Directors Institute

RESULTS-DRIVEN ACCOUNTABILITY

Session goal: Improved outcomes for students
with disabilities through

Meaningful inclusion
Access to grade level content
Systematic monitoring of student progress
Targeted utilization of school resources
Integration of technology to support learning
Accommodations to meet individual needs

WHERE ARE WE NOW?

Changes that have impacted outcomes for students with

disabilities:

« Adoption of Arizona’s College and Career Ready
Standards

The implementation of AzZMERIT summative
assessments

The implementation of the Multi-State Alternate
Assessment (MSAA) and associated instructional
supports
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NAEP 2015 PROFICIENCY RATES

GRADE 8 READING GRADE 8 MATH
Students Students
with with
Disabilities Disabilities
All Students All Students
0% 20% 40% 60% 0% 20%40% 60%

“As later learning builds on early learning, it is important that college and career
readiness begin at even younger years. Students that fall behind earlier in their
educational years will face a daunting education gap to catch up to their fellow students.
For example, students who were far off track in eighth grade had only a 10% chance of
being successful in reading, 6% chance in science, and 3% chance in mathematics of
reaching the ACT College Readiness Benchmarks by twelfth grade.42”

Arizona Superintendent of Public Instruction Diane Douglas, AZ Kids Can’t Afford to Wait
http://www.azed.goy, files/2015/10/az-kids-cant-afford-to-wait.pdf

BEYOND COMPLIANCE:
RESULTS-DRIVEN ACCOUNTABILITY

Agency Initiatives Targeting Instruction

Multi-Tier System of Supports (MTSS)

Examining Data to Improve Student Achievement (EDISA)

Inclusion Taskforce

K-12 Academic Standards Unit - Promoting incorporation of the formative
assessment process

Universal Design for Learning/Accommodations Taskforce

Identification of “high flyers” - Public Education Agencies who had success at
closing the gap

State Personnel Development Grant

A4 YV VY

A4
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BEYOND COMPLIANCE:
RESULTS-DRIVEN ACCOUNTABILITY

How will academic improvements be measured and reported?

> District required benchmarks
» Student performance on AzZMERIT
> Student performance on MSAA

Bottom Line:
We must demonstrate improved outcomes for students with disabilities

» Spend the majority of their day in the general education classroom (LRE)
> Are instructed and assessed on grade level standards

How canteachers ensure
accessibility to grade level content?
alternative avenues to express what they know and can do at grade level?

How canteachers
»addressindividual needs and p to engags
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* Principles of UDL

« Formative assessment process
Access to grade « Collaboration through co-teaching/co-
level content planning

« Instructional accommodations

Focused * MTSS
instruction * Research-based programs
. * Progress-monitoring
addressing + Assistive technology

To =Y alulil=Yo Mal=Y=1o <M ° Instructional accommodations

Least Restrictive
Environment

UDL Principles Guiding
Planning and
Instruction

Additional Access
Support through
Personnel &
Technology

Accommodations
to Meet Specific
Needs
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MICHAEL YUDIN ON INCLUSION

Michael Yudin Is the Asslstant Secretary for Speclal Education and Rehabliitation
Services at the US Department of Education
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LEAST RESTRICTIVE ENVIRONMENT

Consi ions begin with thi 's general

Inclusion in the general education classroom ensures

> Standards-based instruction by a content expert
> A variety of learning opportunities
» Rich exchange of ideas

» Teacher-student

» Peerto peer
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PRINCIPLES OF
UNIVERSAL DESIGN FOR LEARNING

Planning access for all from the beginning lessens the need for retrofitting and
accommodations

UDL planning provides options for:
> Presentation
» Response
» Engagement/Motivation

demonstrate knowledge and ills, and in the ways
e eng and (8) b rs in

. and and intains high
for all i i
who are limited

English proﬁoen
Higher Education Opportunity Act of 2008

Source: CAST
www.cast.org
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PRINCIPLES OF
UNIVERSAL DESIGN FOR LEARNING

UDL - an identified component in Every Student Succeeds Act

CAST (Center for Applied Special Technology) has been the leading proponent of
incorporating UDL into instruction -

= Materials

= Webinars, videos

= Research basis

A quick look at UDL from CAST

http://www.udlcenter.org/resource_library/videos/udl
center/guidelines#video5

THE FORMATIVE ASSESSMENT PROCESS

When coupled with UDL practices, the formative assessment process

> Provides the teacher with immediate, actionable information

» Indicates where fine-tuning is necessary in options of presentation,
response, engagement

» Identifies the next incremental step for an individual student on the
trajectory toward mastery

> Keeps learning moving forward

» Focuses on student awareness of where they are in their learning
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“...allow LEAs to focus on formative testing. That way the teacher knows,
on a real-time basis, if a child is on path or not and can provide
assistance on an individualized basis in time to actually help the child
get back on course.”

Arizona Superintendent of Public Instruction Diane Douglas,
AZ Kids Can't Afford to Wait
http://www.azed. files/2015/10/az-kids-cant-afford-to-wait.pdf)

THE FORMATIVE ASSESSMENT PROCESS

Through this process, students learn to

» Set goals for their own learning

> Evaluate their growth toward those goals

» Evaluate the quality of their work and the work of others
» Identify strategies to improve

THREE KEY FORMATIVE ASSESSMENT
QUESTIONS:

*Where are we headed?

*Where are we now?

*What do | need to do next to close the gap?

September 15, 2016
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THE FORMATIVE ASSESSMENT FEEDBACK LOOP

Margaret Heritage explains that the feedback loop is the process of

»  collecting evidence about student learning

> identifying gaps

»  providing feedback to the student

> adapting instruction

Itis cyclical and continuous...as soon as a gap is closed the teacher creates new
learning goals for the student to meet.

THE FEEDBACK LOOP

The feedback loop is key to keeping learning moving forward
Students receive feedback through

» Measuring themselves against learning goals, prior work, peer work, or a
rubric/model

% Interactions with their teacher who helps them establish where they are
performing in relation to the learning goal; identifying next steps

»> Respectful interactions with their peers, including constructive feedback to
modify work products or to provide a different perspective or alternative
strategy for consideration

METACOGNITION

The formative assessment process

> Helps students develop self-evaluation skills and reflect on their own
understandings

v

Provides opportunities for students to analyze works of varying quality

v

Provides a means for students to conceptualize the learning process - by
introducing students to learning progressions, they better understand the path
toward a learning goal and evaluate where they are in relation to that goal

» Contributes to a growth mindset - understanding that success involves a series
of iterations, working off feedback in a sustained effort to improve
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UTILIZATION OF PERSONNEL

General Education, Special Education Collaboration Through:

» Leadership fostering a Culture of Collaboration and Learning
> Provide opportunities, expectations for practice/embedded training

» Co-teaching
» Model allows students with disabilities to remain in gen/ed for instruction
> Resource teacher monitors/adjusts access to instruction as needed

» Co-creating lesson plans
> Ensures rigorous instruction in grade level content
> Ensures consideration of individual needs in planning

UTILIZATION OF PERSONNEL

Assistive Technology Specialists:
> Evaluate which devices and apps may assist with access

Para-Professionals:
» Can provide needed supports within the gen/ed setting

Special Area Teachers:
» Alternative access to content and skill building provided through
» PE
> Art
» Music
» Computer labs

September 15, 2016 11
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“We live in a society exquisitely dependent

on science and technology, in which hardly

anyone knows anything about science and
technology”

Carl Sagan,
astronomer

SETDA POLICY BRIEF

Technology is the hallmark of the future, and technological competency is
essential to preparing all students for future success. Emerging technologies are
an educational resource that enhances the experience for everyone, and
perhaps especially for students with disabilities. Technological innovations have
opened a virtual world of commerce, information, and education to many
individuals with disabilities for whom access to the physical world remains
challenging. Ensuring equal access to emerging technology in...classrooms is a
means to the goal of full integration and equal educational opportunity for this
nation’s students with disabilities."®

TECHNOLOGY

Interactive opportunities Virtual field trips Targeted apps

Online organizational tools  Online texts, supplemental resources
*text to speech capabilities

Word prediction software Speech to text software
Calculators Flipped classrooms Creative response options
Self-paced learning programs Online demonstrations

September 15, 2016 12
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ADE PROPOSALS FOR TECHNOLOGY INTEGRATION

« ADE will first seek funding for classroom
technology and statewide broadband internet
access.

* ADE will increase training for teachers on how to
utilize technology in an interactive manner with
students and support teachers in implementing
the data in classroom instruction.

Arizona Superintendent of Public Instruction Diane Douglas, AZ Kids Can’t
Afford to Wait http://www.azed. iles/2015/10/az-kids-cant-afford-to-
wait.pdf

LESSONS LEARNED FROM THE SURVEY

May, 2015

* Exceptional Student Services surveyed general education and special
education teachers across the state on instructional accommodation use

* More than 1,000 responses

September 15, 2016
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Please refer to Handout:

May 2015 Survey of Instructional Accommodations

Take 5 minutes to identify those accommodations you believe to be in frequent use by
both general education and special education teachers to provide access for students
with disabilities,

Then share thoughts at your table.

May 2015 Survey of

Instructional Accommodations

Frequent Breaks Magnification Human Transcription
Additional Time Color Overlays Multi-media Supports.

Word Prediction Software Specialized Furniture Pencil Grip

Grammar Check Work in Small Groups. Tactile Graphics

Repeat Text Work in Separate Location Student Eliminates Incorrect Responses
Clarify Text Highlighting Text Adjusted Type Size.

Large Print (special) Task-specific Graphic Organizers Change Background Color

Braille Note-Taker Answer Masking Zoom

Human Reader Use of Scratch Paper Adapted Mouse

ASLVideo Extended Breaks (>10-15 minutes) Special Lighting

Human Scribe Speech to Text Preferential Seating

Supplementary Visual Aids Spell Check Larger Work Area

Line Reader Text to Speech Work 1:1.

Realia Reword Text Work in Study Carrel

Adjusted Font Translation Dictionary Note-taking

Change Text Color Braille Writer Scaffolding

Headphones/Noise Buffers Abacus Redirection to Task

Special Pencil Sign Language Interpreter Student Reads Aloud to Self (softly)
Adapted Keyboard Closed Captioning

Compare your selections with the actual survey results on the following slide

Note the most frequently cited accommodations in use; discuss survey results as
they pertain to:

» The impact of frequently cited accommodations on student access to grade-
level standards

» The impact of frequently cited accommodations on the development of student
independence/self-reliance
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May 2015 Survey of

Instructional Accommodations

Frequent Breaks Magnification Human Transcription
Addltional Time Color Overlays Multi-media Supports.

Word Prediction Software Specialized Furniture Pencil Grip

Grammar Check Warkin Small Groups Tactile Graphics

Repeat Text WarkIn Separate Location Student Eliminates Incorrect Responses
ClarlfyText Highlighting Text Adjusted Type Size

Large Print (special) Task-apecific Graphic Organtzers Change Background Color

Braille Note-Taker Answer Masking Zoom

Human Reader Use of Scratch Paper Adapted Mouse

ASLVideo Extended Breaks (>10-15 minutes) Special Lighting

Human Scribe Speech to Text Preferantlal Seating

Supplementary Visual Aids Spell Check Larger Work Area

Line Reader Text to Speech Work 1:1

Realia Reword Text Work in Study Carrel

Adjusted Font Translation Dictionary Note-taking

Change Text Color Braille Writer Scaffolding

Headphones/Nolse Buffers Abacus Redirectionta Task

Special Pencil Sign Language Interpreter ‘Student Reads Aloud to Self (softly)
Adapted Keyboard Closed Captioning

INSTRUCTIONAL ACCOMMODATIONS

» Don'tlimit provision of i i ions to those permitted for use in
testing

> During selection, be sure to consider accommodations that help provide access to
grade level content

> Based on the PLAAFP, consider a wide array of options to address individual needs
« Consult with student regarding preferences
+ Maintain a feedback loop with the student to make adjustments
« Monitor the results of accommodation use over time to determine effectiveness

INSTRUCTIONAL ACCOMMODATIONS

Promote student self-determination and independence by

» Fading, as tolerated, accommodations that involve student over-
reliance on teacher or the paraprofessional

» Considering technology options
« Fosters independence
+ Enables students to better blend into gen/ed settings
* Accumulate a “bank” of effective accommodations
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ACCESSIBILITY FOR ALL

Universal

Testing Tools for CBT.

Area Boundaries

Allows student to dick snywhere on the selected response text or
button for multiple choice options.

Expand a passage for easier readability. Expanded pawsages can 3o
be collo

the on-screen Test instructions and Help.

Highilght 1ot in 3 pacsage or item.

Allows student 16 rack the line he or the i reading.

Wark (Flag) for Review

Mark an itom for review 50 that it can be eazily found ater.

Notes/Commants

Allows student 16 0pen an on-screen notepad and take notes or make
comments. In ELA, notes are available globally and available
throughout the session. In math, comments are attached to a specific
test tem and available hout the seszion.

Pause and Aestart

‘Allows the session to be paused at any time and restaried and taken
over . For test

Review Test

items is not sllowed when paused longer than 20 minutes.
“Aliows student to review the tezt before ending It.

Cross out answer options for multiple-choice and MUl select Hems._

System Settings.

Adjust 3udio The test.

Text-to-Speech for Instructions

Tisten to test instructions.

Tutorial

View 3 short video sbout each ftem type and how 1o respond.

Writing Toots

(cut., copy, and e
(bold, undertine, and ialic) for extended response items.

Zoom infZoom Out

‘Eniarge the font and images in the test. Undo z0om in and retum the
font and images in the test to original size.

SUBJECT AREA TOOLS FOR ALL

Dictionary/Thesaurus | Writing

Subject Area Al Students
TBT - Student
blished, dictionary.
thesaurus instead of using this tool,
ot~ nd

thesauruses avadlable to students.

dictionary. ned-of.

Grades 7-8 (Part 1 only):
scientfic calculators are
acceptable

EOC (entire test]:

Writing Guide Viriting ‘CBT  Students have access to the writing guide tool.
BT~ The writing guide s included within the test booklet.
Scratch Paper Wiriting and | CBY = Schooks must provide scratch paper (plain, ined, or
Mathematics £r3ph) to students
PBT ~ Schools must provide scratch paper (plain, lined, or
to students
Galculator ‘Mathematics | CBT ~ Students have access to the calculator tool when

calculator use is permitted. Students may opt to use an

calculator use is permitted.
PBT— Students may use an acceptable handheld calculator

acceptable

September 15, 2016
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Tast Sattings for Computer Based Tasting
Color Cholces.
- —
Embedded o N
Accommodations ) e
- g
T

Mo Embbit Accommendaions for Compute Based Taving

Non-embedded
Accommodations
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New Challenges and Potential Barriers Posed by Computer-based Testing

» Format
» Split screen display
» Scrolling through multiple sources of information for reference
> Scrolling through and responding to multi-step questions
» Various response options (not bubble in)
> Features and Tools
» Keyboarding skills
» Locating tools
»> System design (pause, flag for review, icons)
» Tool functions
* Multiple uses/applications

Casual expasure will not be enough for effective use by students with disabilities

New Challenges and Potential Barriers Posed by Computer-based Testing

> Novel presentation of editing tasks
» Functions of the calculator tool

» Response to writing prompt

= Plan, draft, revise, edit, publish - part or all online

Exposure through instructional design to prepare student with disabilities

PREPARING STUDENTS WITH DISABILITIES
FOR COMPUTER-BASED TESTING

It is the goal of ADE Assessment to transition Arizona’s Local Education
Agencies to computer-based testing as rapidly as possible. This factor
becomes an additional consideration for IEP teams who must be intentional
during goal develoill{lent to ensure that the student gets the necessary
computer gractice throughout the year in order to confidently engage with

p ased P ing the skills and knowledge to utilize
the available tools and features as they were intended.

Goal development should be informed by reviewing both the s
and informational materials available at the AD essme:

evaluating the individual student’s computer skills in compari:
expected proficiencies for participation in computer-based testi

September 15, 2016
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CONSIDER THE BIGGER PICTURE
Upon graduation, students with disabilities must be prepared to
> Join the workforce in meaningful, sustained employment with opportunities for growth
> Succeed in higher education - either college or trade skill development
» Function as independently as possible by
+ Advocating for their personal needs

« Utilizing tools/practices that minimize the effects of their disabilities

> Assume adult responsibilities, including those of citizenship, workplace, and personal
relationships

> Live full, rewarding lives

> Engage in life-long learning

September 15, 2016
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