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Universal Design for Learning Considerations
6th Grade ELA Sample Lesson:  Midnight Ride of Paul Revere by Henry Wadsworth Longfellow (1861) 
Comparing first person historical accounts and a literary work based on the same event.
The goal of using Arizona’s Common Core Standards (ACCS) is to provide the highest academic standards to all of our students. Universal Design for Learning (UDL) is a set of principles that provides teachers with a structure to develop their instruction to meet the needs of a diversity of learners. UDL is a research-based framework that suggests each student learns in a unique manner.
A one-size-fits-all approach is not effective to meet the diverse range of learners in our schools. By creating options for how instruction is presented, how students express their ideas, and how teachers can engage students in their learning, instruction can be customized and adjusted to meet individual student needs. In this manner, we can support our students to succeed with the ACCS.
Below are some ideas of how this ACCS lesson/unit is aligned with the three principles of UDL; providing options in representation, action/expression, and engagement. As UDL calls for multiple options, the possible list is endless. Please use this as a starting point. Think about your own group of students and assess whether these are options you can use.
REPRESENTATION: The “what” of learning. How does the task present information and content in different ways? How students gather facts and categorize what they see, hear, and read. How are they identifying letters, words, or an author's style?
In this lesson, teachers can…
	 Use an audio version of any of the texts and/or use the SmartBoard type technology to display text to model note taking strategies.  Within the lesson there are many ways to scaffold the reading (different texts of varying difficulty, small group collaboration).


ACTION/EXPRESSION: The “how” of learning. How does the task differentiate the ways that students can express what they know? How do they plan and perform tasks? How do students organize and express their ideas?
In this lesson, teachers can…
	 Have students represent their note taking skills using the graphic organizer provided or one to their own liking to accomplish the purpose of the reading task. To show competence with 6.W.2, students represent their explanation in full essay format; however, if students are still learning English, the representation of their understanding of 6.RL.9 can be represented in a graphic organizer or student can be given sentence starters to assist their written expression.


ENGAGEMENT: The “why” of learning. How does the task stimulate interest and motivation for learning? How do students get engaged? How are they challenged, excited, or interested?
In this lesson, teachers can…
	  Use students’ own experience with 1st person accounts to evaluate the limitations and advantages such accounts have.  Students’ natural enjoyment of music may lend itself to be a meaningful connection.  Chunking the poem into stanzas with help students stay on task for reading such a long poem.  The lesson includes many opportunities for fostering collaboration and discussion so that students can “test” their thinking.


(NYC Department of Education, 2011)
(CAST, Inc.; Tremaine Foundation, 2012)


[image: Arizona's Common Core Standards logo]6th Grade – ELA Sample Lesson – Midnight Ride of Paul Revere
Visit the National Center on Universal Design for Learning (UDL) for more information.
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Sample 6th Grade ELA Lesson: Midnight Ride of Paul Revere
Grade:	6th Grade	Subject:  English Language Arts		Unit: Determination	Date/Length: 2-3 days 
Lesson: Midnight Ride of Paul Revere - Fact, Fiction and Artistic License
[bookmark: _Toc358712637][bookmark: _Toc353533392]Selected Text: Complexity Description
[bookmark: _MON_1425379191]Text: Midnight Ride of Paul Revere by Henry Wadsworth Longfellow is of appropriate text complexity for 6th grade. 
Text Complexity: Complex as defined by Appendix B. The first person accounts are appropriately complex. (National Governors Association Center for Best Practices (NGA Center); Council of Chief State School Officers (CCSSO), 2011)
	[bookmark: _Toc358712638]Arizona’s Common Core Standards (ACCS) Alignment – 6th Grade

	6.RL.1
	Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

	6.RL.4
	Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of a specific word choice on meaning and tone.

	6.RL.9
	Compare and contrast texts in different forms or genres (e.g. stories and poems; historical novels and fantasy stories) in terms of their approaches to similar themes and topics.

	6.RI.1
	Cite textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

	6.W.2
	Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.
a. Introduce a topic; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.
c. Use appropriate transitions to clarify the relationships among ideas and concepts.
d. Use precise language and domain-specific vocabulary to inform about or explain the topic.
e. Establish and maintain a formal style.
f. Provide a concluding statement or section that follows from the information or explanation presented.

	6.W.9
	Draw evidence from literary or informational texts to support analysis, reflection, and research.
a. Apply grade 6 Reading standards to literature (e.g., "Compare and contrast texts in different forms or genres [e.g., stories and poems; historical novels and fantasy stories] in terms of their approaches to similar themes and topics").
b. Apply grade 6 Reading standards to literary nonfiction (e.g., "Trace and evaluate the argument and specific claims in a text, distinguishing claims that are supported by reasons and evidence from claims that are not").

	6.SL.1
	Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 6 topics, texts, and issues, building on others’ ideas and expressing their own clearly.
a. Come to discussions prepared having read or studied required material; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion.
b. Follow rules for collegial discussions, set specific goals and deadlines, and define individual roles as needed.
c. Pose and respond to specific questions with elaboration and detail by making comments that contribute to the topic, text, or issue under discussion.
d. Review the key ideas expressed and demonstrate understanding of multiple perspectives through reflection and paraphrasing. (6.SL.1)

	6-8.RH.1
	Cite specific textual evidence to support analysis of primary and secondary sources.


	[bookmark: _Toc358712640]Desired Results

	Lesson Outcomes/Purpose: 
As a result of this lesson, students will be able to:
	· Compare and contrast 1st person historical accounts of the battle of Concord  with Longfellow’s Midnight Ride of Paul Revere to determine how historical facts can be used or ignored in a literary work and how a literary work illuminates an historical event.
· Understand and apply the concept of “artistic license.
· Write a brief essay citing textual evidence of Longfellow’s use of historical facts, how they are missing or present, and how these impacts the poem’s meaning. 

	Understandings: 
How will the students’ understanding of the lesson outcome be determined? As a result of this lesson, students will know/understand: 
	· First person historical accounts are a good way to understand a very specific event from one perspective.
· First person accounts, however, are limited because they relay a few facts, are influenced by the observer’s biases, and are by nature an incomplete and only one viewpoint.
· Artists and authors often use the world around them as a starting point for creating a work or text; however, they employ “artistic license” to create the work so that it expresses the author’s or artist’s message. 


Aligned Assessment Evidence
	Pre-assessment: 
What are the pre-requisite skills that are needed to access the content of this lesson?
	· What is the difference between 1st and 3rd person point of view? 
· How does the viewpoint affect the telling of the story?
· Define fact, fiction, and artistic license.

	Formative Assessment: 
How will students be expected to demonstrate mastery of lesson outcomes during in-class checks for understanding? (e.g.: student self-assessment, embedded assessments, checking for understanding, question, homework, etc.)
	1. Formative assessments may include the following:
a. Note-taking/Summary writing
b. Graphic organizer
c. Small group discussions
d. Whole group discussion like a Socratic Seminar
2. As a culminating activity, after a Socratic seminar, have students write a brief essay citing textual evidence of Longfellow’s use of historical facts, how they are missing or present, and how this impacts the poem’s meaning.  Conversely, students draw conclusions about how the poem illuminates the historical events.


	 [bookmark: _Toc358712642]Learning Plan

(Include a brief summary of how the shifts of building knowledge through content rich non-fiction; reading, writing and speaking grounded in evidence from text; and regular practice with complex text and academic language are addressed within the learning activities.)

This lesson will require students to use the text to read closely, engage in discussion by describing characters with relevant details, expressing ideas and feelings clearly, take notes and write a culminating paragraph using evidence from the text.


	[bookmark: _Toc357600724][bookmark: _Toc357683101][bookmark: _Toc358712643]1.
	Student build content knowledge by reading 1st person accounts of an historical event.  They read a classic piece of American literature, building their cultural literacy.

	[bookmark: _Toc357600725][bookmark: _Toc357683102][bookmark: _Toc358712644]2.
	All reading, writing and speaking activities are grounded in textual evidence.

	[bookmark: _Toc357600726][bookmark: _Toc357683103][bookmark: _Toc358712645]3.
	ALL students practice reading complex text and have opportunities to acquire academic vocabulary.

	[bookmark: _Toc353462275][bookmark: _Toc353533397][bookmark: _Toc358712646]Materials Needed:
	· Paul Revere’s Ride poem 
by Virginia Castleman
· Worksheet #1: Close Reading for Initial Understanding
· Choose and apply appropriate scaffolding strategies (close reading, vocabulary definitions, teacher chosen excerpts, etc.) to additional resources.
	Primary Sources from the Library of Congress (LoC) for 6-8.RH.1
· Colonial Soldiers
· British Soldiers

Compare/Contrast Rubric example

Audio version (optional, but highly recommended)
	

[bookmark: _MON_1432375913]

	[bookmark: _Toc358712647]Technology Tips:
	Posting the accounts on a whiteboard may facilitate the modeling of note-taking and summarizing if students have not already been taught these skills.

	[bookmark: _Toc358712648]Academic Vocabulary: 
(Tier 2 vocabulary words essential for students to comprehend the text and build knowledge that can be applied to future text)
	· Impetuous
· Spectral
· Tranquil
	· Aghast
· Belfry
· Bleating
	· Peril
· Gilded


[image: Arizona's Common Core Standards logo]6th Grade – ELA Sample Lesson – Midnight Ride of Paul Revere
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	Teaching and Learning Activities:

	[bookmark: _Toc353462279][bookmark: _Toc353533401][bookmark: _Toc357600740][bookmark: _Toc357683115][bookmark: _Toc358712650]Activity/Task
	What will the teacher be doing?
	What will the students be doing? How will students be actively engaged in each part of the lesson?

	Pre-assessment
	· Ask students the first two pre-assessment questions.
· May need to define first and third person.
· Briefly discuss the reliability of first person accounts and how the third person is even further away from the event and affects how the story is told.
· Put these away and save for later.
	Students will list their answers on a sheet of paper.

	Set
	1. Ask students to describe what they saw this morning on the playground.   
2. Teacher calls on 6 to 8 students to share, listing the range of things students saw on the playground. Teacher asks students to look at the list and be ready to draw some conclusions about what students saw.
3. Tell students that these are first person accounts of what happened on the playground this morning.  What conclusions can we draw about these first person accounts?  Are they all the same after all people were on the same playground?  Keep asking questions to push students to conclude that first person accounts have some limitations and some advantages.  
	1. Students write three sentences describing what they saw on the playground this morning.
2. While the teacher lists what various students saw on the playground, they should be thinking about the conclusions they could draw from the list. (i.e., people saw something different, what someone saw depended on where they were, etc. )
3. Students should eventually realize that first person accounts have limitations.  The trustworthiness of the account is dependent on many factors.

	Provide Background Information
	· Teacher reviews that the historical accounts they are about to read are about the first big battle of Revolutionary War in 1775.
	




	Activity/Task
	What will the teacher be doing?
	What will the students be doing? How will students be actively engaged in each part of the lesson?

	Close Reading of First Person Accounts (initial understanding)
	· Teacher assigns everyone one of five 1st person historical accounts (LoC links in materials).  (Since the difficulty of the accounts varies, teachers can assign easier accounts to students who may struggle with longer passages.)
· Teacher organizes students into expert groups.
	· Have students read with a partner who has the same historical account.  Have students annotate the text as they read, share annotations/questions, and determine the meaning of unknown words.
· Now students get into expert groups.  Now that students have a basic understanding, students fill out the note taking sheet for their particular 1st person account.  They will describe the person giving the account, determine the limitations of that person’s point of view, pullout the important facts revealed in the text, and finally summarize the text.

	Review of all first person accounts (Jigsaw)
	· Teacher organizes students so that one person in the group has read each first person account.  (5 people)
· Teacher should model how “experts” will take the group through the passage, helping them underline important facts, note definitions of unknown words, and understand the limitations of the narrator.
	· Students, who became experts, lead the rest of the group through the passage they read.  
· The purpose of the activity is to become familiar with the other 1st person accounts and the limitations of each narrator.  They will annotate on their own copies of the 1st person accounts, as the “expert” takes them through the passage.  

	Bridge/transition to next objective
	· See (LoC) resources in Materials section.
· Often authors or artists will base their work on real world information or historical facts.  This is the case with a work by Longfellow called, “The Midnight Ride of Paul Revere.” 
	

	Introduction to the poem
	· Teacher may want to play a quality audio recording of the poem 1st, so that students can appreciate the rhythm and rhyme of the poem. www.myaudioschool.com/?p=716
	· Students follow along, noting any unfamiliar words.


	Activity/Task
	What will the teacher be doing?
	What will the students be doing? How will students be actively engaged in each part of the lesson?

	
1st Close Reading of “The Midnight Ride of Paul Revere” (initial understanding)
	· Have students systematically approach each stanza through close reading.
· After each stanza is read, the teacher directs students to share with a shoulder partner to compare ideas.
· Continue until the entire poem is read.
· Teacher will need to decide if the poem is completed only during class or completed as homework.

	· Students read the stanza on their own, write a sentence that explains what they think the stanza says and define unclear words or phrases (using context clues and vocabulary).
· After each stanza students share their ideas and questions with a partner to facilitate understanding of lines, words and phrases.
· Students independently read and take notes and compare/revise understanding with a partner once they return to class.

	2nd Close Reading of “The Midnight Ride of Paul Revere” and First Person Historical Accounts to Compare Their Approaches to the Same Topic
	· Teacher monitors the conversations and re-enforces small group discussion techniques, students building upon each other’s ideas, students supporting conclusions with textual evidence, etc.
· Teacher should hear references to first person, third person, historical facts, and feelings from the poem, and the differences between the types of texts that deal with the same topic.
	· Students go back to their home group (from 1st person accounts.) Students go through the poem to find any factual information mentioned in the poem that is also in the historical accounts. Then together they answer the following questions:
· Is this poem written in first person or third person?  How do you know? 
· How do the first person accounts of the Battle of Concord relate to the poem?   What does each source provide for the reader?  Support your conclusion with textual evidence.

	Re-examine the Pre-test
	· Have the teacher address the questions on the pretest.  The conversation needs to lead to why Longfellow’s version of the Battle of Concord different from the first person accounts?
	· Students should have a group discussion where they come to the conclusion that when a poet or author is writing something they have artistic license in which they can change facts to fit the story they are creating.
· Students generate other examples of how fiction is based on historical or real events.




	Activity/Task
	What will the teacher be doing?
	What will the students be doing? How will students be actively engaged in each part of the lesson?

	Assessment
	· If needed, teacher passes out whatever pre-writing/graphic organizer that has been routinely helpful to students for writing essays. 
· Writing scaffolding as needed.
· Teacher creates sentence frames based on text selected and/or use this graphic organizer.
· Suggested Compare and Contrast Rubric
	· Students write an analysis of how informational text and literary texts approach similar themes or topics.  How does each type of text influence each other?
· Students will compare and contrast historical accounts and Longfellow’s poem citing textual evidence.  They can then add examples from their own background knowledge.


[bookmark: _Toc358712651]
	[bookmark: _Toc358712652]Instructional Supports

	Supports for Learners: 
(How will this unit make special considerations for ELL and SPED students?)

	· Teacher uses close reading as a strategy for all readers; teacher specifically uses the routines to assist ELL/SPED students be able to understand complex text. 
· Various graphic organizers, multimedia and structured group/pairing tasks are utilized throughout the lessons to assist special student populations. 

	 Closure:  
(How will student questions and reflections be elicited in the summary of the lesson?)
	· What is the connection between informational text, like a 1st person account, and literary works like the poem from Longfellow? 
· Explain the idea of artistic license. 
· Where else can we see a connection between real events and art?  




Works Cited
CAST, Inc.; Tremaine Foundation. (2012). National Center on Universal Design for Learning. Retrieved October 2012, from National Center on Universal Design for Learning: http://www.udlcenter.org/
National Governors Association Center for Best Practices (NGA Center); Council of Chief State School Officers (CCSSO). (2011). English Language Arts Standards. Retrieved October 2012, from Common Core State Standards Initiative: http://www.corestandards.org/assets/Appendix_B.pdf
NYC Department of Education. (2011). Tasks, Units & Student Work. Retrieved October 2012, from NYC Department of Education Academics Common Core Library: http://schools.nyc.gov/Academics/CommonCoreLibrary/TasksUnitsStudentWork/default.htm
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Colonial Soldiers: http://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/amrev/shots/concern.html
Compare and Contrast Rubric Example: http://www.readwritethink.org/files/resources/printouts/CompareContrastRubric.pdf
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Paul Revere’s Ride

Longfellow, Henry Wadsworth (1861)

Listen, my children, and you shall hear

Of the midnight ride of Paul Revere,

On the eighteenth of April, in Seventy-five;

Hardly a man is now alive

Who remembers that famous day and year.



He said to his friend, “If the British march

By land or sea from the town to-night,

Hang a lantern aloft in the belfry arch

Of the North Church tower as a signal light,—

One, if by land, and two, if by sea;

And I on the opposite shore will be,

Ready to ride and spread the alarm

Through every Middlesex village and farm,

For the country-folk to be up and to arm.”



Then he said, “Good night!” and with muffled oar

Silently rowed to the Charlestown shore,

Just as the moon rose over the bay,

Where swinging wide at her moorings lay

The Somerset, British man-of-war;

A phantom ship, with each mast and spar

Across the moon like a prison bar,

And a huge black hulk, that was magnified

By its own reflection in the tide.

Meanwhile, his friend, through alley and street,

Wanders and watches with eager ears,

Till in the silence around him he hears

The muster of men at the barrack door,

The sound of arms, and the tramp of feet,

And the measured tread of the grenadiers,

Marching down to their boats on the shore.

Then he climbed to the tower of the church,

Up the wooden stairs, with stealthy tread,

To the belfry-chamber overhead,

And startled the pigeons from their perch

On the sombre rafters, that round him made

Masses and moving shapes of shade,—

Up the trembling ladder, steep and tall,

To the highest window in the wall,

Where he paused to listen and look down

A moment on the roofs of the town,

And the moonlight flowing over all.



Beneath, in the churchyard, lay the dead,

In their night-encampment on the hill,

Wrapped in silence so deep and still

That he could hear, like a sentinel’s tread,

The watchful night-wind, as it went

Creeping along from tent to tent,

And seeming to whisper, “All is well!”

A moment only he feels the spell

Of the place and the hour, and the secret dread

Of the lonely belfry and the dead;

For suddenly all his thoughts are bent

On a shadowy something far away,

Where the river widens to meet the bay,—

A line of black that bends and floats

On the rising tide, like a bridge of boats.



Meanwhile, impatient to mount and ride,

Booted and spurred, with a heavy stride

On the opposite shore walked Paul Revere.

Now he patted his horse’s side,

Now gazed at the landscape far and near,

Then, impetuous, stamped the earth,

And turned and tightened his saddle-girth;

But mostly he watched with eager search

The belfry-tower of the Old North Church,

As it rose above the graves on the hill,

Lonely and spectral and sombre and still.

And lo! as he looks, on the belfry’s height

A glimmer, and then a gleam of light!

He springs to the saddle, the bridle he turns,

But lingers and gazes, till full on his sight

A second lamp in the belfry burns!






A hurry of hoofs in a village street,

A shape in the moonlight, a bulk in the dark,

And beneath, from the pebbles, in passing, a spark

Struck out by a steed flying fearless and fleet;

That was all! And yet, through the gloom and the light,

The fate of a nation was riding that night;

And the spark struck out by that steed, in his flight,

Kindled the land into flame with its heat.



He has left the village and mounted the steep,

And beneath him, tranquil and broad and deep,

Is the Mystic, meeting the ocean tides;

And under the alders, that skirt its edge,

Now soft on the sand, now loud on the ledge,

Is heard the tramp of his steed as he rides.



It was twelve by the village clock

When he crossed the bridge into Medford town.

He heard the crowing of the cock,

And the barking of the farmer’s dog,

And felt the damp of the river fog,

That rises after the sun goes down.



It was one by the village clock,

When he galloped into Lexington.

He saw the gilded weathercock

Swim in the moonlight as he passed,

And the meeting-house windows, blank and bare,

Gaze at him with a spectral glare,

As if they already stood aghast

At the bloody work they would look upon.



It was two by the village clock,

When he came to the bridge in Concord town.

He heard the bleating of the flock,

And the twitter of birds among the trees,

And felt the breath of the morning breeze

Blowing over the meadows brown.

And one was safe and asleep in his bed

Who at the bridge would be first to fall,

Who that day would be lying dead,

Pierced by a British musket-ball.



You know the rest. In the books you have read,

How the British Regulars fired and fled,—

How the farmers gave them ball for ball,

From behind each fence and farm-yard wall,

Chasing the red-coats down the lane,

Then crossing the fields to emerge again



Under the trees at the turn of the road,

And only pausing to fire and load.



So through the night rode Paul Revere;

And so through the night went his cry of alarm

To every Middlesex village and farm,—

A cry of defiance and not of fear,

A voice in the darkness, a knock at the door,

And a word that shall echo forevermore!

For, borne on the night-wind of the Past,

Through all our history, to the last,

In the hour of darkness and peril and need,

The people will waken and listen to hear

The hurrying hoof-beats of that steed,

And the midnight message of Paul Revere.

Works Cited
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Name __________________________________________

Worksheet #1 - Close Reading for Initial Understanding

Directions:  Read the historical account assigned to you.  As you read the account, collect the following information based on the textual evidence in the account.

Define unclear words or phrases (using context clues, other). 

		Impetuous

		



		Spectral



		



		Tranquil



		



		Aghast



		



		Belfry



		



		Bleating



		



		Peril



		



		Gilded



		



		Student additions:







		









Describe the person giving the account:  _______________________________________________



______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________




Summarize the historical account:

In ____________________________’s first person account of ______________________________, he/she recalls __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



What are the person’s limitations in his or her reporting of the historical event: _____________ ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________  

Finally, plan how you will help your fellow students understand the account you have just read.  What important information they should mark in the account and why is it important (told you who the person was, tells the reader what the person did, etc.).  Be ready to share what you believe were the person’s limitations in being an eye witness to this historical event.
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