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Search will return list with D s

and evaluation start dates.

Evaluator Demographic Entry

I{ 111 I I 3 Home | Formative Cycle Report | Summative Cycle Report Print Evaluation Documents User will seléct evaluation to
be resumed if any.
REIL is an initiative of
M‘ E SA Name 1D Evaluation Start | Evaluation Type | Status Select q
& 2 g Smith 10001 09/01M10 Observation Saved
Maricopa County Education Service Agency 4
4 Smithson 2002 09/15/10 Documentation | Submitted |

To open a previous evaluation enter the last name or [D of the evaluated person

Search for previous evaluation: l (g search )

Ewvaluator 1D L F

Evaluator First Name I_

' Ewvaluator Middle Initial D

Ewvaluator Last Name I_

Ewvaluator School Entity [D :
Ewvaluator District Entity [D :

' To print field documents select type below:

® Leader
O Teacher

This evaluation is for a:

To enter evaluation scores select type below:
() Leader
® Teacher

This evaluation is for a;

Open Evaluation takes user
directly to entry form.

efan this be set automaticallly ? ’
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I{ 111_ I I i Home | Formative Cycle Report Summative Cycle Report Print Evaluation Documents

REIL is an initiative of

MCESA

Maricopa County Education Service Agency

Name D 1
) Smith 10001
0O Smithson 2002

Leading Demographic Entry

Get Principal Last Mame or 1D

@:3.’—;;1rch :l | Search I Selecting user would
populate the form
Principal 1D (HQT) 10001 Principal 1D{ EduStakehaolderID) 10001

Principal Last Name [ Smith [
Principal Middle Initial D
Principal First Name mry F

Principal District 1D : Principal District Name :
Principal School 1D : Principal School Name :

Mot counting the current school 0 I'

year, how many TOTAL years

of School Administrator 1-2 Select Evaluation Documents I
experience does this teacher 3-10

have? Include years not at this 1-20

N 21 or more m
school/district. Naot known - User can logout only after save.
Otherwise session is abandoned
| Enter Scores I
nter 3gores will take evaluator to first Rubric Tabl '
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Print Evaluation Documents

B L1 1,

Home | Formative Cycle Report | Summative Cycle Report

REIL is an initiative of

Maricopa County Education Service Agency

Ewvaluator can select session tyge
needed. Only those dncumeL(
appear on the entry forms or on

ing Demographic E

Name 1D
MCESA
Smithson 2002

Selecting the
Teacher populates
this form.

Search by st Name or ID numbe

@3?—:;"-:*1 j | Search I

the field documents

Teacher ID

10001

User can logo

Teacher Last Name

IE."th F | Save I

[Mary |

Teacher District Mame

Teacher Middle Initial D

Teacher First Name

Teacher District 1D

Teacher School Name

Subject Entry
down menu wit

houldbe-adeop -hocf 1D
Other selectable.

Il

0L

"Other" nee:ds . Subjdt: Grade:
an explanation if that is selected.
Mot counting the current sehool 0 ;" Teacher Type: Continuing ;‘
year, how many TOTAL years ~—
of teaching experience does 1-2 Non-Continuing
this teacher have? Include 3-10
years not at this school/district. 11+
Mot known

T Id E

work before lo

it only after save.
sion is abandoned.
ye a warning to save

aging

ontinuing and
Need tooltip d

Enter Session Date:

O Pre-Conference

What session: ® Observation

g

O Post-Conference

| Enter Evaluation Scores I

re-Conference Must be

completed first.

Date should allow
a calendar pop-up

to first Rubric Tab.

non-continuing -
efinition
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Print Evaluation Documents

Home | Formative Cycle Report Summative Cyele Report

REIL is an initiative of

MCESA

Maricopa County Education Service Agency

Analytic User Document Requests

Welcom UserName:

Which files do you need:

File QutputType:

Teacher Demographics
Teacher First Round Summative Results

Leader Demographics
Leader First Round Summative Results

O

v}

[0 Teacher Final Summative Results
O

O

[0 Leader Final Summative Results

® Comma Seperated Values (.csv)
O Tab-delimited (.txt)
O Excel (.xls)

O XML

File types are mutually
exclusive

(What happens next? )
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I{ I Home Formative Cycle Report Summative Cycle Report Print Evaluation D ocuments

REIL is an initiative of Need Help

MCESA

Maricopa County Education Service Agency
Mumber of entries for

each eval type is S uhmit Srint Renort
limited by the system. | save | | Clear i | r ubmit | i_ eport | ILnguuti

o we need to|differentiate more clearly between leader

and teacher en

Leader Entry Form

i : 2112112
Principal Name: IE'“E ' Setting Date: 121212
Obervation Setting: Leadership Team Meeting l, Documentation: Continuous Improvement Plan and Budgets lv
Business Meeting Educator Goal Plan 5 and School PD Plans
Development Learning Student Achievement Data

l Setting and Communicating DirectignﬂBuilding Relationaships\l Developing the Orgunization\l Leading lnstrur.tion\lSecuring ﬁl:l:ountahility\

The Setting & Communicating Direction rubric is designed to support the school administrator in building a shared vision and plan for continuous improvement, |I
fostering the acceptance of group goals, and setting ond communicating high performance expectations.

CIP: Continuous Improvement Plan PD: Professional Development
Element Descriptors
Shared Purpose | & Aligns all key decisions to the sEnsures tha shared vision i dearly « Enlists stakehalders in developing, & Communicates andjor references — Comments
wision. articulated and acted upon by staff maintaining, and implemanting a school vision as evidenced by-
via specific goals that explain what vision ani mizicn forhigh student o P wigion fmisson

-

Sets benchmarks and milestones in
place to check an the prng-re-;;uf
the vision.

The sections of the rubric visible for entry will depend upon
the Observation Setting.or Documentation Selected. Only. oo
~“one Setting or Docurnentation entry would be available at'a
T R e i st )

i communication

5]

sessions | meetings

o Reh e i icati
M D mea;ri-m i eommuncation D D

Goal Setting = Wi hool & district » Facilitates leadership team in » Analyzes teacher evaluation and = Sets attainable, rigonous student
I ftiple diagnasis of the schoal's strengths student schisvement data to achisvement goals
langitudinal and weaknesses, using multiple determine strengths and &
datafevidence, with feedba evidence b sat weaknessas in order to &
staff. to assess the strengths & i e
weaknesses of the school in order for the CIF

to et district-aligned goals for the
student subgroups fe.g.,

stor 31gruck ELL. 10" special
#nd achievable growth education) are in place
for all tudents, with designated
subgroups and content/grode-level
'.pn.-ciﬁ-r. gnal: {eg. 51' grade

literacy El L _kinh school algebra),
alre]-n ;Ia 1 : D D D D

Continuos » Waorks with the staff to incorporate | » Works with the staff to include » Works with the staff to = Aligns objectives to goal(s) in CIF
.“PWM action steps in CIP that include task-analyzed objectives in CIP, o Include task-analyzed
Planning = Differentiated PD with aligned to geals, which are objectives that identify # Lists measurable and attainable
systamatic manitoring and saquenced chronslogically for PD milestonzs toward the goal. action steps for each objective in
coaching and student intervention acthnities. o Include acton steps and CIP
= Targeted student timelines for achseving
intervention systems for task-analyzed objectives # Includes source of funding for
identified sub-papiilatians o Budget funds and allocate identified abjectives
(differentiated plans resources and responsibhe
{matenals, data analysis, personis) aligned to each

E remediation/intersention ohjective
delif=gf, progress D D

mortering. communication).

0 O

Consensus- = Empoweers others to lead » Builds school consensus around the | » References goalsin a vanety of » Shares CIF with staff
Building around conversations with grade level and (o o ways (e.g., meetings, planning
the CIP content area teams centered on the sessions, and communications) e

CIP goals. ensure the school-wide goals are

_E H 0 present in rﬁr\mnc's mind 0 0
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Observation Settings and Documentaion Leader Report

Name:  [Teader Name F District Nome: [ Some District |
Sehool Iﬂzme School F
Observation Documentation
Sefttings

i
0

EF o - - _ B - Mini Max Mode Mean Mo. of Measures
BES s 2 285w a2 1
o @ 2-=_ a = o o @ = E @
58 §3 25, y85F  §:3 :
& =z @ £58 ggL 286 Element Totals g
= S el | x
[ = = =< W &
; ; 2 g w E 5 ] § 5
Rubric Date of Session: i 8 g T 7 > b3 =
Shared Purpose 4| 4 4 4 4 4 z
gg GoaSeting o< (i o] | es |
55 Continuous Improvement Planning 313 2 4 2 4 3 3 4
& O Concensus Around the CIP 3|3 3 3 3 3 2
Accessibility |-
Celebrating Individual 3 5 5 5 5 ;
‘ and Team Accomplishments
'.% Mutual Trust and Respect
2a
E é Transparent Desicion-Making 2 2 2 2 2 2 2
o 2
[
o Communication of Expectations
Conflict Resolution
Facilitation of Effective Meetings a 3 3 3 3 1
Professional Development ) 3 3 3 3 1
Leadership Team
Recruitment Retention & Succession 2 2 2 2 2 1
Change Process 2 2 2 2 1
| Observing and Analyzing Instruction
c
>3 Pre- and Post Conferencing
= D
B2
@ = Educator Goal Plans
=
= Supervision of Written Taught & 4 4 4 4 1
Tested Curriculumn
Accountability for Goals - . : E :
Accountability Systems 1 2 15 2
Manages Day to Day Operations 3 4 4 il 4] 4 3.75 4
Manages School Resources 4 41 41 4 4 2
[aC p] [ C)

Reinforcement Goal: | ' Evaluator Name: I [ Signature
Refinement Goal l [ Teacher Name: : Signature
Educator Goal I ' Date WETITAF]

7
Educator Goal Met? 0

Signing this form verifies receipt of the evaluation but does not necessarily indicate agreement with the content.
Within five days of receipt of this document the teacher may attach comments if desired unless a post-conference is
requested. If a post-conference is requested, the written response may be submitted within five (5) working days
after the post-conference.
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Element

Leading Evaluation Field Document : Documentation

Principal

Observation Date

The post conference must be completed within five

Setting:

Setting and Comminicating Direction

The Setting & Communicating Direction rubric is designed to support the school administrator in building a shared vision

and plan for continuous improvement, fostering the acceptance of group goals, and setting and communicating high

CIP- Continisaus Impravement Plan

P Professianal D evelopment

Descriptors

Shiared Purpose

]

& Aligns all key decisions to the
wision.

w» Sets benchmanks and milestones in
place to chack on the progress of
ths vision.

#Ensures the shared vision is dearly
articulated and acted upon by staff
via specific goals that explain what
thewision lpoks like in the short-
tarm and long-term

#Conweys high expectations {verbal &
writken) for student leaming that are
aligned to school vision, mission,

» Enlists stakehabders in developing,
maintaining, and implemanting a
wishon and mission for high studient
achievernent and college readiness

s Commumicates and]'or references
school vislon fiocused on academic
otcomes as evidenced by

o Posted vision/mission

s Communicates and)or references
school wision as evidenced by:

o Posted vision fmission

o Refarenced i plamning
tceione [ mastings.

o Referenced bn communication
materials.

ext

Return to Select Field

— Comments

his would print to PDF.
Printed Size 8 1/2 x 11

|Educutnr Goal Plans and School PD Plans '

2 Referanced in planning
sasgiond [ mastinge
o Referenced in communication

and goals

materials.
Goal Senting » Warks with school & districk » Facilitates [=aderchip teamin v Anslyzes teacher svalustion and o Sets attainable, rigorous student
k b use multiple diagnosis of the school's strengths student achiewement dats to achisvement goals to close
lan and weaknesses, using multiple determine strangths and

weaknesses in order to se8
measurable destricty

of datalevidence Do sat

datafevidence, with?
staff, to assess the strengths &
waaknesses of the school imorder
to eat dictrict-aligned goals for the
{P.

or the Seting Documentation
- Educator Goal Plans and
School PD Plans, only the

Shared Purpose Element

would print. Other parts of
rubric could be disabled or

thigvedle grawth
for il students. with designated

ggurs and conbent/grade-leve
" 5;'1 grade

edwcation)ars in place

Cailiiionsd » Works with the staffto incorpe o Works with the staff to © goal(s) in CIF
"‘FWTH& ection steps in CIF that include
Plasning o Differentisted D with ! » Lists measurable and attainable
systematic monttoring and saquenced chronolSy ction steps for emch ngm-,-e n
coaching and student inprass CiIF
o Targeted student
intervention systems fo

gcludes source of funding for
idemtifisd subaze .
= respans [hie

resounces and
personds] aligned to each
ohjective

: B Analysis,
edationfimtervention
delivary, pregress

v e s el s bim e |

Cansensys. » Empaowers others to kead # Builds school conzensus arcund the | # References goals in & variety of s Shares CIF with staff
E?’::ﬂm canversatisns with grade level and I Wiys(2.9., mestings, planning

content area teams Centered on the S2LHOns, and communiCations) ta

CIP goals ensure the school-wide goals are

it
mrEsemt I Eeeryane’s mind

— Evaluator Notes: These will not print on the output
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Element

Leading Evaluation Field Document - Observation

Observation Date and Time:

Principal Name:

The post conference must be completed within five business days of the observation.

Setting and Comminicating Direction

Setting: I Business Meeting

The Setting & Communicating Direction rubric is designed to support the school administrator in building a shared vision and plan for continuous improvement, fostering the

acceptance of group goals, and setting and communicating high performance expectations.

P Contnuous Improvernant Plan

PD: Professional Development

Descriptors

Shared Purpose

= Aligns all key decisions o the
wishon.

o Sets benchmarks and milestones in
place to check on the prug-re—s-':n‘\'
thie vision.

sEnsures the shared wision s clearly
articulated and acted upon by staiff
via specific goals that explain what
the wision looks hke in the short-
term and long-term

e paveys high expectations (verbal &
wirithen] for student leaming that are
akgned to school wision, mission,

and gnnl:

s Enlisks stakeholders in develeping,

maintaining, and implemmenting a
wision and mission for high student
achievement and college readiness

s Communicat 2 and/ar references

schoal wislon fecused on acadenmic
outc omes a5 evidenced by
@ Posted visian/mission
= Referenced in planning
saginns | maetings.
o Referenced in communication
materials.

s Dommunkcates and/or references
scheal vision as evidemced by
Posted wision frmmssien
Referenced in plannimg
sessions | mzetings.

u O ]

% Referenced in communication

materials.

Goal Setting

= Wi'o ool & districk
les jpl=
langitudinal
data/evidence, with feedbac
staff, to assess the strengths &
weaknesses of the school im order
to zet district-aligned gosls for the
{IP.

[ or
and achizwabile growth
for all students, with designated

¢ Facslitates leadership team in
diagnosis of the schonl's strengths
nd weaknesses using multiple
vidence to set
m
forthe CIP

i stwdent subgroups (e.g.,
fgrl-:!t ELL: 10" special
aducation} srein placs

® Analyzes teacher svaluation and

student achisvement data o
determine strengths ard
weaknesses In order to
measu

s Setsatteinabls, rigorous student
achisvement goals

e

his is a PDF Document.
Printed Size 8 1/2 x 11 Portrait

| Print Document I

| MNext Document I

] &)

Return to Select Field Documents

— Comments

for Se
ina Bu

Therefare this element should not print.

ere:i no Goal Setting Element

ng and Communicating Direction rubrig
ness Meeting Observation Setting.

subgroups and content/grade-leve|
:pr:iﬁ-i:-gnnl'- (&g, 51“ grades
literaey ELL; high schoad slgebra),
are im place.

systematic monitaring and
coaching

Torgeted student
intervention systems for
identified sub-populations
(differantiated plans
imatenals, data analysis,
remediatenfintersenton
delivery progress
rmanitoring, commiunication].

abigrned to goalz, which ane
sequenced chronologically for PD
ang student mtervention ackivities.

objectives that identify

millastones towmaed the Goal.

o Include ackkon steps amd
fimed ines For acheeving
tazk-analyzed objectives

& Budget funde snd allocats
resouroes and responsibhe
person{s) aligned to sach
shjectve

Continuous » Works with the staff to incorporate | » Works with the staff to mclude »  'Works with the staff to » Aligns abjectives to goal(s) m CIF
lﬂ-pl'l;l_'l-trl'll:ﬂl: sction steps in CIP that include task-anabyzed objectives in CIF, o [Intlude task-analyZed
Plassiing > Differentiated PD with

# Lists measurable and atiainable

action steps for each objective in
CIP

& Includes source of fuading for
fidemtified abjectves

content ares teams centered on the
CIP geoals.

S2Eginns, and communications) be
ensure the schoeol-wide goals ans
present in gveryone s mind

L OMSErTUS - s Empowers others to lead & Builds school consensus around the | 8 Beferences g-nu.i; im & varety of & Shares CIF with staff
x“;?m convercations with grade lewel aind CiF widys (&g, eetings, planning

— Evaluator Motes: These will not print on the output




<IC> X {} [ap 77

A Web Page

REI 1L

Element

Leading Evaluation Field Document - Observation

Principal Name:

Observation Date and Time:

The post conference must be completed within five business days of the observation.

Setting and Comminicating Direction

his is a PDF Document.

Printed Size 8 1/2 x 11 Portrait

Setting:

|Grude Level Department Meetings '

The Setting & Communicating Direction rubric is designed to support the school administrator in building a shared vision and plan for continuous improvement, fostering the
acceptance of group goals, and setting and communicating high performance expectations.

CIF: Continuous Improverment Plan

PD: Professional Development

Descriptors

Shared Pyrpose

= Aligns all key decisions to the
wishon.

» Sets benchmarks and milestones in
place to check on the progress of
the vision

¢Ensures the shared wision is clearly
articulated and acted upon by skaff
via specific goals that explain what
the wviskon logks bk in the short-
term and long-term

e paveys high expectations (verbal &
wirithen] for student leaming that are
akgned to school wision, mission,
and goals

s Enlists stakeholders in develeping,
maintaining, and implementing a
wision and missien for high student
achievement and college readiness

s Communicat =y and/or references
schiool wislon focused on acadensic
outcomes as evidenced bry-

2 Posted vision/mssion

o Referenced in planning
sessions | meetings.

o Referenced in cormmunication
materials.

s Cormmunicates and/os references
schenl vision as evidemoed by

P osted wision [mssion

Refersnced m plannimg

sessions | meetings

Referenced in communication

naterials.

0 @

(n ]

Goal Setting

» Works with schoal & distnct
leadiarship bearm to use multipls
langitudinal measures af
data/evidence, with feedback from
staff, to assess the strengths B
weaknesses of the school im order
to =et dl-:l:rl:t-ulig:n—e:ﬁ gi:lnl:. for the
CIP.

& Ensures megsurable indicators for
significant and achiswvable growth
for all students, with desigriated

¢ Facilitates [eadership team in
diagnosis of the schonl's strength
and weaknesses using multiple
sources of data/evidence to sef
measurable distnct-aligned goals
forthe CIF

& Ensures targeted goal(s) for
priontized stedent subgroups (2.3
3 grade ELL; 10" speciad
education} arein place

& Analzes teacher evaluation and
student achievement data ta
detesmine strengths and
wesknesses 0 order to set
measurable district-aligned goals
for the CIF

e Setsattamable, rigorous student
schievement goals ko clase
achievement gaps or mainizin high
[evels of performance.

subgrowps and content/grade-level
specific goals (.9, 51“ grade
liteseey ELL; high schacd algebra),
are in placs.

improverment
Flanning

» Works with the staff to incorporate

sction steps in CIP that include

= Dhfferentisted PO with

systematic monitoring and
coaching.
Targeted student
intervention systems for
identified sub-popiilatons
(differentiated plans
imatenals, dota anabysis,
remedi@ben/interventon
delivery, progreas
rmanitorkng, communicadion]).

= ‘Works with the staff to include
tack-anabyzed objectives in CIF,
abigned to goaks, which are
seguenced chronabegically for PD
Ang student mterrention activities.

»  ‘Works with the staff to
o Ihclude task-analyzed
objectives that identify

milestones toward the goal,

o Include ackkon steps and
bmelines for acheeving
task-analyzed objectives
Budget funids and allocsats
resounies and respansibhe
parsond(s) aligned to sach
objective

0

» Aligns objectives to goal(s) in CF

# Lists measurable and attainable

action steps for each objective in
o

e ncludes source of funding for
identified objectves,

[Busilefimg arourrd
ftihae CIP

& Empowers others to lead
conversations with grade lewel amd
tontent arga teams centered an the
P goals.

& Huilds sohool consenses arcand the

P

s Eeferences g-nu.!s-lrl & variety of
wiys (£.g., meetings, planfing
SELSiNS, and COMMUnations) ua
ensure the schol-wide goals ans
present in everyone's mind

# Shares CIP with staff

| Print Document l

| MNext Document I

Return to Select Field Documents

— Comments

— Evaluator Notes:

These will not print on the output

] @ )
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Home Formative Cycle Report

Summative Cycle Report

Print Evaluation Documents

and teacher entry pages.
REIL is an initiative of

Do we need to differentiate more clearly between leader

MCESA

Maricopa County Education Service Agency

Need Help

[ Save [ [ Clear Al | r _[ r nt Report _[ lLugnuti

Leader Entry Form

Principal Name:

Obervation Setting:

Setting Date:

[Fare |

Documentation:

Continuous Improvement Plan and Budgets lv

Leadership Team Meeting lv

Business Meeting
Development Learning

Educator Goal Plan 5 and School PD Plans

Student Achievement Data

l Setting and Communicating Directign‘Building Relatiunaships\l Developing the Orgunization\l Leading lnstrur.tion\lSecuring ﬁccountahility\

Element

CIP- Continuous Improvement Plan PD: Professional Development

The Setting & Communicating Direction rubric is designed to support the school administrator in building o shared vision and plan for continuous improvement,
fostering the acceptance of group goals, and setting and communicating high performance expectations.

Descriptors

Shared Purpose

(=]

= Aligns all key decisions to the
wishon,

#Ensures the shared vision is dearly
articulated and acted upon by staff
via specific goals that explain what

s Enlists stakehaolders in developing,
maintaining, and implementing a
vision and mission for high student

#» Sets benchmarks and milestones in
plece to check on the prugn:-s-s-uf
the visisn.

_tlme... 2

"The sections of the rubric visible for entry will depend upon
the Observation Setting.ar Documentation Selected. Only- -
*| one Setting or Documentation entry would be available at'a’ -

» Comnmunicates and/or references
schaol vision as evidenced by:
o Posted wision fmission

communication

saszions [ mestings
H D o Referepegd in communication D
mater| e
(Goal Setting = W, hoal & district # Facilitates leadership team in = Anolyzes teacher evalustion and = Sets attainable, rigorous student
I itipls diagniosiz of the school’s strengths student schievement dets to achievement goals
langitudinal and weaknesies uging multiple determine strengths and a
datafevidence, with feedba evidence to set weaknesses in order to (3
staff, to assess the strengths & | mEasy
weaknesses of the school in order forthe CIF
toset district-aligned goels for the
student subgroups {e.g.,
] L)
stor 3 grade ELL; 10 special
#nd achievable growth education] are in place
for all students, with designated
subgrovps and contentigrade-lovel
specific goslz {e.g., 5“' grade
literaey ElL kigh schoal algebra),
arein pla D D D

Continuous
Improverment
Flanning

Waorks with the staff to include ® Wiorks with the staff to
task-analyzed objectives in CIP, o Include task-analyzed

® Waorks with the staff to incorporate
action steps in CIP that include:

Diifferentiated PO with aligned te goals, which are objectives that identify
systematic monitoring and saquenced chronalogically fer PD milestones toward the goal.
coaching angd student mtervention activities. o Include acthon steps and

Targeted student

intervention systems for
identified sub-papulations -
(differentiated plans

timedines for achéeving
task-analyzed objectives
Budget funds and allocate
resources and responsibhe
imatenals, data analysis, personds) aligned to each
remediationfintervention ohjective

deli |, progiess D D

MBS g, Communication).

= Aligns objectives to goal(s) in CIP

# Lists measurable and attainable
action steps for each objective in
CIF

& Includes spurce of funding for
identified objectves

0O

CONSensus.
Building amound
the CIP

| [5]

s Empowers others to lead # Builds school consensues arcand the
conversations with grade |evel and P
content area teams centered an the

QP goals.
B O

s Refere nces goods in & vanety of
ways (e.g., meetings, planning
sggsions, and communications) te
ensure the school-wide goals are
present in rﬁr\mn:'ﬁ mvind

» Shares CIP with staff

0O

— Comments

Ewvaluator Motes: These will not print on the output

] @ D)
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Home | Formative Cycle Report | Summative Cycle Report Print Evaluation Documnents

REIL is an initiative of

MCESA

Maricopa County Education Service Agency

eV

User ID

Password

Login Role:

es Role for a district Office Personnel
oluator need to be set here?

[

L

?
' User can be Evaluator

Could also be Analytic User.
' Functions will be limited to generate

the output file/s

Evaluator

Analytic User
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Learner Evaluation Tool Entry Forms
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Subj
Gra

Evaluation Field Document -

Teacher

Observation Date

You have five datys from the observation

Assignment

The Content rubric is designed to support teacher understanding and implementation of effective learning experiences
that make content accessible and meaningful for learners to assure mastery of the content. These experiences are
facilitated through teacher understanding of how to connect concepts and use differing perspectives to engage

Content Rubric

[Brint Docymerd

| Return to Select Field Documents l

= 5 — Comments
(optional)
—
Element || Mestseriteriaatlovels 3, ands. | Meaes criveria at levels yand |
Descriptors
Guides students to create their | Incorporates multiple effectve | Incorporates effective Incorporates Ingorporates
own representations and representations and representations and explanationsof | represeniationsand | representations
Conceptual || gxplanations of concepts. wxplanations of concepts, concepts that capture key ideas and | explanations of andior sxplanations of
Understanding thrcugheut the lesson. dtais essential o bullding CONCEPLS That CaptUTe | CONCEpts that captre
Engages students in using +]] conceptual understanding in the key ideas and details | some key ideas to
SIUMANEGLUS MilSEns0ry disgipling, essential o bullding | buidunderstandng
reprasantations (53] undarstandingintha | the dscipiing
[ I|w augne (@
(s3]
Anticipates student Lesson objective(s), sub- Lesson objecve(s), sub-cbjectives), | Lessonobjective(s) | Lesson objectives)&
misconceptions related to objectvaiz), Ematerialsars | & materials are afignedto contemt | and matarials are matarials are
background knowdedge, aligned to content standards, | standards, logically arganized, sequenced and sequenced.
Task Analysis || vaeabulary, sndjor procasses | logically organized, sequanced, | secuanced, and taught/facilitated | sligned to content {4, b, 7¢)
and incorparates sub- Taught one t a time, and one atatime. (4f 73, 7h, 7o) standards. | 4f, 73, 7b,
objective(s) that braak the task | reflect prior learning, x
L::l into smallersepsichunks. | 44, 41, 73, 7, 7¢
{5, 4f, 7}
Usespurposeful and srateqic | Usas purposafuland strateqic | Uses purposaful quastioning Uses questioning Lisas questioning
questioning, facilitation, and questioning & facilitation sirateqies and activities to activate | stratedies and/or stratedies andjor
critical thinking srategiesthat | srategies that resultin students’ prior knowladge and guids | activities inorderto | activities to develop
Connections || result in sudents appliestion of | stwdents applying disciplinary | them to understand, question, deveiop studemty’ students’
to Content || interdisciplinary knowiedge knowiedge 1o real wark reflact and analyze idsas from understamding; understanding of the
through the lens of local and problems. diverse perspactives. (2d, 4b, od 8f) | guides studentsto | comtent
global issues. (5h, 5d, 5g) {gh] question and/or (ab)
: reflect on ideas
about the content
(4b, 4d, BF)
— Evaluator Motes: These will not print on the output
Formative Assessment
The Formative Assessment rubric is designed to support teacher understanding and implementation of real-time
{during & end-of-lesson) assessment as a strategy to monitor learner progress and to guide ongoing planning and
instruction. Effective teachers use real-time assessments that are at the correct level of difficulty, aligned to
standards-based objectives, and engage learners in demonstrating knowledge and skills. In addition, the effective
teacher articulates & documents progress that learners have made in relation to the observed lesson objective.
5 & - Gnmlrnents
(optional)

ui"-m i ;4_5.

trhn:l' .I ]J;,.

Element Descriptors
T || Assesses atthe shjective and Asseiies ot the objective and Uniizes. Bppropgte real-time Lilizes appropriate | Utikzes real-time
) sub-objective lovel tomeasure sub-objective level o measure | assessent(s), 2ligned tothe lesson || real-time assessment]s) 1o elici
Real-Time individuad student progress: student progress at the sub- objective (that eficit an overt assessment(s | an overt response
pssessment || (13 63 6, 70) group level. response from nearlyall tudents | alignesitathalesson | from studemts.
! {18, Ba, b, 7d) during the lesson and at theend of || objective, thatelicit | (Ba, 6b)

the leszan), snd reviews sheted &P GVERL FEIpaNIE

: behavior in order to measure from nearly all
stwdent progress to adjust students.
instruction (63, &b)
(14, 6a, Bb, 7d)

— Evaluator Motes: These will not print on the output

This is a PDF Document. Ths iswhat the
document should look like after printing.

More than one rubric can be on a page.
However, the last rubric must fit completely
on the page, or begin on a new page.
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Formative Cycle Report

Teacher Name: ILe.ﬂ(;h.er Name f

Subject; @me Subject f
Grade: .
rade Iﬂnme Grade F Rubric
Cycle 1 Element Totals sSum Foints
Rubric Date of Session: OR/DBAZ QA/OWIZ OEMONZ Possible
Element Pre| Obs| Post] Sum| Points Possible
) Comments
Conceptual Understanding 4 4 5
Task Analysis 2 3 5 10
Content 15 25
Connections to Content 3 3 5
Content Accessibility 3 3 5
————t
Real Time Assessment 2 3 5 5 — Comments
Formative
Assessment Student Progress 2 2 5 10 15
Correct Level of Difficulty 3 3 5
Modeling or Constructing Knowledge 3 3 6 10
— Comments
Practice/Aligned Activity 2 2 5
Feedback (during the lesson) 2 2 5 15 30
Monitor and Adjust 2 2 5
Analysis of Instruction 3 3 5
Student-to-Student Interaction 2 2 5 _ Comments
Learner TeachertoStudent Interaction 1 1 5
Engagement 1 25
Authentic Engagement/Quality of Work 2 2 5
Critical Thinking 3 3 6 10
Foutines and Procedures 3 3 5
— Comments
Learning Responsibility for Learning 2 2 5
Ca i Monitoring and Responding to Student Behavior 2 2 5 9 20
Relationships 2 2 5
Observation Total: 115
Engagement in Meaningful and Appropriate. .. 0 5 — Comments
Professional
Responsibilities|| Collaboration with Colleagues 0 5
Engagement with Families 0 5 20
Communication with Families 0 5
Leadership 0 5

Reinforcement Goal: | ' Evaluatar Name: I [ Signature
Refinement Goal l [ Teacher Name: : Signature
Educator Goal I F Date Qa/01M12

7
Educator Goal Met? 0

Signing this form verifies receipt of the evaluation but does not necessarily indicate
agreement with the content. Within five days of receipt of this document the
teacher may attach comments if desired unless a post-conference is requested. [f
a post-conference is requested, the written response may be submitted within five
(5) working days aofter the post-conference.
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Observation Entry Form

ILeucher Name

Iﬂnme Subject

IEJITI& Grade

F Pre-Conference
Date:

The post conference must be completed within five business days of the observation.

L1

Maricopa County Education Service Agency

Otherwise session is abando

t only after sg

selected the
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Observation Date:

Post-Conference
Date:

l Content\ Formative Assessment)|Instructional StrategiesV| Learning Engagement | Learning Community¥| Professional Responsibilities'\

I
|
| ly the elements on
is tab would be

ared.

The Content rubric iz designed to support teacher understanding and implementation of effective learning experiences that make content
accessible and meaningful for learners to assure mastery of the content. These experiences are facilitated through teacher
understanding of how to connect concepts and use differing perspectives to engage learners in critical thinking, credtivity, and
collaborative problem solving related to authentic local and global issues

p

Understanding

(5]

1 Engages students n using

simultansous multisensony
representations
(53]

(v

throughout the lesson.
(5a)

O

detads essential vo bullding
conceptual understanding in the
discipline.

5l

a

CONCEpLS that capture
key ideas and details
essential to building
understanding in tha
discipline.

l4al

Element
Ecore Moats critenia at levels 3, ¢, and g Maots criteria at levels 3 and &
Descriptors
Guidaes students to create their | Incorporates multiple sffective | Incorporates effective Incorporates Incorporates c
OWN Frepresentations and fepresantations and representations and explanations of represematons and representatons omm ents
Cﬂnceptum explanations of concapts auplanations of concepts, concepts that capturs key ideas and sxplanations of andior explanations of {Dptl Onﬂl}

CONCEPTS That capture
some key ideas to
buitd understanding n
tha discipling

148)

a

Task Analysis

(=]

Anticipates student
misconceptions related to
background knowledge,
wocabulary, and/or procasses
and ncorporates sub-
objective(s) that break the task
into smaller steps/chunks.

{am &f, 7c)

)

Lesson objective(s), sulb-
objective(s), & materials are
abgned 1o content standards,
logically crganized, sequanced,
Taught one at 3 ume, and
reflect prior learning,

{44, 41, 73, 7, 7¢)

O

Lesson objectne{s), sub-objactrseds),

& materials are aligned to content
standards, loghcally organized,
saguenced, and taught/facilitated
one atatme. (4f, 73, T8, 7C)

O

Lessan obpective(s)
and materiaks are
sequenced and
aligned to content
standards. { 41, 73 7h,
7<)

O

Lesson objective(s) &
materials are
sequenced

(af, 78, 7<)

O

Connections
to Content

(5]

Uses purposeful and strategic
questioning, faciltation, and
critical thinking sirategies that
redult in students application of
interdiscplinary knowledge
through the lens of local and
global issues. (sb, 5d, gl

M

Uses purposaful and strategs
guestioning & facilitation
srategies that result in
students applying disciplinary
knowledge to real worlkd
problems.

(k)

a

Uses purposaful quastioning
strategies and sctivities to activane
siudents' pror knowiedge and guide
them to understand, guestion,
reflect and analyze ideas from
diverse perspectives. (2d, 4b, 5d, 87

0

Uses questigning
strategies and/or
FCtivities in onder to
deveitp sudents’
vnderstanding;
guides students to
question andfor
reflect on ideas
about the content

(5h, od, fm

Lses questioning
strategies andjor
ACUvities 10 develop
students’
understanding of the

content

(&b

0

cores should be

ved
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Observation Entry Form

Teacher Name: Eﬂcher Name ' The post conference must be completed within five business days of the observation.
Subject: '
I Iﬁzme Subject ' 12112112 Observation Date: i2/12/12 | Post-Conference ::
Date:
Grade: | Some Grade |

‘Gantlnt"ul Faormative Assessmenﬂﬁtruntiaml Strntlgin\]. Learning Engﬂgement\].Learning Cummunily\]. Professional Respunsihililies\

The Formative Assessment rubric is designed to support teacher understanding and implementation of real-time (during & end-of-lesson) ossessment s a strategy to
monitor learner progress and to guide ongoing planning and instruction. Effective teachers use real-time assessments that ore at the correct level of difficulty, dligned
to stondards-based objectives, and engage learners in demonstrating knowledge and skills. In addition, the effective teacher articulotes & documents progress that
learners have made in relation to the observed lesson objective.

Element Mleets criteriaatievels 3, 4, ands. | Meets criteria ot levels 3 ands,
Score -
Descriptors
Asiesses ot the object /e and Asgesias st the sbjactive and Utdizes sppropriate real-time Utilizes appropriate | Untilizes resl-tirme
sub-objective level to measure sub-objective level to messure | ssessrmenc(s), aligned to the lesson || real-time assesiment]s) 13 el Comments
individual student progress. student progress at the sub- chjective (that eficit an overt Fssessments), an owert response {o ptjon.ul}
(a4, Ga, 6b, 7d) grouplevel, response from nearly all students ligned to the lesson | from fudents
- i {2a, 54, Bb, 7d) during the lesson and at the end of chijsctive, that slicit (6a, &b}
Real-Time e lesson snd revievs ehicited B Evert response
behavior inorder 1o measwre from nearly all
student progress to adjust sudents
instruction (5a, 6k}
E {1a, 6a, b, 7d)
%) O O O O O
— Ewvaluator Motes: These will not print on the output
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Observation Entry Form

Teacher Name:

Subject:
Grade:
Assign

Ileacher Mame

IE:me Subject

Iﬂzme Grade

Iﬁsign ment

Maricopa County Education Service Agency

Meed Help

[ Save | [ Clear an | i_'

The post conference must be completed within five business days of the observation.

Observation Date: 1213112

Post-Conference

Date:

]

[Content \1F_urmative Assessment\mtm ctional Strategies‘ﬁarning Engngement\lﬁarning Community\l Professional Responsihilities\

The Instructional Strategies rubric is focused on specific instructional strategies that teachers utilize to ensure learners develop deep understanding of content areas and their
connections, and to build skills to apply knowledge in meaningful ways. The teacher varies hisfher role in the instructional process (e.q., instructor, facilitator, coach, audience) in
relation to the content and purposes of instruction and the needs of learners.

(=]

extend thinking to
generalizationsiconjectures
and explain their
thinking/learning with the
labels,

(6%, Bd, Be, Bi)

)

generalizations/conjectures
and explain their
thinking/learning.

(8d, Be, Bi)

O

O

O

Meets criteria at levels 3, 4, and 5. Mueets criteria at levels 3 and £
Element Descriptors
Explicitly models an exemplary Explicitly models an exemplary Explicitly models an exemplary Maodels an exemplary Shows an example of
product performance (free of productf performance (free of preduct] performance by labeling productf performance | a productf
destractions) by kabeling steps or distractions) by labeling steps steps or concepls, with anticulation by labefing steps/ performance
Modeling concepts, with precise academic | or concepts, with precise of meta-cognition. concepts, or (Ed, Be, Bf)
vocabulary and clear articulation | academic vocabulary and clear | (8d, Be, &) expression of meta-
EED of meta-cognition, for each sub- | articulation of meta-cognition, cognition.
objective. for more than ome sub- (Bd, Be, BN
(Bd, Be, 8f) H objective. D D D D D
Or * Fresents problemisitustion | = Presents problemisituation | = Presents probiemisituation and | Presents | Presents
and allows open-ended and allows open-ended allows open-ended processing of problemysituationand | problem/situation
processing of thinking and processing of thinking to thinking or experimentation to allows apen-ended with discussion.
prior knowledge to promote promote conceptual promote conceptual development. | processing of (Bd, Be, &)
conceptual development development ®= Scaffolds questions to class 1o thinking or
v Scaffolds questions with » Scaffolds questions with guide understanding and clarify experimentation to
increasing complexity or increasing complexity or misunderstanding. promote conceptual
Constructing depth of content for each depth of content to ensure * Solidifies learning after development; asks
knowledge leamer to gain thorough student understanding and to comstructed experience with clear questions to promote
understanding and to darify clarify misunderstandings. academic vocabulary or labels. learnimg.
misunderstandings = Solidifies leaming after (B8d, Be, 8i) (B4, Be, Bi)
* Solidifies learning after constructed experience with
constructed sxpenience with clear labels, and students
clear labels, and students extend thinking to

O

questioning, knowledge of
results, grouping, etc.).
= Changes the cognition level
(zb, Ba, Bb)

M

questioning, knowledge of
results, growping, etc. ).
= Changes the cognition lewvel.
(2b, Ba, Bb)

(Ba, Bb)

Practice] Engages students in examining = Prowvides sufficent, aligned = Provides sufficent, aligned Provides opporunity | Assignsindependent
Aligned theeir own thinking and/or practice or conceptual practice or conceptual for students to practice or conceptual
Activity leaming aswel as the development activity for each development activity 1o support practice the lesson development activity.
performance of others; sub-objective or constructed successtul leaming of the ksson objective before (&6d, Bd)
students effectively provide nguiry leaming expenence. objective before independant independant practice
support for one another as a = Effectively guides and practice is assigned; or
member of a highly functioning scaffolds students who need = Actively guides and scaffolds provides opportunity
_E | learming community._ assistance and appropriately individual stedents as they during the concaptual
(zb, 3b, 3¢, Bd, &f, 8d) fades away or rensws practice the objective and move development activity
support as needed to ensure toward independence (e.g., for students to work
all students are challenged to referencing posted steps, anchor toward mastery of the
maowve toward independence. charts, graphic organizers or lzsson abjective.
(zb, &d, 8d) tempiates, coaching, guestioning). | (6d, 8d)
H D (zb, &d, 8d) D D D D
Feadbadk Students accurately apply Prowides effective, comrective, Provides effective, comrective, Provides comactive Provides academic
(during the specific feedback to advance academic feedback, with academic feedback in order to academic feedback feadback during the
lesson| their learming. precise labels, that is specificto | promots learning and retention that: | that references a lesson
(ed) the leamer and aligned to sub- | (1) is aligned to the objective; (2} specific level of skill (d)
ohjective content. references a specific level of skill or or knowledge.
(6 knowledge, and (3) is timely, (6d)
M O O O O O
Monitor and | Utiizes appropriate overt Litilizes appropriate overt Utilizes appropriate {provides WRilizes overt Lkilizes overt
Adjust responses, from all students responses, from all students relevant student performance responses from at responses from less
at each sub-objective to either for most sub-objectives to information) overt responses, from least half (go%) of the | than half of the
maove forward or adjust one of sither move forward or adjust maost students (75% or more) at students to either students to either
the following: one of the followng: essential sub- objective levels to move forward withfor | move forward withlior
= Adjusts instructional strategy = Adjusts instructional strategy | either move forward withfor adjust adjust instruction adjust instruction
{e.g., pacing, guided practica, (e.g., pacing, guided practice, | instruction (Ba, Bb) (Ba, Bb)

Comments
(optional)

— Evaluator Motes: These will not print on the output
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Evaluation Field Document : Observation

document should look like after printing.
Teacher
Observation Date
Subject:
Grade: You have five datys from the observation date to complete post.
Assignment W

Content Rubric | Enter Evaluation Scores I

The Content rubric is designed to support teacher understanding and implementation of effective learning experiences
that make content accessible and meaningful for learners to assure mastery of the content. These experiences are
facilitated through teacher understanding of how to connect concepts and use differing perspectives to engage

= 5 — Comments
(optional)
—
Element || Mestseriteriaatlovels 3, ands. | Meaes criveria at levels yand |
Descriptors
Guides students to create their | Incorporates multiple effectve | Incorporates effective Incorporates Ingorporates
own representations and representations and representations and explanationsof | represeniationsand | representations
Conceptual || gxplanations of concepts. wxplanations of concepts, concepts that capture key ideas and | explanations of andior sxplanations of
Understanding thrcugheut the lesson. dtais essential o bullding CONCEPLS That CaptUTe | CONCEpts that captre
Engages students in using +]] conceptual understanding in the key ideas and details | some key ideas to
SIUMANEGLUS MilSEns0ry disgipling, essential o bullding | buidunderstandng
reprasantations (53] undarstandingintha | the dscipiing
:l (48] distpling. (48]
(s3]
Anticipates student Lesson objective(s), sub- Lesson objecve(s), sub-cbjectives), | Lessonobjective(s) | Lesson objectives)&
misconcaptions related to objectivas), & materials ars & materialz are glignad to content | and matarials are matarials arg
background knowdedge, aligned to content standards, | standards, logically arganized, sequenced and sequenced.
Task Analysis || vaeabulary, sndjor procasses | logically organized, sequanced, | secuanced, and taught/facilitated | sligned to content {4, b, 7¢)
and incorparates sub- Taught one t a time, and one atatime. (4f 73, 7h, 7o) standards. | 4f, 73, 7b,
objective(s) that braak the task | reflect prior learning, x
L::l into smallersepsichunks. | 44, 41, 73, 7, 7¢
{5, 4f, 7}
Usespurposeful and srateqic | Usas purposafuland strateqic | Uses purposaful quastioning Uses questioning Lisas questioning
questioning, facilitation, and questioning & facilitation sirateqies and activities to activate | stratedies and/or stratedies andjor
critical thinking srategiesthat | srategies that resultin students’ prior knowladge and guids | activities inorderto | activities to develop
Connections || result in sudents appliestion of | stwdents applying disciplinary | them to understand, question, deveiop studemty’ students’
to Content || interdisciplinary knowiedge knowiedge 1o real wark reflact and analyze idsas from understamding; understanding of the
through the lens of local and problems. diverse perspactives. (2d, 4b, od 8f) | guides studentsto | comtent
global issues. (5h, 5d, 5g) {gh] question and/or (ab)
: reflect on ideas
about the content
(4b, 4d, BF)
— Evaluator Motes: These will not print on the output
Formative Assessment
The Formative Assessment rubric is designed to support teacher understanding and implementation of real-time
{during & end-of-lesson) assessment as a strategy to monitor learner progress and to guide ongoing planning and
instruction. Effective teachers use real-time assessments that are at the correct level of difficulty, aligned to
standards-based objectives, and engage learners in demonstrating knowledge and skills. In addition, the effective
teacher articulates & documents progress that learners have made in relation to the observed lesson objective.
5 & = Commants More than one rubric can be on a page.
i ——— S | ey (optional) However, the last rubric must fit completely
Mieets criteria at levels 3, 4, and 5. | Meetscriteria at levels 3 and g, on the page, or begin on a new page.
Element Descriptors
T || Assesses atthe shjective and Asseiies ot the objective and Uniizes. Bppropgte real-time Lilizes appropriate | Utikzes real-time
) sub-objective lovel tomeasure sub-objective level o measure | assessent(s), 2ligned tothe lesson || real-time assessment]s) 1o elici
Real-Time individuad student progress: student progress at the sub- objective (that eficit an overt assessment(s | an overt response
Assessment || (15 63 65, 7d) group leve. response from nearly afl studeres | slignedtothelessan | from students
! {1a, Ba, Bb, 7d) during the lesson and at theend of | objective, thatelicit | (8a, Bb)
the lesson), and reviews eheited &N ovErt respanse
: behavior in order to measure from nearly all
stwdent progress to adjust students.
instruction (63, 6L)
(1a, 6a, Bb, 7d)

— Evaluator Motes: These will not print on the output
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Evaluation Field Document Post-Conference

Teacher Name:

Ileucher Name

Subject:

[ Some Subject

Grode:

IE}me Grade

Content Rubric

F Observation Date and Time:

F You have five datys from the observation date to complete post.

The Content rubric is designed to support teacher understanding and implementation of effective learning experiences that make content
accessible and meaningful for learners to assure mastery of the content. These experiences are focilitated through teacher
understanding of how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and
collaborative problem solving related to authentic local and global issues

Element

cribmna 3t £ 3, 4, 3nd 5.

criteria at 3 =

Descriptors

Content
Accessibility

L]

Guidet sTudenTs To create thadr |mmnnulﬂpllmn |tlmrpnm:¢l'l‘-ru|.rl

I INcorparates

| IncorporaTes |

Facilitates content accessibility
by accommadating of modifying

&nd/for vocabulany to the cormect
level of difficulty for all students
within the lesson, as evidenced
by adapted materials,
modifications and tracking of
relevant literacy performance
data for each student.

2a, 2e, 5h)

the problems, complexity of text,

Facilitates content accassibility
by Bccommadating o
miodifiying: the problems,
complexity of téxt, and,or
wocabulary to the cormect level
of difficulty within the lesson
for all students at the sub-group
level, as evidenced by adapted
materials, student work, and
modifications based on
assessment data,

[2a, 2&, Sh}

Facilitates content accessibilmy

by accommodating or modifying
problems, complexity of text, and)or
vocabulary 10 the correct level of
difficulty within the lesson for all
students at the sub-group level, as
evidenced in planning and
assessment data.

(2a, 2e, 5h)

Facilliates content
sccessibility

by accommdating or
madifying: the
problems, complexity
of text, and/or
vorabulary to the
comrect level of
difficulty for within
the lesson for less
than half (6%-45%)
of the students, as
evidenced in planning
and assessment
data,

(28, 2&, 5h)

Facilitates content
pecessibility

by sccommodating of
modifying. the
problems, complexty
of text, and/or
vocabulary to the
comect level of
difficulty withan the
lesson for some
students (1%-534) as
evidenced in
planning data

[2a, 2e, 5h)

This is a sample of how a docume
look when printed. Document sho
landscape orientation.

— Comments

e R e S
Meets criteria at leveds 3, ¢, and 5.

— Evaluator Motes: These will not print on the output

Formative Assessment

The Formative Assessment rubric is designed to support teacher understanding and implementation of real-time (during & end-of-lesson)
assessment g8 o strategy to monitor learner progress and to guide ongoing planning and instruction. Effective teachers use redl-time
assessments thot ore ot the correct level of difficulty, aligned to stondards-based objectives, and engage learners in demonstrating
knowledge and skills. In addition, the effective teacher articulates & documents progress that learners have made in relation to the

5

A - priat j-'d

£

— Comments

Correct
Level of
Difficulty

[ ]

assessment(i) are at the correct
level of difficulty atthe
individual student leval

{2, 6a)

time assessment(s) are at the
correct level of difficulty at the
sub-group level

(2c, Ba)

assessments are at the correct level
of difficuity for mare than half of the
students, as evidenced by prelprior
assessment(s) and student work.
(2¢, 6a)

tirme assessments are
at the correct level of
difficulty for more
than half of the
students.

{2«, 6a)

Element -
Descriptors
Assesses at the objective and Assesses &t the objective and Urilizes spprophate real-time Litilizes appropriate Uilizes real-time
sub-objective level 1o measure sub-objective level 1o measure | assessment(s), aligned to the lesson || real-time assessment|s) to elict
Student individual student progress student progress at the sub- ehjective (that elicit an overt assesEMEnt(s), an overt response
Prugress (1a, &a, BB, 7d) group level, response from nearly all students aligned to the lesson | from students
(14, 6a, Bb, 7d) during the lesson and at the end of objective, that elicit |8, 5b)
the lesson), snd reviews elicited &R OVErt Fesponse
b=havior in order o measure from nearty all
student progress to adjust studants.
] = =
{2a, Ga, Bb, 7d)
Produces evidence that real-time | Produces evidence that real- Produces evidence that real-time Amculates that real- Beal-ume

assessment|s) are at
the comrect level of
difficuity for less than
half of the students.
zc, Ba)

— Ewvaluator Motes: These will not print on the output
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Teacher Name: Iﬁucher Name F The post conference must be completed within five business days of the observation.
Subject: | Some Subject PrevCI;:;Iee.rence 1271212 Observation Date: l Post-Conference I
Grade: ’ Date:

IE:me Grade F

l GnntenN Formative Assessment\llnstructional Strutegies\l Learning Engugement\l Learning Community\l Professional Responsihilities\

The Content rubric is designed to support teacher understanding and implementation of effective learning experiences that make content occessible and
meaningful for learners to assure mastery of the content. These experiences are fociitated through teacher understanding of how to connect concepts and use
differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues
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The Content rubric iz designed to support teacher understanding and implementation of effective learning experiences that make content
accessible and meaningful for learners to assure mastery of the content. These experiences are facilitated through teacher
understanding of how to connect concepts and use differing perspectives to engage learners in critical thinking, credtivity, and
collaborative problem solving related to authentic local and global issues
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reprasentations (43l understanding il progress..
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Teacher Name: Eﬂcher MName F
Subject: IE:me Subject f
Grade: Iﬂnme Grade F
Observation
Cycle 1
) Points Foints
Rubric Sum Possible Sum Possible
Formative
Assessment 15 13 15
30 18 30
Learner
Engagement 25 13 25
Learning
Community 20 10 20
115 70 115 '
20 0 20

Summative Total:

Paoints Possbile: 230

Reinforcement Goal: I F Evaluator Name: l [ Signature

Rafinement Goal
Educator Goal
Educator Goal Met?

I [ Teacher Name: : Signature
I F Date 00112

>

Signing this form verifies receipt of the evaluation but does not necessarily indicate agreement with the
content. Within five days of receipt of this document the teacher may attach comments if desired
unless a post-conference is requested. If a post-conference is requested, the written response may be
submitted within five (5) working days after the post-conference.
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