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Formal Assessment

Standardized instruments and They include measures such as:
procedures that have been « academic achievement tests,

* norm-referenced or « intellectual functioning

« criterion-referenced, assessment

« and contain sufficient « adaptive behavior scales
evidence of validity and
reliability, and require
detailed administrative and
scoring procedures (Clark,

social skills inventories

vocational skills assessments

1998).
KU e EsieBhton

Driver License Practice Tests

httpz/mvel, 1,250%

Driver License Practice Test #1

This is a sample of the type of questions asked an an Arizona driver license examination and is designed to help you check your
Questians in the sample test, and in the actual examination, are taken from the Arizona Driver License Manual. Please tharoughl

requirad to pass the actusl examination

More than one answer may be correct; chooss the bast one.

1. Aschoal bus is picking up or drapping off children, you must:
Stop regardiess af yaur direction of travel
Stop if you are driving in the same dirsction
Slow down and ba prapared to stop

2.1 a dust storm is you il driving, you should:
Be cautious and drive traugh it, since dust storms usually don't last very lang
Slow down, carefully pull completely off the ro3d, tum off your kghts, take your foot off the brake and wait until the storm [
Slow down, carefully pull completely off the road, tum on your ights and wait until the storm passes

3. The speed linit when approaching a school crossing is:
10 mph
15 mph
28 mph

4. You must notify MVD of an addrass change within:
10 days
30 days
45 days

Informal Assessment

» Informal assessments are prevalent in schools,
and are often created or modified by
practitioners and shared among educators.
These measures can provide critical information
on student learning characteristics, interests,
preferences, aptitudes, and critical thinking
skills, and are often effective in helping
teachers develop and implement more
personalized, individualized instruction
(Daniels, 1999).
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Transition Conference

Types of Non-standardized
or Informal Assessments

e Interviews Performance-based

e Surveys and & portfolio
questionnaires Person-centered

« Behavioral observations ~ Planning
e Environmental or
ecological assessments

e Medical and health

o Situational assessments
e Rating Scales
e Curriculum-based

appraisals
assessments o
« Assistive technology
analysis
KU e EsieBhton
Interviews

 Astructured interview is more than just two
people talking. It is structured question-
asking for a predetermined purpose.

An unstructured interview may be planned,
partially planned, or completely
spontaneous. Although it is usually
conversational, it is still an opportunity for
purposeful question-asking.

KU I B8 on
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Behavior Observations

“You can observe an awful lot just by watching.”

Yogi Berra
Bartlett, 1994, p. 754

Behavior observations as an informal approach
may be highly subjective, but can be useful
when behaviors are documented and verified
as reliable.

KU e 852t hion

Assistive Technology Protocol for Transition Planning
! - i
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Parents of Teenagers Survival Checklist

TRANSPORTATION
Can your teenagers: no some usually always

use public transit

systems? o o o o
drive a car safely? o o o o
recognize minor

mechanical problems? o o o o
take the carto a

reputable mechanic? o o o o
change atire? =] o o =]
check the oil, water,

transmission fluid and

the windshield washer? o o o o
be responsible for seeing

that the car receives

proper maintenance? o o o =]

Informal Assessments for Transition Planning, Second Edition
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AIR Self-Determination Scale

THINGS MY CHILD DOES

Almost Almost
1. My child knows what (s)he Never Never Sometimes | Always | Always
needs, likes, and is good at.
0 0 1] 1} o
1 2 3 4 5
Almost Almost
2. My child sets his or her own Never Never Sometimes | Always | Always
goals to satisfy wants or needs,
(S)he thinks about his o her D 0 0 l 0
. § 1 2 3 4 H
own abilities when setting
goals.
http: ou.edy, ion/centers-and-
p: If-determinati ls/air-self-
determination-assessment.html =
KU AT

Situational Assessment

Situational assessment is the
arrangement of conditions or the use of
existing conditions to assess desired
behaviors.

It is often the activity for structured
behavior observations, social behavior,
work performance, or response to
situational conditions in the community.
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Student Employee Evaluation

:/Aransitioncoalition. ion213293290
40.pdf

QUALITY OF WORK {1=Needs Improvement, 3=Meets Expectations, 5=Excellent)
Understanding of Assigned Duties 1 2 304 5 NA
Quality of Performance 1 2 3 4 5 NA
Aty fo Organize Work 1 2 34 5 NA
Quality of Work Performed 1 2 3 4 5 NA

COMMENTS

DEPENDABILITY (1=Needs Improvement. 3=Meets Expectations, 5=Excellant)
Performance with Direct Supervision 1 2 3 4 5 NiA
Adherence to Spacific Working Hours 1 2 3 4 5 NA
Dependability in Meeting Deadlines 1 2 3 4 5 NA
Initative in Performance of Duties 1 2 34 5 NA
Introduces New Ideas 1 2 3 4 5 A

COMMENTS

OTHER CHARACTERISTICS {1=Needs Improvement. 3=Mests Expectations, 5=Excellant)
Tact and Diplomacy with Others. 1 2 3 4 5 NA
Composure/Effectvaness

Under Pressure 1 2 3 4 5 NA

Efforts loward Sell-mprovement 1 2 34 5 NA
Communication with Others 1 2 3 4 5 NA
Atitude toward Receiving Supervision 1 2 3 4 5 NA
Grooming and Suitabilty of Dress 1 2 34 5 NA

COMMENTS
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Job Interview: Are You Ready to
Answer Questions?

WORK EXPERIENCE AND PREFERENCES

Have you held any part-time or full-time jobs?

What duties did you perform on your job?

Whatdid you like most about thatjobh? What did you like least?
Why did you leave thatjob?

Did you and your employer get along well?

How much do you expect to be paid on this job?

Do you believe that you can perform the duties required on this job?
Where did you learn about this job opening?

Whatare your best and worst qualities?

10 Do you prefer to work alone or with other people?

11. Whatkind of an immediate supervisor do you prefer?

D00 N LA b

o
o
o
o
o
o
o
o
o
o
o

Informal Assessments for Transition Planning, Second Edition
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Sportsmanship Skills

Sportsmanship Assessment

For each item, choose the best response

When [ was playing the game,

Allthe | Most the | Seme of | A little
time time the time bit

I paid attention

1 followed the rules

1 shared with others

I played safely & in control

11was careful with the equipment

1 considered the feeling of others

T helped and encouraged others

1 participated in appropriate conversations

My voice was at the correct level (not oo
loud or too soft)

Tgave the ofher people, appropriate physical
space

1 was respectful of the location & other
people in it

Rating Scales

Rating scales try to put performance, behaviors,
characteristics, beliefs, attitudes, or opinions in
some type of relative comparison. Ratings are
most useful when they reflect a formal rubric or
predetermined standard.

KUk [a.:cmlab:glinn
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Transition Conference

12- Ttem Grit Scale

Directions for taking the Grit Scale: Plaase respond to the following 12 items. Be honest — thers are
no right or wrong answers!

1. Thave overcome setbacks to conquer an important challenge.
5 Very much like me

o
o
a
a

2. New ideas and projects sometimes distract me from previous ones.*
o Very much like me

Mostly like me

Somewhat like me

Not much like me

Not like me at all

oooo

3 My interests change from year to year *
9 Very much like me
ggﬂm’,ﬂm http://www.sas.upenn.edu/~duckwort/ima
o Notmmchlkeme ges/12-item%20Grit%20Scale.05312011.pdf
o Mot like me atall

4. Setbacks don’t discourage me._

o Very much like me
5 Mostlylike me

Career Cruising

Your Likes & Dislikes

Learning new hands-on skills

Dislike  Does mot
e

Oishike
very much e very much

http://public.careercrui:

Work Attitudes Inventory

Not Like Sometimes  Very Much
Work Attitud Me Like Me Like Me
1. Iwant to have a job that | enjoy doing. o o o
2. If Iam asked to do something new, I do it. o o o
3. Iwant my employer to like how I work. (@] (@] (@]
4. 1 care about where I work more than what o o o
kind of work itis.
5. Itis important to me ot to miss a day working. o o o
6. | look forward te quitting time at work. o o (@]
7. Appearance isimportant to me on the job. (@] (@] (@]
8. Iflamtired or in abad mood, itis OKto stay home. () @) o
9. If someone teases me on the job, | will tease back. () o o
10. 1 look forward to making friends at work. o o (@)

Informal Assessments for Transition Planning, Second Edition
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Collaboration
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Curriculum-Based Assessment

Curriculum-based assessment attempts to
measure educational attainment based on
student progress in the local school curriculum
or a single teacher’ s instructional program.

KU e 852t hion

Brigance Transition Skills Inventory

Transition Skills Inventory: Commuity Resores Asessment

htty i il.aspx?Title=BrigTS|
4 i~ Research
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Performance-Based Assessments

» Performance-based assessment require
the student to demonstrate knowledge
and skills. These can include curriculum-
based assessment or situational
assessments. These assessments are
clearly defined tasks or projects with
explicit criteria, general in the form of a
rubric, for success.

KUERE#S [ Bsieashion

August 2015



http://www.curriculumassociates.com/products/detail.aspx?Title=BrigTSI

Transition Conference

Performance
Assessment
Links in
Science Coffee Cooling
s S
s/tasks9-12.html
Portfolio Assessments

* Portfolio assessment can monitor a
student’s growth across a period of time.
An example is a compilation of the
student’s writing across a year in a
language arts class.

KU LSRR [ BSisarhion

Transition Portfolio

The Special Education Transition Portfolio

7 Grade

Date Age___ Academic Self-Advocacy Questiomnaire

Date ([ As Accommodations Ques

Date__________ Age___ Auticipated Course of Study Planning Guide
Date ___(__/__ Age_ Comemsity-Based Instruction Activky Record
Date Age__ Computer Based Career Exploration
Date________ Ase___ Diploma Options Discussion with Case Manager
S Age____ IEP Maosting - Attendance

Date —____Age___ Independent Living Skils Questionnaire

Due Ase___ Leamis Questoraai

Dae | Age__ Se¥-Advocacy Questiormaire

Date SOL Discussion with Case Manager (for next year) oot/ iltin
Date - Age___ VAAP

[:T Research
@ Collaboration
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Transition Conference

Person-Centered Planning

Person-centered planning is a group process
beginning with structured question-asking that
provides immediate planning implications.

Examples of structured question-asking:

Who is ? What are "s dreams?

What are ___"s fears? What are ___"s strengths?
What is our plan?

' http://www.pacer.org/tatra/resources/personal.as| R
KUK pi// P g/ / /p P ‘e EeicBoration

ItsMy Choice:. -
-

Environmental Assessments

Environmental assessments focus on the
setting(s) in which a student is expected to
perform and identify the specific
expectations/demands of the setting for that
student.

KUz e E5iBotion
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Transition Conference

E-JAM (Environmental Job Assessment Measure)
Demands of the Job (Environmental Clusters)

General Work Bahaviors (Atttudes) Suppots People)
o S | | W] en |20
B [ - | - e
T | vy | e | G || e |77
2. punctualty | | -
[ |y | o | [ | e |7 7]
3. Groomngtygane |
4. Attends to tak o | saty | e | ot || et |2 ]3]
{concentration) |
s, Work pace | 1| o | o [ 2] 0] e
6. Organization wee | 2 | 1 i || v |2 ] 3 |
o |7 T e [ [ 73] e
7. Works independently sperviar
& Follows dractions et | Timm | Sow | R [ wew 1] 7] e
T | =
9. Rexiity (changes in e |y | e | G [ | e [ 1] 7] e
job routie) ous | s
10, Advares to nes and safety | Wrcmot | waty | mec | o fun | o | 2 [ 3] een
- e | o
T | [ T[T
11, Saltsware: monitors eroes | 7 | B | " .
Vo | iy | e | GRa [ | 1] 7] wem
12. identifies and sets goals | s
13, information retreval RS, (VR [Pen RN Y [ P P -
and use ks o feet) oud | ol
o e |G
14, Prioetzes tsks o | “ma

Camments

Medical/Health Appraisals

1. Provide health information that could keep
student from harm as well as help in
maintaining health and/or preventing
problems

2. Permit better communication with parents
and health professionals in IEP planning for
health monitoring and accommodations

3. Inform planning and decision-making process
for employment, postsecondary education
and training, and independent living

KU e &5t hion

Transition Health Care Checklist

Table of Contents

1| Transiton Planning i the Educational System

Transition 3| Accot Vst Who Am 2
Healthcare | Enpow Vaaseki 1 And
Checklist e i

Appendices
20 | Appendix A | Health Insurance Options:
| Appendix A | Tips to Maintain Health insurance [SESSESEESI - e
| Appendix B8 | Transition Timeline =
Appendix C | Financial and Legal Concemns
Appendix C | Financial and Legal Concems - Special Needs Trust
Appendix D | HIPAAICOBRA
Appendix £ | Soclal Security Administration (SSA)
Appendix F | Certer for Independent Living (CIL)
Appendix G | Medical Assistance (Medicaid)MAWDICHIP

Medicas Funded Waivers (aiso called Home and Community Based Services
(C8s)

Appandx || Special Health Caro Programs

Appandix J | Offce of Developmental Programs (ODP)
Appendix K | Mentai Health (M)

| Appendix L | Chiren, Youth and Familes (CYF)

| Agpendix M | Office of Vocational Rehabikation (OVR)
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2
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pa.us/transitionchecklist
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Bottom Line Reminders for
Informal Assessment

» Both formal and informal assessments can differ in

appropriateness. Choose carefully.

* Informal assessments that go into more depth to

get specific information are more likely to provide
more meaningful results than more general
transition assessments.

» Get confirmation of data whenever there is any

question about accuracy or defensibility.

: T~ Research
KU “® Collaboration

School-Wide Transition Assessment

Framework Components

Assessment Tiers

Core Assessments (administered to students in core
lcontlent course or to all students at a specific grade
evel)

Small Group/Elective Assessments (administered to
students in an optional course or learning experience
such as CTE classes, internships, extracurricular, work
studies/experiences, etc.)

Individual Assessments
(administered based on a student’s stated/documented
interests, preferences, strengths, or needs).

KU LSRR [ BSisarhion

Core Assessment Example

Assessment Title Information Gained When administered
ASVAB Aptitude and interests in military 10" Grade
careers Retake before exit
to improve scores
ONET Work Impartance Work values 10" Grade
Locator
ONET Ability Profiler Work aptitude 12" Grade
Career Report and Specific career knowledge and interest | 9-12™ Grades, Core
Presentation class activity
Online Portfolios (Bridges, Work values, Work aptitude 9-12" Grades
Naviance, etc.)
Education and Career Action | Work values, Work aptitude 9-12" Grades.
= Plans (ECAPS) Completed annually
£
g
-4
£
KU e sieaehion
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Transition Conference

Small Group Assessment Example

Assessment Title

Information Gained

When administered

Internship Observation

Employer ratings of internship work
aptitudes

Internship experience in
11" Grade

Resume Development

Resume-writing skills

Careers 101

Test Prep Review
(testprepreview.com)

Required/expected knowledge for
MPGs

9-127 Grades

Campus & community | Employer and teacher evaluation/ 9712%
" work/vocational feedback on job performance.
5 programs Strengths & limitations. Create goals
; based on needs.
—g_ Transition School to Employer and teacher evaluation/ 9%.12%
E Work programs feedback on job performance.
{contract with VR) Strengths & limitations. Create goals
based on needs.
KU« ANRAY
Individual Assessment Example
Title Gained When administered
Transition Planning Skills in all domain areas 9% and 11* grades to
Inventory students with
Situational Actual strengths observed related to | 9-12" grades
Assessments MPGs
Summary of completed | Actual academic and functional 9-12" grades
coursework designed strengths observed related to MPGs
to meet their MPG Actual work skills and aptitude
strengths observed related to MPGs
Summary of completed | Actual functional strengths observed | 9-12% grades
coordinated activities related to MPGs
designed to meet their | Actual work skills and aptitude
E MPG strengths observed related to MPGs
E The accumulative file | Attendance behavior 9-12" grades
;E for each student’s
&
The accumulative file | Interpersonal Skills 9-12" grades
for each student’s
discipline
Community job, Assessment of work skills 912%™
volunteer, internship

Dr. Amy Gaumer Erickson

Associate Research Professor

Center for Research.on Learning
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