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Universal Design for Learning Considerations
9th Grade ELA Sample Lesson:  President Abraham Lincoln’s Second Inaugural Address by Abraham Lincoln (1865)
The goal of using Arizona’s Common Core Standards (ACCS) is to provide the highest academic standards to all of our students. Universal Design for Learning (UDL) is a set of principles that provides teachers with a structure to develop their instruction to meet the needs of a diversity of learners. UDL is a research-based framework that suggests each student learns in a unique manner.
A one-size-fits-all approach is not effective to meet the diverse range of learners in our schools. By creating options for how instruction is presented, how students express their ideas, and how teachers can engage students in their learning, instruction can be customized and adjusted to meet individual student needs. In this manner, we can support our students to succeed with the ACCS.
Below are some ideas of how this ACCS lesson/unit is aligned with the three principles of UDL; providing options in representation, action/expression, and engagement. As UDL calls for multiple options, the possible list is endless. Please use this as a starting point. Think about your own group of students and assess whether these are options you can use.
REPRESENTATION: The “what” of learning. How does the task present information and content in different ways? How students gather facts and categorize what they see, hear, and read. How are they identifying letters, words, or an author's style?
In this lesson, teachers can…
	 Facilitate comprehension by highlighting patterns, critical features, big ideas, and relationships to maximize transfer and generalization.


ACTION/EXPRESSION: The “how” of learning. How does the task differentiate the ways that students can express what they know? How do they plan and perform tasks? How do students organize and express their ideas?
In this lesson, teachers can…
	 Facilitate managing information and resources by providing copies of the text and highlighting, note taking, and scaffolding instruction with a gradual release of responsibility.


ENGAGEMENT: The “why” of learning. How does the task stimulate interest and motivation for learning? How do students get engaged? How are they challenged, excited, or interested?
In this lesson, teachers can…
	   Provide options for sustaining effort and persistence by increasing mastery-oriented feedback and differentiating based on mastery of skills and promoting expectations and beliefs that optimize motivation.


(NYC Department of Education, 2011)
(CAST, Inc.; Tremaine Foundation, 2012)


[image: Arizona's Common Core Standards logo]9th Grade – ELA Sample Lesson – Second Inaugural Address
Visit the National Center on Universal Design for Learning (UDL) for more information.
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Sample 9th Grade ELA Lesson: Second Inaugural Address
Grade:	9th Grade	Subject:  English Language Arts		Unit: Freedom		Date/Length: 5 days 
Lesson: President Abraham Lincoln’s Second Inaugural Address by Abraham Lincoln
[bookmark: _Toc353533392][bookmark: _Toc365986424]Selected Text: Complexity Description
[bookmark: _MON_1425379191]Text: President Abraham Lincoln’s Second Inaugural Address by Abraham Lincoln is of appropriate text complexity for 9th – 10th grade band. 
Text Complexity: Complex informational text and an Exemplar text as defined by Appendix B for the 9th-10th grade band. (National Governors Association Center for Best Practices (NGA Center); Council of Chief State School Officers (CCSSO), 2011)
	[bookmark: _Toc365986425]Arizona’s Common Core Standards (ACCS) Alignment – 9th Grade

	9-10.RI.2
	Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

	9-10.RI.3
	Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them.

	6.RL.9
	Compare and contrast texts in different forms or genres (e.g. stories and poems; historical novels and fantasy stories) in terms of their approaches to similar themes and topics.

	9-10.W.2
	Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.
a. Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
c. Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.
d. Use precise language and domain-specific vocabulary to manage the complexity of the topic.
e. Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
f. Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

	9-10.SL.1
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
a. Come to discussions prepared having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
b. Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, and presentation of alternate views), clear goals and deadlines, and individual roles as needed.
c. Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.
d. Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

	9-10.L.4c[bookmark: _Toc365986396][bookmark: _Toc365986411][bookmark: _Toc365986426]Desired Results

	Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 9–10 reading and content, choosing flexibly from a range of strategies.
c. Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, or its etymology.
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).


	Lesson Purpose:
	Students will read Abraham Lincoln’s Second Inaugural Speech closely and annotate how he unfolds his main ideas so they can write an analytical summary of what Lincoln’s main ideas are and the order in which he presents and develops them.  




	Lesson Outcomes: 
As a result of this lesson, students will be able to:
	· Trace the development of Lincoln’s ideas. 
· Identify the connections between the ideas. 
· Analyze how he introduces and develops his points. 

	Understandings: 
How will the students’ understanding of the lesson outcome be determined? As a result of this lesson, students will know/understand: 
	· How writers relay, introduce, and develop ideas. 
· How an author orders his /or her ideas to convey a message or point.
· How an author makes connections amongst ideas to communicate the overall message.
This text is a great way to introduce the annotation of complex text with the intention of finding the main ideas and organizational structures.  


Aligned Assessment Evidence
	Pre-assessment: 
What are the pre-requisite skills STUDENTS need to access the content of this lesson?

These are a series of questions that is asked of the teacher as a way of determining whether or not their students are prepared to participate in such a lesson.
	· Have students had practice summarizing complex text? 
· Have students had practice with longer works of complex text?  
· Have students had successful experiences with close reading complex text?  
· Have students been introduced to organization for rhetorical effectiveness in writing? 
· Review evidence from prior close reading assignments which demonstrate students are able to annotate and summarize text.
After determining students are prepared to participate in this lesson, on Day 1, use their bell work to pose close reading style of questions about Lincoln’s Second Inaugural Address or other close reading questions that are associated with Lincoln’s speeches.

· Review close reading routing and expectations. (Students should have some practice with close reading before attempting this lesson.)

	Formative Assessment: 
How will students be expected to demonstrate mastery of lesson outcomes during in-class checks for understanding? (e.g.: student self-assessment, embedded assessments, checking for understanding, question, homework, etc.)
	· Annotations of text.
· Completion of graphic organizer.
· Completion of small group project.




	Summative Assessment: 
Students will:
	· Write an extensive summary of how Lincoln unfolded his argument.  
This is expected to be an explanation of how Lincoln presents his ideas in a particular manner and order and why.  
(We want students to not just summarize what Lincoln says, but how it is organized.  We are not asking students to evaluate the effectiveness of the speech, nor the specific rhetorical techniques he uses, but to clearly explain what Lincoln’s ideas are and how and in what order he presents them.)


	 [bookmark: _Toc360448442][bookmark: _Toc365986398][bookmark: _Toc365986413][bookmark: _Toc365986428]Learning Plan

(Include a brief summary of how the shifts of building knowledge through content rich non-fiction; reading, writing and speaking grounded in evidence from text; and regular practice with complex text and academic language are addressed within the learning activities.)
Lincoln’s Second Inaugural Address is a rich, non-fiction text.  Students will experience the text and academic language visually and auditorily, as well as in print multiple times.  Students will write routinely and formally.  Students will participate in small group discussions and present text through visual imagery. 

	[bookmark: _Toc353462275][bookmark: _Toc353533397][bookmark: _Toc365986429]Materials Needed:
	· President Abraham Lincoln’s Second Inaugural Address - 2 printed copies for each student (teacher may select and add definitions of tier 3 words, according to students’ individual needs, to include in the margins on copy #2)
· [image: ] Video representation of Lincoln’s Second Inaugural Address  
· [image: ] Audio-version only of Lincoln’s Second Inaugural Address
· Strategies for Student-Centered Discussion (The Teaching Channel)
· What’s Your Perspective? Challenge the Book (The Teaching Channel)
· Post-its: Little Notes for Big Discussions (The Teaching Channel)
	· Sample of Annotated Text
· Finding the Topic Graphic Organizer
· Text Dependent Questions
· Generic Rubric for Essays
· Saying What Matters (NY Times)
· How to Read Lincoln’s Second Inaugural Address
· Summarization and Organization of Ideas Graphic Organizer
· Computers or devices with Internet access
· Printer(s)


 
	




[bookmark: _MON_1433586939][bookmark: _MON_1433586976][bookmark: _MON_1433587155]      

	[bookmark: _Toc365986430]Technology Tips:
	Whenever possible, download and save videos and audio recordings prior to lesson(s), especially if the school blocks You Tube, in which case it is suggested to download the video from another place such as your home or another place with wi-fi capabilities.

	[bookmark: _Toc365986431]Academic Vocabulary: 
(Tier 2 vocabulary words essential for students to comprehend the text and build knowledge that can be applied to future text)
	· extended
· pursued
· expiration
· ventured
	· corresponding
· impending
· avert
· insurgent
	· perpetuate
· discern
· fervently
· malice

	(Examples of Tier 3 vocabulary words essential for students to comprehend this specific  text and build knowledge that can be applied to future text)
	· Civil War
· Union
	· Address
· Declaration
	· Great Contest
· Inaugural Address


[image: Arizona's Common Core Standards logo]9th Grade – ELA Sample Lesson – Second Inaugural Address
[bookmark: _Toc353462276]
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	Teaching and Learning Activities:

	[bookmark: _Toc353462279][bookmark: _Toc353533401][bookmark: _Toc357600740][bookmark: _Toc357683115][bookmark: _Toc358712650][bookmark: _Toc365986433]Activity/Task
	What will the teacher be doing?
	What will the students be doing? How will students be actively engaged in each part of the lesson?

	1st Text Interaction – video/audio representation of speech (or teacher can read out loud). The actor version does help with understanding.
Teacher Resources for the background information of the text (examples – the teacher is not obligated to use these resources – they do provide some insight into the text itself)


   
	Play video or audio of Lincoln’s Second Inaugural Address
· [image: ] Video representation of Lincoln’s Second Inaugural Address  
· [image: ] Audio-version only of Lincoln’s Second Inaugural Address

Monitoring
· After viewing/listening, pose the following question to the students for discussion, “What is the overall topic of this speech?”
	· Listening while following along with the text.
· Listening to determine the overall topic of Lincoln’s Second Inaugural Address.
· Think about their response to the question in regard to the overall topic of Lincoln’s Address.



	Small Group Discussion
	Monitoring
· Posing question: “What do you think Lincoln’s overall topic is and why?” 
	· In small groups (2-3), students share their responses to clarify their understanding. 
· Students share their evidence for their identified topic.
· Students may use the Finding the Topic Graphic Organizer to capture their answers.



	Share Out
	· Capture/list student groups identified topics/ evidence on something visible to the entire class.
· Teacher may also collect the graphic organizer for closer assessment.
	· Students share ideas and listen to other ideas/ evidence.
· Students may add to their graphic organizer as they listen.

	2nd Interaction –  
· Read independently
· Annotate paragraphs 1 and 2 Text
Scaffolding idea: Teacher models annotation with a “think aloud” for paragraph 1. 
- Students continue independently for paragraph 2.
	· Reminds students the process/protocol for annotation of a text. (Teachers may choose to start/model basic annotation –circle unknown words, underline key ideas—but can adapt the close reading routine as needed depending on student progress.) 
· The goal of THIS lesson is for students to recognize key ideas and organizational structure.
	· Students will annotate the text independently.
· Circle unknown words
· Underline key ideas
· Highlight transitional words

	Academic Vocabulary ATTACK!
Other specific lesson ideas include using word families associated with this lesson:
-just
-rend 
	Provides a list of 12 words from the text: extended, pursued, expiration, ventured, corresponding, impending, avert, insurgent, perpetuate, discern, fervently, malice

	Students will check to see if they circled any of the words provided in their first annotation.
1. In pairs or groups of three, students will scan the text for MORE words to circle and create a chart.  All charts will be hung up for other groups to see. 
2.  Students will complete a “Gallery Walk” to find words they didn’t identify in their own groups.  
3.  All of the words will be divided up amongst groups to be defined on another chart.
4. Each group will present the definitions and the class will determine if the definition matches the context of the text.
5. All students will copy down the definitions of the words they don’t already have.  These words can be used for support in additional close reading.




	3rd Text Interaction –  
· Listen to audio, 
· Add to annotations,  and
· Quick write.
	· Play audio version of the text again.  
· Ask students to respond to the following prompt: 
“List Lincoln’s points and how he introduces them.  Explain how he makes connections between his ideas so the reader/listener can understand the message.” 

· Collect the quick write to assess for understanding.  This will inform instruction for the 4th text interaction. 
	· Students will annotate their text again while listening to the text.  

· Students may use their annotated text to respond to the quick write prompt. 


	4th Text Interaction – 
· Teacher models how to closely read and annotate, regarding how Lincoln organized his message, introduced his point and made connections among his ideas in paragraphs one and two (write answers to text-dependent questions on graphic organizer).

	· Use of a document camera would be helpful here, so teacher can model clearly to the class how to annotate for these specific things.
	· Students watch teacher’s modeling. 
· Students answer the text-dependent questions on their graphic organizer. 



	5th Text Interaction – 
· Students work in small groups to complete graphic organizer and answer text-dependent questions.

	· Monitor student discussions on the questions.
· Provide support or “mini” lessons as needed on some of the more difficult paragraphs (such as 5, with the use of the biblical allusions).
	· Students will work in small groups to answer text-dependent questions.
· Students complete graphic organizer.



	6th Text Interaction – 
· Students work in small groups to identify the meaning of specific phrases crucial to overall meaning, use post-it notes to explain their thoughts, and identify one picture that conveys their understanding. 
· Students can start working to fill in the graphic organizer that leads to their summary of Lincoln’s ideas and how he organized them.  

	· Monitor student discussions on the questions.
· Provide support or “mini” lessons as needed on some of the more difficult paragraphs (such as 5, with the use of the biblical allusions).


· Teacher may decide to have students start to write final summary in class or assignment for homework. 

	· Students will work in small groups to answer text-dependent questions.
· Students work independently to complete the graphic organizer which leads to their summary of Lincoln’s ideas and how he organized them.


· Students will complete their final summary in class or at home (dependent on students and teacher).


	Instructional Supports

	Supports for Learners: 
(How will this unit make special considerations for ELL and SPED students?)

	Supports are embedded throughout, with video, audio, graphic organizers and small group discussion. 

	 Closure:  
(How will student questions and reflections be elicited in the summary of the lesson?)
	· Have students critique/evaluate their own essay that summarizes Lincoln’s ideas and how he organizes them.  
· Encourage students to document what was difficult about this text and why, and what steps they took to increase their own understanding.




Works Cited
CAST, Inc.; Tremaine Foundation. (2012). National Center on Universal Design for Learning. Retrieved October 2012, from National Center on Universal Design for Learning: http://www.udlcenter.org/
National Governors Association Center for Best Practices (NGA Center); Council of Chief State School Officers (CCSSO). (2011). English Language Arts Standards. Retrieved October 2012, from Common Core State Standards Initiative: http://www.corestandards.org/assets/Appendix_B.pdf
NYC Department of Education. (2011). Tasks, Units & Student Work. Retrieved October 2012, from NYC Department of Education Academics Common Core Library: http://schools.nyc.gov/Academics/CommonCoreLibrary/TasksUnitsStudentWork/default.htm
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Lincoln's Second Inaugural Address
March 4, 1865


Fellow countrymen: At this second appearing to take the oath of the
presidential office, there is less occasion for an extended address than
there was at the first. Then a statement, somewhat in detail, of a
course to be pursued, seemed fitting and proper. Now, at the
expiration of four years, during which public declarations have been
constantly called forth on every point and phase of the great contest
which still absorbs the attention and engrosses the energies of the
nation, little that is new could be presented. The progress of our
arms, upon which all else chiefly depends, is as well known to the
public as to myself; and it is, I trust, reasonably satisfactory and
encouraging to all. With high hope for the future, no prediction in
regard to it is ventured.


On the occasion corresponding to this four years ago, all thoughts
were anxiously directed to an impending civil war. All dreaded it-- all
sought to avert it. While the inaugural address was being delivered
from this place, devoted altogether to saving the Union without war,
insurgent agents were in the city seeking to destroy it without war--
seeking to dissolve the Union, and divide effects, by negotiation.
Both parties deprecated war; but one of them would make war rather
than let the nation survive; and the other would accept war rather
than let it perish. And the war came.


One-eighth of the whole population were colored slaves, not
distributed generally over the Union, but localized in the Southern
part of it. These slaves constituted a peculiar and powerful interest.
All knew that this interest was, somehow, the cause of the war. To
strengthen, perpetuate, and extend this interest was the object for
which the insurgents would rend the Union, even by war; while the
government claimed no right to do more than to restrict the
territorial enlargement of it.







Lincoln’s 2nd Inaugural Address


page 2


Neither party expected for the war the magnitude or the duration
which it has already attained. Neither anticipated that the cause of
the conflict might cease with, or even before, the conflict itself
should cease. Each looked for an easier triumph, and a result less
fundamental and astounding. Both read the same Bible, and pray to
the same God; and each invokes his aid against the other. It may
seem strange that any men should dare to ask a just God's assistance
in wringing their bread from the sweat of other men's faces; but let
us judge not, that we be not judged. The prayers of both could not
be answered--that of neither has been answered fully.


The Almighty has his own purposes. "Woe unto the world because
of offenses! for it must needs be that offenses come; but woe to that
man by whom the offense cometh." If we shall suppose that
American slavery is one of those offenses which, in the providence of
God, must needs come, but which, having continued through his
appointed time, he now wills to remove, and that he gives to both
North and South this terrible war, as the woe due to those by whom
the offense came, shall we discern therein any departure from those
divine attributes which the believers in a living God always ascribe to
him? Fondly do we hope--fervently do we pray--that this mighty
scourge of war may speedily pass away. Yet, if God wills that it
continue until all the wealth piled by the bondsman's two hundred
and fifty years of unrequited toil shall be sunk, and until every drop
of blood drawn by the lash shall be paid by another drawn with the
sword, as was said three thousand years ago, so still it must be said,
"The judgments of the Lord are true and righteous altogether."


With malice toward none; with charity for all; with firmness in the
right, as God gives us to see the right, let us strive on to finish the
work we are in; to bind up the nation's wounds; to care for him who
shall have borne the battle, and for his widow, and his orphan--to do
all which may achieve and cherish a just and lasting peace among
ourselves, and with all nations.
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Lincoln's Second Inaugural Address
March 4, 1865


Fellow countrymen: At this second appearing to take the oath of the
presidential office, there is less occasion for an extended address than
there was at the first. Then a statement, somewhat in detail, of a
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which still absorbs the attention and engrosses the energies of the
nation, little that is new could be presented. The progress of our
arms, upon which all else chiefly depends, is as well known to the
public as to myself; and it is, I trust, reasonably satisfactory and
encouraging to all. With high hope for the future, no prediction in
regard to it is ventured.


On the occasion corresponding to this four years ago, all thoughts
were anxiously directed to an impending civil war. All dreaded it-- all
sought to avert it. While the inaugural address was being delivered
from this place, devoted altogether to saving the Union without war,
insurgent agents were in the city seeking to destroy it without war--
seeking to dissolve the Union, and divide effects, by negotiation.
Both parties deprecated war; but one of them would make war rather
than let the nation survive; and the other would accept war rather
than let it perish. And the war came.


One-eighth of the whole population were colored slaves, not
distributed generally over the Union, but localized in the Southern
part of it. These slaves constituted a peculiar and powerful interest.
All knew that this interest was, somehow, the cause of the war. To
strengthen, perpetuate, and extend this interest was the object for
which the insurgents would rend the Union, even by war; while the
government claimed no right to do more than to restrict the
territorial enlargement of it.
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Sticky Note

Make sure students understand what this transition word is referring to... his FIRST inaugural address. 
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Sticky Note

If I was annotating this text, I would be asking, "What does Lincoln mean by this?" Of course, he is referring to the "progress" of the Civil War, which must have been the forefront of all news reports, and therefore does not need to be described in detail since the public knows as much as he does.  
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Sticky Note

Who does he mean by "All?"  Is he referring to the north AND the south?  It seems like he making sure that EVERYONE has an equal share in the war?  
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Ok.. now here he seems to be a little more one-sided.. Who are the two parties?  Which one would rather make war than let the nation survive, and which one would accept war rather than let the nation perish?  IS one really better than the other?  Does Lincoln seem to be taking sides here?  Or is he still trying to maintain an balance of fault?  
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Sticky Note

Here is where Lincoln makes it clear what he thinks the cause of the war was... how does this word choice infer what Lincoln really thinks?  Does it imply anything?  Why do you think so?  
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*This is ONLY an example of an annotated text, and it is NOT complete.  This is only to serve as an EXAMPLE of how to do a close reading or model annotation for students.
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Neither party expected for the war the magnitude or the duration
which it has already attained. Neither anticipated that the cause of
the conflict might cease with, or even before, the conflict itself
should cease. Each looked for an easier triumph, and a result less
fundamental and astounding. Both read the same Bible, and pray to
the same God; and each invokes his aid against the other. It may
seem strange that any men should dare to ask a just God's assistance
in wringing their bread from the sweat of other men's faces; but let
us judge not, that we be not judged. The prayers of both could not
be answered--that of neither has been answered fully.


The Almighty has his own purposes. "Woe unto the world because
of offenses! for it must needs be that offenses come; but woe to that
man by whom the offense cometh." If we shall suppose that
American slavery is one of those offenses which, in the providence of
God, must needs come, but which, having continued through his
appointed time, he now wills to remove, and that he gives to both
North and South this terrible war, as the woe due to those by whom
the offense came, shall we discern therein any departure from those
divine attributes which the believers in a living God always ascribe to
him? Fondly do we hope--fervently do we pray--that this mighty
scourge of war may speedily pass away. Yet, if God wills that it
continue until all the wealth piled by the bondsman's two hundred
and fifty years of unrequited toil shall be sunk, and until every drop
of blood drawn by the lash shall be paid by another drawn with the
sword, as was said three thousand years ago, so still it must be said,
"The judgments of the Lord are true and righteous altogether."


With malice toward none; with charity for all; with firmness in the
right, as God gives us to see the right, let us strive on to finish the
work we are in; to bind up the nation's wounds; to care for him who
shall have borne the battle, and for his widow, and his orphan--to do
all which may achieve and cherish a just and lasting peace among
ourselves, and with all nations.
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Again, this was ONLY AN EXAMPLE..
The INSTRUCTOR will decide how best to model/annotate the text with students....
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		Step 1:  Listen closely while following along with the text of Lincoln’s speech. 



		I think the topic is: 



		I think this because:



		Reason  #1 with evidence from the text: 

		Reason #2 with evidence from the text: 



		Reason #3 with evidence from the text: 

		Reason #4 with evidence from the text: 
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		Use specific evidence from the text to support your answers.



		1st paragraph: 

Why does Lincoln feel there is “less occasion for an extended address than there was a first...”?





		Provide your answer including the line(s) from the address which make you think so.  



		2nd paragraph: 

What does Lincoln say that Americans (both North and South) believed about the Civil War?  



Who does he blame for the war?  

		



		3rd paragraph: 

What connection does Lincoln make between slavery and the Civil War? 





		



		4th paragraph: 

Lincoln highlights the things the North and South had in common concerning the war – what are they? 



Based on those lists of things, what do you think Lincoln meant by “...let us judge not, that we be not judged”?  

		



		5th paragraph: 

What point do you think Lincoln is trying to make with the two biblical allusions in this paragraph? (Might need to do some research on the allusions if necessary.) 

		



		6th paragraph: 

Paraphrase what Lincoln is saying in his closing.  
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Generic Rubric for Essays 
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(THESIS – can also be called “claim,” “position,” or “argument”) 


 Excellent: 8-9 (90-100) Good: 6-7 (80-85) Average: 5 (75) Needs Improvement: 3-4 (50-60) Not Acceptable: 0-2 (0-40) 


Organization Fully-developed Intro: Effective 
lead-in; Smooth connection 
between opening and thesis;  


Effectively incorporates 
effective background 
information. 


 
Extremely clear and logical 
thesis that gives essay strong 


direction.  
 
Paragraphs: Extremely clear 


topic sentences directly related 
to thesis; Textual evidence 
(examples, quotations) is 


seamlessly integrated into the 
text and clearly supports the 
thesis; Sophisticated use of 


transition throughout, strong 
cohesion and flow of ideas; end 
clearly and effectively complete 
the main idea. 


 
Fully-developed conclusion, 
stays on topic, but extends 


ideas. 


Solid introduction: clear lead-in, 
but not especially effective; 
connection between opening 


and thesis; provides good 
background information. 
 


 
Clear and logical thesis: 
provides general structural 


direction. 
 
Paragraphs: Clear topic 


sentences related to thesis; 
Textual evidence is generally 
well-integrated and supports 


the thesis; Transitions used 
within and between paragraphs; 
Adequate flow and cohesion; 
end clearly and satisfactorily 


complete the main idea. 
 
Conclusion begins to extend 


ideas, but is underdeveloped.  


Functional Introduction: Lead-
in does not communicate a 
focused idea; unclear 


connection between opening 
and thesis; provides adequate 
background information. 


 
Thesis is too general, vague, 
hard to follow, has weak logical 


structure. 
 
Paragraphs: Some unclear 


topic sentences not related 
directly to the thesis; Textual 
evidence is sometimes 


awkwardly blended into the 
paragraph; transitions are 
occasionally missing, weak 
cohesion; end doesn’t clearly 


support the thesis. 
 
Conclusion: effectively 


summarizes the essay, but 
doesn’t extend any ideas. 


Weak/Underdeveloped 
introduction: Lead-in not related 
to essay topic; no connection 


between the opening and the 
thesis; little or no background 
information. 


 
Thesis does not communicate a 
clear idea; is illogical.  


 
 
Paragraphs: Unclear/unrelated 


topic sentences that are not 
related to or connected to the 
thesis; textual evidence of often 


simply inserted (patch write/cut 
and paste feel); transitions are 
often missing, lacks cohesion; no 
clear ending/do not complete the 


main idea. 
 
Conclusion: undeveloped 


summary or it changes the 
subject. 


Very Weak/missing 
introduction: No lead-in; no 
background information. 


 
 
 


 
Thesis is missing or 
nonsensical. 


 
 
Paragraphs: Missing or 


nonsensical topic sentences; 
sequence is very confusion; 
not textual evidence is 


presented or is plagiarized 
with no commentary; no 
cohesion; no transitions 
between or within 


paragraphs; ends abruptly. 
 
Conclusion: missing, 


incoherent, or extremely 
brief. 


Content/Ideas/ 
Use of textual 


evidence 


Thesis: Original, opinionated 
and fully addresses the prompt. 
 


 
Evidence: Extremely strong 
textual references/ 


examples/evidence that 
demonstrate clear insight into 
the point/idea being supported 


in relationship to the thesis; 
Plenty of evidence is provided 
to support the thesis. 


 
 


Thesis: Clear and adequately 
addresses the prompt. 
 


 
Evidence: Good textual 
reference/examples/evidence 


that consistently supports the 
point or idea in relationship to 
the thesis; Adequate amount of 


evidence to support the thesis. 
 
 


 
 


Thesis: Functional, but lacks 
purpose; may just repeat the 
prompt or not address prompt 


at all. 
 
Evidence: Uneven choice of 


textual reference/ examples/ 
evidence; some choices may 
be too general or repetitive; 


occasionally do NOT support 
the thesis/ or idea. 
 


 
 


Thesis: Not clear or does not 
address the prompt. 
 


 
Evidence: Insufficient textual 
reference/examples/evidence; 


choices are simplistic, too general 
or repetitive, or simply do not 
support the thesis or idea.   


 
 
 


 
 


Thesis: very confusing or 
non-existent; not related to 
the prompt at all; non-


existent. 
 
Evidence: Little or no textual 


evidence, essentially all plot 
summary; references, 
provided, are incorrect or 


misinterpreted; may be 
plagiarized.   
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 Excellent: 8-9 (90-100) Good: 6-7 (80-85) Average: 5 (75) Needs Improvement: 3-4 (50-60) Not Acceptable: 0-2 (0-40) 


Content/Ideas/ 
Use of textual 


evidence 
continued 


Commentary/Analysis of 
examples demonstrates insight 
and understanding; explores 


reasons behind surface level 
ideas (inference); makes 
meaningful connections. 


 
 
Writer demonstrates a critically 


in-depth understanding of the 
text, and produces a thought-
provoking essay.  


 


Commentary/Analysis of 
textual 
reference/examples/evidence is 


insightful, but could be more 
fully developed; some, but not 
much “below the surface” 


analysis.   
 
Writer demonstrates a solid 


understanding of the text and 
produces a solid and thorough, 
if not exemplary, essay. 


Commentary/Analysis:  Lacks 
insight into evidence/examples 
for the idea/point being 


supported; only offers 
speculative analysis that seems 
uncertain or unconfident. 


 
 
Writer addresses the prompt, 


but seems to have only a basic 
understanding of the text or 
how the thesis applies to it.   


Essay is adequate at best.  


Commentary/Analysis: Based on 
speculation rather than evidence; 
explanations of examples 


provided (if an example is 
provided) is confusing or illogical. 
 


 
 
Writer does not stay focused on 


the prompt, demonstrates limited 
understanding or knowledge of 
the text. 


Commentary/Analysis: Little 
or no commentary; restates 
the text rather than 


explaining reasons behind 
the text; not enough ideas to 
support a thesis, if there is a 


thesis. 
 
Writer does not address the 


prompt; misinterprets/does 
not seem to understand the 
text; may not have read the 


text. 


Language/Style/ 


Mechanics 


Diction: Thoroughly captures 
reader’s interest; powerful, 


varied, specific, sophisticated 
vocabulary; vivid verb use. 
 


Syntax: Very sophisticated use 
of language; demonstrates 
command of complex and 


varied sentence structure; no 
fragments, run-ons, comma 
splices, virtually no spelling or 


punctuation errors.  


Diction: Clear; strong and fairly 
sophisticated vocabulary; would 


benefit from more precise 
and/or powerful verb use. 
 


Syntax: Effective, solid 
command of language; variety 
of sentence structures; very few 


fragments, run-ons, or comma 
splices; a few spelling, 
punctuation, or minor 


grammatical errors that do not 
interfere with meaning. 


Diction: Imprecise, simple; 
functional vocabulary; many 


passive verb structures. 
 
 


Syntax: Sentences 
communicate clearly, but are 
sometimes stilted or wordy; 


sentence structure lacks 
variety; occasionally awkward 
structures; a number of 


spelling, punctuation, or 
grammatical errors 
occasionally interfere with 


meaning. 


Diction: Inaccurate or 
inappropriate; excessive use of 


passive voice; simple or stilted 
word choice; wordy or redundant.  
 


Syntax: Meaning is sometimes 
unclear and is frequently 
awkward; choppy or rambling 


sentences; doesn’t “flow” well; a 
noticeable pattern of run-ons, 
fragments, and comma splices; 


many spelling, punctuation, and 
grammatical errors frequently 
interfere with meaning. 


Diction: Frequently misused 
words, limited vocabulary 


interferes with meaning; very 
redundant; convoluted use 
of passive structure. 


 
Syntax: Meaning is often 
unclear; mostly awkward 


sentence structures; 
constant fragments, run-ons, 
and comma splices; 


overwhelming spelling, 
punctuation, and 
grammatical errors. 


 Excellent: 8-9 (90-100) Good: 6-7 (80-85) Average: 5 (75) Needs Improvement: 3-4 (50-60) Not Acceptable: 0-2 (0-40) 


 


*This rubric should be adapted for use in individual classrooms according to assignments/class needs.   
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Summarization and Organization of Ideas

Transition(s) to the next idea: 

Main ideas from paragraph 6 (Closing): 

Main ideas from paragraph 1: 

Main ideas from paragraph 2: 

Main ideas from paragraph 4: 

Main ideas from paragraph 5: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Main ideas from paragraph 3: 

Overall Summary of Lincoln’s Second Inaugural Address: 
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How to Read Lincoln’s “Second Inaugural Address”



“And we are here as on a darkling plain


Swept with confused alarms of struggle and flight,


Where ignorant armies clash by night.” 


– Matthew Arnold

“On my arrival in the United States it was the religious aspect of the country that first struck my eye,” wrote Alexis de Tocqueville, the most astute observer of American manners and habits.
  Unlike Europe and in particular France where religion and democracy were often at loggerheads in America the two seemed not only peacefully to coexist but actually to support one another.  This was due in part to the Puritan origins of American democracy (“the whole destiny of America [was] contained in the first Puritan who landed on its shores”).
  Like Franklin before him and Weber after, Tocqueville was struck above all by the “worldly” character of American religion.  Puritanism carried the germ of equality and from this everything else followed.  Despite the formal separation of church and state, Tocqueville could still describe American religion as “the first of their political institutions.”



But Tocqueville’s reflections went beyond simply affirming the affinity between religion and democracy in America.  Against the philosophers of the Enlightenment, he contended, religion was necessary for the very survival of freedom.  There is more than a sociological or functional affinity between Puritanism and democracy; religion has deep roots in human nature. Religion, Tocqueville wrote, is “natural to the human heart” and only through “a sort of moral violence exercised on their own nature do men stray from religious beliefs.”  Precisely because faith is natural to man Tocqueville fears that the absence or obstruction of religious belief will lead to the creation of extravagant forms of political doctrine invested with a pseudo-religious powers.  “Despotism can do without faith,” he wrote, “but freedom cannot.”



Tocqueville’s analysis of the character of American religion inevitably raises the question of a “civil religion.”  By a civil religion I mean a non-denominational profession of faith based upon certain symbols, rituals and public practices that bind citizens of a polity by virtue of their common membership.
 The claims for an American civil religion that has drawn upon Christianity without being specifically Christian has had the effect of appearing as either a glass half empty or half full.  For those on the secular side of the famous wall of separation, the claim for any kind of civil religion will appear too strong, an invitation to tribalism and nationalist chauvinism.  For those on the religious side, the talk of civil theology will appear impious – can or should matters of religion be tacked on to merely civil affairs? -- or to lack either the theological depths or the evangelical fervor of the great revealed faiths.  In either case civil religion has struck readers on both sides of the divide as a construction with little grounding in the reality of either political life or religious tradition.



For all of his astuteness, Tocqueville’s model of religion – a rather bland form of Protestant moralism – falls far short of comprehending the single greatest expression of American civil theology:  Lincoln’s Second Inaugural Address. Indeed, this work surpasses in depth and theological profundity anything that Tocqueville thought possible by an American statesman.  In a revealing passage Tocqueville invokes the name of Blaise Pascal – one of his three philosophical heroes – to represent a kind of greatness without pride, without the love of glory, and without the narrow and calculating self-interest that he believed made men of Pascal’s cast of mind only to be found in aristocratic societies.
  Lincoln’s speech, I want to suggest, is precisely an expression of the kind of profundity that Tocqueville believed was incompatible with the soul of modern democracy. 





Lincoln’s Theologico-Political Problem 


The question of Lincoln’s religion has always remained one of the great paradoxes of his thought.  Was he essentially a skeptic and free-thinker as he was sometimes depicted by both friend and enemy alike?  Or was he a man of deep and abiding religious convictions?  How did the man whose first important speech began by making the Constitution and the rule of law into the “political religion of the nation” become the man whose last great speech came to regard human affairs as governed by a divine and mysterious providence over which we have no control?  Was he a man who came to symbolize the agonized conscience of American Calvinism or simply a shrewd politician who knew how to cover his tracks?
 


These are not merely antiquarian questions about whether Lincoln belongs to the secular or the religious side of the famous wall of separation.  Rather they help us address Lincoln’s most fundamental views on human agency and the role of statecraft.  Was Lincoln a largely passive figure following events rather than shaping them? Or did he through a singular act of conscience and political conviction bring about (or cause to bring about) the end of slavery in America?  Did his frequent use of the language of determinism and necessity express a grim fatalism that denied any role for moral responsibility in history or was his act of emancipation one of the supreme creative acts of history that altered the destiny of millions?



Lincoln’s most profound reflections on the theme of history and human agency occur in his Second Inaugural Address.
  Here more than in any other text he draws out the tension between human actions and intentions, on the one hand, and history and providence, on the other.  How are we to understand the discrepancy between the two?  Furthermore, how is God or providence to be understood – as an all-embracing system of causal necessity or as a mysterious power, dispensing justice, whose ways are not our ways?  




These questions have long baffled Lincoln’s readers. For those of a psychoanalytic bent, Lincoln’s native melancholia explains his attraction to theories of fatalism and divine providence.  For others, the sheer length and brutality of the war led him to seek consolation in religion.  We may never know Lincoln’s reasons conclusively.  He left no transcript of his inner life that might shed light on his beliefs. We know from the testimony of others that Lincoln was an intensely private man who never revealed his inner most thoughts even to those closest to him.  His perceptions, as Herndon later wrote, were “slow, cold, clear, and exact.”
  It is safest, therefore, to assume that the Second Inaugural was the product of long meditation and deep reflection.






Lincoln’s Civil Theology

Lincoln’s earliest foray into the genre of civil theology occurred in his speech on “The Perpetuation of our Political Institutions” presented at the Young Men’s Lyceum in Springfield in January 1838 (I, 28-36). The question confronting Lincoln and his audience is how to reattach the feelings and sentiments of citizens to a form of government once its founding principles have begun to fade from historical memory. In particular the rise of what he calls “the mobocratic spirit” evinced by lynch mobs and other examples of lawlessness had convinced him that attachment to the Constitution has come under assault.  The cause of this assessment is the loss of historical memory that inevitably attends the passing of the founding generation or those with some direct attachment to that generation. 



Lincoln s solution to this problem is to turn the Constitution and the rule of law into what he calls a “political religion.” “Let reverence for the laws,” Lincoln declared “become the political religion of the nation” (I, 32).  But this kind of religion will be something different from conventional religion.  Its major support will not be faith in divine revelation but reason alone.  If in the past “the pillars of the temple of liberty” were sustained through passion, this must today be replaced with “other pillars, hewn from the solid quarry of sober reason.”  “Reason,” Lincoln concludes, “cold, calculating, unimpassioned reason, must furnish all the materials for our future support and defense” (I, 36).  This is a truly remarkable statement.  Lincoln does not develop here how reason alone can be used as a basis for political religion, but his differences from conventional forms of Calvinist moralism are evident.



When speaking at Gettysburg exactly twenty-five years after the Lyceum Speech, Lincoln set out to provide the American republic with a new foundation.  Rather than dating the founding to the ratification of the Constitution, he gave centrality to the Declaration of Independence: “four score and seven years ago” is not only a reference to 1776, it is an allusion to Psalm 90 that dates the years of our lives to three score years and ten.  The Declaration had come in his mind to represent America’s Scripture.
  Lincoln’s reference to the framers as “our fathers” who “brought forth” and “conceived” a new nation was clearly intended to remind readers of the biblical patriarchs who led the chosen people out of Egypt into the Promised Land. The language of conception, birth, and new birth runs throughout the speech.  It is to this new nation to which we must now be dedicated.  The words “dedicate” or “dedicated” are used five times; the words “consecrate” or “consecrated” twice; and the word “devotion” twice. The speech makes no formal recognition of religion, but the vocabulary is deliberately archaic and biblical and is intended to provide the scaffolding for the national rededication.



The Gettysburg Address is the most distinctive distillation of Lincoln’s political theology. Yet with the exception of the one reference to “this nation, under God” there is no specific religion endorsed.  The Address remains aloof from any specific denominational profession. Lincoln speaks here not as a Christian, not even specifically to Christians.  His promise of a “new birth of freedom” once again suggests the biblical image of transformation and redemption, but the goal to be achieved is a political one.  This is not an innocuous image, but is to state an entirely new aim for the war.  It is not sufficient any longer to fight to preserve the Union – at least the Union as it was – but to fight for a new kind of Union purged forever of the stain of slavery and rededicated to the goal of equality.  The Gettysburg Address seems a fitting coda, then, to the Emancipation Proclamation. But what kind of faith does the Address endorse?  To answer this question, it is necessary to turn to the Second Inaugural.



The Second Inaugural continues some of the themes of Gettysburg.  Here especially we find Lincoln speaking less as commander-in-chief than as a political theologian.  While Gettysburg made reference to “our fathers” and addressed the themes of dedication and rebirth, the Second Inaugural draws direct inspiration from Scripture using the language of sin, guilt, atonement, and redemption.  It makes at least four specific references to Biblical texts – one from Genesis, two from Matthew, and one from Psalms.  It mentions the word “God” six times, the “Almighty” once, and the “Lord” once.  The speech reads less like a state address than a modern Sermon on the Mount.
  






“At this Second Appearing”



Lincoln’s Second Inaugural given on March 4, 1865 begins with the words “at this second appearing.”  This second appearing almost did not appear.  Up until the autumn of 1864, Lincoln fully expected to lose his bid for re-election. The decisive victory he had hoped for after Gettysburg had not come to pass and even his closest confidants expected him to be a one-term president.  As late as August 1864 Lincoln was preparing for a transition of power:    


This morning and for some days past it seems exceedingly probable that this administration will not be re-elected.  Then it will be my duty to so co-operate with the President elect, as to save the Union between the election and the inauguration; as he will have secured his election on such ground that he cannot possibly save it afterwards (II, 624).


As the election drew mean Lincoln’s desperation seemed palpable.  In a letter to General Sherman of September 19, 1864, he implored him to allow, if possible, his troops from Indiana to be allowed to return home to vote as Indiana remained a crucial swing state (II, 632).



Lincoln was not only dogged by his sense of failure as a wartime commander in chief, he was being challenged by members of his own party – even from within his own cabinet.  His Secretary of the Treasury Salmon P. Chase had never completely given up his presidential hopes.  Chase and his fashionable daughter, Kate, had set up a kind of salon that became something of a center of Washington social life to rival Mrs. Lincoln’s growing unpopularity.  Chase remained a constant thorn in Lincoln’s side and a rival for political power.  But by the end of the summer things began to change. Sherman’s troops in the South had subdued Atlanta and Admiral Farragut had effectively sealed off Mobile Bay.  With Grant’s troops pressing Lee from Virginia, the military part of the war finally seemed to be drawing to a close.   



At the same time Lincoln’s political fortunes were turning around.  Chase had badly overplayed his hand in challenging Lincoln and even his backers from among the radicals began to withdraw their support.  Chief Justice Roger Taney finally died in October and Lincoln named Chase to succeed him thus killing two birds with one stone.  Finally, the Democratic Party convention meeting in Chicago nominated George B. McClellan, the former General of the Potomac, who described the war as “four years of failure” at exactly the moment when Sherman “surge” seemed to be working. Lincoln had added Andrew Johnson, a Southern unionist from Tennessee, to his ticket replacing his first VP Hannibal Hamlin and the result was a stunning and decisive electoral victory.  



The morning of Lincoln’s second inaugural was not promising.  Washington was drenched with rain and mud and plans were made to move the ceremonies indoors to the Senate chambers.  But around 11:45 the rains stopped, the sun came out, and the dignitaries made their way outside.  It was the first inauguration carried out before the newly completed dome on top the U.S. Capitol building.  Among those in attendance at the ceremony were not only the African-American abolitionist leader Frederick Douglass but also John Wilkes Booth.  Lincoln’s speech that day consisted of only 703 words.



The Second Inaugural could not have been more different than the first.  The First Inaugural was primarily legal and constitutional in tone.  It spoke of the perpetuity of government versus the association of the states; it addressed constitutional responsibilities to “preserve, protect, and defend” the Constitution.   The First Inaugural was given under the shadow of secession and war; the Second was given after almost four years of continual warfare.  The audience would surely have anticipated Lincoln saying something about “the progress of our arms,” but he did not do so.  Instead he offered “no prediction” about its outcome.  






“And the War Came”



The second paragraph of the Inaugural concludes with the short sentence:  “And the war came.” Lincoln here and throughout speaks almost entirely in the passive voice.  How did the war come about?  Do events just happen?  What is the role of individual responsibility for events?  Each side to the conflict, he claims, sought to achieve their ends without war.  The South sought to break the Union apart and the North to keep it together.  Neither could achieve their end through negotiation and both found themselves in a situation that neither had intended.  



The speech as a whole is a reflection on the tension between divine providence and human responsibility.  The phrase “and the war came” recalls a much earlier statement of Lincoln’s, his so-called “Meditation on the Divine Will” written, it is believed, in September, 1862 which concludes with the phrase “Yet the contest proceeds.”  This was one of Lincoln’s private reflections and was not even discovered until after Lincoln’s death and was named by his private secretary John Hay.  Here Lincoln reflects on the role of providence or divine providence in history:


The will of God prevails.  In great contests each party claims to act in accordance with the will of God.  Both may be, and one must be wrong.  In the present civil war it is quite possible that God’s purpose is something different from the purpose of either party – and yet the human instrumentalities, working just as they do, are of the best adaptation to effect His purpose.  I am almost ready to say this is probably true – that God wills this contest, and wills that it shall not end yet.  But his mere quiet power, on the minds of the now contestants, He could have either saved or destroyed the Union without a human contest.  Yet the contest began.  And having begun He could give the final victory to either side any day.  Yet the contest proceeds (II, 359).   



You can hear in this passage the voice of Lincoln the lawyer trying to parse God’s intentions (“Both may be, and one must be wrong”).  God, apparently, cannot abide contradictory intentions.  And at the same time, there is the voice of Lincoln the skeptic (“I am almost ready to say this is probably true”) – the words “almost” and “probably” suggesting a certain distance between himself and the sentiments he is expressing.  Far from simply endorsing these sentiments Lincoln says he is not yet ready to admit the truth of a proposition that he believes to be no more than probable at best!


Lincoln’s sentence “Yet the contest proceeds” is clearly an anticipation of the Second Inaugural’s “And the war came.”  Both texts present the war as the outcome of events that human intention could not and did not fully control, something that not even the most far-seeing statesman could have directed. Both texts express a profound sense of the limits of reason to discern the causes of the war, to understand its purpose, or to predict its outcome.  The will of God may prevail, but God’s will is inscrutable to the human mind.  The language throughout seems almost Augustinian or Pascalian – the inability of reason to penetrate or to make sense of human affairs.




“This Interest Was Somehow the Cause of the War”



The third and longest paragraph of the Second Inaugural can actually be divided into two parts.  The first part continues the search for the causes of the conflict and the failure of each side to account for it.  The proximate cause, he tells us, was “a peculiar and powerful interest.”  This reference is clearly to the slave-interest or the slave-power.  “All knew,” he continues, “that this interest was somehow the cause of the war.”  This sentence, by the way, occurs at the precise center of the speech.  The fact that this interest is not said to be “distributed generally” but “localized” in one part of the Union seems to ascribe blame or moral responsibility for the war primarily to the South.  



Lincoln’s use of terms like “cause” and “interest” seems to give this part of his speech an economistic, if not deterministic, resonance.  There is no action that does not have a cause and no cause that is not determined by some prior interest.  Interest was not a morally neutral term for Lincoln.  It generally denoted selfishness, a refusal to recognize the rights of others as when he refers to Southern slavery as the “slave-interest.”  Indeed, the search for causes and interests was further bound up with the “doctrine of necessity” to which Lincoln had subscribed as a young man.  According to this doctrine, “the human mind is impelled to action, or held in rest by some power, over which the mind has no control” (I, 139).  The language of necessity here invokes the philosophy of Spinoza and the radical Enlightenment which in common understanding signified a system of nature that bordered on atheism. The power of necessity could be understood as the strength of self-interest that in Lincoln’s moral psychology was seen as identical to the power of human selfishness.  


Lincoln made the themes of interest and necessity a central feature of his first great anti-slavery manifesto, the Speech on the Kansas-Nebraska Act (I, 307-48).   Declaring his opposition to Stephen Douglas’s policy of neutrality or “indifference” to the spread of slavery, Lincoln retorted:  “I cannot but hate it [slavery]” not only because of its “monstrous injustice,” but because of the insistence on the part of its defenders that “there is no right principle of action but self-interest” (I, 315).  As a practical matter Lincoln understood that self-interest could not be safely ignored.  In attempting to clarify the founders’ thinking about slavery he admitted that they accepted it only as matter of practical necessity, never as a matter of moral principle.  “Necessity drove them so far, and farther, they would not go,” he declared (I, 338).  The framers may have been willing to enter into a temporary compromise with an existing evil for the sake of a greater good, namely, the ratification of the Constitution, but so far were they from endorsing a moral right to slavery that the they did not even allow the terms “slave” and “slavery” to appear in the Constitution.  “The plain and unmistakable spirit of that age toward slavery,” he averred, “was hostility to the PRINCIPLE, and toleration, only by NECESSITY” (I, 338).
 


Lincoln’s appeal to necessity was not a general fatalism, much less quietism, as has sometimes been argued.  As a statesman he was deeply cognizant of the constraints on action.  The doctrine of necessity sets limits to what can be done and what it was prudent to try to do.  So in the Second Inaugural he attributes the cause of the war not to human intentions but to the logic of events. (“Neither party expected for the war, the magnitude, or the duration, which it has already attained”).  The war has taken on a life of its own that has even outlasted the cause that gave rise to it.  Although Lincoln places blame for the war squarely on those states or in that part of the country where the slave-interest was “localized,” he does not use this as an occasion to moralize or to demonize the South.  Lincoln’s doctrine of necessity did not entail an abnegation of moral concepts like blame and responsibility, but it did move the locus of responsibility away from the will of the individual subject to the situation in which subjects were situated. As he reminded his audience in Peoria:  “I think I have no prejudice against the Southern people.  They are just what we would be in their situation” (I, 315).  In other words, don’t preach.  If you want to change people’s behavior, then remove the interest that has been the cause for it.





“The Almighty Has His Own Purposes”



The second part of this lengthy paragraph continues:  “Both read the same Bible and pray to the same God.” Lincoln’s irony here is obvious, but he goes on to add:  “It may seem strange that any men should dare to ask a just God’s assistance in wringing their bread from the sweat of other men’s faces, but let us judge not that we be not judged.”  Here Lincoln strings together two biblical verses the first from Genesis 3:19 and the second from Matthew 7:1.  The argument from Genesis about wringing one’s bread from the sweat of others men’s faces actually occurs in the context of God’s edict that man shall be condemned to labor as a punishment for eating from the tree of knowledge (“In the sweat of thy face, thou shall eat bread, till thou return unto the ground; for out it thou wast taken”).
  But Lincoln revises this passage to mean that no one has the right to deny to another what they have earned through the sweat of their own work.  Labor (“the sweat of your face”) becomes the source of property and property rights.



Lincoln’s justification for property rights appeals not only to the Bible, but to the philosophical tradition of natural law.  “The labour of his body and the work of his hands, we may say, are properly his,” said Locke who cited similar Scriptural evidence to defend his views on property.
  Natural law language and its appeal to certain rudimentary conditions of fairness are at the core of Lincoln’s objection to slavery.  Slavery is a moral wrong because it deprives people of enjoying the just fruits of their own efforts. 



But this natural law language – consensual, contractual, Lockean, Whiggish – is at least partially undercut by the verse from Matthew that Lincoln adds (“let us judge not that we be not judged”).  This implies that even if natural law and the rights of property have been violated there is more than enough moral blame to go around.  No one is above blame.  Lincoln’s substitution of the collective “we” for the “ye” of the King James Bible suggests that God’s judgment is not an individual charge but a collective sin.
  But Lincoln goes further.  He now adds: “The Almighty has His own purposes.” He then continues with a passage from Matthew 18:7:  “Woe unto the world because of offenses!  For it must needs be that offenses come; but woe to that man by whom the offense cometh.”  Lincoln now seems to be giving this Whiggish doctrine of free labor a theological turn.  Slavery is not just an “interest” or a “cause.”  It is not merely an economic violation of the slave’s natural right.  It is an “offense” and an offense in the sight of God. 



Lincoln’s phrase “The Almighty has His own purposes” reprises another that he had expressed in a letter to Eliza P. Gurney who had lead a Quaker delegation to the White House in 1862.  The Quakers, Lincoln acknowledges, are experiencing “a very great trial.”  Opposed both to war and to slavery, they cannot support one without betraying the other.  To eliminate slavery, they must opt for war, but to opt for war is to oppose a fundamental tenet of their faith.  “I have done, and shall do, the best I could and can, in my own conscience, under my oath to the law,” Lincoln writes in assurance (II, 627).  But to this assurance he also appends a further reflection on God’s role in history:


The purposes of the Almighty are perfect, and must prevail, though we erring mortals may fail to accurately perceive them in advance. We hoped for a happy termination of this terrible war long before this; but God knows best, and has ruled otherwise.  We shall yet acknowledge His wisdom and our own error therein.  Meanwhile, we must work earnestly in the best light He gives us, trusting that so working still conduces to the great ends He ordains.  Surely He intends some great good to follow this mighty convulsion, which no mortal could make, and no mortal could stay (II, 627).




What, then, are the purposes of the Almighty?  Here is one place where Lincoln provided a commentary on his own passage.  If “American slavery” is the offense that comes and if war is the woe given to those from that offence, then it follows that war is the justice due to those of both the South and the North – the South for its endorsement of and the North for its acquiescence to the sin of slavery.  While slavery had earlier been presented as an economic violation of the slave’s natural right to the fruits of her own labor – and Lincoln often used the feminine pronoun before it as politically correct to do so -- it is now presented as a national sin for which this “terrible war” has been given as a collective judgment. There is certainly nothing in the natural law tradition of Aquinas, Locke or Jefferson that would remotely have suggested this view.  




When Lincoln affirms “The Almighty has His own purposes,” the redemptivist note has been struck.  The war and the events leading up to it are not deducible from material interests alone.  “Shall we discern therein any departure from those divine attributes, which the believers in a Living God always ascribe to him?” he asks.  Does Lincoln believe this?  Note how Lincoln does not include himself in the circle of “the believers,” but prefers to leave the matter an open question.







“Fondly Do We Hope”



Lincoln concludes the third paragraph with a wish and a prayer (“Fondly do we hope – fervently do we pray”) that the war will reach a speedy resolution.   But what he says next is shocking.  Rather than placing blame for the war where he had earlier on the Southern states with their “peculiar and powerful interest,” he now claims that North and South alike share in the moral guilt. Neither side has clean hands. Lincoln here refuses to distinguish the guilt or innocence of either of the parties.  All are guilty in the eyes of God.  But why?  Why should North and South be punished together?  Why should God not distinguish the guilty from the innocent?



Lincoln answers by appealing from the New Testament to the Old:


Yet if God wills that it continue until all the wealth piled by the bondsman’s two hundred and fifty years of unrequited toil shall be sunk, and until every drop of blood drawn with the lash shall be paid by another drawn with the sword, as was said three thousand years ago, so still it must be said “the judgments of the Lord, are true and righteous altogether” (Psalm 19:9).



Lincoln’s message here has been widely regarded as in the tradition of the American jeremiad – a sermon in which moral guilt and backsliding are followed by guilt, atonement, repentance, and redemption.  It is the classic form that political theology has taken in American life.
  The speech, as everyone knows, ends on a note of reconciliation, but Lincoln knew that reconciliation would neither be easy nor forthcoming.  His speech was a warning to both sides to avoid the hubris of victory and the bitterness of defeat. There is not a scintilla of triumphalism or vindication in Lincoln’s speech.  Lincoln uses the occasion to turn it into a teachable moment.  The sufferings of the North as well as those of the South are both fully deserved.  The speech is an attempt to express why an all-powerful God allows the existence of suffering and evil. 



Lincoln’s reflection here on the role of God in history – that history is not something we make, but something that happens to us – was the subject of a letter that he published exactly eleven months before the Inaugural. The letter grew out of a request made by Albert Hodges, a Kentucky newspaper editor, who along with two other Kentucky dignitaries met with Lincoln in the White House to discuss their concern about the enlistment of African-American soldiers in the Union army. Lincoln then offered a “little speech” (as he called it) on his reasons, but Hodges pressed him for a written account of his words.  On April 4, 1864 Lincoln complied with a public letter that has become one of his most widely quoted documents.



Lincoln began the letter with an emphatic statement of his position on slavery:  “I am naturally anti-slavery,” he wrote.  “If slavery is not wrong, nothing is wrong.  I cannot remember when I did not so think and feel” (II, 585).  The major part of the letter is then given over to assuring these border state representatives that his oath of office prohibited him from acting directly on these private moral sentiments and judgments, while also affirming that his oath to preserve the Constitution granted him “every indispensable means” of doing so.  It was due to “indispensable necessity,” he assures them, that he signed the order emancipating slaves and then arming black troops for help in putting down the rebellion.



It is only at the very end of the letter that Lincoln adds “a word which was not in the verbal conversation.”  This word, he continued, was in no sense intended as a “compliment to [his] own sagacity”:  “I claim not to have controlled events, but confess plainly that events have controlled me.” What did Lincoln mean by this remarkable statement that he was creature of events?  He goes on again to speak about the role of providence as an agent – perhaps the agent – in human history:


Now, at the end of three years struggle the nation’s condition is not what either party, or any man devised, or expected.  God alone can claim it.  Whither it is tending seems plain.  If God now wills the removal of a great wrong, and wills also that we of the North as well as you of the South, shall pay fairly for our complicity in that wrong, impartial history will find therein new cause to attest and revere the justice and goodness of God (II, 586).    



This statement that “I claim not have controlled events, but confess plainly that events have controlled me” has been taken as an epigraph to a well-known biography of Lincoln by historian David Donald to display the essential passivity of Lincoln’s character.
  This seems to me to be an entirely faulty inference.  For obvious reasons connected to the particular audience for whom this letter was written, Lincoln clearly desired to underplay his hand in issuing the Emancipation Proclamation and the use of black troops in the army.  At a time when the loyalty of the border states could scarcely be taken for granted, Lincoln deliberately attempted to disavow his own role in transforming the war from a struggle to preserve the Union to a struggle to achieve racial emancipation showing it instead to be an act of necessity rather than choice.  Better it was to appear simply to be bowing to political necessity or to present this transformation of war aims as the result of a mysterious dispensation of fate.






“With Charity for All”



In the final paragraph of the Inaugural Lincoln moves from the fiery language of a Jeremiah to the prophetic vision of an Isaiah.  His call to “bind up the nation’s wounds” and to care for the widow and orphan are a direct reference to Isaiah’s call to “seek justice, correct oppression, defend the fatherless, plead for the widow” (Isaiah 1:17).  His call for a “just and lasting peace, among ourselves, and with all nations” similarly recalls Isaiah’s utopian image of world in which “nation shall not lift up sword against nation, neither shall they learn war any more” (Isaiah 2:4).




These final expressions of hope (“With malice toward none; with charity for all”) are probably the best remembered sentiments of Lincoln’s Second Inaugural, yet they are not necessarily the parts that Lincoln himself wanted most to have remembered.  We know this because the Second Inaugural was the only one of Lincoln’s speeches in which he provided his own interpretation. In response to a letter from Thurlow Weed, a Republican Party operative from New York who had written Lincoln complimenting him on the speech, Lincoln thanked him for his letter, adding “I expect [it] to wear as well as – perhaps better than – anything I have produced” (II, 689).  Nevertheless, he predicted that the speech would not become immediately popular. Lincoln once again turns to the problem of unintended consequences in history:


Men are not flattered by being shown that there has been a difference of purpose between the Almighty and them.  To deny it, however, in this case, is to deny that there is a God governing the world.  It is a truth which I thought needed to be told; and as whatever of humiliation there is in it, falls most directly on myself, I thought others might afford for me to tell it (II, 689).   




What is one to make of this last expression “whatever of humiliation there is in it” and why does Lincoln believe it should fall “most directly” on him?  Is the statement an admission that even political leadership is nothing more than an instrument for purposes that even the most far-seeing statesman cannot imagine?  If Lincoln really believed that he did not control events or that the war was the consequence of divine necessity why should he feel any humiliation at all?  This returns us to the question of moral responsibility




A clue to this enigmatic passage might be found in a passage from Hamlet that Lincoln, our most philosophically self-reflective leader, said was his favorite.
  Lincoln was a life long reader of Shakespeare and had both read and seen various performances of Shakespeare’s plays.  Lincoln had seen James Hackett, a well-known Shakespearean actor of the time perform Falstaff and learning of this Hackett sent the president the gift of a book he had written on Shakespeare.  Lincoln acknowledged the gift in a letter to Hackett noting that “some of Shakespeare’s plays I have never read, while others I have gone over perhaps as frequently as any unprofessional reader.”  Among the plays he lists as his favorites are King Lear, Richard III, Henry VIII, Hamlet, and Macbeth (“I think nothing equals Macbeth”).  He then tendered the following suggestion:  “Unlike you gentlemen of the profession, I think the soliloquy in Hamlet commencing ‘O, my offence is rank’ surpasses that commencing ‘To be, or not to be.’ But pardon this small attempt at criticism” (II, 493). 




The remainder of the passage is worth citing at least in part:


O, my offence is rank, it smells to heaven;


    It hath the primal eldest curse upon‘t,


    A brother's murder. Pray can I not,


    Though inclination be as sharp as will;


    My stronger guilt defeats my strong intent,


    And, like a man to double business bound,


    I stand in pause where I shall first begin,


    And both neglect. What if this cursed hand


    Were thicker than itself with brother's blood,


    Is there not rain enough in the sweet heavens


    To wash it white as snow? 


But O, what form of prayer


    Can serve my turn? "Forgive me my foul murder"?


    That cannot be; since I am still possess'd


    Of those effects for which I did the murder,


    My crown, mine own ambition and my queen.


    May one be pardon'd and retain the offence?




Lincoln’s choice of this passage is revealing.  In the Lyceum Speech he had dealt with the theme of political usurpation and the danger of men of “towering ambition.”   Near the end of his life he turned again to Shakespeare for moral guidance.  The passage mentioned by Lincoln is delivered by Claudius, the usurper, who has murdered his brother to obtain the throne of Denmark.  Here Claudius finds himself attempting to pray for forgiveness, but is unable to do so while enjoying the benefits of his crime. The theme is one of unatoned guilt.  It is a case of patricide in the house divided.  


Lincoln’s focus on this Shakespearean passage reveals something important about his purpose in the Second Inaugural.  It is a recognition of the old nostrum that all politics entails “dirty hands,” that the means necessary to achieve his ends made him an accessory to the slaughter.  Like Claudius perhaps, Lincoln was unable simply to enjoy the fruits of victory because of the means necessary to achieve it.  He did not – and could not – have foreseen the lengths to which he would have to go to achieve victory.  


Lincoln was not a regicide and there is no evidence that he ever entertained second thoughts about the rightness of his cause.  “With firmness in the right, as God gives us to see the right, let us strive on to finish the work we are in,” he says near the conclusion of his speech.  This is not the language of a second-guesser.  Lincoln’s emphasis on divine purposes in history never ruled out the importance of human agency and moral responsibility. It testifies to Lincoln’s willingness to accept the onus of responsibility.  If nothing else, the speech remains a chastening reminder of the moral costs of war -- even a just war.

STEVEN B. SMITH

YALE UNIVERSITY
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Lincoln's Second Inaugural Address
March 4, 1865


Fellow countrymen: At this second appearing to take the oath of the
presidential office, there is less occasion for an extended address than
there was at the first. Then a statement, somewhat in detail, of a
course to be pursued, seemed fitting and proper. Now, at the
expiration of four years, during which public declarations have been
constantly called forth on every point and phase of the great contest
which still absorbs the attention and engrosses the energies of the
nation, little that is new could be presented. The progress of our
arms, upon which all else chiefly depends, is as well known to the
public as to myself; and it is, I trust, reasonably satisfactory and
encouraging to all. With high hope for the future, no prediction in
regard to it is ventured.


On the occasion corresponding to this four years ago, all thoughts
were anxiously directed to an impending civil war. All dreaded it-- all
sought to avert it. While the inaugural address was being delivered
from this place, devoted altogether to saving the Union without war,
insurgent agents were in the city seeking to destroy it without war--
seeking to dissolve the Union, and divide effects, by negotiation.
Both parties deprecated war; but one of them would make war rather
than let the nation survive; and the other would accept war rather
than let it perish. And the war came.


One-eighth of the whole population were colored slaves, not
distributed generally over the Union, but localized in the Southern
part of it. These slaves constituted a peculiar and powerful interest.
All knew that this interest was, somehow, the cause of the war. To
strengthen, perpetuate, and extend this interest was the object for
which the insurgents would rend the Union, even by war; while the
government claimed no right to do more than to restrict the
territorial enlargement of it.
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Neither party expected for the war the magnitude or the duration
which it has already attained. Neither anticipated that the cause of
the conflict might cease with, or even before, the conflict itself
should cease. Each looked for an easier triumph, and a result less
fundamental and astounding. Both read the same Bible, and pray to
the same God; and each invokes his aid against the other. It may
seem strange that any men should dare to ask a just God's assistance
in wringing their bread from the sweat of other men's faces; but let
us judge not, that we be not judged. The prayers of both could not
be answered--that of neither has been answered fully.


The Almighty has his own purposes. "Woe unto the world because
of offenses! for it must needs be that offenses come; but woe to that
man by whom the offense cometh." If we shall suppose that
American slavery is one of those offenses which, in the providence of
God, must needs come, but which, having continued through his
appointed time, he now wills to remove, and that he gives to both
North and South this terrible war, as the woe due to those by whom
the offense came, shall we discern therein any departure from those
divine attributes which the believers in a living God always ascribe to
him? Fondly do we hope--fervently do we pray--that this mighty
scourge of war may speedily pass away. Yet, if God wills that it
continue until all the wealth piled by the bondsman's two hundred
and fifty years of unrequited toil shall be sunk, and until every drop
of blood drawn by the lash shall be paid by another drawn with the
sword, as was said three thousand years ago, so still it must be said,
"The judgments of the Lord are true and righteous altogether."


With malice toward none; with charity for all; with firmness in the
right, as God gives us to see the right, let us strive on to finish the
work we are in; to bind up the nation's wounds; to care for him who
shall have borne the battle, and for his widow, and his orphan--to do
all which may achieve and cherish a just and lasting peace among
ourselves, and with all nations.
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		Step 1:  Listen closely while following along with the text of Lincoln’s speech. 



		I think the topic is: 



		I think this because:



		Reason  #1 with evidence from the text: 

		Reason #2 with evidence from the text: 



		Reason #3 with evidence from the text: 

		Reason #4 with evidence from the text: 
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		Use specific evidence from the text to support your answers.



		1st paragraph: 

Why does Lincoln feel there is “less occasion for an extended address than there was a first...”?





		Provide your answer including the line(s) from the address which make you think so.  



		2nd paragraph: 

What does Lincoln say that Americans (both North and South) believed about the Civil War?  



Who does he blame for the war?  

		



		3rd paragraph: 

What connection does Lincoln make between slavery and the Civil War? 





		



		4th paragraph: 

Lincoln highlights the things the North and South had in common concerning the war – what are they? 



Based on those lists of things, what do you think Lincoln meant by “...let us judge not, that we be not judged”?  

		



		5th paragraph: 

What point do you think Lincoln is trying to make with the two biblical allusions in this paragraph? (Might need to do some research on the allusions if necessary.) 

		



		6th paragraph: 

Paraphrase what Lincoln is saying in his closing.  
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Transition(s) to the next idea: 

Main ideas from paragraph 6 (Closing): 

Main ideas from paragraph 1: 

Main ideas from paragraph 2: 

Main ideas from paragraph 4: 

Main ideas from paragraph 5: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Main ideas from paragraph 3: 

Overall Summary of Lincoln’s Second Inaugural Address: 
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Transition(s) to the next idea: 

Main ideas from paragraph 6 (Closing): 

Main ideas from paragraph 1: 

Main ideas from paragraph 2: 

Main ideas from paragraph 4: 

Main ideas from paragraph 5: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Transition(s) to the next idea: 

Main ideas from paragraph 3: 

Overall Summary of Lincoln’s Second Inaugural Address: 
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