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Executive Summary

The Virginia Requirements of Quality and Effectiveness for Beginning Teacher Mentor
Programsin Hard-To-Staff Schools was created in response to Governor Warner’s Education for a
Lifetime program. The requirements were developed by atask force consisting of directors of
human resources, representatives from higher education, superintendents, teachers, and consultants
from successful mentoring programs. An effective mentoring program can help new teachers
improve practice, learn professional responsibilities, and ultimately have a positive effect on
student learning. In addition to providing support for beginning teachers, these programs allow
veteran teachers to reflect upon their own practices and unite the learning community as each
individual works toward improving the quality of education. Mentoring programs also help to
elevate the teaching profession and foster a collaborative community for all educators.

These new requirements were developed by the task force to insure that new and
beginning teachers in hard-to-staff schools have the maximum opportunities, support, and
professional development they need to be successful in their first years of teaching. The
requirements are designed to cover all aspects of the mentoring process, including sponsorship,
administration, leadership, resources, program design, collaboration and communication, mentor
teacher selection and assignment, mentor teacher training, professional development, roles and
responsibilities of k-12 schools, individual learning plans, formative assessment, and evaluation.

Changes in our society require educators to meet increasingly complex challenges.
Mentoring is one important mechanism for advancing the teaching profession, increasing teacher
retention, and raising student achievement. Teachers are valuable resources in education, and high
quality performance in teaching is an essential ingredient of educational improvement and reform.
Supporting beginning teachers through well-designed mentoring programs is pivota for inducting
and retaining new teachers to the profession. While the task force focused on the needs of hard-to-
staff schools, the mentoring requirements are appropriate for developing mentoring programsin all
schools.
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| ntroduction

Mentoring new teachersis a critical component of the effort to retain highly qualified
teachers in the profession. An effective program allows new teachers to improve skills that build
confidence and helps them to become successful educators. In January 2004 educators throughout
the state were invited to serve on atask force to develop requirements for effective mentoring
programs for beginning teachers in hard-to-staff schools.

The Division of Teacher Education and Licensure at the Virginia Department of Education
sponsored the work of the task force. Program requirements were developed and expanded based
on Virginia s current Guidelines for Mentor Teacher Programs for Beginning and Experienced
Teachers, which was adopted by the Board of Education in June 2000.

The task force met four times in 2004 to develop the draft document entitled, The Virginia
Requirements of Quality and Effectiveness for Beginning Teacher Mentor Programsin Hard-to-
Saff Schools. This draft document consists of 10 program requirements with appropriate program
elements. These requirements are specifically designed for developing mentoring programsin
hard-to-staff schools, but may also be used for developing mentoring programsin other types of
schools.

These requirements were reviewed during a specia session at the Great Virginia TeachIn,
and revisions were made. The Virginia Requirements of Quality and Effectiveness for Beginning
Teacher Mentor Programsin Hard-to-Staff Schools will be used by school divisions that qualify
for funding to design and implement mentor teacher programs in hard-to-staff schools during the
2004-2005 school year. The Virginia Department of Education would like to acknowledge the
assistance of the New Teacher Center at the University of California Santa Cruz, especially Janet
Gless, associate director, for her role in developing these requirements.

Questions or comments regarding these requirements may be directed to the Division of
Teacher Education and Licensure at (804) 225-2877.
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Program Requirement 1. Sponsorship, Administration, and Leadership

The Beginning Teacher Mentor Program is sponsored by one or mor e or ganizations
that demonstrate a commitment to teacher induction and improving student
achievement in hard-to-staff schools. The Beginning Teacher Mentor Program has
qualified leader swho implement the program within an administrative structure that
effectively manages and delivers support and formative assessrent services to
beginning teachers.

Program Elementsfor Requirement 1: Sponsorship, Administration, and L eader ship

A. The Beginning Teacher Mentor Program sponsor demonstrates commitment to the program
through the clear and appropriate allocation of authority, initiative, and sufficient resources to
support its implementation. Personnel and material resources are assigned to each sponsoring
organization in proportion to its level of effort and degree of responsbility.

B. The Beginning Teacher Mentor Program sponsor clearly outlines the roles and responsibilities for
each participating educational organization regarding program oversight and implementation.
Each participant designates a primary contact person for the program. The participating
organization will identify representatives from each of the sponsors to serve on a Beginning
Teacher Mentor Program |eadership team; the leadership team should include representatives from
professional development, human resources, selected school sites, and university or pre-service
programs, as appropriate.

C. The Beginning Teacher Mentor Program leadership team is responsible for the overal direction of
the program and will meet regularly to discuss program design, development, implementation, and
formative evaluation. The leadership team’ s roles and responsibilities are clearly defined as
appropriate to the local program context.

D. The Beginning Teacher Mentor Program sponsor identifies one or more qualified program
directors whose roles and responsibilities are appropriate to the scope of the program. The
program director is accorded adequate time, resources, and authority necessary to oversee the
details of program design and implementation. The program director is a member of the leadership
team.

E. The Beginning Teacher Mentor Program leadership team and program director demonstrate the
depth of knowledge and understanding necessary to be able to implement an induction program.
They are knowledgeable about the Virginia Standards of Learning and the Guidelinesfor Uniform
Performance Sandards and Evaluation Criteria for Teachers, Administrators, and
Superintendents The leadership team and program director actively participate in ongoing
professional development, research, and related technical support activities.
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Program Requirement 2: Resources

The Beginning Teacher Mentor Program sponsor consistently allocates sufficient
resour cesto enable the Beginning Teacher Mentor Program to meet all requirements
and deliver planned components to all beginning teachers. The program sponsor
distributes resources in a manner consistent with the stated Beginning Teacher
Mentor Program rationale, design, and goals.

Program Elementsfor Requirement 2: Resour ces

A.

The Beginning Teacher Mentor Program all ocates resources among collaborating sponsors to
ensure adequate support for essential program components, as defined and described in the
Beginning Teacher Mentor Program design.

The Beginning Teacher Mentor Program sponsor designates qualified and adequate personnel to
lead and coordinate the program. At aminimum, a.5 FTE program director, or the equivaent, will
be assigned to oversee this program, but may aso be responsible for other mentoring programs.

The Beginning Teacher Mentor Program sponsor assigns support personnel to the induction
program according to state and local policies and program requirements.

The Beginning Teacher Mentor Program director accesses and coordinates existing site-based and
division-sponsored professional development resources, as appropriate, to support beginning
teachers.

The Beginning Teacher Mentor Program director monitors resource alocations on aregular basis
and makes necessary adjustments.

The Beginning Teacher Mentor Program director convenes the leadership team on aregular basis
to discuss program design, development, implementation, and formative program evaluation data
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Program Requirement 3: Program Design

The Beginning Teacher Mentor Program incor por ates a pur poseful, logically
sequenced structur e of extended preparation and professional development that
prepar es beginning teacher sto meet the academic lear ning needs of all k-12 students
in designated hard-to-staff schools. The design focuses on theGuidelines for Unifarm
Performance Standards and Evaluation Criteria for Teachers, Administrators, and
Superintendentsand the Virginia Standards of L earning.

Program Elementsfor Requirement 3: Program Design

A.

The Beginning Teacher Mentor Program rationale articulates a clear understanding of teacher
induction and describes how the selected two-year design is responsive to local contexts,
including site and division educational priorities and goals for student learning.

The design of the Beginning Teacher Mentor Program is based on a clearly defined set of learning
outcomes for beginning teachers so that all students can meet or exceed the Virginia Standards of
Learning.

Beginning Teacher Mentor Program goals include:

1. retaining quality teachers;

2. improving beginning teachers skills and performance, especialy asthey relate to utilizing
research-based best practices in the classroom;

supporting teacher morale, communication, and collegidity;

building a sense of professionalism and positive attitude;

providing a seamless transition into teaching;

putting theory into practice;

preventing teacher isolation; and

building the capacity for self-reflection.

Program goals are explicitly focused on improving student achievement in hard-to-staff schools.
Gods and intended outcomes are reviewed and revised as necessary, based on formative program
evaluation data.

ONO O~ W

The Beginning Teacher Mentor Program includes a planned process for advising beginning
teachers about their involvement in the program and a clear set of expectations for their
participation.

The design of the Beginning Teacher Mentor Program supports beginning teachers in attaining
proficiency in the Guidelines for Uniform Performance Sandards and Evaluation Criteria for
Teachers, Administrators, and Superintendents

The design of the Beginning Teacher Mentor Program requires mentors who are fully or partially
released from classroom responsibilities, and who are sufficiently prepared and adequately
supported for this initiative. Time should be provided weekly for mentors to meet with beginning
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teachers to problem solve, reflect upon teaching practices, and acquire skills. In afull release
model, the mentor to beginning teacher ratio should not exceed 1:12; for fewer beginning
teachers, proportionately less release time may be required. Every effort should be made within
the program design to provide opportunities for beginning teacher reflection.

G The Beginning Teacher Mentor Program design provides professional development opportunities

that focus on diversity and equity for the professiona development of new teachers and their
mentors, and may include:

awareness of ingtitutionalized racism;

pedagogical approaches that address diverse learners;

meeting the needs of English language learners;

having meaningful conversations about sensitive issues related to race and equity;
connections between content and equity;

strategies and resources to help teachers understand loca culture and community;
knowledge of what diverse learners bring to class;

and self-knowledge related to diversity and equity.

ONoO A~ WNE

H. The Beginning Teacher Mentor Program design provides for special support for site
adminigtrators in hard-to-staff schools, especialy for administrators new to their roles.

The Beginning Teacher Mentor Program design provides clear models for communication
between mentors and site administrators to contribute to a seamless linkage between the

Beginning Teacher Mentor Program and local, site-based professiona development or reform
initiatives.
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Program Requirement 4: Collaboration and Communication

The Beginning Teacher Mentor Program sponsor collaboratesand communicateswith
other educational entities, working both within and across organizational boundaries
to develop a coherent, efficient, and effective Beginning Teacher Mentor Program.
Roles, responsibilities, and relationships are clearly defined and are well understood
by sponsors and partners.

Program Elementsfor Requirement 4: Collaboration and Communication

A.

To coordinate and align reforms, the Beginning Teacher Mentor Program collaborates with at
least one other educational organization/unit from among k-12 school organizations, institutions
of higher education, and other reform efforts operating in the region. Other cooperating partners
may include local consortia, educational research firms, teacher organizations, parent groups,
community organizations, foundations, regional consortia, funded projects, and local businesses.

The Beginning Teacher Mentor Program establishes effective linkages with professional
organizations and associations, Training Technical Assistance Centers, and other groups that
support effective instruction.

Cooperating partners plan strategically with the program sponsor about how to recruit diverse
teachers and mentors, including recruiting teachers from minority groups and teachers who
represent diverse student populations.

Cooperating partners develop programs of support, care, rejuvenation, and emotional sustenance
that promote success for teachersin challenging settings. They help build an infrastructure of
support for the new teachers and the Beginning Teacher Mentor Program.

The Beginning Teacher Mentor Program clearly defines, in writing, each sponsor’s and
cooperating partner’ s responsibilities for implementing the program. Sponsors and their partners
establish working relationships, coordinate their work, allocate resources, and are responsible to
each other for program success.

Open communication is established and maintained among sponsors and partners, who regularly
seek formative feedback. Program leadership involves navigating organizationa bureaucracies
and division politics to support mentors and beginning teachers.

Mentors are not personned evaluators and therefore should report to someone outside the
evauation loop, e.g., building-level mentor, central office staff, or sponsoring personnel.
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Program Requirement 5: Mentor Selection and Assignment

The Beginning Teacher Mentor Program selects mentorsfor beginning teachersusing
explicit criteria consistent with assigned Beginning Teacher Mentor Program
responsbilities. Mentors are sdected and assigned using a fair, well-articulated
process that is monitored consistently. Mentorsare assigned to beginning teachersin
atimely manner, taking content, grade level, pedagogical needs, and local context into
account.

Program Elementsfor Requirement 5. Mentor Selection and Assignment

A.

The roles and responsibilities of mentors are clearly defined in writing and communicated to all
participants.

Selection criteria are consistent with the mentors specified roles and responsibilities, including but

not limited to the following:

Recognition as an exemplary classroom teacher and excellent professional role model.

Current/former classroom teacher with at least three years successful teaching experience.

Effective interpersona and communication skills.

Experience working with diverse students.

Demonstrated commitment to personal professiona growth and learning.

Willingness and ability to participate in professiona preparation to acquire the knowledge and

skills needed to be effective.

Willingness and ability to engage in formative assessment processes, including non-evaluative,

reflective conversations with beginning teachers about formative assessment evidence.

8. Willingness and ability to work collaboratively and share instructional ideas and materials with
beginning teachers.

9. Knowledge of beginning teacher development.

10. Strong literacy and numeracy skills in elementary grades.

11. Strong subject matter competence in middle and secondary grades.

oSOk wdE

~N

The Beginning Teacher Mentor Program matches mentors with beginning teachers, taking into
consideration credentials held, subject matter knowledge, orientation to learning, relevant
experience, current assignments, grade level, pedagogica needs, local context, and geographic
proximity. Mentors are assigned to beginning teachersin atimely manner, before they start
teaching.

Clear procedures are in place for reconsidering assignments in a timely manner when either the
mentor or beginning teacher is dissatisfied with the pairing. Mentors are rel eased from other
classroom assignments and responsibilities as necessary to insure adequate time to spend with the
beginning teacher.
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Program Requirement 6: Mentor Professional Development

Each Beginning Teacher Mentor Program provides preparation and on-going
professional development for mentors to prepare them for work with beginning
teachersin hard-to-staff schools.

Program Elementsfor Requirement 6: Mentor Professional Development

A. The Beginning Teacher Mentor Program provides professiona development for mentors when they
initially assume their roles, and offers regularly scheduled learning opportunities for them to acquire
and enhance their knowledge and skills. Mentors perform their duties under the supervision of the
program director.

B. The Beginning Teacher Mentor Program provides professional development for mentors including

the development of the knowledge and skills needed to:

1. Identify and respond to diverse needs of beginning teachers.

2. Engage in mentoring conversations about teaching practices.

3. Assis beginning teachers in understanding the local context for teaching, including such
components as orientations to the school and the community.
Understand school culture and work closely with the entire school community including
adminigtrators, parents, veteran teachers, and other beginning teachers.
Use formative assessment to assist beginning teachers on the Uniform Performance Standards.
Use the evidence from formative assessments fairly and equitably with beginning teachers.
Use assessment evidence to develop Individual Learning Plans with beginning teachers.
Assist teachers to work with diverse students.
Assist teachers to help secondary students access the academic curriculum.
Assist teachers to advance the literacy of elementary, middle, and secondary students.
Anayze multiple sources of data, including Virginia s standardized student assessment data, to
improve student performance.
Work successfully in hard-to-staff schools and in leadership roles with school site
administration.

&
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C. The Beginning Teacher Mentor Program provides professiona development to prepare mentorsin
the appropriate use of the instruments and processes of the formative assessment system, including
issues of bias and fairness in conducting formative assessments.

D. Mentors have time, supported by the program, to meet with each other to develop and refine needed
mentor sKills, to solve problems, to conduct assessments, and to reflect on teaching.

E. The program assesses the quality of services provided by mentors to beginning teachers using
multiple sources of evidence, including information from beginning teachers. The program director
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provides formative feedback to mentors on their work and retains in the program only those mentors
who are successful.
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Program Requirement 7: Roles and Responsibilities of K-12 School Organizati ons

The Beginning Teacher Mentor Program informs school administrators and policy
boards in the design, implementation, and on-going evaluation of the program.
Program leadership works with divison and site leaders to ensure that induction
practices are integrated into existing divison and site professonal development
initiatives. K-12 school leaders set procedures and guidelines and take action to
support the success of beginning teacher s through assignment practices that consider
the novice status of teachers and provide additional time and resources to teachers
assigned to more challenging settings. School site administrators provide the
structure and create a positive climate for the program’s intensive support and
formative assessment activities.

Program Elementsfor Requirement 7: Roles and Responsibilities of K-12 School Organizations

A. The Beginning Teacher Mentor Program leadership clearly communicates the program’s rationale,
goals, and design to school division leaders and administrators, school officials, site administration
and faculty, and others responsible for employing, assigning, and supporting beginning teachers.
School administrators should participate in an overview of the program to be sufficiently familiar
with the model in order to provide administrative support.

B. The k-12 school organization provides appropriate support services and working conditions for
beginning teachers. Efforts are made to secure assignments for beginning teachers that maximize
their chances for success. Administrators should consider:

Reduced assignments (limited preparations or limited class size).

Classrooms located in proximity to site administration or other support.

No (or very limited) extra curricular duties.

Class assignments that take into consideration the developmenta level of a novice teacher.

Additional resources for materials.

a~hwWNE

C. The Beginning Teacher Mentor Program supports site administrators in integrating new teacher
support processes with other school-wide reform or professional development initiatives. Program
leadership aso provides professional development for site administrators to familiarize them with
program components, formative assessment processes, and development of the Individua Learning
Plan. The content will include, but will not be limited to:

1. Beginning teacher development.

2. Working conditions that maximize opportunities for the success of beginning teachers.

3. Effective steps that ameliorate or overcome challenging aspects of beginning teachers' work
environments (as noted above).

4. The mentor’srole in the induction process.

5. Mentor/beginning teacher confidentidity.
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D. The Beginning Teacher Mentor Program works with site administrators to establish a culture of
support for mentor and beginning teacher cdlaboration. The responsibilities of the site
administrator will include, but are not limited to:

1.

2.

Conducting an initial orientation for beginning teachers to inform them about Site resources,
personnel, procedures, and policies.

Introducing beginning teachers to the staff and including them in the school’ s learning
community.

Helping to focus the learning community on the Virginia Standards of Learning and the
Guidelinesfor Uniform Performance Standards and Evaluation Criteria for Teachers,
Administrators, and Superintendents

Providing regular site-level professiona development activities related to induction, including
facilitating beginning teacher and mentor participation by providing conditions necessary to
ensure success (subgtitute teachers, time, or stipends).

Securing basic classroom supplies, textbooks, and equipment for effective instruction, including
access to duplicating equipment.

Participating in Beginning Teacher Mentor Program evaluation.
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Program Requirement 8: Individual Learning Plan

Each Beginning Teacher Mentor Program provides comprehensive, extended
preparation and professional development for beginning teachers designed to support
their attainment of the Guidelines for Uniform Performance Standards and Evaluation
Criteria for Teachers, Administrators, and Superintendentsin relation to the Standards
of Learning. Professional growth isguided by the development and implementation of
an annual Individual Learning Plan. Professional development for beginning teachers
is characterized by an approach that integrates the process of individualized support
and assistance from mentorswith formal professional development offerings.

Program Elementsfor Requirement 8: Individual L earning Plan

A.

The Beginning Teacher Mentor Program provides an array of professional development offerings
for beginning teachers that support their attainment of the knowledge and skills needed to meet the
Guidelines for Uniform Performance Sandards and Evaluation Criteria for Teachers,
Administrator s, and Superintendentsin relation to the Standards of Learning. Professional
development for beginning teachers focuses on skills and practices specific to language and
literacy development, and incorporates school site priorities.

Mentors help beginning teachers to develop and implement an annua Individua Learning Plan
based on their prior preparation, training, experience, student achievement data, and Site needs.
Formative assessment evidence guides the development, monitoring, and on-going revisions of the
Individual Learning Plan.

The Individual Learning Plan includes professional growth goals linked to student learning goals
and strategies for achieving those goals. The goals will aso be linked to Virginia' s Guidelines for
Uniform Performance Sandards and Evaluation Criteria for Teachers, Administrators, and
Superintendents School site priorities and student achievement needs will aso influence goal
development. Evidence of beginning teachers progress in meeting the goals is monitored and
revised at intervals or as additiona needs are identified from student assessment data and teacher
formative assessment data. The Individual Learning Plan can be shared with others, including the
Site administrator, at the discretion of the beginning teacher.

The Beginning Teacher Mentor Program allocates mentors and beginning teachers sufficient time

to consider formative assessment evidence and to develop planned, systematic opportunities to
improve teaching.
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Program Requirement 9: Formative Assessment System

Each Beginning Teacher Mentor Program’s formative assessment system guides
beginning teachers and mentors, and informs beginning teachers about their
professional growth. The purpose of formative assessment is to improve teaching, as
measured by each standard of the Guiddines for Uniform Performance Standards and
Evaluation Criteria for Teachers, Administrators, and Superintendentsin relation to the
Standards of Learning. Theresultsare used to guide professional development. The
formative assessment system is characterized by multiple measures of teaching,
analysis of data on student learning, collaboration with colleagues, a focus on
classroom practice, and structured reflection with a prepared mentor. Beginning
teachers direct the uses of formative assessment evidence generated from their
teaching practices.

Program Elementsfor Requirement 9: Formative Assessment System

A.

Formative assessment results are used to guide mentoring and professiona development and are
not appropriate for teacher evaluation or employment decisions. Formative assessment data
should not be confused with formative evaluation for personnel purposes.

The Beginning Teacher Mentor Program uses a formative assessment system that offers multiple
opportunities for beginning teachers to learn and demonstrate knowledge and understanding, and
to apply the Guidelinesfor Uniform Performance Standards and Evaluation Criteria for
Teachers, Administrators, and Superintendentsin relation to the Standards of Learning in the
context of their teaching assignments.

The assessment system includes multiple measures appropriate to the standards being assessed to
generate formative assessment evidence that is consistent and accurate. Multiple measures should
include some or al of the following:

peer observation,

ng student needs,

sf-analysis,

reflective feedback, e.g. interactive journals,

the process of inquiry,

analyzing student work products, and

reviewing teacher work samples.

Nogr~wdNE

The Beginning Teacher Mentor Program includes a process for devel oping and implementing an
Individual Learning Plan for each participant, based on formative assessment evidence, to
document his or her professional growth.
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Program Requirement 10: Program Evaluation

The Beginning Teacher Mentor Program has a comprehensive system of formative
program development and evaluation that addresses all program requirements,
involves program participants and other stakeholders, and leads to substantive
improvements. The program provides meaningful opportunities for professional
practitioners and broadly representative school community members to become
involved in program revision, development, and evaluation activities. Program
sponsor s participate in accountability processes designed to ensure program quality
and effectiveness.

Program Elementsfor Requirement 10: Program Evaluation

A.

Local Beginning Teacher Mentor Program goals and the program requirements are the criteria for
program evaluation. These criteriainclude an examination of beginning teachers use of
instructional strategies based on the Virginia Standards of Learning.

Ongoing program evaluations include formative and summative processes using information from
multiple internal and external sources, such as teachers, collaborating partners, site administrators,
program staff, and the program leadership team. Program directors oversee the devel opment of
research mechanisms and data collection strategies to track teacher retention, student achievement,
and exit interview results.

The Beginning Teacher Mentor Program regularly collects feedback about program quaity and
effectiveness from all participants, using both formal and informa measures. Program leaders
analyze data, systematically share them with program sponsors and others, and use data to
improve the Beginning Teacher Mentor Program and site or district policies related to teacher
development.

The results of program evaluation, the implications of new knowledge about teaching and
learning, and the identified strengths and needs of beginning teachers form the basis for
adjustments and improvements in program design.

Beginning Teacher Mentor Program sponsors participate in external peer reviews designed to
examine program quality and effectiveness.

The ultimate measure of the success of the mentoring program will be improved academic
achievement for all students.
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Glossary of Terms

Beginning Teacher: A teacher who has zero teaching experience in a public or an accredited nonpublic
school at the time of employment.

Consortium: A consortium isaforma partnership among two or more school divisions to sponsor and
administer a Beginning Teacher Mentor Program. The consortium may include other sponsoring
organi zations, such as one or more institutions of higher education, or aregiona professona development

agency.

For mative Assessment: Formative assessment refers to an ongoing process that measures a teacher’s
development over time and is performed to help teachers improve their teaching. It is objective, data-based,
and relies on multiple data sources. These may include observation data, lesson plans, student work,
videotaped lessons, etc. Formative assessment data are used to identify the teacher’ s strengths and
challenges so that appropriate assistance and guidance can be provided. Formative assessment procedures
are usually conducted collaboratively and are responsive to the beginning teacher’ s developmental needs.
The goals of formative assessment are professional growth and improvement in the quality of instruction
and student learning.

Hard-to-Staff School: A school is considered hard-to-staff if it meets four of the following eight criteria:
Accredited with warning
Average daily attendance is 2.00 percentage points below the statewide average
Percent of special education students exceeds 150 percent of the statewide average
Percent of limited English proficient students exceeds 150 percent of the statewide average
Percent of teachers with provisional licenses exceeds 150 percent of the statewide average
Percent of special education teachers with conditional licenses exceeds 150 percent of the
statewide average
Percent of inexperienced teachers hired to total teachers exceeds 150 percent of the
statewide average
Has one or more inexperienced teachersin a critical shortage area

Induction: Asthetermis used in these Program Requirements, induction refersto at least the first two
years of ateacher’s professiona service. It isa distinct phase of teacher development as well as a period of
acculturation and socidization. An induction program refers to a comprehensive array of services, including
mentoring, that are provided to a beginning teacher during this period. An induction program may or may
not include licensure requirements and/or evaluation components.

Mentor: An experienced teacher who meets the criteriafor selection, successfully completes required
training, is released from classroom duties, and serves to provide professional support that focuses on
improving the knowledge and skills of beginning teachers and increasing student achievement.

Program Director: A program director is the person or persons who are accorded primary responsibility
for the day-to-day implementation of the Beginning Teacher Mentor Program.

Program L eadership (or leadership team): Program leadership refers to those individuals and groups of
individuals who are responsible for Beginning Teacher Mentor Program design and implementation. They
include the sponsors, leaders, and the program director.
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Sponsor: A program Sponsor is an organization or organizations, a school division, an ingtitution of higher
education, or professional development agency that assumes responsibility for full or partia implementation
of aBeginning Teacher Mentor Program as described in these program requirements.

Summative Assessment: Summative assessment refers to an assessment process that provides data for use
by management in making personnel decisions such as granting tenure, terminating employment, and/or
acknowledging outstanding teachers. It is usually conducted in atop-down fashion by a supervisor and is
guided by clearly established personnel policies. Summative assessment uses standardized procedures that
are applied across groups of teachers without modifications based upon individual needs. The god of
summative assessment is accountability and quality assurance.
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Mentoring For Hard To Staff Schools
Task Force Members Roster

Dr. Sylvia Auton

Director of Staff Development and Training

Fairfax County Public Schools
7423 Camp Alger Avenue
Fairfax, VA 22030

Phone- (703) 208-7826

Fax- (703) 698-7997

E-mail- Sylviaauton@fpcs.edu

Dr. Jean P. Braxton

Dean, School of Education
Norfolk State University

700 Park Avenue

Norfolk, VA 23504

Phone- (757) —823-8701/8178
Fax- (757) 823-2449

E-mail- jpbraxton@nsu.edu

Dr. Margaret R. Buxton
Director of Human Resources
Portsmouth Public Schools
801 Crawford Street, 3° Foor
Portsmouth, VA 23705
Phone- (757) 393-8239/8751
Fax- (757) 393-5238

E-mail- margaret.buxton@pps.k12

Joyce “Bernice” Cobbs
Regiona Teacher of the Year

Franklin County Public Schools

230 Orchard Avenue
Rocky Mount, VA 24151
Phone- (540) 483-5446
Fax- (540) 483-5788

E-mail- bcobbs@frco.k12.va.us

Dr. Terry Dozier

Director, Center for Teacher Leadership

VCU School of Education
1015 W. Main Street
Richmond, VA 23284
Phone- (804) 827-2607
Fax- (804) 828-1323
E-mail- tadozier@vcu.edu

Dr. RitaD. Bishop

Associate Superintendent
Roanoke City Public Schools
P.O. Box 13145

Roanoke, VA 24031

Phone- (540) 853-2319

Fax- (540) 853-1491

E-mail- rdbishop@infionline.net

Sandra Burks

Director of Magnet and Gifted Programs
Roanoke City Public Schools

P.O. Box 13145

Roanoke, VA 24031

Phone- 540-853-1089

Fax- 540-853-1157

E-mail- shurks@roanoke.k12.va.us

Joyce Clayton

Acting Superintendent

Westmoreland County Public Schools
141 Opd Lane

Montross, VA 22520- 1060

Phone- (804) 493-8018

Fax- (804) 493-9323

E-mail - claytonjj@wmlcps.org

Eric Cunningham

Director of Human Resources

Spotsylvania County Public Schools

6717 Smith Station Road

Spotsylvania, VA 22553

Phone- (540) 898-6032

Fax- (540) 898-7720

E-mail- Cunningham@spotdyvania.k12.va.us

The Honorable Sarah Hopkins Finley
Deputy Secretary

Office of the Secretary of Education
P.O. Box 1475

Richmond, VA 23218

Phone- (804) 786-1151

Fax- (804) 371-0154

E-mail- sfinley@gov.state.va.us
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Dr. Christopher R. Gareis, Associate Dean
Professional Services, School of Education
The College of William and Mary

P.O. Box 8795

Williamsburg, VA 23187-8795

Phone- (757) 221-2319

Fax- (757) 221-2293

E-mail- crgare@wm.edu

Timothy Isaacs

Senior Account Manger for Virginia
Educational Testing Service

19841 Bethpage Court

Ashburn, VA 20147

Phone- (571) 223-2664

Fax- (703) 729-5340

E-mail- tisaacs@ets.org

Dr. Margaret Knight

Director, Center for Professional Development
Norfolk State University

Room 115-B Bowser Building

700 Park Avenue

Norfolk, VA 23504-9989

Phone- (757) 823-8631

Fax- (757) 823-2590

E-mail- Mdknight@nsu.edu

GaylaMoailenan

Educational Testing Services
(ETS) Pathwise, Consultant
1990 Winterport Crescent
Reston, VA 20191-3650
Phone- 703-620-3397

Fax- 703-620-3837

E-mail- gaylanoi @aol.com

Susan Piland

Director, Staff Development & Instructional
Services

Newport News City Public Schools

12465 Warwick Boulevard

Newport News, VA 23606-3041

Phone- (757) 591-4583

Fax- (757) 599-5605/595- 7522

E-mail- susan.piland@nn.k12.va.us

LindaHydop

Assistant Superintendent

Hopewell City Public Schools

103 N. 12" Street

Hopewell, VA 23860

Phone- (804) 541-6400

Fax- (804) 541-6401

E-mail- |hys op@hopewell.k12.va.us

JoAnne Kehr

Coordinator of Staff Development
Suffolk City Public Schools

100 North Main Street

Suffolk, VA 23439

Phone- (757) 925-6758

Fax- (757) 925-5724 (temporary)
E-mail- joannekehr @spsk12.net

Dr. Mary Ann Mayhew

Director, Human Resource & Staff
Development

Amherst County Public Schools

P.O. Box 1257

Amherst, VA 24521

Phone- (434) 946-9376

Fax- (434) 946-9346

E-mail- mmayhew@amherst.k12.va.us

Dr. Winston O. Odom
Superintendent of Schools

Hopewell City Public Schools

103 N. 12" Avenue

Hopewell, VA 23860

Phone- (804) 541-6400

Fax- (804) 541-6401

E-mail- wodom@hopewell.k12.va.us

Joyce L. Predley

Administrative Assistant
Buchanan County Public Schools
P.O. Box 833

Grundy, VA 24614

Phone- (276) 935-4551/5311
Fax- (276) 935-4551

E-mail- jpredey@buc.k12.vaus
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Robert Lee Rife

Transportation Supervisor
Buchanan County Public Schools
P.O. Box 833

Grundy, VA 24614

Phone- (276) 935-4551

Fax- (276) 935-7150

E-mail- rrife@buc.k12.va.us

Dr. J. David Smith

Professor of Education and Psychology

The University of Virginia s College at Wise
One College Avenue

Wise, VA 24279

Phone- (276) 796-4304

Fax- (276) 376-4589

E-mail- Jds9s@uvawise.edu

Dr. Sean S. Warner

Department Chair of Secondary
Education & School Leadership
Norfolk State University

700 Park Avenue

Norfolk, VA 23504

Phone- (757) 823-8178

Fax- (757) 823-8758

E-mail- swarner@nsu,edu

Shirley H. Webb

Mentor Coordinator/Staff Development
Petersburg City Public Schools

255 South Boulevard

Petersburg, VA 23805

Phone- (804) 862-7045

Fax- (804) 861-9078

E-mail- swebb@pen.k12.va.us

Pamela J. Wright

Curriculum and Instruction Speciaist
Southside VA NCLB Partnership
P.O.Box 74

Nottoway, VA 23955

Phone- (434) 645-7144

Fax- (434) 645-8890

Email- Pwrightl@pen.k12.va.us
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Dr. Margaret “Peggy” A. Schimmoeler
Associate Professor of Education
Randolph-Macon Woman'’s College
2500 Rivermont Avenue

Lynchburg, VA 24503

Phone- (434) 947-8505

Fax- (434) 947-8135

E-mail- pshimmoeller@rmwec.edu

Ms. Kimberly Waid

State Council of Higher Education for Virginia
James Monroe Building, 9" Floor

101 N. 14" Street

Richmond, VA 23219

Phone- (804) 225-2621

Fax- (804) 225-2604

E-mail- kimberlywaid@schev.edu

Dianne N. Watkins

Coordinator Professional Devel opment
Richmond City Public School

301 N. 9" Street

Richmond, VA 23219

Phone- (804) 780-7007

Fax- (804) 780-7899

E-mail- dwatkins@richmond.k12.va.us

Monaisa Whittle

Director of Recruitment and Retention
Danville Public Schools

P.O. Box 9600, 313 Municipa Building
Danville, VA 24543

Phone- (434) 799-6400

Fax- (434) 797-8827

E-mail- mwhittle@mail.dps.k12.va.us

Consaultant

Janet Gless, Associate Director

New Teacher Center @ UCSC

725 Front Street, Suite 400

Santa Cruz, CA 95060

Phone — (831)-459-4323

Fax — (831)-459-3822

510-531-4454 [home office/voice mail]
E-mail: jgless@cats.ucsc.edu
http://www.newteachercenter.org
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Department of Education Staff

Virginia Department of Education
Teacher Education and Licensure
P. O. Box 2120
Richmond, VA 23218-2120

Dr. Thomas A. Elliott
Assistant Superintendent
Division of Teacher Education and Licensure
Phone: (804) 371-2522
E-mail: telliott@mail.vak12ed.edu

Dr. JoAnne Y. Carver
Director of Teacher Education
Phone: (804) 692-2051
E-mail: jcarver@mail.vak12ed.edu

Mr. Michael S. Myers
Director of Teacher Quality Enhancement
Phone: (804) 371-2768
E-mail: mmyers@mail.vak12ed.edu

Mrs. Patty S. Pitts
Director of Professional Licensure
Phone: (804) 371-2471
E-mail: ppitts@mail.vak12ed.edu

Ms. Susan T. Noble
Coordinator, Teacher Quality Enhancement Office
(804) 225-2877
E-mail: snoble@mail.vak12ed.edu

Mrs. Ruth S. Grillo
Specialist, Teacher Quality Enhancement Office
Phone (804) 786-7633
E-mail: rgrillo@mail.vak12ed.edu

Mr. Thomas T. Suh
Specialist, Teacher Quality Enhancement Office
Phone (804) 225-3616
E-mail: tsuh@mail.vak12ed.edu

Mrs. Dianne B. Pollard
Specialist, Teacher Quality Enhancement Office
Phone (804) 225-2047
E-mail: dpollard@mail.vak12ed.edu

Ms. Priscilla B. Clayborne
Project Associate, Teacher Quality Enhancement Office
Phone (804) 371-2768
E-mail: pclaybor@mail.vak12ed.edu
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