping, economical, unwasteful, thrifty).

6WL.2.6 |Acquire and use accurately grade-appropriate general academic and
domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or
expression.

Wisconsin Center for Education Products and Services - WebbAlign | 2
1



Table A5

Group Consensus
AZ 2016 Standards for Language Arts, Grade 7

Level

IDescription

DOK

7RL.0.0

IReading Standards for Literature

7RL.1.0

IReading Standards for Literature

7/RL.1.1

Cite several pieces of textual evidence to support analysis of what the
text says explicitly as well as inferences drawn from the text.

7RL.1.2

Determine a theme or central idea of a text and analyze its
development over the course of the text; provide an objective summary
of the text.

7RL.1.3

Analyze how particular elements of a story or drama interact (e.g., how
setting shapes the characters or plot).

7RL.1.4

Determine the meaning of words and phrases as they are used in a
text, including figurative and connotative meanings; analyze the impact
of specific word choices on meaning and tone, including rhymes and
other repetitions of sounds (e.g., alliteration) on a specific verse or
stanza of a poem or section of a story or drama.

7RL.1.5

Analyze the structure of a text, including how a drama or poem’s form
or structure contributes to its meaning.

7RL.1.6

Analyze how an author develops and contrasts the points of view of
different characters or narrators in a text.

7RL.1.7

Compare and contrast a written story, drama, or poem to its audio,
filmed, staged, or multimedia version, analyzing the effects of
techniques unique to each medium (e.qg., lighting, sound, color, or
camera focus and angles in a film).

7RL.1.8

Compare and contrast a fictional portrayal of a time, place, or character
and a historical account of the same period as a means of
understanding how authors of fiction use or alter history.

7RL.1.9

By the end of the year, proficiently and independently read and
comprehend literature, including stories, dramas, and poetry, in a text
complexity range determined by qualitative and quantitative measures
appropriate to grade 7.

7RI.0.0

IReading, Speaking, and Listening Standards for Informational Text

7R1.1.0

IReading Standards for Informational Text

7RI.1.1

Cite several pieces of textual evidence to support analysis of what the
text says explicitly as well as inferences drawn from the text.

7R1.1.2

Determine two or more central ideas in a text and analyze their
development over the course of the text; provide an objective summary
of the text.

7RI.1.3

Analyze the interactions between individuals, events, and ideas in a text
(e.g., how ideas influence individuals or events, or how individuals
influence ideas or events).
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7RI1.1.4

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings; analyze
the impact of specific word choices on meaning and tone.

7RI.1.5

nalyze the structure an author uses to organize a text, including how
the major sections contribute to the whole and to the development of
the ideas.

7R1.1.6

Determine an author’s point of view or purpose in a text and analyze
how the author distinguishes his or her position from that of others.

7RI.1.7

7RI.1.8

Compare and contrast a text to an audio, video, or multimedia version
of the text, analyzing each medium’s portrayal of the subject (e.g., how
the delivery of a speech affects the impact of the words).

Trace and evaluate the argument and specific claims in a text,
assessing whether the reasoning is sound and the evidence is relevant
and sufficient to support the claims.

7RI.1.9

Analyze how two or more authors writing about the same topic shape
their presentations of key information by emphasizing different evidence
or advancing different interpretations of facts.

7R1.1.10

By the end of the year, proficiently and independently read and
comprehend informational texts and nonfiction in a text complexity
range determined by qualitative and quantitative measures appropriate
to grade 7.

7R1.2.0

Listening and Speaking Standards

7R1.2.1

IEngage effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners on grade 7 topics,
texts, and issues, building on others’ ideas and expressing their own
clearly. a. Come to discussions prepared having read or researched
material under study; explicitly draw on that preparation by referring to
evidence on the topic, text, or issue to probe and reflect on ideas under
discussion. b. Follow rules for collegial discussions, track progress
toward specific goals and deadlines, and define individual roles as
needed. c. Pose questions that elicit elaboration and respond to others’
questions and comments with relevant observations and ideas that
bring the discussion back on topic as needed. d. Acknowledge new
information expressed by others and, when warranted, modify their own
views.

7R1.2.2

Analyze the main ideas and supporting details presented in diverse
media and formats (e.g., visually, quantitatively, and orally) and explain
how the ideas clarify a topic, text, or issue under study.

7R1.2.3

IDelineate a speaker’s argument and specific claims, evaluating the
soundness of the reasoning and the relevance and sufficiency of the
evidence.

7R1.2.4

[Present claims and findings, emphasizing salient points in a focused,
coherent manner with pertinent descriptions, appropriate vocabulary,
facts, details, and examples; use appropriate eye contact, adequate
volume, and clear pronunciation.

7R1.2.5

Include multimedia components and visual displays in presentations to
clarify claims and findings and emphasize salient points.
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7RI.2.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate. (See grade 7
Language standards 1 and 3 for specific expectations.)

7WL.0.0

Writing and Language Standards

7WL.1.0

Writing Standards

7/WL.1.1

Write arguments to support claims with clear reasons and relevant
evidence. a. Introduce claim(s), acknowledge alternate or opposing
claims, and organize the reasons and evidence logically. b. Support
claim(s) with logical reasoning and relevant evidence, using accurate,
credible sources and demonstrating an understanding of the topic or
text. c. Use words, phrases, and clauses to create cohesion and clarify
the relationships among claim(s), reasons, and evidence. d. Establish
and maintain a formal style. e. Provide a concluding statement or
section that follows from and supports the argument presented.

7WL.1.2

Write informative/explanatory texts to examine a topic and convey
ideas, concepts, and information through the selection, organization,
and analysis of relevant content. a. Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information, using
strategies such as definition, classification, comparison/contrast, and
cause/effect; include formatting (e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to aiding comprehension. b.
Develop the topic with relevant facts, definitions, concrete details,
guotations, or other information and examples. c. Use appropriate
transitions to create cohesion and clarify the relationships among ideas
and concepts. d. Use precise language and domain-specific vocabulary
to inform about or explain the topic. e. Establish and maintain a formal
style. f. Provide a concluding statement or section that follows from and
supports the information or explanation presented.

7WL.1.3

Write narratives to develop real or imagined experiences or events
using effective technique, relevant descriptive details, and well-
structured event sequences. a. Engage and orient the reader by
establishing a context and point of view and introducing a narrator
and/or characters; organize an event sequence that unfolds naturally
and logically. b. Use narrative techniques, such as dialogue, pacing,
and description, to develop experiences, events, and/or characters. c.
Use a variety of transition words, phrases, and clauses to convey
sequence and signal shifts from one time frame or setting to another. d.
Use precise words and phrases, relevant descriptive details, and
sensory language to capture the action and convey experiences and
events. e. Provide a conclusion that follows from and reflects on the
narrated experiences or events.

/WL.1.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are defined in standards
1-3 above).

7WL.1.5

With some guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing, rewriting, or

trying a new approach, focusing on how well purpose and audience
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have been addressed. (Editing for conventions should demonstrate
command of Language standards 1-3 up to and including grade 7.)

7WL.1.6

Use technology, including the internet, to produce and publish writing as
well as to interact and collaborate with others.

TWL.1.7

Conduct short research projects to answer a question, drawing on
several sources and generating additional related, focused questions for
further research and investigation.

7WL.1.8

Gather relevant information from multiple print and digital sources, using
search terms effectively; assess the credibility and accuracy of each
source; and quote or paraphrase the data and conclusions of others
while avoiding plagiarism and following a standard format for citation.

7WL.1.9

Draw evidence from literary or informational texts to support analysis,
reflection, and research. a. Apply grade 7 Reading standards to
literature. b. Apply grade 7 Reading standards to informational text and
nonfiction.

7WL.1.10

Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two)
for a range of discipline-specific tasks, purposes, and audiences.

7WL.2.0

Language Standards

7WL.2.1

Demonstrate command of the conventions of Standard English
grammar and usage when writing or speaking. a. Explain the function of
phrases and clauses in general and their function in specific sentences.
b. Choose among simple, compound, complex, and compound-complex
sentences to signal differing relationships among ideas. c. Place
phrases and clauses within a sentence, recognizing and correcting
misplaced and dangling modifiers.

7WL.2.2

Demonstrate command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. a. Use a comma
to separate coordinate adjectives. b. Use correct spelling.

7WL.2.3

Use knowledge of language and its conventions when writing, speaking,
reading, or listening. a. Choose language that expresses ideas precisely

and concisely, recognizing and eliminating wordiness and redundancy.
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7WL.2.4

Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grade 7 reading and content, choosing
flexibly from a range of strategies. a. Use common, grade-appropriate
Greek or Latin affixes and roots as clues to the meaning of a word (e.qg.,
belligerent, bellicose, rebel). b. Use context (e.g., the overall meaning of
a sentence or paragraph; a word’s position or function in a sentence) as
a clue to the meaning of a word or phrase. c. Consult general and
specialized reference materials (e.g., dictionaries, glossaries,
thesauruses), both print and digital, to find the pronunciation of a word
or determine or clarify its precise meaning or its part of speech. d. Verify
the preliminary determination of the meaning of a word or phrase.

7WL.2.5

Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings. a. Interpret figures of speech (e.g.,
literary, religious, and mythological allusions) in context. b. Use the
relationship between particular words (e.g., synonym/antonym, analogy)
to better understand each of the words. c. Distinguish among the
connotations (associations) of words with similar denotations
(definitions) (e.g., refined, respectful, polite, diplomatic, condescending).

7WL.2.6

Acquire and use accurately grade-appropriate general academic and
domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or

expression.
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Table A.6

Group Consensus
AZ 2016 Standards for Language Arts, Grade 8

Level

Description

DOK

8RL.0.0

Reading Standards for Literature

8RL.1.0

Reading Standards for Literature

8RL.1.1

Cite the textual evidence that most strongly supports an analysis of
what the text says explicitly as well as inferences drawn from the text.

8RL.1.2

Determine a theme or central idea of a text and analyze its
development over the course of the text, including its relationship to the
characters, setting, and plot; provide an objective summary of the text.

8RL.1.3

Analyze how particular lines of dialogue or incidents in a story or drama
propel the action, reveal aspects of a character, or provoke a decision.

8RL.1.4

Determine the meaning of words and phrases as they are used in a
text, including figurative and connotative meanings; analyze the impact
of specific word choices on meaning and tone, including analogies or
allusions to other texts.

8RL.1.5

Compare and contrast the structure of two or more texts and analyze
how the differing structure of each text contributes to its meaning and
style.

8RL.1.6

Analyze how differences in the points of view of the characters and the
audience or reader (e.g., created through the use of dramatic irony)
create such effects as suspense or humor.

8RL.1.7

Analyze the extent to which a filmed or live production of a story or
drama stays faithful to or departs from the text or script, evaluating the
choices made by the director or actors.

8RL.1.8

Analyze how a modern work of fiction draws on themes, patterns of
events, or character types from myths, traditional stories or religious
works, including describing how the material is rendered new.

8RL.1.9

By the end of the year, proficiently and independently read and
comprehend literature, including stories, dramas and poetry, in a text
complexity range determined by qualitative and quantitative measures
appropriate to grade 8.

8RI.0.0

IReading, Speaking, and Listening Standards for Informational Text

8RI.1.0

Reading Standards for Informational Text

8RI.1.1

Cite the textual evidence that most strongly supports an analysis of
what the text says explicitly as well as inferences drawn from the text.

8RI.1.2

Determine a central idea of a text and analyze its development over the
course of the text, including its relationship to supporting ideas; provide
an objective summary of the text.

8RI.1.3

Analyze how a text makes connections among and distinctions between
individuals, ideas, or events (e.g., through comparisons, analogies, or
categories).
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8RI.1.4

Determine the meaning of words and phrases as they are used in a text,
including figurative, connotative, and technical meanings; analyze the
impact of specific word choices on meaning and tone, including
analogies or allusions to other texts.

8RI.1.5

nalyze in detail the structure of a specific paragraph in a text, including
the role of particular sentences in developing and refining a key
concept.

8RI.1.6

Determine an author's point of view, perspective and purpose in a text
and analyze how the author acknowledges and responds to conflicting
evidence or viewpoints.

8RI.1.7

|Evaluate the advantages and disadvantages of using different mediums
(e.g., print or digital text, video, multimedia) to present a particular topic
or idea.

8RI.1.8

|Delineate and evaluate the argument and specific claims in a text,
assessing whether the reasoning is sound and the evidence is relevant
and sufficient; recognize when irrelevant evidence is introduced.

8RI.1.9

Analyze a case in which two or more texts provide conflicting
information on the same topic and identify where the texts disagree on
matters of fact or interpretation.

8RI.1.10

By the end of the year, proficiently and independently read and
comprehend informational texts and nonfiction in a text complexity
range determined by qualitative and quantitative measures appropriate
to grade 8.

8RI.2.0

Listening and Speaking Standards

8RI.2.1

IEngage effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners on grade 8 topics,
texts, and issues, building on others’ ideas and expressing their own
clearly. a. Come to discussions prepared having read or researched
material under study; explicitly draw on that preparation by referring to
evidence on the topic, text, or issue to probe and reflect on ideas under
discussion. b. Follow rules for collegial discussions and decision-
making, track progress toward specific goals and deadlines, and define
individual roles as needed. c. Pose questions that connect the ideas of
several speakers and respond to others' questions and comments with
relevant evidence, observations, and ideas. d. Acknowledge new
information expressed by others, and, when warranted, qualify or justify
their own views based on the evidence presented.

8RI.2.2

Analyze the purpose of information presented in diverse media and
formats (e.g., visually, quantitatively, orally) and evaluate the motives
(e.g., social, commercial, political) behind its presentation.

8RI1.2.3

IDelineate a speaker’s argument and specific claims, evaluating the
soundness of the reasoning and relevance and sufficiency of the
evidence and identifying when irrelevant evidence is introduced.
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8RI.2.4

IPresent claims and findings, emphasizing salient points in a focused,
coherent manner with relevant evidence, sound valid reasoning, and
well-chosen details; use appropriate eye contact, adequate volume, and
clear pronunciation.

8RI.2.5

Integrate multimedia and visual displays into presentations to clarify
information, strengthen claims and evidence, and add interest.

8RI.2.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate. (See grade 8
[Language standards 1 and 3 for specific expectations.)

8WL.0.0

Writing and Language Standards

8WL.1.0

Writing Standards

8WL.1.1

Write arguments to support claims with clear reasons and relevant
evidence. a. Introduce claim(s), acknowledge and distinguish the
claim(s) from alternate or opposing claims, and organize the reasons
and evidence logically. b. Support claim(s) with logical reasoning and
relevant evidence, using accurate, credible sources and demonstrating
an understanding of the topic or text. c. Use words, phrases, and
clauses to create cohesion and clarify the relationships among claim(s),
counterclaims, reasons, and evidence. d. Establish and maintain a
formal style. e. Provide a concluding statement or section that follows
from and supports the argument presented.

8WL.1.2

Write informative/explanatory texts to examine a topic and convey
ideas, concepts, and information through the selection, organization,
and analysis of relevant content. a. Introduce a topic clearly, previewing
what is to follow; organize ideas, concepts, and information into broader
categories; include formatting (e.g., headings), graphics (e.g., charts,
tables), and multimedia when useful to aiding comprehension. b.
Develop the topic with well-chosen, relevant facts, definitions, concrete
details, quotations, or other information and examples. c. Use
appropriate and varied transitions to create cohesion and clarify the
relationships among ideas and concepts. d. Use precise language and
domain-specific vocabulary to inform about or explain the topic. e.
Establish and maintain a formal style. f. Provide a concluding statement
or section that follows from and supports the information or explanation
presented.
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8WL.1.3

\Write narratives to develop real or imagined experiences or events
using effective technique, relevant descriptive details, and well-
structured event sequences. a. Engage and orient the reader by
establishing a context and point of view and introducing a narrator
and/or characters; organize an event sequence that unfolds naturally
and logically. b. Use narrative technigues, such as dialogue, pacing,
description, and reflection, to develop experiences, events, and/or
characters. c. Use a variety of transition words, phrases, and clauses to
convey sequence, signal shifts from one time frame or setting to
another, and show the relationships among experiences and events. d.
Use precise words and phrases, relevant descriptive details, and
sensory language to capture the action and convey experiences and
events. e. Provide a conclusion that follows from and reflects on the
narrated experiences or events.

8WL.1.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are defined in standards
1-3 above.)

8WL.1.5

With some guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing, rewriting, or
trying a new approach, focusing on how well purpose and audience
have been addressed. (Editing for conventions should demonstrate
command of Language standards 1-3 up to and including grade 8.)

8WL.1.6

Use technology, including the internet, to produce and publish writing
and present the relationships between information and ideas efficiently
as well as to interact and collaborate with others.

8WL.1.7

Conduct short research projects to answer a question (including a self-
generated question), drawing on several sources and generating
additional related, focused questions that allow for multiple avenues of
exploration.

8WL.1.8

Gather relevant information from multiple print and digital sources, using
search terms effectively; assess the credibility and accuracy of each
source; and quote or paraphrase the data and conclusions of others
while avoiding plagiarism and following a standard format for citation.

8WL.1.9

Draw evidence from literary or informational texts to support analysis,
reflection, and research. a. Apply grade 8 Reading standards to
literature. b. Apply grade 8 Reading standards to informational text and
nonfiction.

8WL.1.10

Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two)

for a range of discipline-specific tasks, purposes, and audiences.
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8WL.2.0

|Language Standards

8WL.2.1

Demonstrate command of the conventions of Standard English
grammar and usage when writing or speaking. a. Explain the function of
verbals (gerunds, participles, infinitives) in general and their function in
particular sentences. b. Form and use verbs in the active and passive
voice. c. Form and use verbs in the indicative, imperative, interrogative,
conditional, and subjunctive mood. d. Recognize and correct
inappropriate shifts in verbals, voice, and mood.

8WL.2.2

Demonstrate command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. a. Use
punctuation (comma, ellipsis, dash) to indicate a pause or break. b. Use
an ellipsis to indicate an omission. c. Use correct spelling.

8WL.2.3

Use knowledge of language and its conventions when writing, speaking,
reading, or listening. a. Use verbs in the active and passive voice and in
the conditional and subjunctive mood to achieve particular effects (e.g.,
emphasizing the actor or the action; expressing uncertainty or
describing a state contrary to fact).

8WL.2.4

Determine or clarify the meaning of unknown and multiple-meaning
words or phrases based on grade 8 reading and content, choosing
flexibly from a range of strategies. a. Use common, grade-appropriate
Greek or Latin affixes and roots as clues to the meaning of a word (e.g.,
precede, recede, and secede). b. Use context (e.g., the overall meaning
of a sentence or paragraph; a word’s position or function in a sentence)
as a clue to the meaning of a word or phrase. c. Consult general and
specialized reference materials (e.g., dictionaries, glossaries,
thesauruses), both print and digital, to find the pronunciation of a word
or determine or clarify its precise meaning or its part of speech. d. Verify
the preliminary determination of the meaning of a word or phrase.

8WL.2.5

Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings. a. Interpret figures of speech (e.g.
verbal irony, puns) in context. b. Use the relationship between particular
words to better understand each of the words. c. Distinguish among the
connotations (associations) of words with similar denotations
(definitions) (e.g., bullheaded, willful, firm, persistent, resolute).

8WL.2.6

Acquire and use accurately grade-appropriate general academic and
domain-specific words and phrases; gather vocabulary knowledge when
considering a word or phrase important to comprehension or
expression.
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Table A.7

Group Consensus
AZ 2016 Standards for Language Arts, Grade 9

introduced and developed, and the connections that are drawn between
them.

Level |Description DOK

9RL.0.0 |Reading Standards for Literature

9RL.1.0 |Reading Standards for Literature

9RL.1.1 |Cite strong and thorough textual evidence to support analysis of what 2
the text says explicitly as well as inferences drawn from the text.

9RL.1.2 |Determine a theme or central idea of a text and analyze in detalil its
development over the course of the text, including how it emerges and 3
is shaped and refined by specific details; provide an objective summary
of the text.

9RL.1.3 |Analyze how complex characters (e.g., those with multiple or conflicting
motivations) develop over the course of a text, interact with other 3
characters, and advance the plot or develop the theme.

9RL.1.4 |Determine the meaning of words and phrases as they are used in the
text, including figurative and connotative meanings; analyze the 3
cumulative impact of specific word choices on meaning and tone.

9RL.1.5 |Analyze how an author’s choices concerning how to structure a text,
order events within it, and manipulate time create such effects as 3
mystery, tension, or surprise.

9RL.1.6 |Analyze how points of view and/or cultural experiences are reflected in 3
works of literature, drawing from a variety of literary texts.

9RL.1.7 |Analyze the representation of a subject or a key scene in two different
artistic mediums, including what is emphasized or absent in each 3
treatment.

9RL.1.8 |Analyze how an author draws on and transforms source material in a 3
specific work.

9RL.1.9 |By the end of the year, proficiently and independently read and
comprehend literature, including stories, drama, and poetry, in a text 2
complexity range determined by qualitative and quantitative measures
appropriate to grade 9.

9RI.0.0 ||Reading, Speaking, and Listening Standards for Informational Text

9RI.1.0 |Reading Standards for Informational Text

9RI.1.1 ‘Cite strong and thorough textual evidence to support analysis of what 5
the text says explicitly as well as inferences drawn from the text.

9RI.1.2 |Determine a central idea of a text and analyze its development over the
course of the text, including how it emerges and is shaped and refined 3
by specific details; provide an objective summary of the text.

9RI.1.3 nalyze how the author constructs an analysis or series of ideas or
events, including the order in which the points are made, how they are 3
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9RI.1.4

Determine the meaning of words and phrases as they are used in a text,
including figurative, connotative, and technical meanings; analyze the
cumulative impact of specific word choices on meaning and tone.

9RI.1.5

Analyze in detail how an author’s ideas or claims are developed and
refined by particular sentences, paragraphs, or larger portions of a text
(e.g., a section or chapter).

9RI.1.6

Determine an author’s point of view or purpose in a text and analyze
how an author uses rhetoric to advance that point of view or purpose.

9RI.1.7

Analyze various accounts of a subject told in different mediums (e.g., a
person’s life story in both print and multimedia), determining which
details are emphasized in each account.

9RI.1.8

Delineate and evaluate the argument and specific claims in a text,
assessing whether the reasoning is valid and the evidence is relevant
and sufficient; identify false statements and fallacious reasoning.

9RI.1.9

Analyze seminal/primary documents of historical and literary
significance, including how they address related themes and concepts.

9RI.1.10

By the end of the year, proficiently and independently read and
comprehend informational texts and nonfiction in a text complexity
range determined by qualitative and quantitative measures appropriate
to grade 9.

9RI.2.0

IListening and Speaking Standards

9RI.2.1

linitiate and participate effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse partners on grade
9 topics, texts, and issues, building on others' ideas and expressing
their own clearly and persuasively. a. Come to discussions prepared
having read and researched material under study; explicitly draw on that
preparation by referring to evidence from texts and other research on
the topic or issue to stimulate a thoughtful, well-reasoned exchange of
ideas. b. Work with peers to set rules for collegial discussions and
decision-making (e.g., informal consensus, taking votes on key issues,
and presentation of alternate views), clear goals and deadlines, and
individual roles as needed. c. Propel conversations by posing and
responding to questions that relate the current discussion to broader
themes or larger ideas; actively incorporate others into the discussion;
and clarify, verify, or challenge ideas and conclusions. d. Respond
thoughtfully to diverse perspectives, summarize points of agreement
and disagreement, and, when warranted, qualify or justify their own
views and understanding and make new connections based on the
evidence and reasoning presented.

9RI.2.2

lIntegrate multiple sources of information presented in diverse media
and formats, evaluating the credibility and accuracy of each source.

9RI.2.3

Evaluate a speaker’s point of view, reasoning, use of evidence, and use
of rhetoric, identifying any fallacious reasoning or exaggerated or
distorted evidence.
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9RI.2.4

Present information, findings, and supporting evidence clearly,
concisely, and logically such that listeners can follow the line of
reasoning and the organization, development, substance, and style are
appropriate to purpose, audience, and task; use appropriate eye
contact, adequate volume, and clear pronunciation.

9RI.2.5

Make strategic use of digital media in presentations to enhance
understanding of findings, reasoning, and evidence and to add interest.

9RI.2.6

Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate. (See grade 9
Language standards 1 and 3 for specific expectations.)

9WL.0.0

Writing and Language Standards

9WL.1.0

Writing Standards

OWL.1.1

Write arguments to support claims in an analysis of substantive topics
or texts, using valid reasoning and relevant and sufficient evidence. a.
Introduce precise claim(s), distinguish the claim(s) from alternate or
opposing claims, and create an organization that establishes clear
relationships among claim(s), counterclaims, reasons, and evidence. b.
Develop claim(s) and counterclaims fairly, supplying evidence for each
while pointing out the strengths and limitations of both in a manner that
anticipates the audience’s knowledge level and concerns. c. Use words,
phrases, and clauses to link the major sections of the text, create
cohesion, and clarify the relationships between claim(s) and reasons,
between reasons and evidence, and between claim(s) and
counterclaims. d. Establish and maintain a formal style and objective
tone while attending to the norms and conventions of the discipline in
which they are writing. e. Provide a concluding statement or section that
follows from and supports the argument presented.

9WL.1.2

\Write informative/explanatory texts to examine and convey complex
ideas, concepts, and information clearly and accurately through the
effective selection, organization, and analysis of content. a. Introduce a
topic; organize complex ideas, concepts, and information to make
important connections and distinctions; include formatting (e.qg.,
headings), graphics (e.g., figures, tables), and multimedia when useful
to aiding comprehension. b. Develop the topic with well-chosen,
relevant, and sufficient facts, extended definitions, concrete details,
guotations, or other information and examples appropriate to the
audience’s knowledge of the topic. c. Use appropriate and varied
transitions to link the major sections of the text, create cohesion, and
clarify the relationships among complex ideas and concepts. d. Use
precise language and domain-specific vocabulary to manage the
complexity of the topic. e. Establish and maintain a formal style and an
appropriate tone while attending to the norms and conventions of the
discipline in which they are writing. f. Provide a concluding statement or
section that follows from and supports the information or explanation

presented (e.g., articulating implications or the significance of the topic).
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9WL.1.3

\Write narratives to develop real or imagined experiences or events
using effective technique, well-chosen details, and well-structured event
sequences. a. Engage and orient the reader by setting out a problem,
situation, or observation, establishing one or multiple point(s) of view,
and introducing a narrator and/or characters; create a smooth
progression of experiences or events. b. Use narrative techniques, such
as dialogue, pacing, description, reflection, and multiple plot lines, to
develop experiences, events, and/or characters. c. Use a variety of
techniques to sequence events so that they build on one another to
create a coherent whole. d. Use precise words and phrases, relevant
descriptive details, and sensory language to convey a vivid picture of
the experiences, events, setting, and/or characters. e. Provide a
conclusion that follows from and reflects on what is experienced,
observed, or resolved over the course of the narrative.

9WL.1.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are defined in standards
1-3 above.)

9WL.1.5

Develop and strengthen writing as needed by planning, revising, editing,
rewriting, or trying a new approach, focusing on addressing what is
most significant for a specific purpose and audience. (Editing for
conventions should demonstrate command of Language standards 1-3
up to and including grade 9.)

9WL.1.6

Use technology, including the internet, to produce, publish, and update
individual or shared writing products, taking advantage of technology's
capacity to link to other information and to display information flexibly
and dynamically.

OWL.1.7

Conduct short as well as more sustained research projects to answer a
question (including a self-generated question) or solve a problem;
narrow or broaden the inquiry when appropriate; synthesize multiple
sources on the subject, demonstrating understanding of the subject
under investigation.

OWL.1.8

Gather relevant information from multiple authoritative print and digital
sources, using advanced searches effectively; assess the usefulness of
each source in answering the research question; integrate information
into the text selectively to maintain the flow of ideas, avoiding plagiarism
and following a standard format for citation.

9WL.1.9

Draw evidence from literary or informational texts to support analysis,
reflection, and research. a. Apply grades 9 Reading standards to
literature. b. Apply grades 9 Reading standards to informational text and
nonfiction.

9WL.1.10

Write routinely over extended time frames (time for research, reflection,
and revision) and shorter time frames (a single sitting or a day or two)

for a range of tasks, purposes, and audiences.
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9WL.2.0

Language Standards

OWL.2.1

Demonstrate command of the conventions of Standard English
grammar and usage when writing or speaking. a. Use parallel structure.
b. Use various types of phrases (noun, verb, adjectival, adverbial,
participial, prepositional, and absolute) and clauses (independent,
dependent; noun, relative, adverbial) to convey specific meanings and
add variety and interest to writing or presentations.

OWL.2.2

Demonstrate command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. a. Use a
semicolon (and perhaps a conjunctive adverb) to link two or more
closely related independent clauses. b. Use a colon to introduce a list or
quotation. c. Use correct spelling.

9WL.2.3

Apply knowledge of language to understand how language functions in
different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening. a. Write and edit work
so that it conforms to the guidelines in a style manual.

OWL.2.4

Determine or clarify the meaning of unknown and multiple-meaning
words and phrases based on grade 9 reading and content, choosing
flexibly from a range of strategies. a. Identify and correctly use patterns
of word changes that indicate different meanings or parts of speech
(e.g., analyze, analysis, analytical; advocate, advocacy). b. Use context
(e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or
phrase. c. Consult general and specialized reference materials (e.g.,
dictionaries, glossaries, thesauruses), both print and digital, to find the
pronunciation of a word or determine or clarify its precise meaning, its
part of speech, or its etymology. d. Verify the preliminary determination
of the meaning of a word or phrase.

9WL.2.5

Demonstrate understanding of figurative language, word relationships,
and nuances in word meanings. a. Interpret figures of speech (e.g.,
euphemism, oxymoron) in context and analyze their role in the text. b.
Analyze nuances in the meaning of words with similar denotations.

9WL.2.6

Acquire and use accurately general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when considering a

word or phrase important to comprehension or expression.
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Table A.8
Group Consensus
AZ 2016 Standards for Language Arts, Grade 10

the text says explicitly as well as inferences drawn from the text.

Level IDescription DOK
10RL.0.0 |Reading Standards for Literature

10RL.1.0 |Reading Standards for Literature

10RL.1.1 |[Cite strong and thorough textual evidence to support analysis of what 2

10RL.1.2 |Determine a theme or central idea of a text and analyze in detail its
development over the course of the text, including how it emerges and
is shaped and refined by specific details; provide an objective
summary of the text.

10RL.1.3 |Analyze how complex characters (e.g., those with multiple or
conflicting motivations) develop over the course of a text, interact with
other characters, and advance the plot or develop the theme.

10RL.1.4 |Determine the meaning of words and phrases as they are used in the
text, including figurative and connotative meanings; analyze the
cumulative impact of specific word choices on meaning and tone.

10RL.1.5 |Analyze how an author’s choices concerning how to structure a text,
order events within it, and manipulate time create such effects as
mystery, tension, or surprise.

10RL.1.6 |Analyze how points of view and/or cultural experiences are reflected in
works of literature, drawing from a variety of literary texts.

10RL.1.7 |Analyze the representation of a subject or a key scene in two different
artistic mediums, including what is emphasized or absent in each
treatment.

10RL.1.8 |Analyze how an author draws on and transforms source material in a
specific work.

10RL.1.9 |By the end of the year, proficiently and independently read and
comprehend literature, including stories, drama, and poetry, in a text
complexity range determined by qualitative and quantitative measures
appropriate to grade 10.

10RI.0.0 |Reading, Speaking, and Listening Standards for Informational
Text

10RI.1.0 |Reading Standards for Informational Text

10RI.1.1 |Cite strong and thorough textual evidence to support analysis of what
the text says explicitly as well as inferences drawn from the text.

10RI.1.2 |Determine a central idea of a text and analyze its development over
the course of the text, including how it emerges and is shaped and
refined by specific details; provide an objective summary of the text.

10RI.1.3 |Analyze how the author constructs an analysis or series of ideas or
events, including the order in which the points are made, how they are
introduced and developed, and the connections that are drawn
between them.
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10RI.1.4

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings; analyze
the cumulative impact of specific word choices on meaning and tone.

10RI.1.5

Analyze in detail how an author’s ideas or claims are developed and
refined by particular sentences, paragraphs, or larger portions of a text
(e.g., a section or chapter).

10RI.1.6

Determine an author’s point of view or purpose in a text and analyze
how an author uses rhetoric to advance that point of view or purpose.

10RI.1.7

Analyze various accounts of a subject told in different mediums (e.g., a
person’s life story in both print and multimedia), determining which
details are emphasized in each account.

10RI.1.8

Delineate and evaluate the argument and specific claims in a text,
assessing whether the reasoning is valid and the evidence is relevant
and sufficient; identify false statements and fallacious reasoning.

10RI.1.9

Analyze seminal/primary documents of historical and literary
significance, including how they address related themes and concepts.

10RI.1.10

By the end of the year, proficiently and independently read and
comprehend informational texts and nonfiction in a text complexity
range determined by qualitative and quantitative measures appropriate
to grade 10.

10RI.2.0

Listening and Speaking Standards

10RI.2.1

Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grades 10 topics, texts, and issues, building on others'
ideas and expressing their own clearly and persuasively. a. Come to
discussions prepared having read and researched material under
study; explicitly draw on that preparation by referring to evidence from
texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas. b. Work with peers to set rules for
collegial discussions and decision-making (e.g., informal consensus,
taking votes on key issues, and presentation of alternate views), clear
goals and deadlines, and individual roles as needed. c. Propel
conversations by posing and responding to questions that relate the
current discussion to broader themes or larger ideas; actively
incorporate others into the discussion; and clarify, verify, or challenge
ideas and conclusions. d. Respond thoughtfully to diverse
perspectives, summarize points of agreement and disagreement, and,
when warranted, qualify or justify their own views and understanding
and make new connections based on the evidence and reasoning
presented.

10RI.2.2

Integrate multiple sources of information presented in diverse media
and formats, evaluating the credibility and accuracy of each source.

10RI.2.3

Evaluate a speaker’s point of view, reasoning, use of evidence, and
use of rhetoric, identifying any fallacious reasoning or exaggerated or
distorted evidence.
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10RI.2.4 |Present information, findings, and supporting evidence clearly,
concisely, and logically such that listeners can follow the line of
reasoning and the organization, development, substance, and style are
appropriate to purpose, audience, and task; use appropriate eye
contact, adequate volume, and clear pronunciation.

10RI.2.5 |Make strategic use of digital media in presentations to enhance |
understanding of findings, reasoning, and evidence and to add
interest.

10RI.2.6  |Adapt speech to a variety of contexts and tasks, demonstrating
command of formal English when indicated or appropriate. (See grade
10 Language standards 1 and 3 for specific expectations.)

10WL.0.0 |Writing and Language Standards

10WL.1.0 [Writing Standards

10WL.1.1 |Write arguments to support claims in an analysis of substantive topics
or texts, using valid reasoning and relevant and sufficient evidence. a.
Introduce precise claim(s), distinguish the claim(s) from alternate or
opposing claims, and create an organization that establishes clear
relationships among claim(s), counterclaims, reasons, and evidence.
b. Develop claim(s) and counterclaims fairly, supplying evidence for
each while pointing out the strengths and limitations of both in a
manner that anticipates the audience’s knowledge level and concerns.
c. Use words, phrases, and clauses to link the major sections of the
text, create cohesion, and clarify the relationships between claim(s)
and reasons, between reasons and evidence, and between claim(s)
and counterclaims. d. Establish and maintain a formal style and
objective tone while attending to the norms and conventions of the
discipline in which they are writing. e. Provide a concluding statement
or section that follows from and supports the argument presented.
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10WL.1.2

Write informative/explanatory texts to examine and convey complex
ideas, concepts, and information clearly and accurately through the
effective selection, organization, and analysis of content. a. Introduce
a topic; organize complex ideas, concepts, and information to make
important connections and distinctions; include formatting (e.qg.,
headings), graphics (e.g., figures, tables), and multimedia when useful
to aiding comprehension. b. Develop the topic with well-chosen,
relevant, and sufficient facts, extended definitions, concrete details,
guotations, or other information and examples appropriate to the

audience’s knowledge of the topic. ¢. Use appropriate and varied
transitions to link the major sections of the text, create cohesion, and
clarify the relationships among complex ideas and concepts. d. Use
precise language and domain-specific vocabulary to manage the
complexity of the topic. e. Establish and maintain a formal style and an
appropriate tone while attending to the norms and conventions of the
discipline in which they are writing. f. Provide a concluding statement
or section that follows from and supports the information or
explanation presented (e.g., articulating implications or the significance
of the topic).

10WL.1.3

rite narratives to develop real or imagined experiences or events
using effective technique, well-chosen details, and well-structured
event sequences. a. Engage and orient the reader by setting out a
problem, situation, or observation, establishing one or multiple point(s)
of view, and introducing a narrator and/or characters; create a smooth
progression of experiences or events. b. Use narrative techniques,
such as dialogue, pacing, description, reflection, and multiple plot
lines, to develop experiences, events, and/or characters. c. Use a
ariety of techniques to sequence events so that they build on one
another to create a coherent whole. d. Use precise words and
phrases, relevant descriptive details, and sensory language to convey
a vivid picture of the experiences, events, setting, and/or characters. e.
Provide a conclusion that follows from and reflects on what is
experienced, observed, or resolved over the course of the narrative.

10WL.1.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are defined in standards
1-3 above.)

10WL.1.5

Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing
what is most significant for a specific purpose and audience. (Editing
for conventions should demonstrate command of Language standards
1-3 up to and including grade 10.)

10WL.1.6

Use technology, including the internet, to produce, publish, and update
individual or shared writing products, taking advantage of technology's
capacity to link to other information and to display information flexibly

and dynamically.
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10WL.1.7

Conduct short as well as more sustained research projects to answer
a guestion (including a self-generated question) or solve a problem;
narrow or broaden the inquiry when appropriate; synthesize multiple
sources on the subject, demonstrating understanding of the subject
under investigation.

10WL.1.8

Gather relevant information from multiple authoritative print and digital
sources, using advanced searches effectively; assess the usefulness
of each source in answering the research question; integrate
information into the text selectively to maintain the flow of ideas,
avoiding plagiarism and following a standard format for citation.

10WL.1.9

Draw evidence from literary or informational texts to support analysis,
reflection, and research. a. Apply grades 10 Reading standards to
literature. b. Apply grades 10 Reading standards to informational text
and nonfiction.

10WL.1.10

Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames (a single sitting or a
day or two) for a range of tasks, purposes, and audiences.

10WL.2.0

Language Standards

10WL.2.1

Demonstrate command of the conventions of Standard English
grammar and usage when writing or speaking. a. Use parallel
structure. b. Use various types of phrases (noun, verb, adjectival,
adverbial, participial, prepositional, and absolute) and clauses
(independent, dependent; noun, relative, adverbial) to convey specific
meanings and add variety and interest to writing or presentations.

10WL.2.2

Demonstrate command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. a. Use a
semicolon (and perhaps a conjunctive adverb) to link two or more
closely related independent clauses. b. Use a colon to introduce a list
or quotation. c. Use correct spelling.

10WL.2.3

pply knowledge of language to understand how language functions in
different contexts, to make effective choices for meaning or style, and
to comprehend more fully when reading or listening. a. Write and edit
ork so that it conforms to the guidelines in a style manual.

10WL.2.4

Determine or clarify the meaning of unknown and multiple-meaning
ords and phrases based on grade 10 reading and content, choosing
flexibly from a range of strategies. a. ldentify and correctly use
patterns of word changes that indicate different meanings or parts of
speech (e.g., analyze, analysis, analytical; advocate, advocacy). b.
Use context (e.g., the overall meaning of a sentence, paragraph, or
text; a word’s position or function in a sentence) as a clue to the
meaning of a word or phrase. c. Consult general and specialized
reference materials (e.g., dictionaries, glossaries, thesauruses), both
print and digital, to find the pronunciation of a word or determine or
clarify its precise meaning, its part of speech, or its etymology. d.
Verify the preliminary determination of the meaning of a word or
phrase.

[10WL.2.5 |Demonstrate understanding of figurative language, word relationships, |

N
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and nuances in word meanings. a. Interpret figures of speech (e.g.,
euphemism, oxymoron) in context and analyze their role in the text. b.
Analyze nuances in the meaning of words with similar denotations.

10WL.2.6

Acquire and use accurately general academic and domain-specific
words and phrases, sufficient for reading, writing, speaking, and
listening at the college and career readiness level; demonstrate
independence in gathering vocabulary knowledge when considering a

word or phrase important to comprehension or expression.
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Table A.9

Group Consensus
AZ 2017 Language Arts, Grade 11

Level

IDescription

DOK

11RL.0.0

IReading Standards for Literature

11RL.1.0

Reading Standards for Literature

11RL.1.1

Cite strong and thorough textual evidence to support analysis of what
the text says explicitly as well as inferences drawn from the text,
including determining where the text leaves matters uncertain.

11RL.1.2

Determine two or more themes or central ideas of a text and analyze
their development over the course of the text, including how they
interact and build on one another to produce a complex account;
provide an objective summary of the text.

11RL.1.3

Analyze the impact of the author's choices regarding how to develop
and connect elements of a story or drama.

11RL.1.4

Determine the meaning(s) of words and phrases as they are used in a
text, including figurative and connotative meanings, while analyzing
the impact of specific choices on meaning and tone.

11RL.1.5

Analyze how an author’s choices concerning how to structure specific
parts of a text contribute to its overall structure and meaning, as well
as its aesthetic impact.

11RL.1.6

Using a variety of genres, analyze how the narrative point of view
impacts the implicit and explicit meanings in a text.

11RL.1.7

Analyze multiple interpretations of a story, drama, or poem (e.g.,
recorded or live production of a play or recorded novel or poetry),
evaluating how each version interprets the source text.

11RL.1.8

Drawing on a wide range of time periods, analyze how two or more
texts treat similar themes or topics.

11RL.1.9

By the end of the year, proficiently and independently read and
comprehend literature, including stories, dramas, and poetry, in a text
complexity range determined by qualitative and quantitative measures
appropriate to grade 11.

11RI.0.0

Reading, Speaking, and Listening Standards for Informational
Text

11RI.1.0

Reading Standards for Informational Text

11RI.1.1

Cite strong and thorough textual evidence to support analysis of what
the text says explicitly as well as inferences drawn from the text,
including determining where the text leaves matters uncertain.

11RI.1.2

Determine and analyze the development and interaction of two or
more central ideas over the course of a text to provide a complex
analysis or objective summary.

11RI.1.3

Analyze a complex set of ideas or sequence of events and explain
how specific individuals, ideas, or events interact and develop over the
course of the text.
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11RI.1.4

Determine the meaning of words and phrases as they are used in a
text, including figurative, connotative, and technical meanings; analyze
how an author uses and refines the meaning of a key term or terms
over the course of a text.

11RI.1.5

Analyze and evaluate the effectiveness of the author's choice of
structural elements and text features.

11RI.1.6

Determine an author’s point of view or purpose in a text in which the
rhetoric is particularly effective, analyzing how style and content
contribute to the effectiveness of the text.

11RI.1.7

Integrate and evaluate multiple sources of information presented in
different media or formats (e.g., visually, quantitatively) as well as in
print in order to address a question or solve a problem.

11RI.1.8

Delineate and evaluate the rhetorical effectiveness of the authors'
reasoning, premises, purpose, and argument in seminal U.S. and
world texts.

11RI.1.9

Analyze foundational U.S. and world documents of historical and
literary significance for their themes, purposes, and rhetorical features.

11RI.1.10

By the end of the year, proficiently and independently read and
comprehend informational text and nonfiction in a text complexity
range determined by qualitative and quantitative measures appropriate
to grade 11.

11RI.2.0

Listening and Speaking Standards

11RI.2.1

Initiate and participate effectively in a range of collaborative
discussions (one-on-one, in groups, and teacher-led) with diverse
partners on grade 11 topics, texts, and issues, building on others’
ideas and expressing their own clearly and persuasively. a. Come to
discussions prepared having read and researched material under
study; explicitly draw on that preparation by referring to evidence from
texts and other research on the topic or issue to stimulate a thoughtful,
well-reasoned exchange of ideas. b. Work with peers to promote civil,
democratic discussions and decision-making, set clear goals and
deadlines, and establish individual roles as needed. c. Propel
conversations by posing and responding to questions that probe
reasoning and evidence; ensure a hearing for a full range of positions
on a topic or issue; clarify, verify, or challenge ideas and conclusions;
and promote divergent and creative perspectives. d. Respond
thoughtfully to diverse perspectives; synthesize comments, claims,
and evidence made on all sides of an issue; resolve contradictions
when possible; and determine what additional information or research
is required to deepen the investigation or complete the task.

11RI1.2.2

Integrate multiple sources of information presented in diverse media
and formats in order to make informed decisions and propose
solutions, while evaluating the credibility and accuracy of each source
and noting any discrepancies.

11RI.2.3

Evaluate a speaker’s point of view, reasoning, use of evidence, and
use of rhetoric, assessing the stance, premises, links among ideas,
word choice, points of emphasis, and tone used.

11RI1.2.4

Present information, findings, and supporting evidence in an
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organized, developed style appropriate to purpose, audience, and
task, allowing listeners to follow the speaker's line of reasoning,
message, and any alternative perspectives.

11RI.2.5

Make strategic use of digital media in presentations to enhance
understanding of findings, reasoning, and evidence to keep the
audience engaged.

11RI.2.6

Adapt speech to a variety of contexts and tasks, demonstrating a
command of formal English when indicated or appropriate. (See grade
11 Language standards 1 and 3 for specific expectations.)

11WL.0.0

Writing and Language Standards

11WL.1.0

Writing Standards

11WL.1.2

Write informative/explanatory texts to examine and convey complex
ideas, concepts, and information clearly and accurately through the
effective selection, organization, and analysis of content. a. Introduce
a topic; organize complex ideas, concepts, and information so that
each new element builds on that which precedes it to create a unified
whole; include formatting, graphics, and multimedia when useful for
comprehension. b. Develop the topic thoroughly by selecting the most
significant and relevant facts, extended definitions, concrete details,
guotations, or other information and examples appropriate to the
audience’s knowledge of the topic. c. Use appropriate and varied
transitions and syntax to link the major sections of the text, create
cohesion, and clarify the relationships among complex ideas and
concepts. d. Use precise language, domain-specific vocabulary, and
rhetorical techniques to manage the complexity of the topic. e.
Establish and maintain a style and tone appropriate to the norms and
conventions of the discipline in which they are writing. f. Provide a
concluding statement or section that follows from and supports the

information or explanation presented (e.g., articulating implications or
the significance of the topic).

11WL.1.3

rite narratives to develop real or imagined experiences or events
using effective technique, well-chosen details, and well-structured
event sequences. a. Engage and orient the reader by setting out a
problem, situation, or observation and its significance, establishing one
or multiple point(s) of view, and introducing a narrator and/or
characters; create a smooth progression of experiences or events. b.
Use narrative techniques to develop experiences, events, and/or
characters. c. Use a variety of techniques to sequence events so that
they build on one another to create a coherent whole and particular
tone and outcome. d. Use precise words and phrases, relevant
descriptive details, and sensory language to convey a vivid picture of
the experiences, events, setting, and/or characters. e. Provide a
conclusion that follows from and reflects on what is experienced,
observed, or resolved over the course of the narrative.
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11WL.1.4

Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.
(Grade-specific expectations for writing types are defined in standards
1-3 above.)

11WL.1.5

Develop and strengthen writing as needed by planning, revising,
editing, rewriting, or trying a new approach, focusing on addressing
what is most significant for a specific purpose and audience. (Editing
for conventions should demonstrate command of Language standards
1-3 up to and including grade 11.)

11WL.1.6

Use technology, including the internet, to produce, publish, and update
individual or shared writing products in response to ongoing feedback,
including new arguments or information.

11WL.1.7

Conduct short as well as more sustained research projects to answer
a guestion (including a self-generated question) or solve a problem;
narrow or broaden the inquiry when appropriate; synthesize multiple
sources on the subject, demonstrating understanding of the subject
under investigation.

11WL.1.8

Gather relevant information from multiple authoritative print and digital
sources, using advanced searches effectively; assess the strengths
and limitations of each source in terms of the task, purpose, and

audience; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and overreliance on any one source
and following a standard format for citation.

11WL.1.9

Draw evidence from literary or informational texts to support analysis,
reflection, and research. a. Apply grades 11 Reading standards to
literature. b. Apply grades 11 Reading standards 