Transition Conference

7 Arizona

Department of Education

SPECIAL EDUCATION

Arizona’s Fifteenth Annual Transition Conference
Connecting for Success: Shared Expectations, Responsibilities, and Outcomes

Universal Design for Learning:
The Basics

Kevin Schaefer
Assistant Director of Special Programs
WestEd Center for Prevention and Early Intervention

kschaef@wested.org

Debra Herburger
Senior Program Associate
WestEd Center for Prevention and Early Intervention

dherbur@wested.org

Qutcomes

* Participants will be introduced to the 3
principles of Universal Design for Learning
(UDL) through the lens of Transition

* Participants will understand ways in which
UDL provides accessible opportunities for
students

* Participants will become familiar with ways in
which UDL creates barrier-free learning
opportunities for the variety of learner in
every classroom.
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Integration of Cognition and Emotion

They (the UDL guidelines) explicitly call for
the integration of emotion and cognition. We
know that students continuously appraise
their environment as good for them or bad
for them—beneficial or threatening.

- Universal Design for Leaning: Theory and Practice, 2014

WestEd®.

The Common Core State Standards
Application to Students with Disabilities

Promoting a culture of high expectations for all students is a
fundamental goal of the Common Core State Standards. In order to
participate with success in the general curriculum, students with
disabilities, as appropriate, may be provided additional supports and
services, such as:

 Instructional supports for learning— based on the principles of Universal Design for Learning
(UDL) —which foster student engagement by presenting information in multiple ways and
allowing for diverse avenues of action and expression.

 Instructional accommodations (Thompson, Morse, Sharpe & Hall, 2005) —changes in
materials or procedures— which do not change the standards but allow students to learn
within the framework of the Common Core.

* Assistive technology devices and services to ensure access to the general education curriculum
and the Common Core State Standards.

WestEd®.

College, Career and Community Ready

National Center and State Collaborative

* Communicative Competence

* Fluency

* Age-Appropriate Social Skills

* Independence and Self-Advocacy

* Accessing Resources
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College, Career and Community Ready

National Center and State Collaborative
Other Factors Not Assessed

* Self-Determination

* Student Involvement in the IEP
Planning Process

* Community-based Vocational Training
and Paid Employment While in School

* Community-based Instruction

WestEd 9

College, Career and Community Ready

National Center and State Collaborative
Other Factors Not Assessed

* Inclusion

* Working Collaboratively with Peers

* Student Knows Own Support Needs
and How to Access

* Interagency Transition Collaboration

* |[EP/ITP Team Creating Ongoing
Support and Links

WestEd 9

Implicit AZ CCRS/Transition Considerations

¢ Communicative Competence
* Self-Advocacy
¢ Self-Determination

¢ Executive Functions

* Social/Emotional Learning

* Behavioral Expectations

WestEd 9
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Communicative Competence

Communication at some level is possible and
identifiable for all students regardless of functional
“level,” and is the starting point for developing
communicative competence. Communication
competence is defined as the use of a
communication system that allows students to gain
and demonstrate knowledge.

http://www.ncscpartners.org/Media/Default/PDFs/Resources/Parents/NCSC-
Communicative-Competence-9-10-13.pdf

WestEd 9
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Common Standards
Learning Progressions
Core Content Connectors
Instruction
Grade-level Lessons Assessment
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Communicative Competence

Communication/Instructional Loop
Communicative Intent
+
Mode of Communication
+
Listener Comprehension

Communicative Competence which promotes CCSS-
aligned instruction at the student’s functioning level and
the development of appropriate goals.

(...and repeat)

:p://www.montgomeryschoolsmd.org/departments/hiat/udl/examples/examp016.sh
tm
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Universal Design for Learning

What are the internal and external barriers that keep
our students, and ourselves, from striving towards our

goals?

—_

— Universal
Design for
Learning
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Universal Design for Learning Guidelines

> B €

Engagemen Representation Action & Expression

Purposeful, motivated learners Resourcoful, knowledgeabls Strategic, goal-drected lwarners

Learner Variability

First we need to incorporate what learning and
education science have revealed about the nature
of learning into a newly conceived and designed
education system.

Two key concepts emerge:
* Learner variability is systematic and to a
large degree predictable
* Learner capacities are context-dependent
(David Rose, et.al., UDL: Theory to Practice 2014)

WestEd®.

What is Universal Design?

«Ramps
«Curb Cuts
« Electric Doors

« Captions on Television

« Easy Grip Tools...

WestEd 9
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What is Universal Design?

Drawbacks of Retrofitting:

* Each retrofit solves only one local
problem

§ ° Retrofitting can be costly

* Many retrofits are UGLY!

WestEd®.

What is Universal Design?
Is our learning environment welcoming?

UDL is the proactive
design of curriculum and
instruction to ensure they
are educationally
accessible regardless of
learning style, physical or
sensory abilities.

Just as physical barriers exist in our physical environment,
curricular barriers exist in our instructional environment.

WestEd®.

What is Universal Design for Learning?

UDL provides a blueprint for creating
instructional goals, assessments,
methods, materials that work for
everyone--not a single, one-size-fits-all
solution but rather flexible approaches
that can be customized and adjusted for
individual needs.

WestEd 9
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Universal Design for Learning

What is UDL?

THEN | WILL CLEAR
THE RAMP FOR YOU,

YOU SHOVEL THE
RAMP. WE CAN
ALL GET IN

CLEARING A PATH
FOR PEOPLE WITH SPECIAL NEEDS
CLEARS THE PATH FOR EVERYONE!

What is Universal Design for Learning?

UDL at a glance

http://www.cast.org/library/video/udl_intro/index.html

WestEd®.

What is Universal Design
for Secondary Transition?

Universal Design for Transition (UDT) was created as a
framework for applying UDL to secondary transition.
UDT focuses on creating accessible opportunities
related to transition from school to post-school services
for students with disabilities including the design,
delivery, and assessment of services.

Universal Design for Learning and Secondary
Transition Planning for Students with Disabilities: 101,

t ransltlon Test and Bartholomew, 2011; NSTTAC

WestEd 9
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What is Universal Design
for Secondary Transition?

UDT creates links between academic content and
transition planning, instruction, and goals. Finally, UDT
expands the definition of UDL by adding (a) multiple
life domains, (b) multiple means of assessment,

(c) student self-determination, and (d) multiple
resources/perspectives.

Universal Design for Learning and Secondary
Transition Planning for Students with Disabilities: 101,
Test and Bartholomew, 2011; NSTTAC

WestEd®.

What is Universal Design
for Secondary Transition?

UDT provides a framework for educators to merge
instruction on both academic and transition
education by asking such questions as:

* What are the overall goals of the lesson?

* How can multiple transition domains be addressed in this

lesson?
* How can self-determination be addressed in this lesson?
* How can students be provided with multiple means of
engagement, representation, and expression?

NSTTAC, 2011

WestEd®.

Application
Provide Options for Expression and Communication

Microsoft Accessibility Options:
http://www.microsoft.com/enable/training/windowsxp/
The options described in the tutorial, such as StickyKeys,
MouseKeys, FilterKeys, and selecting cursor size and color
options are examples of providing options in the mode of
response.

Transition Application:

Teachers can use Microsoft Accessibility Options to help
students compose written materials including filling out a
job application or writing IEP goals/objectives.

NSTTAC, 2011

WestEd 9
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Affective Networks
The "why" of learning

Provide Multiple Means of

Engagement

Purposeful, motivated learners @

How learners get
engaged and stay
motivated. How they
are challenged,

These are affective
dimensions.

s and dutractions

excited, or interested.

The Limbic System is
a group of brain
structures including
the amygdala,
hippocampus, and
hypothalamus that
are involved in
processing and
regulating emotions
as well as memory.
This is where our
“flight our fight”
responses come
from.

WestEd®.

Affective Network:

The Why of Learning
Multiple Means of Engagement

(22

* Have | provided alternative ways to recruit student
interest, ways that reflect inter- and intra- individual

differences amongst students.. . .

* Have | provided options for students who differ In
motivation and self-regulation skills . . .

* Have | provided alternatives to support students with
different aptitudes and prior experience to effectively
manage their own engagement and affect. . .

so that all of my students will be successful?

The Temporal Lobe
contains a large
number of
substructures whose e .
functions include Representation
perception, Resourceful, knowledgeable learners
recognition, memory
acquisition,
understanding
language, and
emotional reactions.
Associated functions
to the temporal lobe
include perception
(auditory, visual, and
smell) and long and
short term memory.

ns for comprehension
fedge

August 2015
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Recognition
Networks
The "what" of learning

How we gather facts
and categorize what
we see, hear, and
read. Identifying
letters, words, or an
author's style are
recognition tasks.
WestEd 9
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Recognition Network:
ﬁ The What of Learning

Provide Multiple Means of Representation

* How am | going to ensure that key information is equally
perceptible by all students. . .

° How am | going to ensure accessibility, clarity, and
comprehensibility for all students.. . .

° How am | going to provide the necessary scaffolds to
ensure that all students have access to knowledge and
can assimilate new information . . .

so that all of my students will be successful?

WestEd®.
. The Frontal Lobes are .
f:ra"t:ﬂgﬁ ;fdletwqus part of the cerebral cortex ‘ %
e eaming and are the largest of the

brain’s structures. They

Planning and
performing tasks.
How we organize and
express our ideas.
Writing an essay or
solving a math
problem are strategic
tasks.

are the main site of the
so-called “higher”
cognitive functions.
Associated functions of
the frontal lobes include
Executive processes
(voluntary behavior such
as decision making,
planning, problem-
solving, and thinking),
voluntary motor control,
cognition, intelligence,
attention, language
processing and
comprehension, and
many others.

Provide Multiple Means of
Action & Expression

Strategic, goal-directed kearners

3 Strategic Network:

The How of Learning
Provide Multiple Means of Action & Expression

*Have materials been provided with which all students can
interact, navigate, and express what they know . . .

*Have | provided alternative modalities for expression, to level
the playing field and to allow all students the opportunity
to express knowledge, ideas, and concepts in the learning

environment. .

*How have | provided necessary strategies and scaffolds for
students to be more plan-full and strategic. . .

so that all of my students will be successful?

August 2015
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Big Ideas

¢ Universal Design is
about equity and access
for everyone;

* UDL focused on
Transition connects
academic content and
instruction to transition
goals and planning;

* Self-Determination skills
are a leading factor to
post-secondary success,
and possibly the
hardest to teach.

Universal Design for Transition (UDT)

* Created as a framework for applying
the principles of UDL to secondary
transition;

* UDT focuses on creating accessible
opportunities related to secondary
transition;

* UDT framework is designed to
merge and connect content
instruction for academic and
transition education (not silos of "
instruction and service, but united).

Getting Past the Barriers

UDT focuses on empowering
students’ self-determination
skills, enhancing
compensatory skills, and
providing multiple
opportunities to build and
practice the skills necessary
for post-secondary life in all
domains—it is more than
just removing potential
barriers, it is practicing how
to break through, go over,
go under, go around those
barriers (because we all
know they are out there!).
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XX A rizona

Department of Education

SPECIAL EDUCATION

Arizona’s Fifteenth Annual Transition Conference
Connecting for Success: Shared Expectations, Responsibilities, and Outcomes

Share out one actionable step you plan to
take in your instructional or IEP development
practices...

WestEd®.
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