
[bookmark: _GoBack]Informational Text Complexity Analysis Worksheet for Instruction 
	Title: 
	Author:


      
Quantitative Measures and Grade Bands                               
	ACCS Grade Band
	ATOS
	Degrees of Reading Power
	Flesch-Kincaid
	Lexile
	Reading Maturity
	Source Rater

	  2-3
	2.75-5.14
	42-52
	1.98-5.34
	420-820
	3.53-6.13
	0.05-2.48

	 4-5
	4.97-7.03
	52-60
	4.51-7.73
	740-1010
	5.42-7.92
	0.84-5.75

	6-8
	7.00-9.98
	57-67
	6.61-10.43
	925-1185
	7.04-9.57
	4.11-10.66

	9-10
	9.67-12.01
	62-72
	8.32-12.12
	1050-1335
	8.41-10.81
	9.02-13.93

	11-12
	11.20-14.10
	67-74
	10.34-14.2
	1185-1385
	9.57-12.00
	12.30-14.50


	Text Description-



Quantitative Measure and Recommended Grade Band Placement
	



Qualitative Analysis
	Criteria
	Very Complex
	Mark
(if present)
	Moderately Complex
	Mark
(if present)
	Readily Accessible
	Mark
 (if present)
	Notes/Evidence

	Purpose
	The text contains multiple purposes, and the primary purpose is subtle, intricate and /or abstract.
	
	The primary purpose of the text is not stated explicitly but is easy to infer based upon the context or source; the text may include multiple perspectives.
	
	The primary purpose of the text is clear, concrete, narrowly focused, and explicitly stated; the text has a singular perspective.
	
	

	Text Structure
	Connections among an expanded range of ideas, processes or events are often implicit, subtle or ambiguous; organization exhibits some discipline-specific traits; any text features are essential to the comprehension of content.
	
	Connections between some ideas, processes, or events are implicit or subtle; organization is generally evident and sequential; any text features help facilitate comprehension of content.
	
	Connections between ideas, processes, and events are explicit and clear; organization is chronological, sequential, or easy to predict because it is linear; any text features help readers navigate content but are not essential to understanding content.
	
	

	Language Features
	Language is generally complex, with abstract, ironic, and/or figurative language, and archaic and academic vocabulary and domain-specific words that are not otherwise defined; text uses many complex sentences with subordinate phrases and clauses.
	
	Language is often explicit and literal but includes some academic, archaic, or other words with complex meaning; text uses some complex sentences with subordinate phrases or clauses.
	
	Language is explicit and literal, with mostly contemporary and familiar vocabulary; text uses mostly simple sentences.
	
	

	Knowledge Demands
	The subject matter of the text relies on specialized, discipline-specific knowledge; the text makes many references or allusions to other texts or outside areas; allusion or references have no content and require inference.
	
	The subject matter of the text involves some discipline-specific knowledge; the text makes some references  or allusions to other texts or outside ideas; the meaning of references or allusions may be partially explained in the context.
	
	The subject matter of the text relies on little or no discipline-specific knowledge; if there are any references or allusions, they are fully explained in the text.
	
	

	Use of Graphics (Optional)
	Graphics are essential to understanding the text; they may clarify or expand information in the text and may require close reading and thoughtful analysis in relation to the text.
	
	Graphics are mainly supplementary to understanding the text; they generally contain or reinforced information found in the text.
	
	Graphics are simple and may be unnecessary to understanding the text.
	
	

	Qualitative Complexity Level  (Very Complex, Moderately Complex, Easily Accessible)




Reader and Task Considerations                                  Professional Judgment:  1. Knowledge of Students as Readers    2.  Understanding Text Complexity      3.  Ability to use a range of instructional approaches/scaffolds   4.  Does the text match the task?                                
	Potential Challenges  this text poses
	Instructional Supports/Scaffolds
	Text/Task Match

	

	

	



	Placement Recommendation –Grade Level Band and Complexity Level
	Briefly explain recommended placement


	

	


Literary Text Complexity Analysis Worksheet for Instruction 
	Title: 
	Author:



Quantitative Measures and Grade Bands              
	ACCS Grade Bands
	ATOS
	Degrees Of Reading Power
	Flesch-Kincaid
	Lexile
	Reading Maturity
	Source Rater

	2-3
	2.75-5.14
	42-52
	1.98-5.34
	420-820
	3.53-6.13
	0.05-2.48

	4-5
	4.97-7.03
	52-60
	4.51-7.73
	740-1010
	5.42-7.92
	0.84-5.75

	6-8
	7.00-9.98
	57-67
	6.61-10.43
	925-1185
	7.04-9.57
	4.11-10.66

	9-10
	9.67-12.01
	62-72
	8.32-12.12
	1050-1335
	8.41-10.81
	9.02-13.93

	11-12
	11.20-14.10
	67-74
	10.34-14.2
	1185-1385
	9.57-12.00
	12.30-14.50



	Text Description-



Quantitative Measure and Recommended Grade Band Placement
	



Qualitative Analysis
	Criteria
	Very Complex
	Mark
(if present)
	Moderately Complex
	Mark
(if present)
	Readily Accessible
	Mark
 (if present)
	Notes

	Meaning
	Multiple levels of meaning that may be difficult to identify,  separate,  and interpret;  theme is implicit, subtle, or ambiguous and may be revealed over the entirety of the text.
	
	Multiple levels of meaning that are relatively easy to identify; theme is clear but may be conveyed with some subtlety.
	
	One level of meaning; theme is obvious and revealed early in the text.
	
	

	Text 
Structure
	Prose or poetry includes more intricate elements such as subplots, shifts in point-of- view, shifts in time, or non-standard text structures.
	
	Prose includes two or more storylines or has a plot that is somewhat difficult to predict (e.g.; in the case of a non-linear plot); poetry has some implicit or unpredictable structural elements.
	
	Prose or poetry is organized clearly and/or chronologically; the events in a prose work are easy to predict because the plot is linear; poetry has explicit and predictable structural elements.
	
	

	Language Features
	Language is generally complex, with abstract, ironic, and/or figurative language, and regularly includes archaic, unfamiliar, and academic words; text uses a variety of sentence structures, including complex sentences with subordinate phrases and clauses.
	
	Language is often explicit and literal but includes academic, archaic,  or other words with complex meaning  (e.g.; language);  text uses a variety of sentence structures.
	
	Language is explicit and literal, with mostly contemporary and familiar vocabulary; text uses mostly simple sentences.
	
	

	Knowledge Demands
	The text explores complex, sophisticated, or abstract themes; text is dependent on allusions to other texts or cultural elements; allusions or references have no context and require inference and evaluation.
	
	The text explores several themes; text makes few references or allusions to other texts or cultural elements; the meaning of references  or allusions may be partially explained in context.
	
	The text explores a single theme; if there are any references or allusions, they are fully explained in the text.
	
	

	Use of Graphics
(Optional)
	The visual presentation is essential  for gaining
a deeper understanding of the text with which it is paired; it may provide additional information not otherwise  conveyed  in the text.
	
	The visual presentation is mainly supplemental to understanding the text with which it is paired; it is fairly easy to understand but not entirely predictable.
	
	The visual presentation is easy to understand; it engages the reader more than it enhances understanding of the text with which it is paired.
	
	

	Qualitative Complexity Level (Very Complex, Moderately Complex, Easily Accessible)




Reader and Task Considerations            Professional Judgment: 1.   Knowledge of Students as Readers     2.   Understanding the Complexity of Texts     3.   Ability to use a range of instructional approaches/scaffolds      4.  Does the text match the task?
	Potential Challenges this text poses
	Instructional Supports/Scaffolds
	Text/Task Match

	
	
	



	Placement Recommendation-Grade Level Band and Text Complexity Level
	Briefly explain recommended placement

	
	




Text Complexity Analysis Worksheet Guidance Document

Purpose 
This document serves as a tool to assist teachers in selecting texts that are supportive of established learning objectives for lessons and units.  The process of text analysis is meant to be collaborative, where groups of teachers work together rather than in isolation.  Similar to the experience using the 6-Trait Writing Rubric, it is expected that over time, inter-rater reliability will be established among groups that engage in this work.  

[image: ]Three Part Model of Text Complexity
The Common Core Standards introduce a three-part model for measuring text complexity.  Teachers need to use their professional judgment as they draw on information from all three sources when determining the complexity of text.
1.   Quantitative measures – readability such as: word difficulty, sentence length and syntax, and text cohesion (grammatical links with a text or sentence) best measured by computer software.
2.   Qualitative measures – levels of meaning, structure, language conventionality and clarity, and knowledge demands often best measured by an attentive human reader (see examples on the next page).
3.   Reader and Task considerations professional judgment based on:  · The teacher’s knowledge of students as readers
· The teacher’s understanding of text complexity
· The teacher’s ability to use instructional supports/scaffolds For example, a close read, a graphic organizer, multiple opportunities to read and discuss
· The teacher’s consideration of matching the text to the task the students are expected to complete, a teacher may ask, “Does this text lend itself to the expected task?”  For example, purpose for reading: to gain knowledge, skim for information, identify text structure, compare and contrast across texts

																							

         	   
[image: ]Balancing the supports and the challenges
The more complex the text, the more support students will need.  Students should be introduced to increasingly complex texts through middle school and high school. This is done through a gradual release of responsibility where complex texts are introduced in a supportive context that facilitates higher levels of independence.




Directions
1.   Determine the Quantitative measure of the selected text, noting that a book/text may fit into a few different grade bands.
2.   Carefully compare the Qualitative criteria and descriptors on the Text Complexity Analysis Worksheet with selected text.
3.   Place an X in the appropriate column for each criteria listed.  Utilize the Notes column to support decisions.  
4.   After considering each of the criteria, notice where the majority of the X’s occurred.  Determine if the text is Readily Accessible, Moderately Complex or Very Complex.    
5.   Apply the Reader and Task considerations.   Determine which grade band is most appropriate for the selected text when considering what students should be able to do.
6.   With the understanding that text complexity is important and students should continually be exposed to increasingly complex text, determine which sections or passages may be difficult for students.  
       Consider the instructional supports or scaffolds that might be necessary for students when they are first exposed to complex texts.   
Source: EngageNY.org
 [image: ][image: ]
Arizona Department of Education –High Academic Standards for Students                                                         Text Complexity Worksheet—Adapted from PARCC Text Complexity Analysis Worksheet							Revised 2013
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Teacher support increases with the complexity ofthe text
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Example of Text Complaxty,Literary
The Book Thief by Markus Zussk

<0f course,an ntroduction
Abeginning

Where are many manners?
1 could introduce mysefproperly,butitsnot reslynacassary.

Youvillknow me wellroughand soon<noueh,
 depandingnadiveserange ofvriabes. et e e eduper

It sufcesto sy that st ome i intime, il be
standingover you, asgenialy as possivke.

Vour soulwillbein my arms.

A color willbe perched onmyshoulder.  igyrative

il arryyou gentiyavway. [

waythroughthe text.

At that moment,you wilbe yngthere

il be cakedinyour ownbody
Personification e might e discoery; seream wildrsble dovinthe it

€0y sound Flinesr sher tra willbe my ow bresthing, Figurative
" the ound of the smell of my footteps Larguage

reference to deatt

The question s what color il averything b st that momart
when| come foryou? Whatwillths sy by sying?

Personaly ke s chocolate coloradsty.
Dark, dark chocolate.Paople wil sy tsitsme.

15, however,ryto enjoy averycolor | sesthewnoiespectrum.

A billionor so fiavors, noneofthemauitsthasame, and asky toslowlysuck on. takes the edge of thestras It helps
me reia

Innovative sylistic technigues re used.
“The narrator’s use of bold print torely
nformation

‘ExemplarText for Grades 3-10730Lexle

‘Studentsar ikl o ind the foloving charscteristicschallengi
+ Historical Stting

* Extensive useof iguratve Langusge
Stylistic Technique.
Intertuining, mutiple themes

o ssapaes
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‘The Amateur Scientist

Challerging.

Trinking about physics while scared o death (on a
faling roller coaster) by Jearl Walker

The ides inan amusement park not oniuie funbut
also demonstrate princples of pyss. Among them
are rotational dynamics and energy conservation. |
have been exploring the rides at Geauga Lake.
Amusement Park near Ceveland andhave found that
nearlyevery ride offers a memorable lesson.

To methe scariest rides atthe park are the roller
coasters. The Big Dipperis similar tomany o the roller
coasters that have thrlled passengers for mostof this
century. The cars are pulled by chain tothe top of the.
ighest il long rack. Released rom the chain s the
front car begins it descent,the unpowered cars have,
almostnospeed andonly a small acceleration. As nore
cars get onto the downwardslope the acceleration
increases. It peaks whenall the cars are headed
‘Gownward. The peak valueis the product of the.
‘acceleration generated by gravity and the sine of the.
Slopeof thetrack. A steeper descent generates s
greater acceleration, but packing the coaster with
heavier passengers does no.

‘When the cossterreaches the bottom of the valley
2nd starts up the next il there i an instant when the
carcs are symmetrcally distributedinthe valley. The
accelerationis zero. As more cars ascend, the coster
begins o slow,reaching ts lowest speedustas tis
symmetricaly positioned atthe top o the ill.

A roller coaster functions by means oftranser of

3
“||"i
7 ‘

the cars descendinto the fist valley much of the stored
energy istransferredinto kinetic energy, the energyof
motion.

abstract

Nominalization

Exemplar Text for Grades 5-10 Text Complexity Band
Flesch-Kincaid: 8 grade:

Students are likely tofind the following challenging:

* Domain-Specificvocabulary

+ Knowledge demands of physics and motion
and force

 small densely packedprint

+ Nominalization

* Little o no use of diagramsto llustrate.
directions of forces

Many complex sentences
with phrases and clauses.
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