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Introduction

The English Language Arts Alignment of 2010 Standards to Arizona 1996, 2003, and 2004 Standards is a guideline for educators as they begin to incorporate the 2010 Standards into lessons for their students. Fortunately, Arizona’s 2003 Reading and 2004 Writing Standards are very similar in content to the 2010 ELA Standards. The 1996 Listening & Speaking and Viewing & Presenting Standards, while brief and at times vague, are also similar. The mindset is, as educators, we have been teaching what is included in the new ELA Standards, but now we are charged with new depth of knowledge, new text complexity, higher expectations of rigor, and more emphasis on comprehension, analysis of text, and critical thinking.  

Every performance objective that appears in Arizona standards documents from 1996, 2003, and 2004 is represented in the 2010 ELA standards alignment. Because the performance objectives are very specific, they are actually subsumed by skills required in the 2010 Standards. They represent the skills that are a part of everyday classroom expectations.

The major differences between the 1996, 2003, and 2004 Arizona Standards and the 2010 Arizona ELA Standards are reflected in the depth, the complexity, the rigor, and the emphasis on comprehension, text analysis, and critical thinking that leads to College and Career Readiness. While there are few exact matches, if any, the principles that make up the 2010 standards are not new to Arizona’s educators. With a focus on deeper understanding, the 2010 standards will promote more meaningful, rigorous lessons for our students so they can read and comprehend complex texts. Not only are close reading and comprehension a focus, but using analysis and critical thinking to communicate opinions and support them in arguments is also paramount in the 2010 Standards. Students will be able to apply these skills to increasingly challenging texts as they continue from secondary education into colleges, universities, and the workplace. 

In order to realize how our current lessons can and will serve us as we strive to give our students the tools they require for successful learning, we can examine how the 1996, 2003, and 2004 performance objectives that make up lessons we teach today will align with the lessons we will begin to teach tomorrow.

See examples on the following pages.

Kindergarten Reading Literature example

	2010
	2003
	Observation of alignment

	K.RL.1: With prompting and support, ask and answer questions about key details in a text.
	R00.S2C1.01: Participate (e.g., react, speculate, join in, read along) when predictably patterned selections of fiction and poetry are read aloud.

R00.S3C1.03: Respond appropriately to questions based on facts in expository text, heard or read.

LS.R3: Share ideas, information, opinions, and questions.

LS.R4: Listen and respond to stories, poems, and nonfiction.

LS.R5: Participate in class discussions.
	These five performance objectives (PO) that we have already been incorporating into effective lessons can now be incorporated into lessons towards meeting   2010 ELA Standard 1 for kindergarten. The skills these 2003 POs represent will be used to plan rigorous lessons to meet the increased demands in the 2010 ELA Standards.


While not all the ELA Standards have this many performance objectives in alignment, many will. In the above example, the alignment is within the parameters of a grade level match. As we see in the following example, the rigor in the 2010 ELA Standards have alignments that move performance objectives into other grade levels.

Grade 2 Reading Informational Text example

	2010
	2003
	Observation of alignment 

	2.RI.3: Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text.
	R02.S3C2.01: Follow a set of written multi-step directions.

R04.S3C2.02: Interpret details form functional text for a specific purpose (e.g., to follow directions, to solve problems, to perform procedures, to answer questions).

W02.S3C5.02: Write a response to a literature selection that connects:

a. text to self (personal connections)

b. text to world ( social connection)

c. text to text (compare within multiple texts)
	In this alignment, a 2003 Grade 4 Performance Objective (PO) is aligned to a 2010 Grade 2 Standard. This reflects the new rigor throughout the 2010 ELA Standards. 


As we see movement from one grade down to another, we also find movement that places objectives in higher grades from lower grades.

Grade 4 Reading Standards Foundational Skills

	2010
	2003
	Observation of alignment

	4.RF.3: Know and apply grade-level phonics and word analysis skills in decoding words.

a. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in context and out of context.
	R03.S1C3.01: Read multi-syllable words fluently, using letter-sound knowledge.

R03.S1C3.02: Apply knowledge of basic syllabication rules when decoding four- and five-syllable written words (e.g., in/for/ma/tion, mul/ti/pli/ca/tion, pep/per/o/ni).

R04.S1C4.01: Use knowledge of root words and affixes to determine the meaning of unknown words. 
	For this standard, Grade 3 Performance Objectives (POs) are aligned to 2010 ELA Grade 4 expectations. 


The Writing Addendum is a feature of the 2010 ELA Alignment document that demonstrates how closely Arizona instruction in writing aligns to the 2010 ELA standards.  The 2010 ELA Standards for Writing are closely linked to Strands 1 and 2 of the 2004 Writing Standards as shown in the following table.  
Grades 9-10 Writing Standards

	2010
	2004
	Observation of alignment

	9–10.W.8: Gather relevant information from multiple authoritative sources, using advanced searches effectively; assess the usefulness of each source in answering the research questions; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.
	See Writing Addendum: 

Writing Process HS.S1 

Writing Elements HS.S2

VP.P2: Plan, organize, develop, produce, and evaluate an effective multimedia presentation, using tools such as charts, photographs, maps, tables, posters, transparencies, slides and electronic media.
	The Writing Addendum includes the 2004 Writing Standard Strands 1 (Writing Process) and 2 (Writing Elements). The addendum, referred to throughout the alignment document, demonstrates how the skills that we have been teaching are still appropriate for teaching the 2010 ELA Writing Standards.


In addition to the Writing Addendum, there is also a Summary of Changes document. This document lists all the 1996, 2003, and 2004 performance objectives that have moved up or down grade levels or are not specifically represented in the Alignment document. 
	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Key Ideas and Details
	
	Strands, Concepts, and Performance Objectives

	3.RL.1 

Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.
	Source: ADE/ELA Committee

See Appendices A and B for  Text Complexity  
Students may recall facts such as how, who, what, where, or when. 

Students may highlight, underline, or point to the answer found in the text. 

Students may develop questions that can be answered explicitly from the text. This could be working with a team or partner to write questions to exchange and find the answer. 

Source: commoncore.org

Class Discussion/Literary

Grade 3 Unit 3Introduce The Sign Painter, written and illustrated by Allen Say. In this book about a man and a boy who paint billboards, the illustrations play an important role in telling the story. While you read it aloud, challenge the students to question and think, and ask them to jot down questions. Read at a leisurely pace so that students have the opportunity to ask questions about specific illustrations, words, or pages of the book where they might lose focus or struggle with understanding the story. 

(RL.3.1) 


	R03.S1C6.01

Predict events and actions, based upon prior knowledge and text features.

R03.S1C6.02

Compare a prediction about an action or event to what actually occurred within a text.

R03.S1C6.03

Ask relevant questions in order to comprehend text.
R03.S1C6.04

Answer clarifying questions in order to comprehend text.


	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Key Ideas and Details
	
	Strands, Concepts, and Performance Objectives

	3.RL.2

Recount stories, including fables, folktales, and myths from diverse cultures; determine the central message, lesson, or moral and explain how it is conveyed through key details in the text.
	Source: ADE/ELA Committee

See Appendices A and B for  Text Complexity    

Using a well-known story, the teacher may model the process of recounting a story, determining how key details support the moral or lesson. In the fable of The Boy Who Cried Wolf, the moral of the story is that if a person consistently complains they may not be listened to in an actual emergency. The students would note the details from the story that led to him not being believed by others. 

Students may complete graphic organizers (cause & effect, problem-solution) to show details supporting the lesson in a story.

Source: commoncore.org
Literary Response 

Grade 3 Unit 2 Lead a discussion with the students to introduce the genre of trickster tales, using questions such as these:

· One of the types of folk stories handed down in cultures is a “trickster tale.” What root word do you hear in “trickster”?

· Have you ever played a trick on someone?

· Have you ever had a trick played on you?

Tell students that “trickster tales” are stories that involve playing tricks to solve problems and to make them even more interesting, that they are from different cultures.  As students read, encourage them to think about characters and their traits. Remind them that the story is not just in the text but also in the illustrations. The illustrations help to tell the story and to give hints about the culture or origin. Use the following questions to guide discussions after they (or you) read the trickster stories.  Eventually require students to answer these questions independently.

· Who is the trickster?

· Who is the fool who gets tricked?

· What was the problem in the story?

· How did the trick solve the problem?

· Think about what the message of the story might be and why these stories have been told for hundreds of years. 

Students will retell stories including key details. The retelling can include dramatization, completing graphic organizers, and illustration of the story.

(RL.3.2, RL.3.3, RL.3.7)

	R03.S2C2.01

Compare events, characters and conflicts in literary selections from a variety of cultures to their experiences.

R04.S2C1.03

Identify the moral of literary selection (e.g., fables, folktales, fairytales, and legends). 

R05.S2C1.02

Identify the theme (moral, lesson, meaning, message, view or comment on life) of a literary selection.


	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Key Ideas and Details
	
	Strands, Concepts, and Performance Objectives

	3.RL.3

Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the sequence of events.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

Teachers model completing graphic organizers to show the relationship between events and characters of a well-known story.

Teachers provide examples of descriptions of how characters respond to events to serve as a guide to students.

Character Contribution Chart

Character

Traits

Motivation

Feelings

Contributions

Source: commoncore.org

Literary Response 

Grade 3 Unit 1

After reading Knots on a Counting Rope, John Archambault, Ted Rand, and Bill Martin, Jr., review the character traits of the boy and his grandfather. Have the students partner up and list three characteristics for each. Introduce another story that honors grandparents: Through Grandpa’s Eyes, Patricia Maclachlan and Deborah Kogan Ray. As students finish reading the new book, have them work with the same partner to list at least three characteristics of each character in the new story.

· How are the grandparents similar and different?

· How are the grandchildren similar and different?

· What is the message of each book? What do you think the author might have wanted you to learn? 
(RL.3.3)


	R02.S2C1.01

Describe literary elements of text including characters, plot (specific events, problem and solution), and setting. 
R03.S2C1.02

Describe characters (e.g., traits, roles, similarities) within a literary selection.
R04.S2C1.05

Describe a character’s traits using textual evidence (e.g., dialogue, actions, narrations, illustrations).

R05.S2C1.04

Analyze how a character’s traits influence that character’s actions.


	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Craft and Structure
	
	Strands, Concepts, and Performance Objectives

	3.RL.4

Determine the meaning of words and phrases as they are used in a text, distinguishing literal from non-literal language.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity  

Students highlight and discuss figurative language as it is encountered in text.

Students illustrate the literal and figurative meanings of figurative language (e.g., he lost his head, running on empty, frog in my throat).

Students may research the origins of selected idioms to reinforce understanding. 

Non-Literal Phrases (idioms)

Literal Meaning

Driving me up the wall

Annoying me

You are pulling my leg

You are not being                                                                                 truthful with me

Raining cats and dogs

A heavy thunderstorm

When pigs fly

Something that is impossible

Source: commoncore.org

Language/Writing 

Grade 3 Unit 5 Read several books that use idioms in the story (e.g., the Amelia Bedelia series) or a book that uses idioms as the text (e.g., Terban’s work). Then assign the students this prompt: “Choose an idiomatic saying. Draw a picture of the literal and figurative meaning of the saying. Write a short paragraph to explain to someone like Amelia Bedelia why it is important to know what the saying really means.” 

(RL.3.4, RI.3.5, L.3.4, L.3.5)


	R04.S1C4.02

Use context to determine the relevant meaning of a word. 
R04.S1C4.03

Determine the difference between figurative language and literal language. 
R04.S1C4.04

Identify figurative language, including similes, personification, and idioms. 


	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Craft and Structure
	
	Strands, Concepts, and Performance Objectives

	3.RL.5

Refer to parts of stories, dramas, and poems when writing or speaking about a text, using terms such as chapter, scene, and stanza; describe how each successive part builds on earlier sections.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity  

Teachers create a focus wall that includes terms of various literature structures as a resource.

Students will be able to use information recorded on a graphic organizer to write or to speak about the text.

Students create a literature structure journal as a resource.

Source: commoncore.org

Poetry/Comprehension 

Grade 3 Unit 5

Using a poem such as “Eating While Reading,” Gary Soto, to illustrate how each line builds meaning to the next. Have students read multiple poems aloud to each other, explaining their understanding of the poem, line-by-line, and stanza-by-stanza. 

(RL.3.5)
	R03.S2C1.03

Sequence a series of events in a literary selection.

R03.S2C1.05

Identify the speaker or narrator in a literary selection. 

R03.S2C1.06

Identify rhyme, rhythm, repetition, and sensory images in poetry. 

R03.S2C1.07

Distinguish between/among fiction, nonfiction, poetry, plays, and narratives, using knowledge of their structural elements. 

R04.S2C1.09

Identify characteristics and structural elements (e.g., imagery, rhyme, verse, rhythm, meter) of poetry.

R04.S2C1.10

Identify common forms of literature (e.g., poetry, novel, short story, biography, autobiography, drama) based upon their characteristics.




	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Craft and Structure
	
	Strands, Concepts, and Performance Objectives

	3.RL.6

Distinguish their own point of view from that of the narrator or those of the characters.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity  
This standard focuses on identifying point of view and distinguishing differences in the point of view. 

Students read selections on the same topic told from different points of view.

Students use graphic organizers to list supporting details from the narrator, characters, or their own point of view.

Students highlight signal words or phrases that support the narrator’s, characters’, or their point of view.
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Point of View Chart

Author

Characters or Narrator

My Point of view

Connections:

ET03.S6C1.03, ET03.S6C2.03

Source: commoncore.org

Class Discussion/Literary/Writing

Grade 3 Unit 6

Lead a class discussion based on Could Be Worse!, James Stevenson, using the following prompts/questions:

· How do you think the children felt when they tried to tell the grandfather of an adventure and he always topped it with a fantastic tale?

· If you were the grandfather, what story would you have told?

· Write a “fantastic” grandfather response to this: I fell off the monkey bars on the playground and scraped my knee. 
(RL.3.6, W.3.10, W.3.3, L.3.1, L.3.3, L.3.)
	R03.S2C1.05

Identify the speaker or narrator in a literary selection. 

R05.S2C1.05

Identify the narrative point of view (e.g., first person, third person, omniscient) in a literary selection.




	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Integration of Knowledge and Ideas
	
	Strands, Concepts, and Performance Objectives

	3.RL.7

Explain how specific aspects of a text’s illustrations contribute to what is conveyed by the words in a story (e.g., create mood, emphasize aspects of a character or setting).
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

Authors use illustrations to support their writing, illustrations can create mood, evoke feelings, emphasize character traits, and depict setting. 

Using the story Tops and Bottoms, Janet Stevens, the teacher will demonstrate the importance of text illustrations.
Teacher asks students how vegetables grow (checking background knowledge).

Teacher reads story without showing pictures.

Students discuss how bear’s and rabbit’s crops look at the end of the first harvest.

Teacher shows the illustration.

Students compare their image to the illustrator’s depiction.

Source: commoncore.org

Class Discussion/Art Appreciation

Grade 3 Unit 1

Paul Goble is a talented artist, who though not a Native American, has been fascinated by Native American life for many years and has dedicated much of his art to the culture. Read the following quote to the students:

“[Goble’s] art is tremendous because he is able to recreate the traditional forms with great accuracy and detail. The designs he draws are completely authentic and his colors are the same ones that were used by the old-timers before the reservation days. He is able to recreate the spirit of the old stories with his illustrations and his words.” - Joe Medicine Crow, Crow Tribal Historian, and oldest living member of the Crow Tribe

Discuss the following questions with the students:

· What does this quote mean?

· How do you think this quote by a Native American made Paul Goble feel when he heard it for the first time? 

(SL.3.1, RL.3.7)
	R04.S1C6.01

Predict text content using prior knowledge and text features (e.g., illustrations, titles, topic sentences, key words). 
R04.S2C1.05

Describe a character’s traits using textual evidence (e.g., dialogue, actions, narrations, illustrations). 

	3.RL.8 

(not applicable to literature)


	
	n/a


	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Integration of Knowledge and Ideas
	
	Strands, Concepts, and Performance Objectives

	3.RL.9

Compare and contrast the themes, settings, and plots of stories written by the same author about the same or similar characters (e.g., in books from a series).

(continued next page)


	Source: ADE/ELA Committee

See Appendices A and B for  Text Complexity    

Before Reading/During Reading/After Reading Checklist

Characters

Who are the characters? What are the character’s traits?

Plot


What are the events in the story?

Setting


Where does the story take place?

Point of View  

Who tells the story?

Style


What sort of words and sentences are used?

Three Story Map

Ramona Quimby

Ramona the Pest

Ramona and her Father

Main Character

Main Setting

Plot/Events

Theme/Lesson/Moral

Conclusion/Resolution


	R03.S2C1.01

Compare (and contrast) literary elements across stories, including plots, settings, and characters.


	
	2010 Reading Standards for Literature K-5
	

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Integration of Knowledge and Ideas
	
	Strands, Concepts, and Performance Objectives

	3.RL.9

(continued)
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

Source: commoncore.org

Class Discussion/Literature

Grade 3 Unit 1

Introduce the unit by asking students if they have family stories they love to tell. Allow students to share favorite family stories for a few minutes. Introduce that day’s new chapter book: The Stories Julian Tells, Ann Cameron and Ann Strugnell. As students read the first chapter of the book, “The Pudding Like a Night on the Sea,” ask them to examine Julian as a character. You might post these leading questions and discuss their meaning by having your students ask you the questions as their new teacher: 

· How would you describe Julian?

· What are his character traits?

· Why does he do what he does?

Read the chapter aloud to the students as they follow along. Continue reading the subsequent chapters in the days that follow, encouraging as much independent reading as possible. Continue to focus on character traits and motivation. As students finish this book, allow them to choose to move to other character stories in this series or to continue with Julian. This provides the opportunity to compare and contrast books and/or characters by the same author.

(RL.3.3, SL.3.6, SL.3.1, SL.3.4, RL.3.9)


	


	2010 Reading Standards for Literature K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Range of Reading and Level of Text Complexity
	
	Strands, Concepts, and Performance Objectives

	3.RL.10

By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at the high end of the grades 2-3 text complexity band independently and proficiently.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity  
The range of reading includes: biographies and autobiographies; books about history, social studies, science and the arts.  A wide range of reading builds background knowledge, vocabulary and concepts. Students read grade-level material with appropriate rate (speed), accuracy (precision) and prosody (expression).

Literature

Stories

Drama

Poetry

adventure stories, folktales, legends, fables, fantasy, realistic fiction, and myth

staged and dialogued 

brief familiar scenes

nursery rhymes and the subgenres of the narrative poem, limerick and the free verse poem

Source: commoncore.org

Class Discussion/Literary

Grade 3 Unit 6

As students read the book My Father’s Dragon, by Ruth Stiles Gannett and Ruth Chrisman Gannet, continue the focus from unit 5 on how each chapter builds on the last to tell the story. As students finish each chapter, have them write down a short summary of what happened and illustrate it with a drawing. Have the students turn this into a mini-book of the larger book. As students write their summaries in this activity, you could teach a strategy for writing succinct summaries such as “Somebody-Wanted-But-So.”

(RL.3.10, RF.3.4, L.3.1, L.3.2, L.3.3) 


	R03.S1C5.01

Consistently read grade level text with at least 90 percent accuracy. 

R03.S1C5.02

Read aloud from familiar prose and poetry with fluency and appropriate rhythm, pacing, intonation, and vocal patterns.


	2010 Reading Standards for Informational Text K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting



	Key Ideas and Details
	
	Strands, Concepts, and Performance Objectives

	3.RI.1

Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

Teachers connect this skill to Science or Social Studies lessons.

Students recall facts such as how, who, where, or when of a given text.

Students highlight, underline, or point to the answer found in the text.

Students work in teams or partners to write and exchange questions.

Source: commoncore.org

Informational Reading/Note Taking


Grade 3 Unit 3

Reading biographies of artists and musicians provides an opportunity for students to focus on noting important information in the text. Tell students that while they are reading or listening to someone else read a biography, they should note the key events that occur in the subject’s life. Have students recall and generate a list of the key question words to consider such as “who, where, when, why, what, and how.” Divide students into small groups and assign each group a question stem. Have students create a chart with the questions down the left hand column of the chart. Then create a similar chart on the board or a notepad in the front of the room. Using the key question words to guide comprehension, read aloud a biography of a famous person such as the singer Marian Anderson. As students hear answers to their questions have them raise their hands. Write answers on a class chart and have the students write the information on their own charts. 

(RI.3.7, RI.3.1, RI.3.3, W.3.8, L.3.2)


	R03.S1C6.03

Ask relevant questions in order to comprehend text.
R03.S1C6.04

Answer clarifying questions in order to comprehend text.

R03.S3C1.02

Locate facts in response to questions about expository text.


	2010 Reading Standards for Informational Text K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Key Ideas and Details
	
	Strands, Concepts, and Performance Objectives

	3.RI.2

Determine the main idea of a text; recount the key details and explain how they support the main idea.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    
The emphasis of this standard is the relationship of details to the main idea. 

Teachers model using a graphic organizer to explain how key details support the main idea.

Students may read a variety of informational text sources and use graphic organizers to show key ideas and details that support them. 


Source: commoncore.org

Class Discussion/Informational Text

Grade 3 Unit 2

Read aloud two books with similar topics, such as: A Drop of Water: A Book of Science and Wonder, Walter Wick and A Drop Around the World, Barbara Shaw McKinney. As you read the books, discuss the following questions:

· What is the main idea of the book? Of each section?

· What are the key points used to create the main idea?

· How are the two books similar?

· How are they different?

· What are the text features used by the authors/illustrators to teach more about a drop of water?

· Do these books have the same purpose?

· Does one of the books teach more than the other?

· How could one of the books be improved? 

(SL.3.2, SL.3.1, RI.3.2, RI.3.9, RI.3.6)


	R03.S1C1.02

Recognize the distinguishing features of a paragraph (e.g., indentation of first word, topic sentence, supporting sentences, concluding sentences).

R03.S3C1.01

Identify the main idea and supporting details in expository text.

R03.S3C1.02

Locate facts in response to questions about expository text. 
R03.S3C1.03

Locate specific information by using organizational features (e.g., title, table of contents, headings, captions, bold print, key words, glossary, indices, italics, key words) in expository text. 


	2010 Reading Standards for Informational Text K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Key Ideas and Details
	
	Strands, Concepts, and Performance Objectives

	3.RI.3

Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a text, using language that pertains to time, sequence, and cause/effect.

(continued next page)
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

Structures of Informational Text Signal Words

Structure

Signal Words

Cause/Effect

Problem/Solution

because, due to, since, as a result, consequently, 

Compare & Contrast

like, just as, similar, both, also, too, unlike, different, but

Time Order

Chronological Order

Sequence

before, first, during, after, then, next, finally, last, now, when

Connections:

Cause/Effect & Problem/Solution: 

SS03.S1C6.01, SS03.S1C7.01, S03.S3C2.01, 02 and 03, S03.S4C3.03, 

Compare & Contrast: 

SS03.S4C4.03, SS03.S1C10.02, S03.S4C2.01, S03.S4C4.01 and 02, 

Description, Time Order, Sequence:

SS03.S1C1.01, SS03.S2C1.01 and 04, SS03.S4C4.01, 02 and 05, S03.S1C4.01 and 02, S03.S2C1.01,

S03.S2C1.02, S03.S2C2.01 and 02, S03.S3C1.01 and 02, S03.S4C1.01, S03.S4C2.02


	R03.S3C2.03

Evaluate written directions for sequence and completeness.

R04.S1C6.06

Use reading strategies (e.g., drawing conclusions, determining cause and effect, making inferences, sequencing) to comprehend text.

R04.S3C1.07

Distinguish cause and effect. 
R04.S3C2.07

 Interpret details from functional text for a specific purpose (e.g., to follow directions, to solve problems, to perform procedures, to answer questions).  


	2010 Reading Standards for Informational Text K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Key Ideas and Details
	
	Strands, Concepts, and Performance Objectives

	3.RI.3 

(continued)


	Source: commoncore.org

Informational Reading/Note Taking

Grade 3 Unit 3

Reading biographies of artists and musicians provides an opportunity for students to focus on noting important information in the text. Tell students that while they are reading or listening to someone else read a biography, they should note the key events that occur in the subject’s life. Have students recall and generate a list of the key question words to consider such as “who, where, when, why, what, and how.” Divide students into small groups and assign each group a question stem. Have students create a chart with the questions down the left hand column of the chart. Then create a similar chart on the board or a notepad in the front of the room. Using the key question words to guide comprehension, read aloud a biography of a famous person such as the singer Marian Anderson. As students hear answers to their questions have them raise their hands. Write answers on a class chart and have the students write the information on their own charts. 

(RI.3.7, RI.3.1, RI.3.3, W.3.8, L.3.2)
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Craft and Structure


	
	Strands, Concepts, and Performance Objectives

	3.RI.4

Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 3 topic or subject area.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

Teachers incorporate academic and domain specific vocabulary words on a focus wall or word wall.

Teacher models (through thinking aloud) use context clues to determine a word or phrase:

· Look at the illustration or graph.

· Use background knowledge regarding the subject.

· Look at the sentence before and after to help build meaning.

· Use morphology, affixes, and Greek & Latin roots to help arrive at meaning.

Students keep word journals or records for easy reference. 

Source: commoncore.org

Language Activity/Acrostic Poem

Grade 3 Unit 4

Using the formatted Preamble text below, give students the following instructions: “Choose a key word (in bold) from the Preamble. Look up the meaning in the dictionary, practice using it in a sentence, and then create an acrostic poem showing what the word means. Include defining phrases, simple similes, or synonyms in the poems.” You may want to do one as a class example and then have the students work independently or put the students with partners to complete the task.  

(RI.3.4, W.3.10, L.3.2 , L.3.4 , W.3.2 , SL.3.1)

We the People of the United States, in Order to form a more perfect Union, establish Justice, insure domestic Tranquility, provide for the common defense, promote the general Welfare, and secure the Blessings of Liberty to ourselves and our Posterity, do ordain and establish this Constitution for the United States of America.


	R03.S1C4

Acquire and use new vocabulary in relevant context.

R03.S3C3.02

Identify persuasive vocabulary (e.g. emotional words) used to influence readers’ perspectives.
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Craft and Structure


	
	Strands, Concepts, and Performance Objectives

	3.RI.5

Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic efficiently.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

Students use timelines and primary source materials (e.g., photos, artifacts, maps) to locate information on a social studies topic studied (e.g., exploration of New World, Ancient Greece and Rome, immigration to the United States).

Students create text-feature journals as a resource.

Students highlight text features in text.

Connections:

SS03.S1C1.01 and 03, SS03.S2C1.01 and 03, SS03.S4C1.01, 02, 06 and 07, SS03.S4C2.01,

ET03.S3C1.01, ET03.S3C1.02, ET03.S3C1.03, ET03.S6C2.03 

Source: commoncore.org

Informational Text

Grade 3 Unit 2

Choose a book that has good examples of text features (e.g., cross-section diagram, table) such as The Cod’s Tale by Mark Kurlansky. Create a list of all the text features the students will see in the book. Display the text as you read, instructing students to look for text features as you turn each page. Give each student one Post-It. As they spot a text feature, have them write the page number on the Post-It and put it by the name of the text feature on the list. Discuss the purpose of each text feature in general and in the text you are reading. 

(RI.3.5) 


	R03.S3C1.03

Locate specific information by using organizational features (e.g., title, table of contents, headings, captions, bold print, key words, glossary, indices, italics, key words) in expository text. 
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Craft and Structure


	
	Strands, Concepts, and Performance Objectives

	3.RI.6

Distinguish their own point of view from that of the author of a text.
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

Teachers model using a graphic organizer to distinguish their point of view from that of the author in informational text.

Point of View Organizer


Source: commoncore.org

Class Discussion/Informational Text
Grade 3 Unit 2

Read aloud two books with similar topics, such as: A Drop of Water: A Book of Science and Wonder, Walter Wick, and A Drop Around the World, Barbara Shaw McKinney. As you read the books, discuss the following questions:

· What is the main idea of the book? Of each section?

· What are the key points used to create the main idea?

· How are the two books similar?

· How are they different?

· What are the text features used by the authors/illustrators to teach more about a drop of water?

· Do these books have the same purpose?

· Does one of the books teach more than the other?

· How could one of the books be improved? 
(SL.3.2, SL.3.1, RI.3.2, RI.3.9, RI.3.6)


	R03.S3C3.01

Distinguish fact from opinion in persuasive text (e.g., advertisements, product labels, written communications).

R03.S3C3.02

Identify persuasive vocabulary (e.g., emotional words) used to influence readers’ perspectives.

R04.S3C1.08

Draw valid conclusions based on information gathered from expository text.

R04.S3C3.01

Determine the author’s position regarding a particular idea, subject, concept, or object.  

	2010 Reading Standards for Informational Text K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Integration of Knowledge and Ideas 
	
	Strands, Concepts, and Performance Objectives

	3.RI.7

Use information gained from illustrations (e.g., maps, photographs) and the words in a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur).
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity  
Students use primary source materials (e.g., photos, artifact illustrations, maps) to locate information on a social studies topic studied (e.g., people and issues of the Civil War, individuals who worked for the rights and freedoms of others, Ancient Greece and Rome).

Connections:

SS03.S1C1.01 and 03, SS03.S2C1.01 and 03, SS03.S4C1.01 through 07, SS03.S4C1.01

Source: commoncore.org

Class Discussion/Informational Text/Opinion Writing

Grade 3 Unit 5

Using a book such as What the World Eats, Faith D’Aluisio and Peter Menzel, discuss the differences in the way people eat around the world. Challenge the students to think critically about nutrition, their eating habits, and the way other cultures look at food. Use the following questions to guide the discussion: 

· What do you think the authors were trying to say in this text?

· Can you support your opinion with evidence from the text?

· How did the illustrations support the ideas in the print part of the text?

· Do you think the authors fairly described the way people in the United States eat?

Finally, assign an opinion writing piece: “Some people eat more healthy food than other people. In your opinion, do you think there should be laws passed to tell people what they can and cannot eat? Support your answer with strong reasons.”

(RI.3.2, RI.3.7, SL.3.1, SL.3.2, SL.3.1, SL.3.1, SL.3.1, W.3.1, L.3.1, L.3.2)
	R03.S1C6.05

Extract information from graphic organizers (e.g., webs, Venn diagrams, flow charts) to comprehend text.

R03.S1C6.06

Connect information and events in text to experience and to related text and sources.

R03.S3C1.04

Use a variety of sources (e.g., trade books, encyclopedias, magazines, atlases, almanacs, electronic source, textbooks) to answer specific questions, and/or gather information.
R03.S3C1.05

Interpret information from graphic features (e.g., charts, maps, diagrams, illustrations, tables, timelines) of expository text. 

R03.S3C2.01

Follow a set of written multi-step directions.

R03.S3C2.04

Interpret information in functional documents (e.g., maps, schedules, pamphlets) for a specific purpose.

VP.F3

Access, view and respond to visual forms such as computer programs, videos, artifacts, drawings, pictures and collages.

VP.F4

Interpret visual clues in cartoons, graphs, tables and charts that enhance the comprehension of text.
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Integration of Knowledge and Ideas 
	
	Strands, Concepts, and Performance Objectives

	3.RI.8

Describe the logical connection between particular sentences and paragraphs in a text (e.g., comparison, cause/effect, first/second/third in a sequence).
	Source: ADE/ELA Committee

See Appendices A and B for Text Complexity    

The emphasis in this standard is the organization of details in informational text. 

Teachers teach different informational text structures (e.g., cause & effect, sequential/chronological, descriptive, comparison) individually.

Teachers model using different graphic organizers with text.

Cause & Effect

Problem / Solution


Sequential – flow chart

Source: commoncore.org

Class Discussion Literature

Grade 3 Unit 4
Introduce the book Coming to America: The Story of Immigration, Betsy Maestro and Suzannah Ryan, as telling the story of immigration. Tell students that America is unique because so many people have come from so many different backgrounds. To understand how all of these people groups came to the same place, challenge students to think about the sequence of events in America’s history.  Define “chronological order” and relate it to something like your daily schedule or school calendar. As you read the book aloud, have students jot down important events on Post-Its, keeping them in “chronological order.” Ask them also to be thinking about why we might need to have rules to guide our government. (You can extend this lesson to discuss those government rules by pausing on page 14, where students will notice how many people were living together in the growing cities of New York, Boston, Philadelphia, Charleston, Baltimore, and New Orleans. As the page turns, students will see how people started moving west and there was a need for different laws. Use this to launch a discussion of the need for a central government.) 

(RI.3.8, RI.3.4, SL.3.1, L.3.5
	R03.S1C6.02

Compare a prediction about an action or event to what actually occurred within a text.

R03.S2C1.04

Make relevant connections (e.g., relationships, cause/effect, and comparison) between earlier events and later events in text.
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Integration of Knowledge and Ideas 
	
	Strands, Concepts, and Performance Objectives


(RI.3.9,RI.3.6,RI.3.1,SL.3.1)

	
	R03.S3C1.01

Identify the main idea and supporting details in expository text. 
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Range of Reading and Level of Text Complexity 
	
	Strands, Concepts, and Performance Objectives

	3.RI.10

By the end of the year, read and comprehend informational texts, including history/social studies, science, and technical texts, at the high end of the grades 2–3 text complexity band independently and proficiently.
	Source: ADE/ELA Committee 

See Appendices A and B for Text Complexity    

The range of reading may include: biographies and autobiographies; books about history, social studies, science and the arts; technical text, including directions, forms, and information displayed in graphs, charts, or maps; and digital sources on a range of topics. A wide range of reading will build background knowledge, vocabulary and concepts. 

Students read information with timelines, historical charts, documents, and maps, including those found in primary source materials. 

Source: commoncore.org

Class Discussion/Informational Text

Grade 3 Unit 3

Introduce the book Boy, Were We Wrong About Dinosaurs! by Kathleen V. Kudlinski and S.D. Schindler by explaining that this book will teach them about how scientists can change their thinking after new evidence is collected. Tell students that in the discussion after reading, they should be prepared to share two different specific places in the book where this happened. Have them use a white board or Post-It to write down their thinking. (RI.3.10, RF.3.4, RI.3.2, SL.3.1, L.3.1, L.3.2, L.3.3)
	R03.S1C5.01

Consistently read grade level text with at least 90 percent accuracy.

R03.S3C1

Identify, analyze, and apply knowledge of the purpose, structures, and elements of expository text.



	AZ.3.RI.10
a. By the end of the year, read and comprehend functional texts, including history/social studies, science, and technical texts, at the high end of the grades 2–3 text complexity band independently and proficiently.
	
	R03.S1C5.01

Consistently read grade level text with at least 90 percent accuracy.
R03.S3C1

Identify, analyze, and apply knowledge of the purpose, structures, and elements of expository text.

R03.S3C2

Identify, analyze, and apply knowledge of the purpose, structures, clarity, and relevancy of functional text.
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Print Concepts
	
	Strands, Concepts, and Performance Objectives

	3.RF.1

not applicable
	
	

	Phonological Awareness
	
	

	3.RF.2

not applicable
	
	

	Phonics and Word Recognition
	
	Strands, Concepts, and Performance Objectives

	3.RF.3

Know and apply grade-level phonics and word analysis skills in decoding words. 

a. Identify and know the meaning of the most common prefixes and derivational suffixes.

b. Decode words with common Latin suffixes. 

c. Decode multi-syllable words.

d. Read grade-appropriate irregularly spelled words. 
(continued next page)


	Source: ADE/ELA Committee

Students sort prefixes and suffixes with common base and root words.

Students create words based on meaning (e.g., it was not opened = it was unopened, it was not zipped= it was unzipped, it was a beauty = it was beautiful, he was full of care= he was careful).

Students identify and highlight selected phonics or word analysis skills in text.

Students create different meaning of text by implementing different prefixes and suffixes.

Students sort multi-syllabic words into syllable types.

Source: commoncore.org

Class Discussion/Language

Grade 3 Unit 4

Introduce the unit by writing the three key words on the board: “people,” “preamble,” and “presidency.” As you work through each word (possibly over a few days /class periods), give students a copy of a semantic map and display yours (on an overhead projector, document camera, or SMART Board, for example). Using dictionaries for reference begin with the word “people.” To ensure full participation, require each student to “turn and talk” about each part of the map before filling in the spaces. Maps such as these create a richer understanding of a word they already know (e.g., “people”) by looking at parts of speech and the word’s synonyms. 

(L.3.1, L.3.4, RF.3.3, L.3.4, L.3.6)


	R03.S1C3.01

Read multi- syllabic words fluently, using letter-sound knowledge. 

R03.S1C3.02

Apply knowledge of basic syllabication rules when decoding four- or five-syllable written words (e.g., in/for/ma/tion, mul/ti/pli/ca/tion, pepp/per/o/ni). 
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Phonics and Word Recognition
	
	Strands, Concepts, and Performance Objectives

	3.RF.3

(continued)
	Source: commoncore.org

Word Work/Latin Suffixes

Grade 3 Unit 5

Display this list of words with a common Latin suffix (e.g., -able, -ible, -ation, -fy, -ify, -ment, -ty, -ity): likeable, readable, drivable, laughable, and teachable. Ask students:

· What does each word have in common with the rest? (Answer: the same Latin suffix –able)  Then explain that this is an example of a Latin suffix.  Have students use white boards to write the root word for each (i.e., like, read, drive, laugh, and teach).  Then ask students:

· What part of speech is “read”? (Answer: verb)  Explain that when we add the suffix –able, it becomes a different part of speech (i.e., an adjective).  Then use the new word in a sentence so that students see the part of speech change. For example, I was surprised to find this thick book was very readable.”  Then explain that “readable” describes the book, which means it’s an adjective.  Extend this lesson by continuing to collect words that end in –able or –ible.

(RF.3.3, L.3.4)


	R03.S1C3.03

Apply knowledge of the
following common spelling patterns to read words:

· that drop the final e and add endings such as: –ing, -ed, or –able (e.g., use/using/used/usable)

· with final consonants that need to be doubled when adding an ending (e.g., hop/hopping)

· that require changing the final y to i (e.g., baby/babies)

· that end in –tion, -sion, (e.g., election, vision)

· with complex word families (e.g., -ight,
 -ought); and

· that include common prefixes, suffixes and root words. 

R03.S1C3.04

Read common abbreviations (e.g., Wed., Sept.) fluently.

R03.S1C3.05

Recognize high frequency words and irregular sight words.
R03.S1C4.01

Use knowledge of prefixes (e.g., un-, re-, 
in-, dis-) to determine the meaning of words.

R03.S1C4.02
Use knowledge of suffixes (e.g., -ful, -ly, -less) to determine the meaning of words.

R03.S1C4.03

Recognize words represented by common abbreviations (e.g., Mr., Ave., Oct.).


	2010 Reading Standards Foundational Skills K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Fluency
	
	Strands, Concepts, and Performance Objectives


	Source: commoncore.org

Dramatic Reading/Fluency

Grade 3 Unit 4

Divide the class into eight groups to perform a cumulative choral reading of the Preamble to the Constitution. Have the first group read to the comma, the second group read to the next comma, etc. Continue adding voices/phrases until the whole class is reading the Preamble. Students will quickly and naturally memorize the Preamble and can perform it independently as an oral recitation. 

(RF.3.3, RF.3.4, RF.3.4)

Source: commoncore.org

Poetry Performance

Grade 3 Unit 1

Give the students this prompt: “Choose one of the Langston Hughes poems to memorize or read interpretively. Be sure to communicate the meaning of the poem in the way you recite or read it.”Demonstrate fluent reading to the children, being sure to show how meaningful phrasing and expression guide the dramatic interpretation of a poem. (RF.3.4)

Source: commoncore.org

Word Work/Poetry

Grade 3 Unit 5

As you and the students read poems throughout this unit, ask them choose words that they like to collect in their journals. Read aloud a poem such as “Daffodils” (William Wordsworth) several times, modeling fluent reading. Choose an evocative word from the poem, because, for example, of the way it sounds or what it means. Every time the class reads a poem, either together or individually, give the students a few minutes to choose one or two words that they like and then use them in a sentence. 

(RF.3.4)
	R03.S1C3.06

Use knowledge or word order (syntax) and context to confirm decoding.

R03.S1C5.01

Consistently read grade level text with at least 90 percent accuracy. 

R03.S1C5.02

Read aloud from familiar prose and poetry with fluency and appropriate rhythm, pacing, intonation, and vocal patterns.

R04.S1C4.02

Use context to determine the relevant meaning of a word.
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Text Types and Purposes
	
	Strands, Concepts, and Performance Objectives

	3.W.1

Write opinion pieces on topics or texts, supporting a point of view with reasons.

a. Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
b. Provide reasons that support the opinion.
c. Use linking words and phrases (e.g., because, therefore, since, for example) to connect opinion and reasons.
d. Provide a concluding statement or section.

	Source: commoncore.org

Reflective/Opinion Writing

Grade 3 Unit 3

Give the students this prompt: “You began this unit with a discussion about three words: creative, inventive, and notable. Choose the person from this unit that you believe to be the most creative, inventive, and notable. Write about the person you choose, and give reasons how they are creative, inventive, and notable.” 

(W.3.1, L.3.2)

Source: commoncore.org

Literary/Writing/Opinion Piece

Grade 3 Unit 6

Give the students this prompt: “Choose the most interesting mythical character in your opinion. Be sure to support your opinion with strong reasons and to connect your writing to specific parts of the myth. Be sure also to use linking words and phrases (e.g., because, therefore, since, and for example) to connect your opinion and reasons. Provide a concluding statement.” 

(RL.3.2, W.3.1, W.3.1, L.3.1)
	See Writing Addendum:

Writing Elements W03.S2
R03.S3C3.01

Distinguish fact from opinion in persuasive text (e.g., advertisements, product labels, written communications).

R03.S3C3.02 

Identify persuasive vocabulary (e.g. emotional words) used to influence readers’ perspectives.

W03.S3C2.02

Write an expository paragraph that contains:

a. a topic sentence

b. supporting details

c. relevant information

W03.S3C2.03

Write in a variety of expository forms (e.g., summary, newspaper article, reflective paper, log, journal).

W03.S3C4.01

Write persuasive text (e.g., advertisements, paragraph) that attempts to influence the reader.

W03.S3C5.01

Write a reflection to a literature selection (e.g. journal entry, book review).
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Text Types and Purposes
	
	Strands, Concepts, and Performance Objectives

	3.W.2

Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

a. Introduce a topic and group related information together; include illustrations when useful to aiding comprehension.
b. Develop the topic with facts, definitions, and details. 
c. Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within categories of information.
d. Provide a concluding statement or section. 

	Source: ADE/ELA Committee

The emphasis of this standard is the structure of expository writing. It includes non-fiction writing that describes, explains, informs, or summarizes ideas and content. Informative or explanatory texts present facts, opinions, define terms, and provide examples to inform the reader. The writing can support research, observations, or experiences. Some formats might be a newspaper article, a reflective paper or a log/journal.

Transition words can help students organize and summarize. The following are samples of transitions:


Sequence:  at first, first of all, to begin with, in the first place, at the same time, for now, 

for the time being, the next step, in time, in turn, later on, meanwhile, next, then, soon, the

               meantime, later, while, earlier, simultaneously, afterward, in conclusion, with this in mind


Restatement: in essence, in other words, namely, that is, that is to say, in short, in brief, to put

               it differently


Summarizing: after all, all in all, all things considered, briefly, by and large, in any case, 
in any event, in brief, in conclusion, on the whole, in short, in summary, in the final 
analysis, in the long run, on balance, to sum up, to summarize, finally

Teachers create a rubric of expectations for the students based on the items listed in the standards (e.g., There should be a clearly stated topic sentence. The topic should be developed through facts, details, and relevant information. Transition words should help the piece flow. A concluding statement should restate the topic or thesis.).

Teachers model the writing process (e.g., pre-writing, writing, editing draft, publish). 

Students and teacher may select topics from Social Studies or Science Standards.

Source: commoncore.org

Writing/Informational Text
Grade 3 Unit 2

Give the students this prompt:  “You have read books about animals that live in the sea. Think about which animal has been most interesting to you. Write a paragraph about what you have learned about a specific sea animal: its habitat, its adaptations, and its diet. You may want to do more research on the Internet, in encyclopedias, or in a library book to add to your learning.” 

(SL.3.1, W.3.10, W.3.2, RI.3.2)


	W03.S3C2.02

Write an expository paragraph that contains:

a. a topic sentence

b. supporting details

c. relevant information

W03.S3C2.03

Write in a variety of expository forms (e.g., summary, newspaper article, reflective paper, log, journal).
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Text Types and Purposes
	
	Strands, Concepts, and Performance Objectives


 (W.3.3, W.3.4, W.3.5, L.3.1, L.3.2, L.3.3)

	
	See Writing Addendum:

Writing Elements W03.S2

W03.S3C1.01

Write a narrative based on imagined or real events, observations, or memories that includes:

a. characters 

b. setting
c. plot
d. sensory details 

e. clear language

f. logical sequence of events
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Production and Distribution of Writing
	
	Strands, Concepts, and Performance Objectives

	3.W.4

With guidance and support from adults, produce writing in which the development and organization are appropriate to task and purpose. 

1–3 above.) 

AZ.3.W.4

a. With guidance and support from adults, produce functional writing (e.g., friendly and formal letters, recipes experiments, notes/messages, labels, graph/tables, procedures, invitations, envelopes) in which the development and organization are appropriate to task and purpose.
	Source: ADE/ELA Committee

In this standard students will be using strategies to organize ideas for specific tasks and purposes. Students will generate ideas through a variety of activities such as brainstorming, graphic organizing, drawing, and discussing. Students will be aware of the purpose of writing for the intended audience

Teachers facilitate students creating classroom rules.

Teachers model the writing process in creating functional writing (e.g., thank you notes or messages to guest speakers, volunteers).

Teachers have students select possible from the Social Studies (Strand 1 & 2) and Science Standards.

Students participate in group writing of functional text (e.g., letters, thank you notes) during community service projects.

Students will place historical events from content studied in social studies in chronological 

Connections:

ET03.S1C1.01, ET03.S2C2. 01, ET03.S3C1.01 and 02, ET03.S3C2.01 through 05, ET03.S4C1.01,

ET03.S6C1.03, ET03.S6C2.02 and 05

S03.S1C1.01 

SS03.S1C1.01, SS03.S3C1.04, SS03.S3C4.02, SS03.S4C1.03, 04 and 05 

Source: commoncore.org

Narrative Writing/Literary Activity

Grade 3 Unit 2

Chapter 5 of Sarah, Plain and Tall contains a narrative about “haystacks.”Prepare students to write well-developed narratives and guide a discussion of the way Patricia Maclachlan wrote the haystack section by asking them the following questions about the narrative in the chapter:

· How many of you wanted to try sliding down a haystack after reading that scene?

· What was it in her writing that made you feel like you were there?

· How did you know what the characters were feeling?

· How did the dialogue help you to “be there”?

· How did she communicate action? Thoughts? Feelings?

· How did she order the events?

· How did she close the scene?

Then give the students this prompt: “Imagine that you are in Massachusetts with your family. You are on the shores of the Atlantic Ocean and you are allowed to ride down a sand dune. Write a story about your experience, showing the actions, your thoughts, and your feelings through dialogue and description.” 

(RL.3.1, W.3.3, W.3.4, L.3.2, W.3.5, L.3.1, L.3.2, L.3.3, W.3.10, L.3.6, L.3.3)
	See Writing Addendum:

Writing Process W03.S1

Writing Elements W03.S2

W03.S3C1.02

Write in a variety of expressive forms (e.g., poetry, skit) that may employ:

a. figurative language

b. rhythm 

c. dialogue 

d. characterization

e. a plot
f. appropriate format

R03.S3C2.02

Provide multi-step directions.

	2010 Writing Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Production and Distribution of Writing
	
	Strands, Concepts, and Performance Objectives


(SL.3.1, SL.3.4, RI.3.3, W.3.8, W.3.2, W.3.5, L.3.1, L.3.2, L.3.3, W.3.10)

	
	See Writing Addendum:

Writing Process W03.S1

Writing Elements W03.S2


	


	2010 Writing Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Production and Distribution of Writing
	
	Strands, Concepts, and Performance Objectives


(W.3.6, W.3.7, W.3.8) 

	
	See Writing Addendum:

Writing Process W03.S1


	


	2010 Writing Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Research to Build and Present Knowledge
	
	Strands, Concepts and Performance 

Objectives


(RI.3.5, W.3.7, W.3.8, SL.3.4)

	
	W03.S3C2.03

Write in a variety of expository forms (e.g., summary, newspaper article, reflective paper, log, journal).

W03.S3C6.02

Organize notes in a meaningful sequence.

W03.S3C6.03

Write an informational report that includes main ideas(s) and relevant details.
	


	2010 Writing Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Research to Build and Present Knowledge
	
	Strands, Concepts and Performance 

Objectives

	3.W.8

Recall information from experiences or gather information from print and digital sources; take brief notes on sources and sort evidence into provided categories.

(continued next page)
	Source: ADE/ELA Committee

The emphasis of this standard is on the gathering information and recalling prior knowledge to prepare students for writing a research paper. 

Students, with teacher guidance, will create categories to organize note taking. 

Teachers will model organizing notes in a meaningful sequence.

Students list the source of their information (book, internet). 

Teachers use Social Studies Standards (e.g., Strand 1 American History, Strand 2, and World History) or Science to select appropriate topics.

Connections:

SS03 .S1C1.01, 02 and 03, SS03 .S2C1.01, 02 and 03, ET03 .S1C1 .01, ET03.S2C2 .01, 

ET03 .S3C1 .01 and 02,ET03 .S3C2 .01through 05, ET03 .S4C1 .01, ET03 .S6C1 .03,

 ET03 .S6C2 .02 and 05 

Source: commoncore.org

Informational Writing/Informative Text
Grade 3 Unit 5

Assign to the students a research project on a planet other than earth. Create a display of many books on the planets and have students choose a book with which to start their research. Using the key words “where, when, why, and how key events occur,” students should begin by creating a list of questions they want to answer through their research. The generating of questions could happen as a class if students need modeling of the process. Give students large index cards with each question on one side and have them write the answers on the other side. When they are finished finding the answers, have them use these cards to write a report on the planet. As students revise, they should focus on word choice to make their reports as literary and interesting as possible. Students should create one prop to help explain their most interesting finding about the planet. 

(L.3.1, L.3.2, L.3.3, L.3.5, W.3.8, W.3.7, W.3.10, W.3.2)
	See Writing Addendum:

Writing Process W03.S1

R03.S3C1.03

Locate specific information by using organizational features (e.g. title, table of contents, headings, captions, bold print, key words, glossary, indices, italics, key words) in expository text. 
R03.S3C1.04

Use a variety of sources (e.g., trade books, encyclopedias, magazines, atlases almanacs, electronic source, textbooks) to answer specific questions, and/or gather information. 
R03.S3C1.05

Interpret information from graphic features (e.g. charts, maps, diagrams, illustrations, tables, timelines) of expository text. 
W03.S3C2.01

Record information (e.g., observations, notes, lists, charts, map labels and legends) related to the topic.

W03.S3C5.01

Write a reflection to a literature selection (e.g., journal entry, book review).




	2010 Writing Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Research to Build and Present Knowledge
	
	Strands, Concepts and Performance 

Objectives

	3.W.8

(continued)
	
	W03.S3C5.02

Write a book report or review that may identify the:

a. main idea

b. character(s)

c. setting

d. sequence of events

e. problem/solution

W03.S3C5.03

Write a response to a literature selection that connects:

a. text to self (personal connection)

b. text to world (social connection)
c. text to text (compare within multiple texts)
W03.S3C6.01

Paraphrase information from at least one source (e.g., Internet, reference materials).

W03.S3C6.02

Organize notes in a meaningful

sequence.


	3.W.9 

(begins in grade 4)
	
	n/a


	2010 Speaking and Listening Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Comprehension and Collaboration
	
	Strands, Concepts, and Performance Objectives

	3.W.10

Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

(continued next page)


	Source: ADE/ELA Committee

Discipline-specific tasks may be narratives, opinion pieces, informative/explanatory, journals, friendly and formal letters, logs, diaries, functional text, instructions, recipes, procedures, posters, etc.

Examples of time management strategies:

Teachers model different purposes for writing (e.g., an assignment, a test, note-taking, journal entry) and the need to be organized.

Teachers provide a frame-work to assist students in using time management skills.

Teachers set time allotments, when appropriate, for students to produce a writing product.

Source: commoncore.org

Research/Informational Writing

Grade 3 Unit 4

Give the students this prompt: “Choose one president that interests you from the books we’ve read about the presidents. Research the president using online sources, an encyclopedia, and a biography (of him). Then, write a poem about him (called a “bio-poem” for a poem that is a biography) based on your research. Use the following format to organize your poem. Use the process of revising and editing before publishing your work.” (Note: The example below about George Washington is for you, though you may decide to share it with the class to explain the activity.) 

(W.3.7, W.3.10, W.3.2, W.3.5, L.3.1, L.3.2, L.3.3, W.3.6)
Formatting guidelines:
Line 1:First, Middle, and Last Name
Line 2:Four jobs held by the man during his life (other than presidency)
Line 3:Birthplace, Child of
Line 4:Hobbies, Talents
Line 5:Educated
Line 6: Resident of
Line 7:Three contributions
Line 8:Number order of president (ordinal number)
Line 9:Nickname

George Washington
Surveyor, Planter, Soldier, Commander
Born in Virginia, son of Mary
Husband of Martha, math, and farming;

Educated in elementary school
Resident of Mount Vernon
Revolutionary commander, government creator, humble leader
First president 

Father of our Country
	See Writing Addendum:

Writing Process W03.S1

W03.S3C2.03
Write in a variety of expository forms (e.g., summary, newspaper article, reflective paper, log, journal).
W03.S3C3.01
Write a variety of functional text (e.g., directions, recipes, procedures, rubrics, labels, graphs/tables).

	2010 Speaking and Listening Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Comprehension and Collaboration
	
	Strands, Concepts, and Performance Objectives

	3.W.10

(continued)
	Source: commoncore.org

Class Discussion/Literature

Grade 3 Unit 1
Introduce the unit by asking students if they have family stories they love to tell. Allow students to share favorite family stories for a few minutes. Introduce that day’s new chapter book: The Stories Julian Tells by Ann Cameron and Ann Strugnell. As students read the first chapter of the book, “The Pudding Like a Night on the Sea,” ask them to examine Julian as a character. You might post these leading questions and discuss their meaning by having your students ask you the questions as their new teacher: How would you describe Julian?

· What are his character traits?

· Why does he do what he does?

Read the chapter aloud to the students as they follow along. Continue reading the subsequent chapters in the days that follow, encouraging as much independent reading as possible. Continue to focus on character traits and motivation. As students finish this book, allow them to choose to move to other character stories in this series or to continue with Julian. This provides the opportunity to compare and contrast books and /or characters by the same author. 

(RL.3.3, SL.3.6, SL.3.1, SL.3.4, RL.3.9)

	


	2010 Speaking and Listening Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Comprehension and Collaboration
	
	Strands, Concepts, and Performance Objectives

	3.SL.1 

Engage effectively in a range of collaborative discussions (one-to-one, in groups, and teacher-led) with diverse partners on grade 3 topics and texts, building on others’ ideas and expanding their own clearly.

a. Come to discussions prepared, having read or studied required material, explicitly draw on that preparation and other information known about the topic top explore ideas under discussion.

(continued next page)


	Source: commoncore.org
Class Discussion/Literature

Grade 3 Unit 4

Using the book We the Kids: The Preamble to the Constitution by David Catrow, discuss the role of an illustrator in telling a story. Showing only the illustrations (by, for example, covering the text with sticky notes), have the students concoct a story aloud and together... After the students have created a story, show them that the text for the book is actually the Preamble to the Constitution. Together, read the book again to see how each illustration illustrates the meaning of a phrase.

(RL.3.7, SL.3.1)

Source: commoncore.org

Class Discussion/Poetry

Grade 3 Unit 2

Read two poems aloud that have similar topics such as: “Sleepy Pearl” (Frances Gorman Risser) and “Do Oysters Sneeze” (Jack Prelutsky) Ask the students the following questions:

· What do you think is the message of each poem? Cite evidence from the poem, by stanza and line, that hints at the meaning.

· How are these poems similar? How are they different?

· Which of the poems do you think is the best? Why?

(RL.3.5, RL.3.9, SL.3.1a, SL.3.1d)


	LS.F2

Give and follow multi-step directions.
LS.R5

Participate in group discussions.
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Comprehension and Collaboration
	
	Strands, Concepts, and Performance Objectives

	3.SL.1 

(continued)
b. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).

c. Ask questions to check understanding of information presented, stay on topic, and link their comments to the remarks of others.

d. Explain their own ideas and understanding in light of the discussion.
	Source: commoncore.org

Class Discussion/Literature

Grade 3 Unit 1

Introduce the unit by asking students if they have family stories they love to tell. Allow students to share favorite family stories for a few minutes. Introduce that day’s new chapter book: The Stories Julian Tells by Ann Cameron and Ann Strugnell. As students read the first chapter of the book, “The Pudding Like a Night on the Sea,” ask them to examine Julian as a character. You might post these leading questions and discuss their meaning by having your students ask you the questions as their new teacher: How would you describe Julian?

· What are his character traits?

· Why does he do what he does?

Read the chapter aloud to the students as they follow along. Continue reading the subsequent chapters in the days that follow, encouraging as much independent reading as possible. Continue to focus on character traits and motivation. As students finish this book, allow them to choose to move to other character stories in this series or to continue with Julian. This provides the opportunity to compare and contrast books and /or characters by the same author. 

(RL.3.3, SL.3.6, SL.3.1b, SL.3.4, RL.3.9)

Source: commoncore.org

Class Discussion/Art Appreciation

Grade 3 Unit 1

Paul Goble is a talented artist who though not a Native American, has been fascinated by Native American life for many years and has dedicated his much of his art to the culture. Read the following quote to the students:

“[Goble’s] art is tremendous because he is able to recreate the traditional forms with great accuracy and detail. The designs he draws are completely authentic and his colors are the same ones that were used by the old-timers before the reservation days. He is able to recreate the spirit of the old stories with his illustrations and his words.” —Joe Medicine Crow, Crow Tribal Historian, and oldest living member of the Crow Tribe.  Discuss the following questions with the students:

What does this quote mean?

How do you think this quote by a Native American made Paul Goble feel when he heard it for the first time? 
(SL.3.1,RL.3.7)
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Comprehension and Collaboration
	
	Strands, Concepts, and Performance Objectives

	3.SL.2

Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and formats, including visually, quantitatively, and orally.
	Source: commoncore.org

Class Discussion/Informational Text

Grade 3 Unit 2

Read aloud two books with similar topics, such as: A Drop of Water: A Book of Science and Wonder by Walter Wick, and A Drop Around the World by Barbara Shaw McKinney. As you read the books, discuss the following questions:

· What is the main idea of the book? Of each section?

· What are the key points used to create the main idea?

· How are the two books similar?

· How are they different?

· What are the text features used by the authors/illustrators to teach more

· about a drop of water?

· Do these books have the same purpose?

· Does one of the books teach more than the other?

· How could one of the books be improved? 

(SL.3.2, SL.3.1, RI.3.2, RI.3.9, RI.3.6)
	W03.S3C6.01

Paraphrase information from at least one source (e.g. Internet, reference materials).

LS.R4

Listen and respond to stories, poems and nonfiction. 
VP.F1

Recognize different types of visual media.

VP.F3

Access, view and respond to visual forms such as computer programs, videos, artifacts, drawings, pictures and collages.

	3.SL.3

Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.


	Source: commoncore.org

Activities and Assessments Note:

Grade 3 Unit 4

For the “people” part of this unit, bring in as many immigration stories, through texts and speakers (especially parents and grandparents), as you can to represent the students in your class. 

(SL.3.3)
	LS.E3

Interpret and respond to questions and evaluate responses both as interviewer and interviewee. 
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Presentation of Knowledge and Ideas
	
	Strands, Concepts, and Performance Objectives

	3.SL.4

Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive details, speaking clearly at an understandable pace.
	Source: commoncore.org

Class Discussion/Literary

Grade 3 Unit 2

Review characters and character motivation from the first unit. Introduce the book Sarah, Plain and Tall by Patricia MacLachlan as historical fiction: a fictional story from the days of settling the prairies. Introduce also the name of the unit: “Inspired by the Sea.” As you read the first chapter of this book, challenge students to look for specific places in the text where they can prove that a character in the story is “inspired by the sea.” Ask students to give you a “thumbs up” when they hear / see a line in the text that talks about a character “inspired by the sea.” Students should easily detect Sarah as the character motivated by her love of the sea. One of her letters reads, “I have always loved to live by the sea.” Create a chart and write down any evidence of Sarah’s motivation. Discuss what motivates the other characters. Each day as students come together to discuss the reading, instruct students to be prepared to give textual evidence of Sarah’s motivation and the motivation of at least one other character. 

(RL.3.3, RL.3.1, SL.3.4, SL.3.1)
	LS.R1

Tell or retell a personal experience or creative story in a logical sequence. 

LS.R3

Share ideas, information, opinions and questions.

LS.F1

Use effective vocabulary and logical organization to relate or summarize ideas, events and other information.
LS.F3

Prepare and deliver information by generating topics; identifying the audience; and organizing ideas, facts or opinions for a variety of speaking purposes such as giving directions, relating personal experiences, telling a story or presenting a report.

VP.F2

Plan and present a report, using two or more visual media.

	3.SL.5

Create engaging audio recordings of stories or poems that demonstrate fluid reading at an understandable pace; add visual displays when appropriate to emphasize or enhance certain facts or details.


	Source: commoncore.org

Fluency/Audio Recording

Grade 3 Unit 6

As a class, create a set of audio recordings of the book My Father’s Dragon by Ruth Stiles Gannett and Ruth Chrisman Gannett. Using the illustrations from the chapter summaries, assign each student a chapter to rehearse reading aloud. With a video camera or tape recorder, have students record themselves reading a chapter in their best reading voice, interpreting the parts of each character. 

(SL.3.5, RL.3.10, RF.3.4)
	VP.R3

Create visual representations of personal experiences through media such as drawing, painting, acting and puppeteering. 
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Presentation of Knowledge and Ideas
	
	Strands, Concepts, and Performance Objectives

	3.SL.6

Speak in complete sentences when appropriate to task and situation in order to provide requested detail or clarification.
	Source: commoncore.org

Language Activity

Grade 3 Unit 2

Choose an interesting sea animal from the books you have read together as a class. Ask the students to come up with five adjectives each to describe the animal. Generate a list of adjectives from the list of student ideas. Then have students come up with movements the animal makes and five adverbs to go with the movements. Create short sentences using the adjectives and adverbs (e.g., “Huge whales glide gracefully.”). After students write several of the sentences on a chart, have them practice making new sentences with comparative or superlative adjectives and adverbs (e.g., “This huge whale glides more gracefully than that one.”) 

(L.3.1, SL.3.6)
	LS.F1

Use effective vocabulary and logical organization to relate or summarize ideas, events and other information.
LS.F3

Prepare and deliver information by generating topics; identifying the audience; and organizing ideas, facts or opinions for a variety of speaking purposes such as giving directions, relating personal experiences, telling a story or presenting a report.




	2010 Language Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Conventions of Standard English
	
	Strands, Concepts, and Performance Objectives

	3.L.1

Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a. Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and their functions in particular sentences. 
b. Form and use regular and irregular plural nouns. 
c. Use abstract nouns (e.g., childhood). 
d. Form and use regular and irregular verbs.
e. Form and use the simple (e.g., I walked; I walk; I will walk) verb tenses.
(continued next page)


	Source: commoncore.org

Class Discussion/Language

Grade 3 Unit 1
Ruth Heller has written a series of informational books that teach parts of speech. Remind students they learned about “nouns” in second grade. As you read the book Merry-Go-Round: A Book About Nouns by Ruth Heller, have the students listen for more information about nouns. Pause as you read to allow the students to share what they are learning or to ask questions. Review nouns, pronouns, and verbs using the Ruth Heller series. Create word banks for each part of speech and add vocabulary from class work to reinforce the application. 

(RI.3.1, L.3.1, L.3.1, L.3.1, L.3.1, L.3.1, L.3.1)

Class Discussion/Language Activity

Grade 3 Unit 2

Many Luscious Lollipops by Ruth Heller teaches about adjectives through several language lessons. Read this book to the class, covering a few pages a day so that students may incorporate what they learn each day into conversation and writing. Use the adjectives and adverbs (which are covered in another Heller book, Up, Up and Away) to build interesting sentences about the sea and in students’ own narratives. Be sure students can explain the function of each part of speech (adjectives and adverbs) and its use in literature, speech, and writing. 

(L.3.1, L.3.2, L.3.5)
Language Activity/Graphic Organizer

Grade 3 Unit 3
Using Ruth Heller’s book Fantastic! Wow! And Unreal!: A Book About Interjections and Conjunctions, teach the coordinating (and, but, or, nor, for, yet, so) and subordinating conjunctions (after, before, when, while, since, until). Apply conjunctions by creating simple, compound, and complex sentences from a cause and effect graphic organizer. For example, consider the invention of the assembly line by Henry Ford.

· What caused him to invent it?

· What were the effects of the invention?

Have students create cause and effect-related sentences orally, and then have them write the sentences down. Look for the use of coordinating and subordinating conjunctions in their work. 

(L.3.1, L.3.1, RI.3.3)

	See Writing Addendum:

Writing Process W03.S1

Writing Elements W03.S2, W04.S2

R02.S1C3.03

Recognize regular plurals (e.g., hat/hats, watch/watches) and irregular plurals (e.g., fly/flies, wife/wives) in context.
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	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Conventions of Standard English
	
	Strands, Concepts, and Performance Objectives

	3.L.1

(continued)

f. Ensure subject-verb and pronoun-antecedent agreement. 

g. Form and use comparative and superlative adjectives and adverbs, and choose between them depending on what is to be modified. 
h. Use coordinating and subordinating conjunctions.
i. Produce simple, compound, and complex sentences.
AZ.3.L.1

j. Write and organize a paragraph that groups sentences about a topic.

	Source: ADE/ELA Committee

Teachers identify conventions and spelling patterns in context as it appear in writing, speaking and literature.

Teachers provide text with convention errors. Students will identify and correct errors. 

Students need regular exposure to appropriate conventions through direct instruction. The students should have a variety of opportunities to participate in capitalization, punctuation, and spelling activities which increase in complexity through the year. Teachers can demonstrate the use of the conventions through modeling, identifying use in literature, and providing opportunities for correcting samples. 

Students identify given conventions and spelling patterns in context.

Source: commoncore.org

Class Discussion/Literary

Grade 3 Unit 6

As students read the book My Father’s Dragon by Ruth Stiles Gannett and Ruth Chrisman Gannett, continue the focus from unit 5 on how each chapter builds on the last to tell the story. As students finish each chapter, have them write down a short summary of what happened and illustrate it with a drawing. Have the students turn this into a mini-book of the larger book. As students write their summaries in this activity, you could teach a strategy for writing succinct summaries such as “Somebody-Wanted-But-So” (RL.3.10, RF.3.4c, L.3.1, L.3.2, L.3.3)

Source: commoncore.org

Informational Reading/Note Taking

Grade 3 Unit 3

Reading biographies of artists and musicians provides an opportunity for students to focus on noting important information in the text. Tell students that while they are reading or listening to someone else read a biography, they should note the key events that occur in the subject’s life. Have students recall and generate a list of the key question words to consider such as “who, where, when, why, what, and how.” Divide students into small groups and assign each group a question stem. Have students create a chart with the questions down the left hand column of the chart. Then create a similar chart on the board or a notepad in the front of the room. Using the key question words to guide comprehension, read aloud a biography of a famous person such as the singer Marian Anderson. As students hear answers to their questions have them raise their hands. Write answers on a class chart and have the students write the information on their own charts. 

(RI.3.7, RI.3.1, RI.3.3, W.3.8, L.3.2) 
	See Writing Addendum:

Writing Elements W03.S2

W03.S3C3.02

Write communications, including:

a. thank-you notes
b. friendly letters

c. formal letters

d. messages 

e. invitations

W03.S3C3.03

Address an envelope for correspondence that includes:

a. an appropriate return address

b. an appropriate recipient address
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	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Conventions of Standard English
	
	Strands, Concepts, and Performance Objectives

	3.L.2

Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Capitalize appropriate words in titles.

b. Use commas in addresses. 

c. Use commas and quotation marks in dialogue.

d. Form and use possessives.

e. Use conventional spelling for high-frequency and other studied words and for adding suffixes to base words (e.g., sitting, smiled, cries, happiness).

(continued next page)


	Source: ADE/ELA Committee

Students need regular exposure to appropriate conventions through direct instruction. The students should have a variety of opportunities to participate in capitalization, punctuation, and spelling activities which increase in complexity through the year. Teachers can demonstrate the use of the conventions through modeling, identifying use in literature, and providing opportunities for correcting samples. 

Teachers identify conventions and spelling patterns in context as it appear in writing, speaking and literature.

Teachers provide text with convention errors. Students will identify and correct errors. 

Students identify given conventions and spelling patterns in context.

Source: commoncore.org

Class Discussion/Literary

Grade 3 Unit 6

As students read the book My Father’s Dragon by Ruth Stiles Gannett and Ruth Chrisman Gannett, continue the focus from unit 5 on how each chapter builds on the last to tell the story. As students finish each chapter, have them write down a short summary of what happened and illustrate it with a drawing. Have the students turn this into a mini-book of the larger book. As students write their summaries in this activity, you could teach a strategy for writing succinct summaries such as “Somebody-Wanted-But-So” 

(RL.3.10, RF.3.4c, L.3.1, L.3.2, L.3.3)

Source: commoncore.org

 Informational Reading /Note Taking

Grade 3 Unit 3

Reading biographies of artists and musicians provides an opportunity for students to focus on noting important information in the text. Tell students that while they are reading or listening to someone else read a biography, they should note the key events that occur in the subject’s life. Have students recall and generate a list of the key question words to consider such as “who, where, when, why, what, and how.” Divide students into small groups and assign each group a question stem. Have students create a chart with the questions down the left hand column of the chart. Then create a similar chart on the board or a notepad in the front of the room. Using the key question words to guide comprehension, read aloud a biography of a famous person such as the singer Marian Anderson. As students hear answers to their questions have them raise their hands. Write answers on a class chart and have the students write the information on their own charts. (RI.3.7, RI.3.1, RI.3.3, W.3.8, L.3.2)
	See Writing Addendum:

Writing Elements W03.S2

R03.S1C1.01

Alphabetize a series of words to the third letter.




	2010 Language Standards K-5

	Cluster
	Explanation and Examples
	996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Conventions of Standard English
	
	Strands, Concepts, and Performance Objectives

	3.L.2

(continued)

f. Use spelling patterns and generalizations (e.g., word families, position-based spellings, syllable patterns, ending rules, meaningful word parts) in writing words.

g. Consult reference materials, including beginning dictionaries, as needed to check and correct spellings.


	Source: commoncore.org

Narrative Writing/Literary Activity

Grade 3 Unit 2

Chapter 5 of Sarah, Plain and Tall contains a narrative about “haystacks.”Prepare students to write well-developed narratives and guide a discussion of the way Patricia MacLachlan wrote the haystack section by asking them the following questions about the narrative in the chapter:

· How many of you wanted to try sliding down a haystack after reading that scene?

· What was it in her writing that made you feel like you were there?

· How did you know what the characters were feeling?

· How did the dialogue help you to “be there”?

· How did she communicate action? Thoughts? Feelings?

· How did she order the events?

· How did she close the scene?

Then give the students this prompt: “Imagine that you are in Massachusetts with your family. You are on the shores of the Atlantic Ocean and you are allowed to ride down a sand dune. Write a story about your experience, showing the actions, your thoughts, and your feelings through dialogue and description.”

(RL.3.1, W.3.3, W.3.4, L.3.2, W.3.5, L.3.1, L.3.2, L.3.3, W.3.10, L.3.6, L.3.3)
	


	2010 Language Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Knowledge of Language
	
	Strands, Concepts, and Performance Objectives

	3.L.3

Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases for effect.

b. Recognize and observe differences between the conventions of spoken and written standard English.


	Source: commoncore.org

Informational Writing/Informative Text

Grade 3 Unit 5

Assign to the students a research project on a planet other than earth. Create a display of many books on the planets and have students choose a book with which to start their research. Using the key words “where, when, why, and how key events occur,” students should begin by creating a list of questions they want to answer through their research. The generating of questions could happen as a class if students need modeling of the process. Give students large index cards with each question on one side and have them right the answers on the other side. When they are finished finding the answers, have them use these cards to write a report on the planet. As students revise, they should focus on word choice to make their reports as literary and interesting as possible. Students should create one prop to help explain their most interesting finding about the planet. 

(L.3.1, L.3.2, L.3.3, L.3.5, W.3.8, W.3.7, W.3.10, W.3.2)

Source: commoncore.org

Narrative Writing/Literary Activity

Grade 3 Unit 2

Chapter 5 of Sarah, Plain and Tall by Patricia MacLachlan contains a narrative about “haystacks.”Prepare students to write well-developed narratives and guide a discussion of the way Patricia MacLachlan wrote the haystack section by asking them the following questions about the narrative in the chapter:

· How many of you wanted to try sliding down a haystack after reading that scene?

· What was it in her writing that made you feel like you were there?

· How did you know what the characters were feeling?

· How did the dialogue help you to “be there”?

· How did she communicate action? Thoughts? Feelings?

· How did she order the events?

· How did she close the scene?

Then give the students this prompt: “Imagine that you are in Massachusetts with your family. You are on the shores of the Atlantic Ocean and you are allowed to ride down a sand dune. Write a story about your experience, showing the actions, your thoughts, and your feelings through dialogue and description.” 

(RL.3.1, W.3.3, W.3.4, L.3.2, W.3.5, L.3.1, L.3.2, L.3.3, W.3.10, L.3.6, L.3.3)
	See Writing Addendum:

Writing Elements W03.S2

R03.S3C3.01

Distinguish fact from opinion in persuasive text (e.g., advertisements, product labels, written communications).

R03.S3C3.02

Identify persuasive vocabulary (e.g., emotional words) used to influence readers’ perspectives.

LS.F1

Use effective vocabulary and logical organization to relate or summarize ideas, events and other information.



	2010 Language Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Vocabulary Acquisition and Use
	
	Strands, Concepts, and Performance Objectives

	3.L.4

Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading and content, choosing flexibly from a range of strategies.

a. Use sentence-level context as a clue to the meaning of a word or phrase.

b. Determine the meaning of the new word formed when a known affix is added to a known word  e.g., agreeable/disagreeable, comfortable/
c. uncomfortable, care/careless, heat/preheat).

d. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., company, companion).
(continued next page)


	Source: ADE/ELA Committee

Students will segment multi-syllabic words into meaningful parts or build multi-syllabic words.

Students will create a web showing new words formed from a known root. (struct: construct, construction, destruction, etc).

Students will use illustrations or graphics to determine the meaning of unknown word.

Students will use glossaries or student-friendly dictionaries to look up the word.

Students will use context, information within a sentence or adjacent sentences, to determine meanings of unknown words.

Connections:

ET03.S3C1.01, ET03.S6C2.03

Source: commoncore.org

Language/Writing

Grade 3 Unit 5

Read several books that use idioms in the story (e.g., the Amelia Bedelia series) or a book that uses idioms as the text (e.g., Terban’s work). Then assign the students this prompt: “Choose an idiomatic saying. Draw a picture of the literal and figurative meaning of the saying. Write a short paragraph to explain to someone like Amelia Bedelia why it is important to know what the saying really means.” See here for more idioms. (RL.3.4, RI.3.5, L.3.4, L.3.5)

Source: commoncore.org

Language 

Grade 3 Unit 4

Divide students into groups of three or four and give them one of the key words (“people,” “Preamble,” or “presidency”). Ask them to write the word on a poster in large bold print. Then have them use their semantic maps to create symbols, pictures, and words (synonyms) that illustrate the rich meaning of each word. Hang the posters around the room to refer to throughout the unit. 

(L.3.1, L.3.1, L.3.4, RF.3.3, L.3.4, L.3.6)


	See Writing Addendum:

Writing Elements W03.S2

R03.S1C4.01

Use knowledge of prefixes to (e.g., un-, 

re-, in-, dis-) to determine the meaning of words.

R03.S1C4.02

Use knowledge of suffixes (e.g., -ful, -ly, -less) to determine the meaning of words.

R03.S1C4.06

Determine the meaning of common synonyms, antonyms, and homonyms.

R03.S1C4.07

Determine the meanings and other features of words (e.g., pronunciation, syllabication, synonyms, parts of speech) using the dictionary, thesaurus, and CD-ROM and Internet when available.

R04.S1C4.01
Use knowledge of root words and affixes to determine the meaning of unknown words. 

R04.S1C4.02

Use context to determine the relevant meaning of a word.


	2010 Language Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Vocabulary Acquisition and Use
	
	Strands, Concepts, and Performance Objectives

	3.L.4

(continued)

e. Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise meaning of key words and phrases.
	Source: commoncore.org

Class Discussion

Grade 3 Unit 3

Begin with discussion of this title: “Creative, Inventive, and Notable People.” Use the following questions to guide the conversation:

What does it mean to be “creative”? (base word “create”)

· Whom do you know that is creative?

· What other words can we make from the base word “create”? (Possible answers: creation, created, creating, recreate, uncreative, and recreation)

· What does it mean to be “inventive”? (base word “invent”)
· Whom do you know that is inventive?

· What does it mean to be “notable”? (base word “note”)
· Whom do you know that is notable?

· How are the words “creative” and “inventive” similar?

· How are they different?  

(RF.3.3, L.3.5, L.3.5, L.3.4, L.3.4)


	R03.S1C1.01

Alphabetize a series of words to the third letter.




	2010 Language Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Vocabulary Acquisition and Use
	
	Strands, Concepts, and Performance Objectives

	3.L.5

Demonstrate understanding of word relationships and nuances in word meanings.

a. Distinguish the literal and non-literal meanings of words and phrases in context (e.g., take steps).

b. Identify real-life connections between words and their use (e.g., describe people who are friendly or helpful).

c. Distinguish shades of meaning among related words that describe states of mind or degrees of certainty (e.g., knew, believed, suspected, heard, wondered).


	Source: ADE/ELA Committee

Teacher will list related words (synonyms) on separate cards and have student or groups of students place them in a continuum from one intensity to another (e.g., nervous, anxious, hesitant).

Teacher will introduce words with both literal and non-literal meanings, as well as familiarize students with idiomatic language.

Students will use thesaurus to build a journal of commonly used words or phrases to select from in their writing.

Source: commoncore.org

Vocabulary/Thesaurus

Grade 3 Unit 5

Have students look up the word “know” in an online thesaurus. Create a horizontal line on the board with “wonder” at one end and “know” at the other. To show shades of meaning, discuss the placement of other “state of mind” words (i.e., the synonyms and antonyms of “know”) on the scale. Repeat this activity with verbs and /or adjectives (such as “warm”) that come up in student reading. 

(L.3.5c)
	R04.S1C4.03

Determine the difference between figurative language and literal language.


	2010 Language Standards K-5

	Cluster
	Explanation and Examples
	1996, 2003, and 2004 Standards

Reading, Writing, Listening & Speaking,

and Viewing & Presenting

	Vocabulary Acquisition and Use
	
	Strands, Concepts, and Performance Objectives

	3.L.6

Acquire and use accurately grade-appropriate conversational, general academic, and domain specific words and phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went looking for them).
	Source: ADE/ELA Committee

Teachers explicitly teach signal words and phrases (e.g., in conclusion, however, in addition), academic words (e.g., identify, illustrate, retrieve) and Strand-specific words (e.g., hypothesis, photosynthesis, volcano).

Students highlight signal, spatial, and temporal words in context.

Students create individual journal of student-friendly definitions with non-linguistic representations (illustrations).
Source: commoncore.org

Narrative Writing/Literary Activity

Grade 3 Unit 2

Chapter 5 of Sarah, Plain and Tall by Patricia MacLachlan contains a narrative about “haystacks.”Prepare students to write well-developed narratives and guide a discussion of the way Patricia MacLachlan wrote the haystack section by asking them the following questions about the narrative in the chapter:

· How many of you wanted to try sliding down a haystack after reading that scene?

· What was it in her writing that made you feel like you were there?

· How did you know what the characters were feeling?

· How did the dialogue help you to “be there”?

· How did she communicate action? Thoughts? Feelings?

· How did she order the events?

· How did she close the scene?

Then give the students this prompt: “Imagine that you are in Massachusetts with your family. You are on the shores of the Atlantic Ocean and you are allowed to ride down a sand dune. Write a story about your experience, showing the actions, your thoughts, and your feelings through dialogue and description.” 

(RL.3.1, W.3.3, W.3.4, L.3.2, W.3.5, L.3.1, L.3.2, L.3.3, W.3.10, L.3.6, L.3.3)


	See Writing Addendum:

Writing Elements W03.S2
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