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PRE-TEST / POST-TEST
1) What is the Elementary and Secondary Education Act of 1965?

2) What are the four pillars of ESEA?
A)

B)

C)

D)

3) What is the purpose of Title I?

4) What is the academic focus of Title I?

5) How does an LEA qualify for Title I funding?

6) Who qualifies for Title I services?  
7) What is a Schoolwide Program?  Who receives services?

8) What is the percentage breakdown of the low income student population determining criteria for services/program implementation at an LEA?
9) What is a Targeted Assistance Program?  Who receives services?
10) What are examples of effective instruction in a Targeted Assistance Program?

A)

B)

C)

D)

11) What are the three academic criteria used to create the eligibility list?  How may the criteria differ between Grades K-2 and 3-12?

12) How may an LEA determine whether a student with no academic data can qualify for Title I services?
13) What is the minimum amount of time for Title I services per day/week?

14) What are the highly qualified criteria for a Title I teacher?

15) What are the duties/responsibilities of a Title I paraprofessional?

16) What are the goal topics for the LEA Continuous Improvement Plan?

1a)

1b)

2)

3)

4)

5)

6)

7)

17) What is a SMART goal?  What does the acronym SMART stand for?
18) How do the strategy and action steps support a SMART goal?
19) True or False: Elementary school districts with a K-8 configuration and elementary and middle charter schools do not have to write a SMART goal for high school graduation?

20) True or False: The timeframe for an LEA’s SMART Goal is listed in the Goal Topics of the ESEA.

[image: image5.bmp]List any questions you want answered about implementing a Title I Targeted Assistance Program.
WHO ARE YOU?
Describe your school.  What are the grade levels you serve?  What is the student population you serve?  What are the percentages/amount of the subgroups that make up your student population?  How is instruction delivered?  What are your strengths?   
TITLE I TARGETED ASSISTANCE PROGRAM

What is a Title I Targeted Assistance Program?

A school that has implemented a Title I Targeted Assistance Program provides academic interventions and services in reading and/or math to students who are identified as most academically at risk through rank ordering based upon primary criteria, secondary criteria, and talking points.  The Title I Targeted Assistance Program must be supplemental – meaning above and beyond – to the instruction provided through the school’s education program to ensure all students are able to meet the state’s challenging academic standards.
Program vs. Product

An academic program is the academic focus and instructional services provided to students.  In a Title I Targeted Assistance Program, supplemental instruction in reading and math is provided through a specific delivery of service (e.g. pull out, push in, before/after school, summer school).
The product is the curricular tool(s) used for instruction, assessment, and evaluation of student achievement and progress. 

When defining the Title I Targeted Assistance program, define how students receive academic interventions.  Identify the curricular materials or the school reform program the school has adopted as the tools that support your program.

For example, if the school pulls students out of a class during the course of the school day to receive academic interventions in reading three consecutive days a week for twenty minutes, the school defines their Title I Targeted Assistance reading program as a pull-out program in which students are pulled out for twenty minutes three consecutive days a week to receive academic interventions in reading.  The curricular product does not define the reading program.  It is the “tool” that is based on scientific research the school has chosen to use to support the program.

How your Targeted Assistance program operates depends greatly upon the amount of Title I funds received.  Who delivers the service is also contingent upon funding.
Questions to Consider When Developing a Program

What do students need?

How will they receive it?

How will they succeed?

Who will teach it?

How much will it cost?

COMPREHENSIVE NEEDS ASSESSMENT
A Comprehensive Needs Assessment is more than a series of surveys.  An effective comprehensive needs assessment must take into account data from all aspects of the school.   Therefore a comprehensive needs assessment may include of review of the following:


	· Student achievement data

· Student attendance

· Student behavior

· Parental involvement activities
and  responses

· Teacher readiness and qualifications

· Community demographic information

· School schedules
	· Course offerings

· Community perception of school effectiveness

·  Teacher expectations

· Student expectations

· Parent expectations

· Community expectations

· Community and business partnerships


Standards and Rubrics for School Improvement
The Standards and Rubrics for School Improvement (PDF) is used by schools across our state in order to identify the strengths and limitations of their overall program. This web resource guide is a support for those standards and rubrics, as well as a tool to address the indicators stated in the standards.
The indicators are defined within the following four standards:
Standard 1: School and District Leadership Capacity
Standard 2: Curriculum, Instruction, and Professional Development
Standard 3: Classroom and School Assessments


HYPERLINK "http://www.schoolsmovingup.net/cs/az/print/htdocs/az/standard4.htm"Standard 4: School Culture, Climate, and Communication
Standard 5: Resource Management (page 41-43)
While the Standards and Rubrics for School Improvement serves as an effective tool for assessing the performance of the school, the Comprehensive Needs Assessment consist of an analysis of data from formative and summative assessments that measure student achievement, teacher effectiveness, school performance, culture, leadership, and the social and organizational context of the school.


School Needs Assessment

Standards and Rubrics for School Improvement
In the state of Arizona, the Arizona Department of Education offers the Standards and Rubrics for School Improvement as a guide to help schools conduct a needs assessment, create the school profile, and establish the mission and vision of the school.  Schools are also encouraged to use their own forms of data gathering in order to obtain the clearest picture of their school’s present status.  Prioritize in order of importance those areas of need identified through the Comprehensive Needs Assessment process.
Standard 5: Resource Management (Performance Indicators on pages 41-43)

1. Evaluate each standard with the following criteria:

	3
	The school demonstrates exceptional performance in this area.

	2
	The school demonstrates functional performance in this area.

	1
	The school demonstrates limited performance in this area.

	0
	The school demonstrates little to no performance in this area.


2. Provide comments to support the evaluation.

	Indicator
	Level of Performance
	Comments

	5.1
	
	

	5.2
	
	

	5.3 A
	
	

	5.3 B
	
	

	5.4
	
	

	5.5
	
	

	5.6 A
	
	

	5.6 B
	
	


3. Highlight the five lowest levels of performance in red.

4. Highlight the five mid-levels of performance in yellow.

5. Highlight the five highest levels of performance in green.
HOMEWORK FOR ESEA FOR LEAS, PART II
Conduct the needs assessment based upon the Standards and Rubrics for School Improvement for the following standards:

Standard 1: School and District Leadership Capacity
Standard 2: Curriculum, Instruction, and Professional Development
Standard 3: Classroom and School Assessments


HYPERLINK "http://www.schoolsmovingup.net/cs/az/print/htdocs/az/standard4.htm"Standard 4: School Culture, Climate, and Communication
Identifying Data Sources 

The Title I Team’s findings and conclusions about the school should be based on both quantitative and qualitative data from multiple sources.

	Quantitative Data
	Sources

	Student achievement results

· Grades

· Performance on state assessments

Enrollment count

Attendance rate

Disciplinary incidences

Dropout rate

Graduation rate

Demographic statistics
	Report cards

Transcripts

Office referrals

School and district records

Census

Records from local, state, and federal organizations

	Qualitative Data
	Sources

	Attitudes

Beliefs

Feedback

Feelings

Perceptions
	Surveys

· Staff

· Student

· Parent

· Community

Community forums

Committee meetings

Town hall meetings


Guidelines for Gathering Data

Follow the following guidelines when gathering data:

· Explain the purpose of each data collection instrument.

· Phrase all questions clearly and appropriately.

· Omit unnecessary questions.

· Assure confidentiality of responses.

· Establish culture of trust and comfort that emphasizes there are no right or wrong answers or consequences for responses.

· Allow adequate response and return time.

· Have all involved in gathering the data be knowledgeable and available to answer questions about the data collection process.
Data Sources
	Data Source
	Utilization

	Comprehensive Needs Assessment
	· Identifies the areas of strength, growth, and improvement in the school.

· Validates prioritization of needs.

· Guides the creation of SMART Goals, strategies, and action steps.

· Establishes target objectives.

	Screening Assessments
	· Measures students’ basic skills and abilities as well as background knowledge.

· Defines the skills and abilities of the student population.

· Assesses and evaluates the skill level of students without any academic progress reports who enroll in a school.

	Standardized Assessments
	· Provides thorough analysis of the effectiveness of education programs.

· Determines whether students are meeting or exceeding state academic standards.

· Measures student achievement for subgroups.

· Compares student achievement and school progress against standard benchmarks and other schools.

	Dynamic Assessments
	· Allows for individualized, classroom, and grade level measurement of student achievement and progress.

· Provides feedback on teacher’s effectiveness in the classroom.

	Formative Assessments
	· Determines whether students are meeting grade level and subject-matter academic standards and benchmarks.

· Guides decision making regarding instructional methods and professional development.

	Summative Assessments
	· Provides final determination whether the school is meeting their target objectives and determines creation and modification of future goals.

	Surveys
	· Provides affective assessment of stakeholders’ perceptions of the school.

	Budgets
	· Determines whether the school is allocating fiscal resources appropriately and effectively to meet schoolwide goals and targeted objectives.

	Registration / Attendance / Sign-Up Lists
	· Measures the participation of different stakeholders in different school-related activities.

	Calendars / Schedules
	· Charts the frequency of opportunities provided by the school.


Data Collection Tool

Identify the data collection tool the Schoolwide Planning Team will use, its target audience, and the type of date to be collected.  Explain the area of focus for schoolwide reform the data address and how the data will be used in defining the school profile.

	Data Collection Tool
	Target Audience
	Quantitative  / Qualitative
	Area of Focus
	How will the data be used?

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Analyzing the Data

The results of the needs assessment should provide the data necessary for the planning team to determine the current state of the school in relation to the vision clarified by the staff and the steps the school needs to take in creating an effective schoolwide reform.

In order to organize the data that accurately and realistically addresses the key reform issues the school faces in a clear manner that all members of the school community will understand.

Below is a sample chart based upon the Standards and Rubrics for School Improvement.  The areas under strength, growth, and improvement are based upon the results of the needs assessment.

SCHOOL DATA ANALYSIS

	Standard
	Improvement

(Falls Far Below)
	Growth

(Approaches)
	Strengths

(Meets/Exceeds)

	School and District Leadership Capacity
	1.3

1.4

1.5

1.6

1.7
	1.8

1.9

1.12

1.13
	1.1

1.2

1.10

1.11

	Curriculum, Instruction, and Professional Development
	2.7

2.9

2.10

2.13

2.15
	2.2

2.3

2.11

2.14
	2.1

2.4

2.5

2.6

2.8

2.12



	Classroom and School Assessments


	3.3

3.5

3.6
	3.1

3.2
	3.4

3.7

3.8



	School Culture, Climate, and Communication


	4.1

4.5

4.9

4.11 


	4.4

4.7

4.8

4.10
	4.2

4.3

	Resource Management
	5.1

5.4

5.6 B
	5.3

5.5

5.6 A
	5.2




Clarifying Needs

Prioritize in order of importance those areas of need identified through the comprehensive needs assessment process.

Based on the results of your needs assessment, what do the results suggest for the following?
· Academic needs of the students in your school
· Instructional and content needs of your teaching staff

· Needs of parents and families in relation to student achievement

· School safety

· Students in transition

· Sub-groups
EXAMPLE

	Need Category
	Target
	Data Sources

	School and District Leadership Capacity

1.3 Inclusive process

1.4 Shared leadership

1.5 Two-way communication

1.6 Professional development/growth

1.7 Accountability
	Administration 
Certified Staff
	Feedback

School community surveys (student, staff, parent)



	Curriculum, Instruction, and Professional Development

2.7 Instructional materials

2.9 Differentiated instruction

2.10 Research based strategies

2.13 Professional development

2.15 Content knowledge
	All grades
	Observations of teachers

Teacher surveys

	Classroom and School Assessments

3.3 Benchmarks

3.5 Assessments

3.6 Gaps in curriculum
	All grades
	AIMS scores

Terra Nova Scores

Unit Tests (Text related)

Teacher made assessments

(all content areas)



	School Culture, Climate, and Communication

4.1 Shared philosophy

4.5 Attendance, dropout, graduation rates

4.9 Change as positive

4.10 School community as partners
	School Community

Parents
	Parent surveys

Attendance sheets

Feedback 

Discipline referrals

School safety report

Feedback and surveys

	Resource Management

5.1 Support instructional goals

5.4 Review process for budget

5.6 A Alignment to Personnel Evaluations
	Administration

Certified Staff

Parents

School Community
	Parent surveys

Teacher evaluations

Expense reports




PURPOSE OF PROGRAM
Define what your program hopes to attain by working with students who need the most academic assistance.   Create a mission and vision statement for your program.
STUDENT SELECTION PROCESS
Student Selection
 The program criteria are written for Grades PK-2 and 3-12. 
	Grade
	Criteria

	PK-2
	· Appropriate developmental measures

· Diagnostic tests

· Teacher judgment

· Parental input

	3-12
	· Multiple academic measures

· Standardized achievement tests

· Diagnostic tests

· Previous report card grades

· Informal reading interventions

· Performance reports

· Previous intervention/inclusion

· Teacher judgment

· Parental input


Criteria for PK-2 

· Use developmental assessments as appropriate.

· Parents should be consulted for inclusion in the program.

· A determination of achievement needs to be established for the student to exit the program.

Criteria for 3-12
· In selecting the test to rank students, it is possible to use a specific component of the test rather than an aggregate score. For example, if the Reading test is divided into parts-Comprehension and Vocabulary- using the comprehension section score for ranking may be more accurate than using a combination of the two. 

· In writing the criteria, determine the cut-off score that allows the student to participate as well as the one to demonstrate achievement.

· Parents need to be notified of inclusion into the program

· Students included in the rank order but receiving services from another program, will remain on the eligible list with a documented reason for non participation, if applicable.

Creating the Criteria
How to Determine Eligibility

When determining eligibility, break down the criteria into three categories:

Primary Criteria
This serves as the “driver” in determining who qualifies for Title I targeted assistance services.  It is the primary tool for ranking and provides the data on which the LEA bases their decision.

For example, for Grades 3-12, the primary criteria may be a standardized test such as performance on the AIMS reading test.  However, if using a standardized test, use the numeric score the student received.  For example, if using the AIMS Reading exam, do not rank students by their designation of falls far below (ffb), approaches (a), meets (m), or exceeds (e).

 Use one measure that equalizes all students to create the list.   Averaging the scores will not give an accurate measure of need.   Determine the cut score that allows the student to participate and demonstrate achievement.
An LEA may even designate a specific standard of performance on an assessment such as reading comprehension or vocabulary as the determiner.

Secondary Criteria / Talking Points
These are the other criteria the LEA has identified through their needs assessment as factors influencing student achievement.

Secondary criteria are the other academic measures used to determine whether a student qualifies for targeted assistance interventions.  While the primary criteria drive the decision regarding who receives academic interventions, secondary criteria are used to support the decision.  
Talking points are the third form of support that determines whether a student qualifies for academic intervention through Title I.  This data usually consists of qualitative data such as teacher input and parent requests or whether the student is on track for grade progression or graduation.

School Criteria

Determine how will you decide who receives Title I services for the grade levels you serve?  Remember, the criteria for K-2 differs for grades 3-12.

“Students in Grades K-2 eligible for Title I Services are those who…
“Students in Grades 3-12 eligible for Title I Services are those who…

Creating the Eligibility List
Depending on the focus of your program, you can create one list or several.  
If you are concentrating on improving reading, you may wish to create a list that only shows criteria for reading.  For example, the students would be ranked by one of the criteria with the other criteria used for verification.  
It is helpful to include all the information used when analyzing the student’s history. The students would then be ranked ordered with the most academic needy at the top of the page or chart. 

Eligibility List vs. Participation List

The eligibility list and the participation list are two different documents.  

The eligibility list is the list generated by the school that includes all data information on all enrolled students.   This list should be kept in the school office with the school administrator or the Title I Coordinator.

The participation list contains the name of the students who are receiving services.  This is the list the teacher receives.  It usually contains only the students in a specific teacher’s class who are receiving services.  Some participation lists are distributed by grade level and contain only those students at a particular grade level receiving services.  Data and information are not included.
Creating the Eligibility List and Participation List

1. Organize the headings of the columns in the following manner: 

	Last Name
	First Name
	Grade Level
	AYP Subgroup*     (if applicable)
	Rank Order**
	Secondary Criteria
	Talking Points

	
	
	
	
	 
	 
	 
	 
	 


2. Identify the rank order, secondary criteria, and talking points under each column based upon their value in determining which students receive academic interventions.

3. List the information and data under the corresponding categories.
4. Sort the information starting with the rank order followed by the secondary criteria and talking points.

5. Use the cut-off score and criteria to determine which students qualify for interventions.

6. Break down the eligibility list into separate participation lists designated by class and/or grade level and distribute to the teachers.
SCHEDULE
The targeted program may be before/after school, during the school day (not during core academic subjects) or a specific summer program.  
Once the time frame is selected, scheduling students for services can then take place.  It is not necessary that the classes meet every day, but to be effective, classes should be consistent and consecutive.  
The recommended minimum amount of time a child should receive services would be 3 twenty minutes periods per week. 

Meeting students every other day may not be as productive as meeting students 3 consecutive days a week.  In a high school setting, meeting students every other week is not as efficient as working half the year with one group and then the second part of the year with another.  

EXAMPLES OF TARGETED ASSISTANCE PROGRAMS

A. Reading or Math Teacher in separate classroom.  Title I teacher pulls students from the extended learning phase of the regular classroom’s reading lesson 3-5 days per week for ½ hour-40 minutes.

To make this happen, the reading teacher consults with the classroom teacher at a specific time each week to work on the following week’s work. They discuss classroom content and those skills the child needs to develop.  They exchange progress benchmarks.

B. Reading or Math Teacher works within the regular classroom.  The Title I teacher does not replace the lesson or replace the responsibility the regular teacher has for instructing this student.  The purpose is to support the identified Title I students in obtaining the skills necessary to improve and enhance his learning. The Title I teacher may work with the classroom teacher occasionally to demonstrate lessons or give support when necessary.  This is not a teaching situation.
C. Paraprofessional in classroom with teacher works with specific students.  She/he is guided by the classroom teacher who writes the instructional activities plan to be followed.  The Para can reinforce skills, listen to students’ read, oversee specific written work, do vocabulary work, do math examples, listen to students’ reasoning for developing answers, and question reasoning. 
D. Before/After School: Teacher develops a program that will supplement what is currently happening in the classroom.  This may take the form of extending the background of experience necessary to understand a story; pre-teach vocabulary students will use in regular classroom (e.g. assist students to understand what questions are really asking, etc.) In the case of Math, to give practical experiences in math concepts, hands on experiences, application demonstrations, etc.

E. Before/After School: Utilize computer software program that gives practice in reading comprehension or in Math concepts and applications.

Example of an Elementary Targeted Assistance Schedule 
(Pull Out / Before and After School)
	GRADE


	BEFORE SCHOOL
	8:30 
– 
9:15
	9:15 

– 
10:00
	10:00

– 

10:45
	Lunch

10:45 – 12:30
	12:15
–
1:00
	1:00
–
1:45
	1:45 – 2:30
	AFTER SCHOOL

	K
	T 1 Reading / T 1 Math
	Reading
	Centers
	Centers
	Lunch

10:45 – 11:25
	Specials
	Math
	Math
	Writing
	T 1 Reading / T 1 Math

	
	
	
	
	
	
	T 1 Reading / T 1 Math
	
	
	
	

	1
	T 1 Reading / T 1 Math
	Reading
	Reading
	Writing
	Lunch

10:55 – 11:35
	Social Studies
	Specials 
	Math
	Math
	T 1 Reading / T 1 Math

	
	
	
	
	
	
	Science
	T 1 Reading / T 1 Math
	
	
	

	2
	T 1 Reading / T 1 Math
	Specials
	Reading 
	Reading
	Lunch

11:05 – 11:45
	Writing
	Social Studies 
	Math
	Math
	T 1 Reading / T 1 Math

	
	
	T 1 Reading / T 1 Math
	
	
	
	
	Science
	
	
	

	3
	T 1 Reading / T 1 Math
	Reading 
	Reading
	Specials
	Writing
	Lunch

11:15 – 11:55
	Math
	Math
	Social Studies 
	T 1 Reading / T 1 Math

	
	
	
	
	T 1 Reading / T 1 Math
	
	
	
	
	Science
	

	4
	T 1 Reading / T 1 Math
	Math
	Math
	Reading
	Reading
	Lunch

11:25 – 12:05
	Social Studies
	Specials
	Writing
	T 1 Reading / T 1 Math

	
	
	
	
	
	
	
	Science
	T 1 Reading / T 1 Math
	
	

	5
	T 1 Reading / T 1 Math
	Social Studies
	Specials
	Math
	Math
	Lunch

11:35 – 12:15
	Reading
	Reading
	Writing
	T 1 Reading / T 1 Math

	
	
	Science
	T 1 Reading / T 1 Math
	
	
	
	
	
	
	


Minimum amount of time

Three 20 minute periods/wk

Classes do not need to meet every day.

Consistent and consecutive

Example of a Middle Level Targeted Assistance Schedule 
(Pull Out / Push In - Math)

	Team
	Teacher
	Block 1

8:00
–
9:10
	Block 2

9:15
–
10:25
	Block 3

10:30 – 11:40

11:00 – 12:10
	Block 4

12:25
–
1:35
	Block 5

1:40

–

2:50

	A

6th

	Kent
	Language Arts
	Language Arts
	Lunch

10:30

–

11:10


	Language Arts
	Specials

TI
Reading

Group A

12:25

–

12:55

TI

Reading

Group B

1:05

-

1:35
	Language Arts

	
	Prince
	Social Studies
	Social Studies
	
	Social Studies
	
	Social Studies

	
	Wayne
	Math

TI PI
	Math
	
	Math
	
	Math

	
	Curry
	Science
	Science
	
	Science
	
	Science

	B

6th

	Grayson
	Language Arts
	Language Arts
	
	Language Arts
	
	Language Arts

	
	Troy
	Social Studies
	Social Studies
	
	Social Studies
	
	Social Studies

	
	West
	Math
	Math
	
	Math
	
	Math

	
	Harper
	Science
	Science
	
	Science
	
	Science

	C

7th

	Richards
	Specials

TI

Reading

Group A

8:00

–

8:35
TI

Reading

Group B

8:40

-

9:10
	Language Arts
	
	Language Arts
	Language Arts
	Language Arts

	
	Grimm
	
	Social Studies
	
	Social Studies
	Social Studies
	Social Studies

	
	Storm
	
	Math
	
	Math
	Math
	Math

	
	Walters
	
	Science
	
	Science
	Science
	Science

	D

7th

	Rogers
	
	Language Arts
	Language Arts
	Lunch

11:40

–

12:20
	Language Arts
	Language Arts

	
	Blake
	
	Social Studies
	Social Studies
	
	Social Studies
	Social Studies

	
	Stark
	
	Math
	Math

T1 PI
	
	Math


	Math

	
	Van Dyne
	
	Science
	Science
	
	Science
	Science

	E

8th

	Summers
	Language Arts
	Specials

TI

Reading

Group A

9:15

–

9:45

TI

Reading

Group B

9:55

-

10:25
	Language Arts
	
	Language Arts
	Language Arts

	
	Grey
	Social Studies
	
	Social Studies
	
	Social Studies
	Social Studies

	
	McCoy
	Math
	
	Math

TI PI
	
	Math


	Math

	
	Worthington
	Science
	
	Science
	
	Science
	Science

	F

8th

	Parker
	Language Arts
	
	Language Arts
	
	Language Arts
	Language Arts

	
	Murdock
	Social Studies
	
	Social Studies
	
	Social Studies
	Social Studies

	
	Danvers
	Math
	
	Math


	
	Math
	Math

	
	Drew
	Science
	
	Science
	
	Science
	Science


SERVICE DELIVERY
Focus of Intervention

· Supplementary services for reading and math in a Title I Targeted Assistance Program must be aligned with classroom instruction.

Title I Teacher
 Qualifications

· Teachers providing Title I services must be highly qualified.

· Reading
· Teachers who instruct specific classes in reading must have a reading endorsement.

· If a regular elementary teacher is teaching a Title I reading class before or after school, they must have a reading endorsement.

· Math

· Grades K-6: An elementary school teacher providing Title I interventions in math must be highly qualified by passing the AEPA for Middle School mathematics.
· Grades 7-12: A teacher providing Title I services in math must meet the highly qualified requirements for instructing math.

Title I Paraprofessional

Duties and Responsibilities

· Work in close proximity with the teacher and specific students. 

· Have specific functions outlined in a written plan that supplements what the classroom teacher instructs in the regular classroom.

· Reinforce skills and oversee learning activities.

· Must be supervised by a highly qualified teacher.

· Does not make judgment calls or evaluations.

· Does not discuss student achievement with parents.

· Does not do homework help, teach new material, or serve as an assistant to the teacher or student all day.

Title I Teacher/Paraprofessional Combination

· Students go to a separate room for supplemental instruction.

· The paraprofessional works with the student under teacher supervision.
Keep in mind that time and effort logs should be kept especially if teachers or paraprofessionals do not spend the entire day servicing Title I students.

Who Can Be Hired with Title I Funds?

Please answer yes or no under the Targeted Assistance School column.

	Position
	Targeted Assistance School

	Title I Teacher
	

	After School Teachers
	

	Summer School Teachers
	

	Data Coordinator
	

	School Improvement Coordinator
	

	Title I Program Improvement Coordinator
	

	Reading or Math Coach
	

	Federal Program Coordinator
	

	Principal
	

	Schoolwide Coordinator
	

	Curriculum Coordinator
	

	Homeless Liaison
	

	Social Worker
	

	Counselor
	

	Preschool Teacher
	

	Kindergarten Teacher
	

	Title I Coordinator
	

	Parent Coordinator/Liaison
	

	Aides/Paraprofessional
	


Schools should not automatically assume it is acceptable to use Title I funds to hire positions that are listed on this form.  All expenditures using Title I funds must be reviewed and approved in the consolidated application.  During the approval process, expenditures will be reviewed to endure that all positions meet the necessary qualifications and that there are no supplanting violations.

Supplement Not Supplant

Targeted Assistance schools must ensure that services by Title I personnel, regardless of the model of delivery used, are supplemental.  Students must receive primary instruction in all subjects from the regular classroom teacher. 

The supplementary services the Title I teacher provides exists solely to give the academic at risk student more opportunities for instruction than the regular education provides. Therefore funds may not be used as general aid to the regular classroom. 

Below will give an idea of what the Title I teacher can and cannot do in delivering these services:


Title I teachers CAN…                    
  Title I teachers CANNOT…
	1. Provide additional services to Title I students after a reading group finishes with the classroom teacher
	1. Take a reading group and instruct on a regular basis. (this refers to instructing during the regular class)

	2. Work closely with classroom teachers so Title I instruction is aligned to classroom instruction.
	2. Team teach on a regular basis.



	3. Incidentally include a non-Title I student in a small group setting but only occasionally and randomly.
	3. Work with non-Title I students on a regular basis.

	4. Provide an occasional demonstration lesson to the whole class.
	4. Take the whole class while the teacher leaves or substitute for another teacher.

	5. Allow non-Title I students who pay a fee to attend a Title I sponsored summer school.
	5. Service all students in a summer school program funded with Title I funds.

	6. Distribute Progress Reports to parents.
	6. Be the teacher of record in any subject.

	7. May be used as subs in case of an emergency if a substitute teacher or a non-Title I teacher is unavailable.
	7. May not be paid out of Title I funds for that day or period they substitute.  Also, it should not be policy to the use the Title I teacher as a sub if it means cancelling Title I classes for the day.


	                     Title I Teacher
	                    Title I Paraprofessional

	Holds caseload of all Title I students.
	Provides instructional support to the Title I teacher.  Paraprofessionals may not have their own caseload of students.

	Pulls out or assists students in the classroom with supplementary instruction beyond the classroom instruction.
	Provides further reinforcement of skills as prescribed by the Title I teacher.  Title I paid paras cannot be used as a classroom aide.

	Pre-teaches or re-teaches vocabulary words or math concepts to be covered.
	Reinforces vocabulary words covered by the Title I teacher and assists in skills that aid in understanding the math concepts as prescribed by the Title I teacher.

	Evaluates the progress of all Title I students and designs and prepares student progress reports.
	Tabulates results of student assessments and files records for the Title I teacher, assists in typing up progress reports, and sending them to parents.

	Prescribes the lessons that the student will work on during the Title I time.
	Supervises students as they complete lessons delivered by the Title I teacher (in the same room) meets individually with specific Title I students.

	Performs all student selection requirements including testing and making the final lists of students selected for Title I participation.
	Assists the Title I teacher in the student selection process by tabulating results, putting together parent permission slips, compacts, and other information to send home for identified students. Paras may not administer tests, but certainly could provide supervision while tests are being completed.

	Schedules the parent meeting, writes up the parent survey, and finds parent-training tools.
	 Paraprofessionals under the federal law, may do all of these duties if hired as a parent coordinator or liaison.

	Schedules the annual review meeting, coordinates the meeting, and communicates with parents regarding its results.
	Assists in typing up material and in making other preparations for the annual review meeting, administers staff and parent surveys for the meeting, and possibly communicates with parents regarding results.

	Communicates regularly with classroom teachers regarding classroom instruction and needs of Title I students.  Title I teachers should keep written documentation of this communication.


	Paraprofessionals should be included in discussions regarding classroom instruction, but should not have the sole responsibility of communication with teachers.  They could be in charge of keeping files on communication with teachers.

	Develops Title I lesson plans for self and paras.
	Title I teachers should be meeting with paras to discuss what materials will be worked on in the lesson plans each week to make sure that paras are familiar with lessons and assignments so that they may provide adequate guidance to Title I students.


Title I Duties of Title I Teacher and Paraprofessional
STUDENT EVALUATION PLAN
Student Progress and Achievement
The purpose behind a Title I program is for the student to reach a self-sustaining level where he has the capacity to continue to grow, learn, and succeed with the least amount of academic intervention required.  Therefore, an exit strategy needs to be devised to determine when a student has displayed the ability to succeed independently.
	Eligibility / Participation
	Pre-Test
	Program
	Post-Test

	· Needs assessment

· Data driven decision making

· Determines who qualifies for and receives Title I services.
	· Diagnostic assessment

· Standards-based / developmental / age appropriate

· Determines the student’s level of knowledge and understanding of key academic concepts.
	· Formative assessment 

· Supplemental to classroom instruction

· Charts student progress.
	· Summative assessment

· Evaluates student achievement

· Determines the next steps regarding the individual student.


Title I Targeted Assistance Stages
	Eligibility / Participation
	Pre-Test
	Program
	Post-Test

	· 
	· 
	· 
	· 


Establish the Title I Targeted Assistance stages for the current academic year.
TITLE I TARGETED ASSISTANCE PROGRAM
What is your Title I Targeted Assistance Program?
Create a mission statement for your Title I Targeted Assistance program that defines its purpose, target population, and how interventions are provided.

Using the purpose of the program, schedule format, the time requirements, and the examples of targeted assistance programs, answer the following questions.
	Guiding Questions
	Plan

	Who will receive academic intervention?
	

	What interventions will be provided?
	

	Who will provide the intervention?
	

	Where will the intervention be provided?
	

	When will the intervention be provided?
	

	How will the intervention be provided?
	

	Why is this intervention the most effective method for the school and student population?
	

	How will student achievement and progress be assessed, monitored, and evaluated?
	


You will use this information to create the document describing your Title I Targeted Assistance program, which is required as part of cycle monitoring.

TITLE I TIMELINE

Use the timeline below to plot out the timeframe for instruction, assessment, evaluation, and activities of your Title I program.






July
August
September
October
November
December
January
February
March
April
May /June



AIMS HS Retakes

End 1st Semester
AIMS HS Writing

AIMS HS Math
HS Finals



Writing, Reading, Math
HS Final Exams

AIMS HS Reading

AIMS HS Science 
MS Finals










AIMS Reading (3-8)









AIMS Math (3-8)










STAN 10 (2nd Grade)










STAN 10 (9th Grade)

CREATING THE CONTINUOUS IMPROVEMENT PLAN

Continuous Improvement Plan
The Continuous Improvement Plan establishes the framework to carry out the overall philosophy of ESEA.  It describes comprehensive planning that includes supplemental service delivery across multiple programs, utilizes resources effectively, and avoids duplication. 

All LEAs are required to complete all the goals of the Continuous Improvement plan.
	ESEA Goal Topics of Consolidated Plan

	1. a) Reading/Language Arts Proficiency

All students (including the following:  students with disabilities, English language learners, and the economically disadvantaged and 5 racial/ethnic subgroups) will attain proficiency or better in reading/language arts by 2013-2014.

	b) Mathematics Proficiency

All students (including the following:  students with disabilities, English language learners, and the economically disadvantaged and 5 racial/ethnic subgroups) will attain proficiency or better in mathematics by 2013-2014.

	2. Teacher Effectiveness
All teachers of core academic subjects and all instructional paraprofessionals must be highly qualified. (Some LEAs may be monitored by Title II.)

	3. Proficiency in English for English Language Learners

All English Language Learners will become proficient in English. (Monitored by the Office of English Language of Acquisition Services/Title III.)

	4. Safe and Drug-Free Schools Conducive for Learning

All students will be educated in learning environments that are safe, drug-free and conducive to learning.

	5. Attendance and High School Graduation

All students will graduate from high school.

	6. Parental Involvement

All LEAs/schools will increase effective parent and family involvement.

	7. Technology

Students will be technology literate in the areas of telecommunications/internet, word processing, multimedia presentations, and the social/ethical aspects of technology. (Monitored by Education Technology Division/Title II-D.)


STRUCTURE OF CONTINUOUS IMPROVEMENT PLAN
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SMART Goal – Sets the targeted assessment measure for a given population during the current academic year.

Strategy – States the action to be taken to ensure the SMART Goal is met.

Action Step – Establishes a timeframe by listing sequential activities for planning, implementation, and evaluation.

SMART GOALS

The Continuous Improvement plan for a school consists of the following:
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SMART Goal Sentence Structure

[Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

· Who: The target population

· What: The focus of the goal.

· Measurement: The target objective written as a quantifiable action (e.g. increase, improve, maintain, decrease) or as a percentage

· Evidence/Tool: The measurement tool or evidence used to gauge success.

· Timeframe: The current academic year

EXAMPLE
	Who
	Students in Grades 3-8

	What
	Attain reading proficiency

	Measurement
	80% or more

	Evidence/Tool
	AIMS Reading Exam

	Timeframe
	2011-2012 academic year


80% or more of students in grades 3-8 will attain reading proficiency based upon the results of the AIMS Reading Exam during the 2010-2011 academic year.

Creating a SMART Goal

Using the SMART Goal sentence framework, create a goal for the current school year based on these identified needs:

1. a. Reading/Language Arts – Increase the number of students in grades 3-8 attaining reading proficiency on the AIMS Reading exam.  70% of students attained proficiency on the AIMS 
Reading exam the previous year.
	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


[Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

b. Mathematics – Increase the number of students in grades 3-8 attaining math proficiency on the AIMS Math exam.  60% of students attained proficiency  on the AIMS exam the previous year.

	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

2. HQ Teachers and Paraprofessionals – Improve teacher performance through professional development.  Use formal observations as evidence.  Last year, only 50% of teachers were provided professional development.  30% of those teachers implemented the PD in the classroom.

	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

5.    High School Graduation – Improve the graduation rate for Grades 9-12.  Use report card grades and AIMS performance as evidence.  Last year, 75% of students were on track to graduate.

	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

STRATEGIES
Strategies are the actions the LEA will take during the current academic year to ensure the target objective of the SMART Goal is met.  All Goal Topics in the Continuous Improvement Plan must include strategies that detail the actions the school will take to meet the target objective. 

Guidelines for Creating Strategies

Strategies should be structured in the following manner:

· Action Oriented: The description of strategies should be written as an action statement beginning with a verb.

Action Verbs Used to Identify Strategies

· implement

· utilize

· offer

· provide

· establish

· create

· organize

· develop

· Examples of how strategies should be written:

· Implement Reading Across the Curriculum Program.

· Provide after school interventions in Reading

· Establish mentor teacher program to assist new teachers.
· Guiding Question: Is the strategy written as an action statement beginning with an action verb?

· Goal Based: Strategies should support and work toward achieving the target objective of the SMART Goal.  For example, if the LEA’s strategy is, “80% or more of students in grades 3-8, including AYP subgroups, will attain reading proficiency as measured by the AIMS Reading exam during the 2010-2011 academic year,” then the LEA must implement a strategy that effectively supports the SMART Goal.  The strategy should allow for both formative and summative evaluation to gauge and determine its effectiveness, verify whether it is helping the LEA meet its target objective, whether it needs to be continued, modified, or retired.

· Guiding Question: Does the strategy support and work toward the LEA meeting the targeted objective of the SMART Goal?
Research-Based: An LEA should choose strategies consisting of best educational practices that are supported by scientifically based research.   The Elementary and Secondary Act of 1965  (ESEA), and further detailed under No Child Left Behind (2002), SBR is defined as “research that involves the application of rigorous, systematic, and objective procedures to obtain reliable and valid knowledge relevant education activities and programs”.
   However, while many best instructional strategies have been proven through scientifically based research, the LEA should consider whether these practices would be most applicable and effective with their unique student population. 

· Guiding Question: Is the strategy supported by evidence that is research-based and applicable to the school’s population and needs?

· Systematic: The strategy an LEA chooses to implement to support the SMART Goal should be significant enough that it can impact both schoolwide change and meet the needs of all stakeholders addressed in the SMART Goal.   Some strategies can be so systematic and specific that it targets a particular sub-group.  For example, to ensure the school meets its reading goal, an LEA may implement a strategy that addresses a specific population measured to determine Average Yearly Program (AYP).
· Guiding Question Does the strategy impact schoolwide change or affect a specific sub-group or population? 
· Logical: The strategy the LEA chooses to implement must be practical and realistic in that it can be implemented successfully and effectively within the stated timeframe.  It also must be aligned to the focus of the goal.

· Guiding Question: Does the chosen strategy make sense?

· Cost Effective: The cost of implementing a strategy must be considered during the planning process.  The LEA should only consider the monetary price of the strategy but also how much time and effort can be utilized to implement the strategy effectively and with fidelity.  The LEA must also consider which funding source they will use to support the strategy.

· Guiding Question: Is the strategy affordable based upon the cost, the LEA’s programming allocations, and time the LEA has to implement it?

Use the chart on the next page to determine whether considered strategies would be effective in meeting the LEA’s targeted objectives in the SMART Goals.

	SMART GOAL STRATEGY GRID

	SMART Goal
	State the SMART Goal this strategy supports.

	Strategy
	Write the strategy as an action statement.  The strategy should support the targeted assessment objective of the SMART Goal.  Write as an imperative sentence using an action verb (e.g. Implement Reading Across the Curriculum in all core academic and elective classes.)

	How will this support meets or exceeding the target objective set in the SMART Goal?
	Explain how the strategy will support the specific SMART Goal.

	Is this strategy proven to be effective with scientifically based research (SBR) and/or the population the LEA serves?  Explain.
	Document the SBR that supports the effectiveness of this strategy and also how effective it is with student populations and sub-groups similar to the school’s demographics.

	How will the strategy support and strengthen academic achievement?
	Explain why the school chose this strategy and how it will improve student achievement.

	What kind of professional development and support is needed to effectively implement this strategy?
	List the professional development involved with implementing this strategy and how the professional development will make teachers even more effective in the classroom.

	Is the strategy affordable and feasible economically and within the parameters of the designated timeframe of the SMART Goal?
	State how the chosen strategy is able to be implemented effectively given the school’s resources (fiscal, human, time, instructional materials, community).

	What impact will the strategy have on Instruction? 
	State the intended impact on classroom instruction.

	What impact will the strategy have on the organization schoolwide?
	State the intended impact on the entire school.

	What impact will the strategy have on the school schedule?
	State the intended impact on the regular day instructional schedule.

	What technology will be utilized to effectively implement the strategy?
	Explain how technology will be used to support effective instruction and implementation.

	What is the fiscal cost?
	List the cost and the funding source.


ACTION STEPS

Action steps are the series of actions the LEA takes to implement a strategy that will meet the targeted objective of the SMART Goal.  Like strategies, action steps should be written as action statements that detail what the LEA will do to meet the targeted objective of the SMART Goal.   Review the section on writing Action Oriented statements in the Strategies section.

Action steps should be crafted as a series of systematic and sequential tasks that establish a timeframe.  The timeframe should be within the parameters set in the SMART Goal – i.e. the current academic year.  The steps should be listed sequentially and identify who the individuals and/or parties responsible for executing the action.

Evaluation must be included as an action step to determine the effectiveness of the strategy in meeting the targeted objective of the SMART Goal.  Professional development should also be listed as a step to ensure all staff receives adequate and effective training In order to implement the strategy effectively.

How to Organize Action Steps

Action steps need to be organized into a list of sequential tasks.
1. State the SMART Goal for the Goal Topic of the Continuous Improvement Plan.
2. Identify the strategy the LEA will implement to meet the target objective of the goal.
3. List the stages of planning, development, implementation, and evaluation of the strategy in sequential order.
4. Include professional development and evaluation as a step.
5. Assign the individual/party responsible for completing the task.
6. Set the timeline when the task will begin and end.
7. List the cost and the funding programming source.
PARENTAL ENGAGEMENT
There are extensive requirements in the law for Parental Involvement (section 1118). What you need to know is contained on the ADE website http://www.ade.az.gov/asd/Title1/parent.asp . The Non-Regulatory Guidance (April 2004) is also available at this site.  The ADE Parent Involvement Specialist, Terry Strayhand (terry.strayhand@azed.gov), is available to assist schools in their quest to strengthen the parental involvement component of Title I.
	Parental Engagement

	· Notify parent of student selection/involvement in Title I program.

· Organize a parent meeting that will share the purpose and goals of the program.

· Familiarize parents with the rights of the Title I student.

· Encourage parents to participate in activities related to the Title I program.

· Document attendance/participation.

· Establish communication and opportunities for feedback/input.

· Assist parents in learning how to support their student’s education.


Title I Meetings for Parents

There are two types of Title I meetings a school holds:

· General Information: This meeting for all parents serves as an overview of what is Title I, the school’s Title I program, how students qualify, how services are provided, and how student achievement is monitored.  Schools with a Title I program must conduct this meeting at the beginning the school year.   It is recommended a second meeting be conducted at the end of the year to discuss and review the success of the program and plan for the following academic year.

· Title I Committee Meeting: These on-going meetings are conducted by a site-based committee consisting of members of the school community – administrators, teachers, parents, and even students (particularly at the secondary level).   The focus of these meetings is to discuss, monitor, review, and modify policies and procedures of the school’s parent program.  These meetings are in addition to other organization meetings conducted by the school (e.g. school board, site council).  

 All meetings must have sign-in sheets available to document parent attendance and an agenda to inform parents of the topics to be discussed in the prepared meeting.  These documents must be kept in the school office as evidence of parental engagement for federal compliance.
Evaluation of Parent Engagement
All programs under Title I have an evaluation component.  The parent engagement evaluation needs to consist of parents and school personnel teaming together to determine if the goals of the program have been met effectively, if the budgeted items were appropriately spent, and evaluating the overall parent engagement program including the review of the school parent policy and the school parent compact.
Goals and Strategies for Parental Engagement
Create a SMART goal for parent engagement.

6.   Parental Engagement

	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

	Strategies for Parental Engagement

	Communication

How will the school keep parents engaged in two-way communication?

How can the school maintain regular, meaningful two-way communication?
	· 

	Education/Parenting

How can the school help families understand the growth and development of their children?

What educational services can the school provide to the parents in order to help their student be successful in school?  

How can the school support the parents at home with the education of their student?
	· 

	Involvement

How can the school make parents feel welcome in the school?

How can the school encourage parents to become involved as volunteers to support students and school programs?
	· 

	Decision-Making

How can the school include parents in school decisions, governance, and advocacy?
	· 

	Collaboration

How will the school build and foster relationships with the general community?

What kind of community resources will be used to strengthen the school, families, and student learning?
	· 


	Strategies for Parental Engagement

	Informal Activities

What informal activities can the school sponsor that allows parents, students, staff, and community members to interact?
	· 

	Opportunities

What opportunities will the school establish for the parents and educators to share information?
	· 

	School Responsibilities
What are the responsibilities of the school when it comes to student learning?
	· 

	Parent Responsibilities

What are the responsibilities of the parent when it comes to student learning?
	· 

	Student Responsibilities

What are the responsibilities of the student when it comes to student learning?
	· 

	Evaluation

How will the school determine the following in collaboration with the parents? 
· Have the goals of the Title I program have been met effectively?

· Were the budgeted items were spent appropriately?

· Is the parent engagement program is successful in helping students academically?

· Are the school parent engagement policy and school parent compact are clear, effective, and collaboratively established and agreed upon by all members of the school community?
	· 


PROFESSIONAL DEVELOPMENT
A key component of a Title I Targeted Assistance Program involves providing staff professional development.  These trainings and strategies should not only be proven by scientifically-based research but also support the academic focus of the school’s Title I program.

Since the goal of a Title I program is to provide academic intervention in reading and math, professional development for school staff members working with Title I students should receive training that will strengthen and support instruction in these academic areas.

The professional development designated for Title I teachers may be listed as strategies under certain goals for the Continuous Improvement plan.  For example, professional development in improving instruction of reading may be listed as a strategy under Goal 1a of the Continuous Improvement plan.

Note: All professional development supported by Title I funds must be provided only to Title I staff and have an academic focus related to the academic interventions provided under Title I.

	Professional Development

	SBR Professional Development
	Title I Academic Focus

(Reading / Math)
	Who will receive the professional development?
	How will this support the Title I program?
	How will this serve Title I students?

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	





COMPREHENSIVE NEEDS ASSESSMENT SURVEY
Directions

1. Click the blue hyperlink above the boxes for each standard.  This will take you the standards included in the Standards and Rubrics.

2. Evaluate each standard with the following criteria:

	3
	The school demonstrates exceptional performance in this area.

	2
	The school demonstrates functional performance in this area.

	1
	The school demonstrates limited performance in this area.

	0
	The school demonstrates little to no performance in this area.


3. Provide comments to support the evaluation.

4. Save the survey to the hard drive.

Standard 1: School and District Leadership Capacity
	Indicator
	Level of Performance
	Comments

	1.1
	
	

	1.2
	
	

	1.3
	
	

	1.4
	
	

	1.5
	
	

	1.6
	
	

	1.7
	
	

	1.8
	
	

	1.9
	
	

	1.10
	
	

	1.11
	
	

	1.12
	
	

	1.13
	
	


Standard 2: Curriculum, Instruction, and Professional Development
	Indicator
	Level of Performance
	Comments

	2.1
	
	

	2.2
	
	

	2.3
	
	

	2.4
	
	

	2.5
	
	

	2.6
	
	

	2.7
	
	

	2.8
	
	

	2.9
	
	

	2.10
	
	

	2.11
	
	

	2.12
	
	

	2.13
	
	

	2.14
	
	

	2.15
	
	


Standard 3: Classroom and School Assessments
	Indicator
	Level of Performance
	Comments

	3.1
	
	

	3.2
	
	

	3.3
	
	

	3.4
	
	

	3.5
	
	

	3.6
	
	

	3.7
	
	

	3.8
	
	


Standard 4: School Culture, Climate, and Communication
	Indicator
	Level of Performance
	Comments

	4.1
	
	

	4.2
	
	

	4.3
	
	

	4.4
	
	

	4.5
	
	

	4.6
	
	

	4.7
	
	

	4.8
	
	

	4.9
	
	

	4.10
	
	

	4.11
	
	


Standard 5: Resource Management
	Indicator
	Level of Performance
	Data Source/Evidence

	5.1
	
	

	5.2
	
	

	5.3 A
	
	

	5.3 B
	
	

	5.4
	
	

	5.5
	
	

	5.6 A
	
	

	5.6 B
	
	


Check which stakeholder group you represent

 FORMCHECKBOX 
   Certified 
 FORMCHECKBOX 
   Administration
PARENT COMPREHENSIVE NEEDS ASSESSMENT

Directions

1. Click the blue hyperlink above the boxes for each standard.  

2. Evaluate each standard with the following criteria:

	3
	The school demonstrates exceptional performance in this area.

	2
	The school demonstrates functional performance in this area.

	1
	The school demonstrates limited performance in this area.

	0
	The school demonstrates little to no performance in this area.


3. Provide comments to support the evaluation.

4. Save the survey to the hard drive.

Standard 1: School and District Leadership Capacity
	Indicator
	Level of Performance
	Comments

	1.1
	
	

	1.3
	
	

	1.4
	
	

	1.5
	
	

	1.10
	
	

	1.11
	
	

	1.12
	
	


Standard 2: Curriculum, Instruction, and Professional Development
	Indicator
	Level of Performance
	Comments

	2.3
	
	

	2.8
	
	

	2.12
	
	

	2.15
	
	


Standard 3: Classroom and School Assessments
	Indicator
	Level of Performance
	Comments

	3.1
	
	

	3.4
	
	

	3.5
	
	

	3.7
	
	


Standard 4: School Culture, Climate, and Communication
	Indicator
	Level of Performance
	Comments

	4.1
	
	

	4.2
	
	

	4.3
	
	

	4.4
	
	

	4.5
	
	

	4.6
	
	

	4.7
	
	

	4.8
	
	

	4.10
	
	

	4.11
	
	


Performance Indicators for Resource Management

	LEVEL OF PERFORMANCE

	Indicator
	3

Exceeds
	2

Meets 
	1

Approaches
	0

Falls Far Below

	
	Exemplary 

Development or Implementation
	Fully Functional Development or Implementation
	Limited Development or Implementation
	No Evidence of Development or Implementation

	5.1

Allocation of Resources
	The school appropriately allocates sufficient resources -- including time, personnel, funding, and technology – and utilizes many funding sources to support the school’s instructional goals of high student achievement.
	The school allocates sufficient resources -- including personnel – and utilizes some funding sources to support the school’s instructional goals of high student achievement.
	The school allocates some resources and utilizes some funding sources to support the school’s instructional goals of high student achievement.
	The school does not appropriately allocate resources to support the school’s instructional goals of high student achievement.

	5.2

Budget Process
	The school has a well-documented and clearly communicated budget process resulting in budget allocations that are adjusted annually to meet student achievement needs.
	The school has a well-documented budget process resulting in budget allocations that are adjusted annually to meet student achievement needs.
	The school has a well-documented budget process.
	The school does not have a clearly documented budget process.

	5.3 A

Review of Budget Process
	The school uses an annual review process to determine the cost-effectiveness of nearly all programs, initiatives, and activities based on student performance data and the needs of all student populations.
	The school uses a review process to determine the cost-effectiveness of most programs, initiatives, and activities based on student performance data and the needs of all student populations.
	The school uses a review process to determine the cost-effectiveness of some programs, initiatives, and activities but is not necessarily based on student performance data and the needs of all student populations.
	The school does not review the cost-effectiveness of some programs, initiatives, and activities to ensure support of all student populations.

	5.3 B

Assessment of Budget Process
	The school regularly assesses the effectiveness and efficiency of its financial and capital assets and can meet reasonable changes and unexpected events.
	The school regularly assesses the effectiveness and efficiency of its financial and capital assets.
	The school occasionally assesses the effectiveness and efficiency of its financial and capital assets.
	The school does not assess the effectiveness and efficiency of its financial and capital assets.

	LEVEL OF PERFORMANCE

	Indicator
	3

Exceeds
	2

Meets 
	1

Approaches
	0

Falls Far Below

	
	Exemplary 

Development or Implementation
	Fully Functional Development or Implementation
	Limited Development or Implementation
	No Evidence of Development or Implementation

	5.4

Fiscal 

Support
	The school constantly seeks, coordinates, and monitors all state and federal grants and other special revenues to support increased student achievement.
	The school supports the search for and acquisition of all state and federal grants and other special revenues to support increased student achievement.
	The school seeks some additional revenue to support increased student achievement.
	The school does not seek some additional revenue to support increased student achievement

	5.5

Personnel
	The school prioritizes its resources to provide extensive funding for the recruitment, training, and retention of highly qualified teachers, administrators, and staff.
	The school provides sufficient funding for the recruitment, training, and retention of highly qualified teachers, administrators, and staff.
	The school provides limited funding for the recruitment, training, and retention of highly qualified teachers, administrators, and staff.
	The school does not provide funds to account for the recruitment, training, and retention of highly qualified teachers, administrators, and staff.

	5.6 A

Teacher Evaluations
	The school’s evaluation of teachers is directly aligned to the effective delivery of curriculum, instruction, and assessments of student performance, establishing high expectations for teaching and learning.
	The school’s evaluation of teachers is directly aligned to the effective delivery of curriculum and instruction, and assessments that are aligned to state standards.
	The school’s evaluation of teachers is loosely aligned to the effective delivery of curriculum, and instruction. Assessments are not necessarily used in evaluations.
	The school’s evaluation of teachers is not aligned to the effective delivery of curriculum, and instruction. Assessments are not used in evaluations.

	5.6 B

Administrator

Evaluations
	The school’s evaluation of appropriately certified administrators is directly aligned to the evidence of exceptional instructional leadership and improved student performance.
	The school’s evaluation of appropriately certified administrators is directly aligned to the evidence of exceptional instructional leadership and student performance.
	The school’s evaluation of appropriately certified administrators is loosely aligned to the evidence of instructional leadership.  Assessments of student performance are not necessarily used in evaluations.
	The school’s evaluation of appropriately certified administrators is not aligned to the evidence of instructional leadership .assessments are not necessarily used in evaluations.


RESOURCE MANAGEMENT ANALYSIS

	Resource
	What resources does the school have that will support the goals?
	What resources does the school need in order to meet the school’s goals?
	Is the school utilizing all of its existing resources to their fullest potential?
	What resources could the school invest in that will produce the best results?

	Fiscal
	
	
	
	

	Personnel
	
	
	
	

	Time
	
	
	
	

	Instructional Materials
	
	
	
	

	Technology
	
	
	
	

	Community
	
	
	
	


COMPREHENSIVE NEEDS ASSESSMENT RESULTS
Record the results of the Level of Performance of each standard.  Enter the total number of responses for each item.   Include sources of data, evidence, or examples.

Standard 1: School and District Leadership Capacity
	Indicator
	Exceeds
	Meets
	Approaches
	Falls Far Below
	Data Source/Evidence

	1.1
	
	
	
	
	

	1.2
	
	
	
	
	

	1.3
	
	
	
	
	

	1.4
	
	
	
	
	

	1.5
	
	
	
	
	

	1.6
	
	
	
	
	

	1.7
	
	
	
	
	

	1.8
	
	
	
	
	

	1.9
	
	
	
	
	

	1.10
	
	
	
	
	

	1.11
	
	
	
	
	

	1.12
	
	
	
	
	

	1.13
	
	
	
	
	


Standard 2: Curriculum, Instruction, and Professional Development
	Indicator
	Exceeds
	Meets
	Approaches
	Falls Far Below
	Data Source/Evidence

	2.1
	
	
	
	
	

	2.2
	
	
	
	
	

	2.3
	
	
	
	
	

	2.4
	
	
	
	
	

	2.5
	
	
	
	
	

	2.6
	
	
	
	
	

	2.7
	
	
	
	
	

	2.8
	
	
	
	
	

	2.9
	
	
	
	
	

	2.10
	
	
	
	
	

	2.11
	
	
	
	
	

	2.12
	
	
	
	
	

	2.13
	
	
	
	
	

	2.14
	
	
	
	
	

	2.15
	
	
	
	
	


Standard 3: Classroom and School Assessments
	Indicator
	Exceeds
	Meets
	Approaches
	Falls Far Below
	Data Source/Evidence

	3.1
	
	
	
	
	

	3.2
	
	
	
	
	

	3.3
	
	
	
	
	

	3.4
	
	
	
	
	

	3.5
	
	
	
	
	

	3.6
	
	
	
	
	

	3.7
	
	
	
	
	

	3.8
	
	
	
	
	


Standard 4: School Culture, Climate, and Communication
	Indicator
	Exceeds
	Meets
	Approaches
	Falls Far Below
	Data Source/Evidence

	4.1
	
	
	
	
	

	4.2
	
	
	
	
	

	4.3
	
	
	
	
	

	4.4
	
	
	
	
	

	4.5
	
	
	
	
	

	4.6
	
	
	
	
	

	4.7
	
	
	
	
	

	4.8
	
	
	
	
	

	4.9
	
	
	
	
	

	4.10
	
	
	
	
	

	4.11
	
	
	
	
	


Standard 5: Resource Management (2007 edition)
	Indicator
	Exceeds
	Meets
	Approaches
	Falls Far Below
	Data Source/Evidence

	5.1
	
	
	
	
	

	5.2
	
	
	
	
	

	5.3 A
	
	
	
	
	

	5.4 B
	
	
	
	
	

	5.4
	
	
	
	
	

	5.5
	
	
	
	
	

	5.6 A
	
	
	
	
	

	5.6 B
	
	
	
	
	


SCHOOL DATA ANALYSIS

Categorize the results of the comprehensive needs assessment by strengths (meets/exceeds), areas for growth (approaches), and areas for improvement (falls far below).

	Standard
	Improvement

(Falls Far Below)
	Growth

(Approaches)
	Strengths

(Meets/Exceeds)

	School and District Leadership Capacity
	
	
	

	Curriculum, Instruction, and Professional Development
	
	
	

	Classroom and School Assessments


	
	
	

	School Culture, Climate, and Communication


	
	
	

	Resource Management
	
	
	


NEEDS PRIORITY LIST

List the five areas with the lowest levels of performance for each standard as determined by the school’s needs assessment with the Standards and Rubrics for School Improvement.
	Need Category
	Focus Area
	Data Sources

	School and District Leadership Capacity


	
	

	Curriculum, Instruction, and Professional Development


	
	

	Classroom and School Assessments


	
	

	School Culture, Climate, and Communication


	
	

	Resource Management
	
	


	Eligibility / Participation
	Pre-Test
	Program
	Post-Test

	· 
	· 
	· 
	· 


 TITLE I TARGETED ASSISTANCE STAGES
CHECKLIST FOR TITLE I TEACHERS
Title I teachers will have all Title I components in place as required by Federal law.

· A student selection process is in place, which uses objective uniformly applied criteria to all students to determine which students are most in need of Title I services.

· Parents are informed at the beginning of each school year that their child is eligible for Title I services and are given the opportunity to decline services.

· An annual review of the Title I program is conducted in the spring to assess the program and make changes for the subsequent year.

· Title I students are regularly assessed to determine whether they are making adequate progress.  This progress is reported to the parents.

· If there is a paraprofessional paid with Title I funds, they are under the direct supervision of the Title I teacher.

· All parent involvement components are in place:

· A parent involvement policy has been developed and is distributed to parents each year.

· A parent-school compact has been developed and is distributed to parents each year.

· In the fall, an annual parent meeting is held to provide the parents of Title I students with key information regarding the Title I program.

· Opportunities are provided for training parents to promote the education of their child at school and at home.

· An annual assessment of the parent involvement component is done each year to get feedback from parents.

· Title I services are supplementary or in addition to those services being provided by the regular classroom teacher.
· Title I teachers are communicating regularly with classroom teachers to ensure that the Title I services are directly aligned to the classroom instruction. 

SMART Goals for the Continuous Improvement Plan

· Based upon the results of the Comprehensive Needs Assessment, identify the target objectives for the LEA’s Continuous Improvement Plan for the current academic year in the tables.

· Create SMART Goal statements with the appropriately identified information using the SMART Goal sentence frame.
1. a. Reading/Language Arts
	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


[Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

b. Mathematics
	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

2. HQ Teachers and Paraprofessionals 
	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

4.    Safe and Drug Free Schools
	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

5.   Attendance and Graduation
	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

6.   Parental Engagement

	Who
	

	What
	

	Measurement
	

	Evidence/Tool
	

	Timeframe
	


 [Measurement] of [who] will [what] based upon [evidence/ tool] during the [timeframe].

COPY THE SMART GOALS YOU HAVE CREATED USING THE SENTENCE FRAMES INTO ALEAT AS SMART GOALS FOR EACH GOAL TOPIC.
SMART Goal Strategy Grid
	SMART Goal
	

	Strategy
	

	How will this support meets or exceeding the target objective set in the SMART Goal?
	

	Is this strategy proven to be effective with scientifically based research (SBR) and/or the population the LEA serves?  Explain.
	

	How will the strategy support and strengthen academic achievement?
	

	What kind of professional development and support is needed to effectively implement this strategy?
	

	Is the strategy affordable and feasible economically and within the parameters of the designated timeframe of the SMART Goal?
	

	What impact will the strategy have on Instruction? 
	

	What impact will the strategy have on the organization schoolwide?
	

	What impact will the strategy have on the school schedule?
	

	What technology will be utilized to effectively implement the strategy?
	

	What is the fiscal cost?
	


PARENTAL ENGAGEMENT

	Strategies for Parental Engagement

	Communication

How will the school keep parents engaged in two-way communication?

How can the school maintain regular, meaningful two-way communication?
	· 

	Education/Parenting

How can the school help families understand the growth and development of their children?

What educational services can the school provide to the parents in order to help their student be successful in school?  

How can the school support the parents at home with the education of their student?
	· 

	Involvement

How can the school make parents feel welcome in the school?

How can the school encourage parents to become involved as volunteers to support students and school programs?
	· 

	Decision-Making

How can the school include in school decisions, governance, and advocacy?
	· 

	Collaboration

How will the school build and foster relationships with the general community?

What kind of community resources will be used to strengthen the school, families, and student learning?
	· 

	Informal Activities

What informal activities can the school sponsor that allows parents, students, staff, and community members to interact?
	· 

	Opportunities

What opportunities will the school establish for the parents and educators to share information?
	· 


	Strategies for Parental Engagement

	School Responsibilities

What are the responsibilities of the school when it comes to student learning?
	· 

	Parent Responsibilities

What are the responsibilities of the parent when it comes to student learning?
	· 

	Student Responsibilities

What are the responsibilities of the student when it comes to student learning?
	· 

	Evaluation

How will the school determine the following in collaboration with the parents? 

· Have the goals of the Title I program have been met effectively?

· Were the budgeted items were spent appropriately?

· Is the parent engagement program is successful in helping students academically?

· Are the school parent engagement policy and school parent compact are clear, effective, and collaboratively established and agreed upon by all members of the school community?
	· 


TITLE I PROFESSIONAL DEVELOPMENT
Note: All professional development supported by Title I funds must be provided only to Title I staff and have an academic focus related to the academic interventions provided under Title I.

	Professional Development

	SBR Professional Development
	Title I Academic Focus

(Reading / Math)
	Who will receive the professional development?
	How will this support the Title I program?
	How will this serve Title I students?
	Cost
	Date Provided

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


TITLE I TIMELINE

Use the timeline below to plot out the timeframe for instruction, assessment, evaluation, and activities of your Title I program.






July
August
September
October
November
December
January
February
March
April
May /June



AIMS HS Retakes

End 1st Semester
AIMS HS Writing

AIMS HS Math
HS Finals



Writing, Reading, Math
HS Final Exams

AIMS HS Reading

AIMS HS Science 
MS Finals










AIMS Reading (3-8)










AIMS Math (3-8)










STAN 10 (2nd Grade)










STAN 10 (9th Grade)

RESOURCES
Title I — Improving the Academic Achievement of the Disadvantaged 

This is the webpage on Title I for the U.S. Department of Education.

Link: http://www2.ed.gov/policy/elsec/leg/esea02/pg1.html
Four Pillars of ESEA 

This webpage explains the four pillars of the Elementary and Secondary Education Act of 1965.

Link: http://www2.ed.gov/nclb/overview/intro/4pillars.html
LEA Grants and School Improvement (Title I)
This webpage is for the Title I Department of the Arizona Department of Education.
Link: http://www.ade.az.gov/asd/Title1/ 

Standards and Rubrics for School Improvement 
This PDF form contains the rubric and assessment schools use to conduct their needs assessment.
Link: http://www.ade.az.gov/schooleffectiveness/STDSRUBRIC.pdf
Guidelines to Determine Eligible Students Form 
This PDF form contains the Income Guidelines for determining eligibility information for federal funding associated with programs funded under the Elementary and Secondary Education Act of 1965.  Please have the student’s parent or guardian complete at the time of enrollment. 
Link: http://www.ade.az.gov/asd/nclblibrary/GuidelinesToDetermineEligibleStudents2009-2010.pdf
Parent Engagement
This webpage is on the Parent Engagement requirements for Title I the Arizona Department of Education.

Link: http://www.ade.az.gov/asd/Title1/parent.asp
Arizona’s Model for Identifying Highly Qualified Teachers and Paraprofessionals
This webpage outlines the highly qualified requirements for the Arizona Department of Education.

Link: https://www.azed.gov/asd/hqtp/
Title I Paraprofessional Information
This webpage outlines the highly qualified requirements for Title I paraprofessionals the Arizona Department of Education.

Link: https://www.azed.gov/asd/hqtp/parapro.asp
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Quarter progress report


Benchmark testing


Reevaluate student qualification for interventions


Parent engagement event


Professional development











Benchmark testing


Conduct Title I Committee meeting.


Monitor student progress.


Parent engagement event


Professional development











Semester progress report


Post-test students.


Conduct Title I Committee meeting.


Evaluate program with staff, parents, and committee.


Monitor and adjust Title I program for 2nd semester if necessary.








Add newly enrolled students into eligibility list. (ongoing)


Assess new students without information to determine if interventions are needed. (ongoing)


Provide training to teachers (Title I, PD, homeless,).


Distribute participation list to teachers if adjustments are made.


Pre-test eligible students.


Professional development








Semester progress report


Post-test students.


Conduct Title I Committee meeting.


Conduct end-of the year Title I parent meeting


Evaluate program effectiveness with staff, parents, students, community.











Benchmark testing


Monitor student progress.


Parent engagement event








Benchmark testing


Monitor student progress.


Parent engagement event


Title I Megaconference











Quarter progress report


Benchmark testing


Reevaluate student qualification for interventions


Parent engagement event


Professional development











Gather data


Conduct needs assessment.


Create initial eligibility list.


Place TA interventions in master schedule.





Benchmark testing


Conduct Title I Committee meeting.


Monitor student progress.


Parent engagement event


Professional development











Survey school community re: Title I program effectiveness, parental engagement.


Gather data to determine success of program and growth of student achievement.


Review staffing needs.


Summer professional development.


Conduct Title I Committee meeting.








Add newly enrolled students into eligibility list. (ongoing)


Assess new students without information to determine if interventions are needed. (ongoing)


Provide training to teachers (Title I, PD, homeless,).


Distribute participation list to teachers.


Pre-test eligible students.


Conduct Title I meeting for parents.


Organize Title I Committee.
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Erik M. Francis, M. Ed., M. S.


Title I Academic Program Coordinator

















Survey school community re: Title I program effectiveness, parental engagement.


Gather data to determine success of program and growth of student achievement.


Review staffing needs.


Summer professional development.


Conduct Title I Committee meeting.

























































































� “Summary of Regional Symposia for CSR State Coordinators: Part II. Scientifically Based Research”. Summary of Regional Symposia for CSR State Coordinators. Proven Methods: Comprehensive School Reform Program. US Department of Education, April-May 2002. �HYPERLINK "http://www2.ed.gov/programs/compreform/symposiasumm_pg3.html"�http://www2.ed.gov/programs/compreform/symposiasumm_pg3.html�





� Modified from the Standards and Rubrics for LEA Improvement (2007 Edition) to assess resources at the site level.










