Second Annual Teachers’ Institute

What and How to Teach Reading Skills
to Struggling Learners K-3

Arizona Department of Education
High Academic Standards for Students
K-12 Literacy

Outcomes

» Develop awareness of Arizona Legislation
including Move on When Reading

* Become familiar with Foundational Skills
and Appendix A

Research

-
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Literacy Counts

“Adolescents entering the adult world of
the 215t century will read and write more
than at any other time in human history.
They will need advanced levels of literacy
to perform their jobs, run their
households, act as citizens and conduct

their personal lives.”

Richard Vacca

Reading By 3" Grade Matters

| ax__ ss%

Students who Eighty-eight percent
cannot read by the  of students who
end of the 3 grade failed to earn a high
are four times more  school diploma
likely to drop out of  were struggling
high school readers in 3" grade

Skilled Reading:

89%

Eighty-nine percent
of low-income
students who
achieved proficient
reading skills by the
31 grade graduated.

How the Brain Works
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Richards, Aylward, Raskind, et. al, 2006
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Context
Processor

Meaning
Processor

Phonological ) Orthographic
Processor Processor

by Seidenberg & McClelland

The Many Strands that are Woven into Skilled Reading
(Scarborough, 2001)

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, eoneepls, et}

SKILLED READING:
Fluent execution nd
woordination of word
recognition and lext

comprehension

WVOCABLILARY [
(bremdih, pracision, inks, e )

LANGUAGE STRUCTURES
(syntax. semanlics, el

VERBAL REASONING
(inference, metaphar, #ie.)

LITERACY KNOWLEDGE
[print cancepts, genres. efc.)

WORD RECOGNITION

PHOROLOGICAL AWARENESS
(syflables, phonemes, elc.)

DECODING (sfghabet pinciple
spelingsound currespandences)

SUGHT RECOGMTION
{of tamiliar words]

Design and Delivery of a Core Program

* Features of well-designed programs include:
— Explicitness of instruction for teacher and student
* Making it clear and direct for the student
— Systematic & supportive instruction
* Building and developing skills from easy to difficult
— Opportunities for practice
* Modeling and practicing the skill multiple times
— Cumulative review
* Revisiting and practicing skills to increase strength
— Integration of Big Ideas
« Linking essential skills
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www.azed.gov

CoLeae AND CAREER READY STANDAR!

RESEARCH SUPPORTING
KEY ELEMENTS OF THE STANDARDS

Appendix A

Reading: Text Complexity Pages 2-16

Reading: Foundational Skills Pages17-22
Writing Pages 23-25
Speaking and Listening Pages 26-27
Language Pages 28-31
Vocabulary Pages 32-35

Bibliography and Glossary of Key Terms  Pages 36-43

ACCS - Foundational Skills

Print Concept Phonological Phonics/Word Fluency
s Awareness Recognition

apple
Kindergarten X X
1% Grade X X

2™ Grade

3 Grade

X | X | X | X
X | X | X | X
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Phonological Awareness Continuum

Type Description Examples
Blending phonemes into words,
PHONEMES segmenting words into individual Il lad 1t
phonemes, and manipulating phonemes | /Sh/ /il Ip/
in spoken words Isl 1t fof Ip
Blending or segmenting the initial
ONSETS AND consonant or consonant cluster (onset) and /m/ fice/
RIMES the vowel and consonant sounds spoken Ish/ lake/
after it (rime)
Blending syllables to say words or Imag/ Inet/
SYLLABLES segmenting spoken words into syllables /pa/g/per/
SENTENCE Segmenting sentences into spoken The dog ran away.
SEGMENTATION | words 1 2 3 4
ALLITERATION Producing groups of words that begin ten tiny tadpoles
with the same initial sound
RHYME Matching the ending sounds of words cat, hat, bat, sat
13

Phonemic Awareness

* The ability to hear identify, and manipulate
phonemes in spoken language

Identify Isolation
Blending Segmentation
Manipulation - Deletion
Addition
Substitution

Alphabetic Principle

/

26 letters

10 /
SOUH(N

letter groups Structure
of English
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Syllable Types

vC

\

V-C-e

wW

Multisyllabic Word Identification

Using Structural Analysis

exportable
* H-highlight the prefix
and/or suffix parts .
« 1- identify the sounds in unlikely
the base word
¢ N-name the base word disagreement

* T-tie the parts together
¢ S—say the word

unexpectedly

(adapted from Archer, Gleason & Vaughn,
2000)
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Shift 1

Shift 2

Shift 3

July 2014

Instructional Shifts to Support
Students in Literacy Acquisition

« Balance of informational and
literacy texts

» Students access science, social
studies, the arts and literature
through text

» At least 50% of what students read
is informational

Balancing Informational and Literary Texts (PK-5)

Instructional Shifts to Support
Students in Literacy Acquisition

« Content area teachers emphasize
literacy experiences in their
planning and instruction

+ Students learn through domain —
specific texts in science, social
studies and technical subject
classrooms

+ Students are expected to learn from
what they read

Building Knowledge in the Disciplines (6-12)

Instructional Shifts to Support
Students in Literacy Acquisition

 Students read the central, grade
appropriate text around which
instruction is centered

+ Teachers create more time and
space in the curriculum for close
careful reading of text

+ Teachers provide necessary
scaffolding

+ Text Complexity Matters

Staircase of Text Complexity
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Shift 4

Shift 5

Shift 6
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Instructional Shifts to Support

Students in Literacy Acquisition

» Students have rich and rigorous
conversations dependent on a common
text

» Teachers insist that classroom
experiences stay deeply connected to
the text on the page

+ Students develop habits for making
evidentiary arguments both in
conversation and writing to assess
comprehension

Text-Based Answers

Instructional Shifts to Support
Students in Literacy Acquisition

* Writing emphasizes the use of
evidence to inform or make an
argument

+ Students develop skills through
written arguments that respond to
the ideas, events, facts, and
arguments presented in the texts
they read

Writing from Sources

Instructional Shifts to Support

Students in Literacy Acquisition
+ Students build needed vocabulary to
access grade level complex texts
Focus strategically on the
comprehension of words such as
discourse, generation and theory,
and less time on literary terms
(onomatopoeia)
« Teachers insist students use
academic words in speaking and
writing

Academic Vocabulary
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Phase ll
Teaching Reading Effectively
~5 day training ~

Who Should Attend: Teachers K-3, Special Education teachers K-12 implementing school and
district literacy plans, reading coaches

Teaching Reading Effectively Course is strongly aligned to the AZ Common Core Standards -
ELA: Foundational Skills (K-5), Reading Standards for Literature and Informational Text (K-5), Language
Standards (K- 5) and the Move on When Reading Legislation. The content includes current research
and evidence based practices that are necessary for the development of the technical reading skills,
along with academic vocabulary and deep comprehension/writing. While the training is designed for K-5
instruction, it provides excellent information for Pre-K-3 Teachers and Special Education Teachers K-12
implementing school and district literacy plans to develop proficient readers, competent writers and
critical thinkers.

Units to include:

Learning to Read and Spell: A National Problem
Basic Principals of Reading Assessment

The Structure of Language

Graphophonemic Awareness

Teaching Word Identification and Spelling Fluency
Vocabulary

Comprehension

Thank You!

K-12 Academic Standards Section
High Academic Standards for Students Division
Arizona Department of Education
Mary Wennersten
Mary.Wennersten@azed.gov
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