EXCELLENCE IN CIVIC ENGAGEMENT PROGRAM
DESCRIPTIONS & EXPLANATIONS OF THE SIX PROVEN PRACTICES IN CIVIC LEARNING

PROVEN PRACTICE #1
Proven Practice #1: Classroom Instruction IN government, history, Economics, Geography, law and Democracy

Formal instruction in U.S. government, history, economics, geography and democracy increases civic knowledge. This is a valuable goal in itself and may also contribute to young people’s tendency to engage in civic and political activities over the long term. However, schools should avoid teaching only rote facts about dry procedures, which is unlikely to beneﬁt students and may actually alienate them from politics.
	Exemplars

	Contents of instruction may include: 

· The role of a citizen is the most important role in a democracy.
· The fundamental principles of our democracy and Constitution. 
· The major themes in the history of the United States.

· The structure of our government, the powers and limitations of its various branches and levels.

· The diverse groups, and political parties

· The relationship between government and the other sectors of society.

· The ways in which the legal system has changed and can change to reflect "a more perfect union.”
	Instruction is intellectually challenging and student centered. It may include: 
· Biographies of political and civic heroes.

·    Narrative histories of dramatic events.

· Emphasis on the usage of primary and secondary sources.

· Integration of community resources in the classroom.
· Helps students understand the naturalization process.


	Teachers make connections between academic material and real life situations (i.e., importance of voting).

Instruction in government, history, economics, geography, law and democracy are aligned to the Arizona Social Studies Standards and evident in all classrooms.


PROVEN PRACTICE #2
Proven Practice #2: Discussion of Current events and controversial issues

INCORPORATE DISCUSSION OF CURRENT LOCAL, NATIONAL, AND INTERNATIONAL ISSUES AND EVENTS INTO CLASSROOM, PARTICULARLY THOSE THAT YOUNG PEOPLE VIEW AS IMPORTANT IN THEIR LIVES. When young people have opportunities to discuss current issues in a classroom setting, they tend to have greater interest in politics, improved critical thinking and communication skills, more civic knowledge, and more interest in discussing public affairs out of school. Conversations, however, should be carefully moderated so that students feel welcome to speak from a variety of perspectives.  Teachers need support in broaching controversial issues in classrooms since they may risk criticism or sanctions if they do so.  
	Exemplars

	Teachers facilitate a safe environment for open discussion and stress mutual respect and civility.

Teachers use discussions as an opportunity to stimulate students to read and evaluate sources for purpose and perspective, differing points of view, facts versus opinion, and credibility and validity.

Teachers are careful not to indoctrinate students into particular ideologies.
	Teachers receive administrative support in broaching controversial issues in classrooms, to help avoid risk, criticism or sanctions. 

Teachers utilize a variety of print media to inform and address current issues.

Opportunities to discuss current issues are available at all school levels (elementary, middle, and high school).


	Students understand that participation in the democratic process contributes to societal change.

Students develop reasoned positions using ideas and arguments presented in discussions.

Instruction includes active discussion, debate and connections to current issues.




PROVEN PRACTICE #3
Proven Practice #3: Service-Learning

DESIGN AND IMPLEMENT SERVICE-LEARNING PROGRAMS THAT PROVIDE STUDENTS WITH THE OPPORTUNITIES TO APPLY WHAT THEY LEARN THROUGH PERFORMING COMMUNITY SERVICE THAT IS LINKED TO THE FORMAL CURRICULUM AND CLASSROOM INSTRUCTION.  The programs that best develop engaged citizens are: 

· Linked to academic objectives
· Consciously pursue civic outcomes, rather than seek only to improve academic performance or to promote higher self-esteem

· Allow students to engage in meaningful work on serious public issues; give students a role in choosing and designing their projects

· Provide students with opportunities to reﬂect on the service work

· Allow students—especially older ones—to pursue political responses to problems consistent with laws that require public schools to be nonpartisan

Definition of Service-Learning:

Service-Learning is a teaching methodology that deliberately connects between academic objectives and service to the community. Critical Reflection is a key component in linking service activities with classroom lessons.  Community service activities that are NOT correlated to curricular instructions are NOT considered service-learning, but should be listed in proven practice #4, Extracurricular Activities.
	Exemplars

	Service-Learning is utilized as a methodology to:

· Improve academic achievement

· Meet academic content standards

· Meet real community needs as defined by the community

· Pursue political responses to serious public issues

· Improve self-esteem

· Increase student's community knowledge (i.e., identifying key organizations and individuals in the community; policies and issues that affect the community; and the community's strengths, needs, and challenges). 
	Service-Learning is part of the broader educational philosophy of the school and reflected in the school's mission statement.

Service-Learning is linked to academic learning and the broader curriculum.

Service-Learning deliberately connects academic objectives and service to the community.
	Teachers facilitate structured reflection to correlate service work with academic objectives.

Service-Learning opportunities are available at all school levels (elementary, middle, and high school).

Service-Learning is used to consciously pursue civic outcomes.




PROVEN PRACTICE #3 Grade level examples:
	List and briefly describe the academic objectives
	List and briefly describe the correlated community service activities
	Provide a brief description of the reflection activities that link the academic objectives and community service activities                      (Academic Connection)
	List the teacher or facilitator and grade level

	Extend understanding of fraction equivalence and ordering.  
Build fractions from unit fractions by applying and extending previous understandings. 
	Food Drive: Students collected nonperishable goods for two weeks and items were donated to the local food bank
	After the food was collected, students sorted the food into categories (vegetables, fruits, meats, etc) then determined the fraction and percentages of different configurations.  Teacher then facilitated a discussion on hunger in our communities and how individuals can not only contribute to the fight against hunger, but also use math in solutions.
	Mr. Channing, grade 4

	Science – Change in Environments. 

Evaluate the effects of natural disasters. Understanding weather phenomenon and ways in which humans respond to natural disasters
	Develop emergency kits for possible disasters in Arizona, create & distribute a community newsletter on responses to disasters and a supply drive to be sent to the victims of the Yarnell fire. 
	Students kept a daily journal during the 2 week unit with a daily prompt provided by the teacher.  Prompts included items such as: What actions would you take to assist victims of natural disasters?  How will understanding a natural disaster help you to prepare for possible disasters in your neighborhood?  Students also were assigned a natural disaster to research and present to the class with a poster.  
	Mrs. Dwosh, grade 6

	Students will be able to identify:  each of the four seasons, clothing, activities and holidays and match it each season, and learn about the environment and why these seasons change over time. 

  
	With teacher assistance, students made scarfs to be donated to the local homeless shelter.  Students were given strips of fleece fabric that were frayed, and children added beads to the fringes.  
	Students were asked to draw a picture of a season and the clothes they and their family would wear in the scene.  Then the students each shared their picture with the class and talked about how they would feel if they did not have the correct clothes for each season.  
	Ms. Diego, Kindergarten

	Text Types and Purposes: Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequence. 
	Students visited a neighboring assisted living facility and were matched with a senior to spend time with one hour a week for 6 weeks.  
	Students interviewed their paired senior about a significant event of their lives.  Students then submitted an essay retelling the individual’s story.  The teacher then facilitated a discussion group with the students to discuss what they learned from the senior buddy, and also to discuss age discrimination and how to address this as a society.  
	Mr. Ruiz, 10th grade Literature


PROVEN PRACTICE #4
Proven Practice #4: extracurricular activities

OFFER EXTRACURRICULAR ACTIVITIES THAT PROVIDE OPPORTUNITIES FOR YOUNG PEOPLE TO GET INVOLVED IN THEIR SCHOOLS OR COMMUNITIES Long-term studies of Americans show that those who participate in extracurricular activities in high school remain more civically engaged than their contemporaries, even decades later. Thus, everyone should have opportunities to join high school groups, and such participation should be valued.
	Exemplars  

	Opportunities to join clubs /extracurricular groups, which support one or more of the proven practices, are made available to all.

Non-mandatory unpaid activities performed by students outside normal school curriculum. 
	Specific examples may include, but are not limited to: sports, music/art clubs, scouting, tutoring programs, school publications (yearbook, newspaper, etc.), drama club, homecoming committee, chess club, key club, band/orchestra. 




PROVEN PRACTICE #5
Proven Practice #5: Student Participation in school governance

ENCOURAGE STUDENT PARTICIPATION IN SCHOOL GOVERNANCE. A long tradition of research suggests that giving students more opportunities to participate in the management of their own classrooms and schools builds their civic skills and attitudes. Thus, giving students a voice in school governance is a promising way to encourage all young people to engage civically.
	Exemplars  

	Examples of student participation in school governance may include:

· Work in small schools or academies within a large school to discuss specific school issues and policies

· Intensive work on collaborative projects

· Representation on administrative committees and school boards

· Enacting school constitutions

Students are informed of their rights and responsibilities in school.
	Students are provided opportunities to discuss school or classroom policies, be heard respectfully and to work with others to address school or classroom problems.

Teachers and administrators should encourage peaceful deliberation to prevent violence, bullying, social ostracism and other behaviors that undermine democratic norms. 

School administration/teachers encourage and value the voice of student government. 
	Opportunities to participate in school governance are available at all school levels (elementary, middle, and high school).

Policies and procedures that demonstrate student participation and voice are integrated into the decision-making process at the classroom or school level.   


PROVEN PRACTICE #6
Proven Practice #6: simulations of democratic processes ENCOURAGE STUDENTS’ PARTICIPATION IN SIMULATIONS OF DEMOCRATIC PROCESSES AND PROCEDURES. Recent evidence indicates that simulations of voting, trials, legislative deliberation, and diplomacy in schools can lead to heightened political knowledge and interest.
	Exemplars

	All students are provided opportunities to participate in simulations of democratic process and procedures including:

· Voting

· Mock trials

· Legislative deliberation

· Diplomacy

· Dramas

· Decision-making
Opportunities to participate in simulations of democratic processes and procedures are available at all school levels (elementary, middle and high school).
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